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Abstract
This study aims to identify the effect of suggestive programme of the
constructive model in acquiring the skill of geometrical drawing in the
curriculum of Technology for the ninth grade of Gaza districts This will
be done by designing a programme in the constructive model in the
geometry drawing unit. There are three branches of these basic skills they
are:
1- skill of guessing
2- Skill of measurement
3- Skill of imagination
The researcher has designed two tools to reach range of acquiring the
skills from the students.
1- Achievement test of (83) questions , and its reliability was (0.81)
2- An observation card of (10) elements for each of the above skills ,
its reliability was(0.96).
The Sample composed of( 80)Student (40 experimental group , 40
control group) The most important results of the study were:
1- There was significant statistical differences (0 <0.01) between the
average marks of The experimental group and control group in the far
application in the all Skills (guessing , measurement , imagination ) and
the total mark of the Test . the difference favored the experimental
group.
2- There was significant statistical differences( o <0.01) between the
The experimental group and the control group of the average marks in
the skills( guessing, measurement , imagination ) which measured by the
notice card in all the Skills and the total mark for the notice card and the
difference were for the experimental group.
3- There was significant statistical differences ( o <0.01) between the
average marks of The experimental group and the control group in

each sKkill of the exam sKkills and also the total mark of the skills in the



Acquisition test before and after the application of the program for the
post test.

4 - There was significant statistical differences ( o <0.01) between the
average grades of both experimental group and the control groups
post application in one of the skill test . It is the skill of guessing and
the total grade of the achievement test which reflected in turn on the

total grade of achievement.

The size effect of the results of study is as follows :

1- the result of study shows that the size of effect is high in all the skills
and the total grade of skills in the achievement test . It is about (0.892)
in the skill of guessing and in the skill of measurement is (0.278) and in
the skill of imagination is (0.688) and the total effect is (1.335) . Except
the skill of imagination where the size of effect is medium and this
indicates that the programme has agreat effect on learning the skills of
guessing, measurement and imagination .

2- the result of study shows that the size of effect is high in all the
skills and the total grade of the observation card in the skill of
guessing is (3.910) and in the skill of measurement is (3.791) and in the
skill of imagination is (4.153) and the total effect is (5.183) and this
shows that the programme has a big effect on learning the skills of
guessing, measurement and imagination .

The researcher has not found statistical differences between the pre
and post applications in the control group in the skill of measurement
and imagination skills, this means that the normal way has not
participated in the real progress of these two skills . And this enhances
the role of the constructional programme in the development of these

two skills.



