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I  

ABSTRACT IN ENGLISH 

The present paper investigated the effectiveness of the Assisted Extensive Reading 

Program on developing reading comprehension strategies, namely; skimming, scanning, 

guessing meaning of words in context and inference of ninth graders in Gaza governorate. 

The study examined the improvement shown by the experimental group1 who received 

reading comprehension strategy training only, and group2 who received strategy training 

integrated with 9 week extensive reading program and the control group who received no 

treatment. An achievement, pre and post test were administrated and a statistical analysis was 

conducted to collect data. Comparing the results of the pre-post tests, it was concluded that 

the Assisted Extensive Reading Program proved to be the most efficient in developing 

reading comprehension strategies. Strategy training alone was useful but the rate of the 

progress was not significant. On the other hand the traditional method was ineffective in that 

students made very little progress on all levels. Comparing the scores achieved by the three 

groups at each of the four strategies, it was found that group2 who received both strategy 

training and extensive reading program was always superior to the other two groups, and 

group1 who received strategy training only achieved some progress but it wasn't significant 

when compared to the scores of the control group. 
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ABSTRACT IN ARABIC 

 ب القراءة  ة المدعم  ت الق راءة ھذه الدراسة تھ دف إل ى بی ان م دى فعالی ة الت دریب عل ى اس تعمال اس تراتیجیا                 

 الممكن حدوثھ في مھارات الق راءة والاس تیعاب ل دى طالب ات ال صف      مدى النمو أسابیع على   9الحرة لمدة   

وم  ن الج  دیر بال  ذكر أن المھ  ارات   . التاس  ع بمدرس  ة ال  سیدة رقی  ة الأساس  یة العلی  ا للبن  ات بمحافظ  ة غ  زة      

 و الكت  اب، تفح  ص ال  نص للبح  ث ع  ن معلوم  ات  الم  ستھدف تح  سینھا ھ  ي الت  صفح لمعرف  ة فك  رة ال  نص أ   

 اس  تخدام مھ  ارة  ، وأخی  راً، دون الع  ودة إل  ى الق  اموس  ال  سیاق م  ن خ  لال ، تخم  ین مع  اني الكلم  ات مح  دده

  .الاستدلال للقراءة ما بین السطور واستنباط الدروس المستفادة

 الأساسیة العلی ا  المجموعة الضابطة من مدرسة مصطفى حافظ: حددت الدراسة ثلاث مجموعات عشوائیة 

وق د تلق ت المجموع  ة   . للبن ات، والمجموعت ان التجریبیت ان م ن مدرس ة ال سیدة رقی ة الأساس یة العلی ا للبن ات          

 ت دریبات عل  ى  )2(التجریبی ة  ت دریب عل ى مھ  ارات الق راءة والاس تیعاب وتلق ت المجموع  ة      ) 1 (التجریبی ة 

 دقیق ة یومی اً م ع    45 أس ابیع بمع دل   9رة لم دة  مھارات القراءة والاستیعاب ثم أعطیت الفرص ة للق راءة الح         

أجري امتحان تحصیلي قبلي وبع دي، وتبعھم ا تحلی ل إح صائي للح صول عل ى النت ائج            . تمرینات مصاحبة 

 بالن  سبة للمجموع  ة الت  ي تلق  ت الت  دریب عل  ى متغی  رین    إیجابی  ة ج  اءت النت  ائج . قب  ل وبع  د تنفی  ذ البرن  امج  

 وج اء  8.600= حی ث ك ان متوس ط التح صیل ف ي الامتح ان القبل ي        ) ةاستراتیجیات القراءة والقراءة الحر   (

  .15.425= المتوسط في الامتحان البعدي 

فق د أدت إل ى تح سن ن سبي ل یس      ) 1(بالنسبة للتدریب على مھارات القراءة التي تلقتھا المجموعة التدریبی ة    

% 55 بن سبة عام ة    أي دهلكل مھارة على ح%) 63 -% 47( من حیث تراوحت نسبة التحسن. ذات دلالة 

  .لكل المھارات مجتمعة

  . على كل المستویاتضعیفأما بالنسبة للمجموعة الضابطة فقد كان مستوى التقدم 
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Introduction 

       This chapter states the back ground and the problem, the questions, the hypotheses, the 

purpose, the significance, the justification, the originality, the limitations of the study, the 

definition of variables and the operational definition of terms. 

Study background: 

         The Holy Qur'an is the first and the greatest reference which announced the 

importance of reading as a means of learning whatever man does not know. It is cited in 

Surah Al-'Alaq (The Clot, Read!) Translated by Picktahll (1981) 

Proclaim! (or read!) in the name of thy Lord and Cherisher, Who created- 
(1) Created man, out of a (mere) clot of congealed blood (2) Proclaim! And 
thy Lord is Most Bountiful, (3) He Who taught (the use of) the pen, (4) 

It is clear from the mentioned verse that reading earns its importance from being the 

most important tool and the basic life skill by which man may acquire knowledge and build 

his own schema. Reading is an essential skill for students who are learning English as a 

foreign language and the development of good reading abilities will greatly help them 

progress in other academic areas. Mikulecky (1986, p. 1) stated "Reading helps you learn to 

think in the new language. Reading helps you build a better vocabulary. Reading makes you 

more comfortable with written English."  

What is meant by reading here is not decoding letters but the complex interactive 

process through which readers can construct meaning. It begins at the first step when a 

human being starts decoding letters and ends with comprehension. To illustrate, reading 

comprehension involves two main processes. The first is bottom up process which refers to 

the reader's ability to decode letters, recognize words, moves towards phrases, sentences and 

paragraphs. It represents the low cognitive strategies in use. The second is the top down 
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process which refers to the reader's ability to involve comprehension strategies represented in 

predicting, skimming, scanning, building vocabulary, inference, and monitoring. Cohen 

(1994, pp. 213 - 214) stated : 

bottom–up reading focuses exclusively on what is in the text itself, and 
especially on the words and sentences in the text. This process is also called 
text-based or data-driven reading. Top down means approaching a text on 
the bases of prior content, or textual schemata that the reader might have 
with regard to that particular text. 

 
In other words, top down process can be defined as the high cognitive strategies used 

by the reader to approach a text. It is worth noting that the top down process is a combination 

of cognitive and metacognetive strategies. These processes integrate to achieve 

comprehension which is the ultimate purpose of reading. Mikulecky and Jeffries (1996, p. 

293) defined eight strategies as the foundation for reading comprehension; skimming, 

scanning, previewing, predicting, building vocabulary and identifying topics that are common 

among groups of words, identifying topics for paragraphs, making inferences and 

understanding paragraph patterns.  

As an experienced teacher, the researcher believes that Palestinian students are in bad 

need to possess those cognitive and metacognetive strategies/skills. To confirm this belief, 

the researcher took a permission from the Palestinian Ministry of Education to investigate a 

random sample of grade ten and grade nine exam papers which was conducted in 2008 in 

Gaza city. It is worth noting that grade ten exam was a public one conducted by the 

Palestinian Ministry of  Education. Only %39 of the students scored a bit over %50 in the 

reading comprehension questions. The researcher attributes this deficiency to the shortage of 

vocabulary and the inefficient use of reading comprehension strategies.  

The findings of lots of previous researches confirmed the importance of training 

students on using reading comprehension strategies as an activity that may help improving 

their comprehension. In this concern Dansereau (1985); wenstein and underwood (1985) 
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argued that strategy training comes from the assumption that success in learning mainly 

depends on appropriate strategy use and that successful learners can improve their learning 

by being trained to use the effective strategies. Moreover, Grabe (1991, p. 377) stated : 

Reading is seen as active process of comprehending where students need to 
be taught strategies to read more efficiently (e.g., guess from context, define 
expectations and make inferences about the text, skim ahead to fill in the 
context, etc… 

 

Adding to that, Birch (2002, p. 146) stated "an expert decision-making and problem-

solving uses extensive knowledge of language and the world, effective cognitive 

comprehension strategies and quick automatic low-level processing strategies to interact with 

the text efficiently." 

O'Malley, Chamot, Stewner-Mazanares, Russoand Kupper (1985, p. 561) stated 

"students without metacognetive strategies are essentially learners without direction."  

However, other researchers assured the importance of practicing extensive reading as a 

means of developing reading comprehension  strategies/skills. Eskey, (2002, pp. 5-9) stated 

"To become skillful readers, apprentice readers must read a lot. Engaging in extensive 

reading behavior is a prerequisite for developing reading skills." In addition to that, Krashen 

(2006) declared : 

any English learning programs should give strong consideration to the 
teaching of extensive reading (ER) in order to help EFL learners not only to 
enhance their reading abilities and general English proficiency but also 
make it easier for them to find pleasure in reading. 

 
The researcher's long experience and her awareness of the learner's need in Gaza city 

and the findings of previous studies inspired her to combine the two approaches; reading 

comprehension strategy training and extensive reading practice, in a program titled as "The 

Effectiveness of Assisted Extensive Reading Program on Developing Reading 

Comprehension Skills in the Ninth Graders in Gaza Governorate." Her objective was to 
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investigate the program's effectiveness on developing the target students reading 

comprehension strategies and comprehension proficiency in general..      

Justification of the Study  

The researcher of the current research has spent more than 35 years teaching English 

in Arab countries and in Gaza. Consequently, she is aware of the problem that EFL students 

in Gaza encounter in reading comprehension. To defend this claim the researcher led the 

following investigation: 

1.  In a pilot study, the researcher took permission from the Ministry of Education to 

investigate the results of grade nine and class ten English public exams (2008). Her focus 

was on the students achievements in the comprehension question of the exam. It is worth 

mentioning that grade ten English exam 2008 is a public one prepared by a staff of 

specialized people. This assists the validity of the exam's results.  

2. In another step, the researcher investigated an unpublished report issued by Tamer 

Association for social teaching. The report described a summer course supported by the 

British Council under the title "Summer Reading Challenges". The participants were 

between 8-14 years old. They came from different areas of Gaza city. It was planned to be 

three months long. Unfortunately, the program was reduced to teaching decoding and 

spelling because it was found that students did not own the essential reading 

comprehension skills nor the vocabulary needed to read and comprehend. The current 

researcher can conclude that it is a prevailing problem in Gaza governorate. 

3. After surveying EFL studies conducted in Gaza Governorate, it is found that there is not 

any research that deals with the same topic. 
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4. Surveying tens of studies in the concern in different areas of the world, the writer 

concluded that there is an overwhelming agreement on using extensive reading as a tool 

to develop reading comprehension strategies / skills. 

5. The British Council in Gaza city is supporting the study by providing the books needed. 

They provided the school library with the books needed for the program. 

Statement of the Problem: 

       The problem is that EFL students in grade 9 in Gaza governorate are in shortage of the 

strategies/skills to cope with reading comprehension. So they perform poorly and receive low 

scores on reading comprehension tests.  

Research Question: 

-  How effective is the assisted extensive reading program on developing reading 

comprehension strategies of the ninth graders in Gaza Governorate? 

Research Hypotheses: 

In order to address the research question, seven corresponding non-directional research 

hypotheses were tested. 

1. There are statistically significant differences at (α≤ 0.05) in the level of skimming among 

the students who learn comprehension through training on reading comprehension 

strategies only (experimental group1), student who learn comprehension through training 

on reading comprehension strategies integrated with extensive reading; (experimental 

group2) and  the control group who is taught comprehension in the traditional  approach. 

2. There are statistically significant differences at (α≤0.05) in the level of scanning among 

the students who learn comprehension through training on reading comprehension 
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strategies only (experimental group1), students who learn comprehension through training 

on reading comprehension strategies integrated with extensive reading; (experimental 

group2) and the control group who is taught comprehension in the traditional  approach. 

3. There are statistically significant differences at (α≤0.05) in the level of guessing meaning 

of words in context among the students who learn comprehension through training on 

reading comprehension strategies only (experimental group1), students who learn 

comprehension through  training on reading comprehension strategies integrated with 

extensive  reading; (experimental group2) and the control group who is taught 

comprehension in the traditional approach .  

4. There are statistically significant differences at (α≤0.05) in the level of inference among 

the students who learn comprehension through training on reading comprehension 

strategies only (experimental group1), students who learn comprehension through training 

on reading comprehension  strategies integrated with extensive reading; (experimental 

group2) and  the control group who is taught comprehension in the traditional  approach.  

5. There are statistically significant differences at (α≤0.05) in mean level of total degree for 

the four strategies among the students who learn comprehension through training on 

reading comprehension strategies only (experimental group1), students who learn 

comprehension through  training on reading comprehension integrated with extensive 

reading; (experimental group2) and the control group who is taught comprehension  in the 

traditional approach. 

6. There are statistically significant differences at (α≤0.05) in mean scores for the four 

strategies and the mean of total degree of the strategies between pre and post application 

for experimental group1. 
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7. There are statistically significant differences at (α≤0.05) in mean level for the four 

strategies and the mean of total degree of the strategies between pre and post application 

for experimental group2. 

The Purpose of the Study 

The study aimed at investigating the impact of assisted extensive reading on 

developing reading strategies/skills in ninth graders in Gaza governorate. 

The Significance of the study 

- Teachers may make use of integrating reading comprehension strategy training with 

extensive reading as a means of developing reading comprehension strategies which may 

result in improving learners' reading comprehension in general. 

- Head masters may be convinced of the necessity of providing school libraries with books 

needed for extensive reading. 

- People who are in charge of teachers' training may train teachers to  instruct their students 

how to employ reading comprehension strategies and how to be involved in extensive 

reading activities to develop their reading  comprehension and other  language  skills. 

-  It is expected that the study will be of interest to Palestinian curriculum designers. They 

may take in consideration involving extensive reading programs in Palestinian curriculum 

both  L1 and EFL . 
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Definitions of variables and terms: 

Assisted extensive reading:  

The term refers to training students to use reading comprehension strategies on one 

hand, and providing them with the opportunity to practice the strategies they learn through 

extensive reading activities, on the other hand. 

Reading comprehension: 

comprehension is the ability to interact with a text to  construct meaning or to convey 

the author's message through employing an integrated process that involves cognitive and  

metacognitive strategies. 

Reading strategies: 

Reading strategies are conscious and sub-conscious regulations used by readers to 

understand a text .They are represented in cognitive and metacognetive processes including  

prediction, skimming, scanning, guessing meaning of words from context, monitoring, 

summarizing and inference. 

Extensive reading: 

Extensive Reading means to read a large amount of easy interesting material just for 

pleasure. A reader is not exposed to intentional learning constrains.  

Skimming: 

Skimming means reading a text quickly in order to get the "gist". So a reader forms a 

general idea  before  getting into the details of the text. 

Scanning: 

Scanning means reading a text seeking for certain information ; a name, a date or a 

number.  
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Guessing meaning of words from context: 

It refers to the reader's attempt to predict or to assume meaning of unfamiliar word taking 

help of clues from the context. 

Inference: 

To infer is to go beyond literal interpretation of printed words and to form deep mental 

image of the real message the author wants to convey and to draw conclusion. Readers use 

clues from the text; the printed word, the accompanied illustration plus their prior knowledge 

and experiences to interpret the text. 

What is original about the study?  

A massive number of previous studies investigated the effectiveness of reading 

comprehension strategy training or extensive reading or both integrated together as 

independent variables on developing reading comprehension strategies/skills in a holistic way 

without specifying the target strategies or the relations among them. The present study 

investigated the effectiveness of an assisted extensive reading  program on developing 

reading comprehension strategies in Gaza context. Strategies  were specified , the level of the 

development of each strategy was investigated separately. Then, they were compared to each 

other. 

Study Limitations:  

        The study was limited to ninth graders, Roquia female High elementary  school  in  

Gaza Governorate. It was implemented in the second semester 2009.  
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II 

LITERATURE REVIEW 

Introduction 

This chapter illustrates the theoretical frame work; the conceptions of  

comprehension, reading comprehension strategies and extensive reading and the theories 

belying them. In addition to that, it investigates ( 27 ) previous studies in relevance to the 

topic of the  present paper. 

Importance of reading in Islam: 

 "Read" is the first word resonated in Hira cave when  the angel ,Jibreel ,descended 

from the sky to deliver the Islam message to the prophet Mohammed (peace and blessing be 

upon him). 

 The word reading in Al_'Alaq verse is as holy as to be related to Allah's name. "Read" 

in the name of the lord who createth. " read in this verse is a call to literacy; ' reading and 

writing, verse 4 " who teacheth by pen" IT is a full image of the teaching learning process. 

Moreover, it refers to seeking knowledge, verse 5 " teach man that which he knew not, " So, 

the holy word "read" is a great tree which is branched into all means of seeking knowledge. 

"Reading" in quoraan is not a purpose but a mean to retain knowledge, to think and to elicit 

hidden lessons. It's concluded that the holy word "read" in quoraan means learn whatever you 

don't learn. Read to build civilization. Learn to prosper the world and to make it full of life. In 

order to encourage people to read or in other words to seek knowledge Islam honor 

knowledge seekers. It is said in Al Mujadala Sorah (p. 726) verse (11) " … Allah will exalt 

those who believe among you, and those who have wide knowledge…" 
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 The messenger Mohammed's biography is full of situations that incite seeking 

knowledge. For example, he said "Seek knowledge even in China." China is very far from 

Madina. This means, travel, struggle and communicate other nations to seek knowledge. 

 To conclude, Islam suggests reading as the key by which this world is opened, 

prospered and civilized. 

 

An Overview of reading comprehension: 

       Webster's collegiate dictionary defines reading comprehension as "Reading 

comprehension is the capacity of mind to perceive and understand the meaning 

communicated by the text." In other words,  Miller (2002, p. 8)  stated "Reading 

comprehension is the ability to understand or to get meaning from any type of written 

material. It is the reason for reading and the critical component of all content learning." 

Moreover, Bielby (1999, p. 156) reported "comprehension is a matter of actively 

making sense of a text by interpreting the new information in the light of what we already 

know, and reorganizing what we already know in the light of the new." 

It is clear that meaning, understanding and making sense are core words in the 

previously mentioned definitions. Consequently, the current researcher can conclude that 

comprehension may be defined as the ability to communicate a text leading an integrated 

process that involves decoding vocabulary and sentences, employing prior knowledge 

relevant to the text and using cognitive and  metacognitive strategies in order to make sense 

and to get the target message the author wants to convey. 
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Theories belying Reading comprehension  

Schemata Theory: 

Schemata refers to the previous knowledge, experience, concepts and beliefs that a 

reader may bring to help constructing meaning of new text. Kitao (1990, pp. 147-155) stated 

" The schema theory involves an interaction between the reader's own knowledge and the text 

which results in comprehension. " Then, readers relate the new information they get from the 

text with their previous information in relevance. The interaction between the previous and 

the new information achieves comprehension. It is worth noting that the more extensive the 

schema is, the higher degree of comprehension is achieved.  

      
Brewer cited in Ajideh (2003, p. 3) stated "Bartlettt defined schemata as an active 

organization of post reactions of past experiences, which must always operate in any well 

adapted organic response." Adding to that, Rumelhart (1980, pp. 33-58) reported "All 

knowledge is packaged into units. These units are the schemata or cognitive constructs which 

allow for organization of information in long term memory."  

It is necessary here to point out the virtue of rich reading in enriching reader's schema 

which is an essential base to achieve reading comprehension.  

       As to the relation between schemata theory and reading comprehension strategies used 

by a good reader, schema is the source from which a reader fetches the knowledge he/she 

needs to practice prediction and inference strategies. Those strategies facilitate and help 

constructing meaning of the reading material.  

Mental Model Theory: 

Van and Kintsch (1983) argued that the mental model theory describes the complete 

reading process, from recognizing words until constructing a representation of the meaning of 

the text. The emphasis of the theory is on understanding the meaning of a text. Iin other 
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words, the "comprehension process happens when a meaning is born in the reader's mind." 

Van and Kintsch assume that readers build three different mental representations of the text: a 

verbatim representation of the text, a semantic representation that describes the meaning of 

the text and a situational representation of the situation to which the text refers.  

A reader decodes, extracts information from the text, infers through his schema and 

between lines and combines the previous relevant knowledge with the text's information in 

order to create a mental representations of the text; the verbatim, semantic and situational 

representation that construct the meaning of the text. 

The relation between the mental model theory and extensive reading is absolutely 

firm. In that, the essence and the focus of both the mental model theory and extensive reading 

is constructing meaning of texts.  

There is, also, a firm relation between the mental model theory and reading 

comprehension strategies. To demonstrate, when a reader wants to construct his mental 

model representation of the target text ,he has to investigate the pictures, to read the title, to 

predict, to skim to get the gist and to infer. These strategies are unavoidable to achieve 

comprehension or constructing the meaning or the mental model of a text. Cunningham 

(1992) defined the mental model  as "A mental image is the representation in the mind of a 

particular  aspect, concept or referent"   

Propositional Theory: 

Any text consists of a chain of related sentences. Each sentence bears a small idea 

which participates in building  the whole idea. In  other words, A text  is a building; sentences 

are its bricks. Kintsch in Rouet (2006, p. 3) proposed a detailed procedure, called 

propositional analysis, to parse the semantic content of short texts into constituent units. 

According to the 
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 propositional analysis, any text can be decomposed into a list of basic semantic units, 

or propositions. Each proposition is made of a predicate (generally a verb or an adjective) and 

one or several arguments. The number and type of arguments that come with each predicate 

are determined by the predicate frame, or structure.  

While a reader is leading the reading process, he analyzes the text and builds his 

macrostructure of the text using the text's propositions. The macrostructure is usually 

organized in a hierarchical building with the most important propositions in the highest 

position and the less important in the lowest position. Sentences are not viewed as linguistic 

objects to be remembered. Instead they are viewed as information which readers can use to 

construct semantic descriptions of situations. These constructed descriptions may contain 

more information than is represented in the linguistic inputs. 

The three theories; schemata theory, mental model theory and the propositional 

theory, the reading comprehension strategies and the reading  process either extensive or 

intensive are interrelated and all aim at constructing  meaning  and  achieving 

comprehension. To understand a text, a reader is in need of employing prediction and 

inference through his schema before, while and after reading (schemata theory). To form a 

mental model of a text, a reader skims for the gist and recognizes the main ideas to build  it 

(mental model theory). To form a macro structure of the text a reader scans for specific 

information, asks questions and organizes the information according to its priority in a 

hierarchical form. Extensive reading is a rich enjoyable medium where all reading skills and 

strategies are practiced freely. 

An overview of reading strategies: 

       Nishino (2007, p. 77) stated "Reading strategies can be broadly defined as the mental 

operations performed by a reader to achieve the goal of textual comprehension ". Janzen 

(1996, pp. 6-9)  declared  



15  

Reading strategies range from simple fix-up strategies such as simply 
rereading difficult segments and guessing the meaning of an unknown word 
from context, to more comprehensive strategies such as summarizing and 
relating what is being read to the reader's background knowledge.  

 
       Block and Pressley (2002,  p. 1-7) stated " comprehension involves more than 30 

cognitive and metacognetive processes including clarifying meaning, summarizing, drawing 

inferences, predicting, and so on. " 

 Relation between strategies  and skills 

       Pang (2008, p. 6) claimed that the two terms skills and strategies can be confused. 

However, a skill is generally accepted to be an acquired ability that operates largely 

subconsciously, whereas a strategy is a conscious procedure carried out to solve problems in 

the comprehension process. Carrell (1993) preferred using the term "strategies" rather than 

the term "skills" because using a strategy means that a reader consciously focuses on 

selecting and controlling activities that achieves his desired goals.  

       Simply, reading strategies are the conscious systematic mental  processes used by a good 

reader to understand a text. They are represented in cognitive and metacognitive processes 

including decoding, skimming, scanning, clarifying meaning of words, summarizing, and 

drawing inferences. In contrast, skills are subconscious automatic processes employed by a 

good reader  to  understand texts.    

Specific definitions of the strategies used in the present study: 

Skimming: 

Wikipedia defined skimming as a process of speed reading that involves visually 

searching the sentences of a page for clues to meaning. Kailani and Muqattash (1995, p. 93) 

described it as passing eyes over head lines, titles, topic sentences and summaries in order to 

recognize the main idea of a text. 
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Scanning: 

Grellet (1981) defined scanning as quickly searching for some particular piece of 

information in the text. Kailani and Muqattash (1995, p. 93) stated “ scanning means looking 

through a text for specific item of information such as a date, a number or a place”. Booth 

(2001, p. 46) stated: 

Skimming and scanning are reading strategies students can use when 
reading for information, when reading a text or when deciding whether to 
read a text. When we skim, we form a general picture of the text, and have a 
sense of the main ideas. When we scan a text, we have a specific goal in 
mind. We skim through a text looking for key words, focusing on headings 
and opening and end paragraphs.  

 
Guessing meaning of words from context: 

 The free dictionary site defines guessing meaning of unfamiliar words from 

context as " To predict ( a result or an event ) without sufficient information " or " to 

estimate or conjecture correctly. " 

Inference: 

Keen and Zimmermann cited in Cunningham and Shagoury (2005, p. 96) stated  

To infer as we read is to go beyond literal interpretation and to open a 
world of meaning deeply connected to our lives. We create an original 
meaning born at the interaction of our background knowledge (schema), the 
words printed on a page and our mind capacity to merge that combination 
into something uniquely ours. 

 
Lauren and Phyllis (1979) reported "Discourse inferences were found to be central to the 

comprehension process, providing the means by which a language user relates the sentences 

of a discourse to one another and to his prior knowledge structure."  

Jouini (2006, p. 82) reported that Inference is reading behind the literal meaning and the 

superficial information of the text. It is based on primary reading processes. 
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Guessing meaning of words from context: 

Guessing meaning of words from context is a strategy that needs finding clues in the 

sentences related to the word or finding the relation between the word and the topic or the 

reader’s background knowledge. 

Domains of reading comprehension strategies 

Reading comprehension strategies fall in two domains: 

Cognitive strategies: 

Pure cognitive strategies are represented in bottom up or lower level reading processes 

including decoding, automatic recognition of word meaning, syntactic structure and parts of 

speech. A good reader has a good control on these processes and practices them 

automatically and effortlessly. Otherwise, readers are unable to process the higher reading 

cognitive strategies represented in identifying main ideas, paraphrasing, summarizing, 

predicting and using prior knowledge. Eskey (1988, pp. 93-100) stated "success in these 

higher level reading processes largely depends on automatic word recognition skills." 

Meta  cognitive Strategies:  

       Metacognition strategic competence refers to the notion of thinking about thinking. They 

function as the umbrella that shades the cognitive processes. Meta cognition helps reader to 

regulate, monitor and organize the cognitive processes in order to achieve reading goals. 

Flavell (1971, pp. 272-278) stated "Metacognition is a mental processing mechanism that 

helps individuals complete cognitive tasks. " It is worth noting that cognitive and 

metacognitive processes are interrelated. In other word, when a reader skims a text to get the 

gist, he uses cognitive strategy. Whereas assessing the effectiveness of skimming for 

gathering textual information is a meta cognitive strategy.  
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Mechanism of using reading comprehension strategies 

Researchers interested in strategy instruction have appreciated the importance of the 

learner's active participation and explained of the procedures and values of the strategies 

under question. Roehler and Duffy (1984, p. 266) stated "…teacher explanations of the 

processes are designed to be metacognetive, not mechanistic. They make students aware of 

the purpose of the skill and how successful readers use it to activate, monitor, regulate and 

make sense out of text, creating in students an awareness and a conscious realization of the 

function and utility of reading skills and the linkages between these processes and the 

activities of reading." When, how and why to use a strategy depends on the purpose of 

reading and on the level of reader's  language  efficiency. Chamot et.al., (1989, pp. 13-24) 

argued "successful L2 readers know how to use appropriate strategies to enhance text 

comprehension". In contrast , poor readers are incapable of using reading strategies 

effectively because they spend much time decoding. Long time decoding is a frustrating 

matter. It wastes time and effort and fosters reluctance against reading.  

       However, to answer the question when to teach reading strategies, the current research 

can conclude that reading strategies should be taught after the readers have achieved fluent 

decoding of words and sentences. Wilga (1986, p. 217) stated "It is dangerous to allow 

students to range too widely in reading material before being thoroughly trained in the 

reading skills.”. White (2004) also, suggested "There is likely a minimum threshold of basic 

vocabulary, grammar, and low-level reading skills that must be reached before learners are 

able to read for meaning and to use strategies fluently ". 

 To answer the question how to teach reading strategies, it is necessary to focus on 

explicit reading strategy instruction. Teachers should tell readers why and when they should 

use the strategies, what strategies to use and how to employ them. Teachers should define the 

strategy, break it to its components and explain those components. Moreover, they should 
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think aloud to act as guides. Long practice and application should be provided. Cooperative 

and peer learning are useful techniques that help teaching reading strategies. Students work 

together to understand texts and they help each other to apply strategies. However, Akamatsu 

(2001) reported:  

From a different perspective, skills and strategy instruction can be criticized 
for not being particularly meaningful since they tend to be rather rote and 
practice with only brief reading passages rather than more authentic ones. 
That is, learners spend very little time actually practicing reading and more 
time simply practicing pre-set strategies. 
 

This has been the impetus for introduction of extensive reading activities into English 

language classes.  

To answer the question, why to teach reading strategies, it is necessary to refer to the 

benefits of mastering reading strategies as follows. 

1. Reading strategies are tools that enable the reader approaching a text in systematic way to 

achieve the reading goals. 

2. Reading comprehension strategy training familiarizes readers with strategies and teaches 

them how, why and when to use them to achieve comprehension. 

3. Reading comprehension strategy training develops reader's self confidence and improves 

self perception in relevance to reading comprehension proficiency.  

4. Strategy training facilitates exam taking, reduces anxiety and improves readers scores. 

5. Strategy training involves readers in purposeful thinking processes while reading. 

Readers can achieve appropriate level of comprehension through the thinking effort they 

make on using the reading comprehension Strategies. Consequently, it is easier for them 

to internalize the knowledge they have got.  
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What is Extensive Reading?  

Many researchers have given definitions of extensive reading and they are all 

extremely similar; differences arise because of a different focus or different priorities 

Day and Bamford (1998, p. xiii) in the introduction of their book, defined extensive 

reading "in extensive reading, language learners read a large quantity of books and other 

materials that are within the learner’s linguistic competence."  

Krashen (1982) argued that extensive reading is reading through which students can 

acquire language and improve their reading skills because they are exposed enough to 

comprehensible language. It should be done in a low anxiety environment. Students should 

be flooded with a large amount of easy reading material with little follow up or testing. It is 

self-selected reading. Extensive reading or reading for pleasure enables readers to acquire 

language unconsciously. 

Carrell and Crason (1997 pp. 49-50) defined extensive reading as "extensive reading 

generally involves rapid reading of large amount of material or longer reading for general 

understanding with focus on meaning of what is being read than on language. " 

The researcher concluded that extensive reading can be defined as free voluntary 

reading. Its focus is on constructing meaning not on language form. Readers should read a 

large amount of easy, interesting, enjoyable ,authentic material. It should be practiced in low 

anxiety environment to create a natural setting for language acquisition.  

Historical Perspective:  

The expression "Extensive Reading" was first known in 1917 by Palmer. Day & 

Bamford (1998) defined Palmer as the first pioneer who used the term extensive reading to 

distinguish it from intensive reading.  

Later, extensive reading was termed under other names such as the following: 
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Mason and Krashen (1997, p. 100) used the term reading for pleasure or free 

(voluntary) reading. Cho and Krashen (1994, p. 662) and Gardiner (2005, p. 15) used 

Sustained Silent Reading. 

The Coleman cited in Bonyadi (2005) distinguished extensive reading from inclusive 

reading. He stated that in extensive reading activities: 

- Students are to read in the second language without a conscious effort to translate. 

- Emphasis was placed on developing independent silent reading, and increasing 

reading rate of individual student. 

- Frequency word counts are developed and used as a basis for graded readers. 

Broughton (1978) highlighted the importance of the role extensive reading could play 

in second language program. 

Nuttall (1982, p. 168) wrote that the idea of Extensive Reading should be "standard 

practice" in second language learning. To express the importance of extensive reading in 

learning a second language, she argued "The best way to improve your knowledge of a 

foreign language is to go and live among the speakers. The next best way is to read 

extensively. "  

Krashen (1984) supported Extensive Reading because he felt it automatically gives 

rise to competence in writing. In 1993, he termed it "free voluntary reading". 

Krashen (1995, p. 187) argued that "free voluntary reading" could be used as a 

"bridge" from communicative language competence to academic language competence. 

Eskey cited in Day & Bamford (1997) drew the analogy of reading instruction to 

teaching swimming strokes to people who hate water. It would be only through their 

discovery of the rewards of reading by actually doing it, that they would become people who 

can read efficiently. 
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Elley (1996, pp. 39-54) in his report on a study involving 210,000 students and 10,000 

teachers in 32 educational systems around the world, concluded that "instructional programs 

that stress teacher  and  students   with directed drills are less beneficial in raising literacy 

levels than programs that try to capture students' interest and encourage them to read 

independently." 

Nuttal (1998) argued that researches on extensive reading confirmed that it is 

influential in improving reading ability, motivation and attitude towards reading and it 

improves the overall linguistic competence. Vocabulary and spelling are also enhanced. 

Theories underlying extensive reading: 

  Input hypothesis, low affective filter in addition to L1 = L2 Hypothesis  

underlie Extensive Reading. 

According to Krashen (1989, p. 440), the Input Hypothesis assumes that there is 

something innate like universal grammar, or a language acquisition device involved in 

language learning.  

Krashen's comprehensible input hypothesis: 

       Krashen (1989, p. 440) discussed the input hypothesis and low affective filter. His notion 

is summarized as that language acquisition is a result of subconscious picking up of language 

items. It is the way children acquire and develop their L1 when they are exposed to 

comprehensible input. Krashen made this assumption because he believes that while a learner 

is acquiring language, he does not know he is, because his focus is on the meaning of the 

message, not on its form. This generally happens when learners are exposed to large amounts 

of second language. He claimed that input hypothesis and low affective filter are provided in 

extensive reading programs.  

Low affective filter                 

       Low affective filter refers to the Interesting informal setting in which language 
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acquisition best occurs. It is a part of Krashen's Monitor model. Low affective filter was also 

described by Gass and Selinker (2001, p. 201) who stated that affect includes motivation, 

attitude, self-confidence and low anxiety. Through investigating the characteristics of 

extensive reading programs the researcher has concluded that extensive reading programs 

provide a low affective filter environment because it is done in informal settings far away 

from pressure shaded with pleasure and enjoyment and the focus is on meaning not on 

language form. This is applied to both L1 and L2. 

L1 = L2 hypothesis 

       An other Hypothesis relevant to language acquisition is L1 = L2 Hypothesis. This 

hypothesis assumes that L1 is acquired unconsciously. It is built on the principle of 

innateness. Innateness means that there are universal developmental factors in language 

learning. Gass and Selinker (2001, p. 107)stated "Innateness thus assumes that language 

learning is similar to everyone 

 regardless of their first or foreign language they are trying to acquire." They also reported (p. 

105) "When similar circumstances of L1 acquisition is provided for L2 learners, they may 

achieve a native like competence." 

       To conclude, the previously mentioned hypotheses, the massive number  of researches 

and the current researcher's experience confirm that flooding learners with the proper level of 

the target language to be learnt in low anxiety environment facilitates acquiring it. 

Characteristics of extensive reading  

       Carel and Carson (1997), Day and Bamford (1998), Krashen (1982) and (1993) agreed 

thematically upon the characteristics of extensive reading. The following characteristics were 

summarized by Day & Bamford's (2002, pp. 136-141) under the title 'Top ten principles for 

teaching extensive reading'. They are paraphrased by the current researcher as follows: 
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students read as much as possible:  

There is neither an upper limit for reading nor an agreement how much reading should 

be done. Students do reading  according to their abilities. 

Since students differ in level of proficiency and interest, a variety of materials on a 

range of topics and genres should be provided. Varied reading material not only encourages 

reading, it also encourages a flexible approach to reading. Learners are led to read for 

different reasons (e.g., entertainment; information; passing the time) and, consequently, in 

different ways (e.g., skimming; scanning; more careful reading). 

Another name of extensive reading is free reading or voluntary reading. Learners 

choose what they want to read. Freedom is one of the main principles that distinguish 

extensive reading from intensive reading or text books. In an extensive reading program, 

students select what they want to read. This encourages students to become responsible for 

their own learning. Samuels (1991, p. 17), in discussing first language reading, claimed that 

"unless we phase out the teacher and phase in the learner, many of our students will fail to 

become independent because throughout their education they were always placed in a 

dependent role -- dependent on the teacher."  

Students can stop whenever they want to. Students have the opportunity to stop 

reading or to change the book they are engaged in whenever they feel that it is too difficult to 

be understood or they feel that it is too easy to be interesting or to be useful.  

The purposes of reading are usually related to pleasure, information and general 

understanding. Reader's focus is not on structure or style but on constructing meaning, getting 

the message the writer wants to convey, earning general information and enjoyment.  

Reading is its own reward because a learner's own experience is the goal. It is 

necessary to point out that some researchers reject practicing supplementary activities after 
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extensive reading. These researchers suggest that supplementary activities are not accepted. 

Time should be given only to reading. On the other hand, Bamford and Day (2004, p. 3) 

supported practicing supplementary activities after extensive reading. In that concern, they 

reported  

At the same time, teachers may ask students to complete follow-up 
activities based on their reading… What important is that any follow-up 
activities respect the integrity of the reading experience and that it 
encourages rather than discourages further reader. 

 
       The current researcher highlights the effectiveness of the follow-up activities as they help 

students to find out what they understood and experienced from the reading. The follow-up 

activities provide the teacher with a feed back about students' attitudes toward reading and 

about how much students read. When students retell stories or tell their summaries they share 

reading experience with their peers. After reading discussion may help students to compare 

and to find relations between their native culture and other cultures. According to Gardiner 

(2005, p. 31) a very simple list with three columns in which students list the name of books 

they read, the author and the title and the number of pages should be used as a monitoring 

sheet. Other activities like retelling, summarization and book conference may help 

monitoring.  

Reading materials are well within the linguistic competence of the students in terms 

of vocabulary and grammar.  In Day and Bamford (2002, p. 2) declared, "Extensive Reading 

is not possible if the texts are not within learner's competence." In addition, most of the 

researchers agree that, to achieve full comprehension, readers should be familiar, at least with 

95 percent of words. Nation (2000, pp. 6-10) claimed, "At least 98 percent of the words 

should be familiar to students to help understanding. Texts should be easy to enable students 

doing Extensive Reading without help of the teacher and without the use of dictionaries. 

Otherwise, students would lose confidence, would lose interest and enjoyment and would be 

frustrated." 



26  

Reading is individual and silent. Extensive reading should be done individually to 

allow students discover that reading is in essence a personal interaction with the text. 

Moreover, individual reading make students responsible for their experience with the text. 

Henry (1995, p. xv) stated "The most beautiful silence on earth, that of students engrossed in 

their reading. "On the other hand, the current researcher believes that loud reading is as 

important as silent reading in an extensive reading program. Loud reading is a social activity 

that helps readers to express feeling in public and to convey meaning of printed words. It may 

achieve understanding, enjoyment and pleasure which are main purposes of extensive 

reading.  

Reading speed is usually faster than slower. When learners read easy interesting 

material for enjoyment not for academic purposes, they are able to read faster. When readers 

read faster, they are capable of reading more. This is one of the characteristics of extensive 

reading. Nuttall (1996, p. 128) noted that "speed, enjoyment and comprehension are closely 

linked with one another." She described (1996, p. 127) "The vicious circle of the weak 

reader: Reads slowly; Doesn't enjoy reading; Doesn't read much; Doesn't understand; Reads 

slowly."  

Teachers orient and guide their students: The teacher's role in extensive reading 

programs is to orient students to the goals of the programs. The teacher should act as a 

motivator for his students leading the following activities: 

- He should define the extensive reading program; its characteristics, objectives, activities 

and advantages. 

- He should guide his students to the books that match their level. 

- The teacher should monitor and assess their performance. 
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The teacher is a role model of a reader. He acts as a model reader for the students to 

show them that he is convinced with the virtue of ER. Maley (1999, p. 7) explained the 

implications of this for teachers when he says, "We need to realize how much influence we 

have on our students. Students do not just (or even) learn the subject matter we teach them; 

they learn their teachers. Teacher attitude, more than technical expertise, is what they will 

recall when they leave us."  

The current researcher's experience has enabled her to add the following  principles 

relevant to extensive reading: 

Students should not use dictionaries. Using dictionaries interrupts readers and breaks 

their enjoyment. Breaking enjoyment is inconsistent with extensive reading principles. So, 

readers should avoid using dictionaries. They have to guess the meaning of the key words and 

to skip or ignore unnecessary words. The researcher believes that using dictionaries is a 

passive receptive activity and sometimes it is misleading because one entry in a dictionary 

may give more than one meaning. On the other hand, guessing the meaning of words from 

context is a productive mental activity. Twaddell (1973, p. 61) emphasized that learners 

should be given courage and skills to guess the meanings of unfamiliar words. He also 

claimed that learners understand many words directly without resorting to a dictionary, and 

there will be many words becoming familiar and meaningful in varying degrees. 

Use of graded readers is a basic principle. Graded readers help  language acquisition 

gradually. Students progress from easy to more advanced. They feel the progress they make. 

They are motivated not frustrated. Hedge (1985, p. 2) reported: 

graded readers is controlled with an increasing range of vocabulary. She 
follows this with the notion that graded readers will be very useful if the 
teacher is able to exploit them completely to develop language learning 
both in and out of the classroom as it meets the learner's need. 

 
Motivation: One of the key factors to success of an extensive reading program is 

motivation. Capturing student interest is the key. Motivation is achieved If the materials 



28  

available are interesting , at appropriate level to their reading abilities, then they will be far 

more eager to read . As mentioned earlier, the texts should not be too difficult so students 

experience the frustration of not being able to understand. 

As to feed back, teachers should not interrupt students or over correct the grammatical 

or pronunciation errors. The focus is on meaning rather than on structure. Judd (1978, p. 75) 

mentioned a research indicating that syntactic errors are a natural development in language 

learning, and they will disappear through time.  

Getting initial success of an extensive reading program is vital. First successful 

experience leads to more success. Student are stimulated to more  reading when they discover 

they can read, understand and enjoy English.  

Extensive reading is based on learner's responsibility and initiative, it encourages 

students to manage their own learning and moving themselves from passive recipients to 

active producers.  

Benefits of extensive reading: 

       As concluded by most of the authors who had written in the field of Extensive reading 

and by the current researcher who has experienced teaching EFL for forty years, Extensive 

reading is beneficial in developing language efficiency and competences. Krashen cited in 

Hill and Holden (1990, p. 92) emphasized that students may make better progress in reading 

comprehension and vocabulary development through extensive reading than in traditional 

instructional reading if they are encouraged to read whatever they want in "self-selected 

reading". Therefore, encouraging students to be involved in their foreign language through 

extensive reading provides the possibility of learning the language and reinforces points that 

they have learnt without pressure. 

        Extensive reading is influential in developing not only reading comprehension 

but all language skills. According to Krashen (2004, p.149)  
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When children read for pleasure, when they get 'hooked on books,' they 
acquire involuntarily and without conscious effort, nearly all of the so-
called language skills many people are so concerned about: They will 
become adequate readers, acquire a large number of vocabulary, develop 
the ability to understand and use complex grammatical constructions, 
develop a good writing style, and become good (but not necessarily perfect 
spellers. 

 
       Furthermore, Bamford (2004, p. 1) stated " students who read more will not only become 

better and more confident readers, but they will also improve their reading, writing, listening , 

speaking abilities and their vocabularies will get richer". He also praised the motivation 

aspect of extensive reading, seeing its primal benefit in developing positive attitudes towards 

the foreign language and increasing motivation to studying that language. 

       The current researcher concluded that extensive reading is beneficial in developing all 

language skills and building students confidence in their abilities to read and comprehend 

what they read. In Short, motivated high exposure to language produces positive results in all 

language levels. 

The following points specify the benefits of extensive reading on language skills, aspects 

and on students' general knowledge development: 

Extensive reading and reading ability 

       Based on the fact that practice makes perfect, extensive reading leads to reading 

speed, fluency and reading comprehension.  

Aural and Oral skills: 

       Practicing extensive reading increases the reader's range of vocabulary and improves 

his language structure. Consequently, it enhances his self-confidence about using the 

language and improves his fluency. Ghosn (2000, pp. 172-179) claimed that literature can 

provide young language learners with language experiences that will motivate and foster 

oral language. Ghosn also “the excitement created by a good story is also likely to 

generate much more ‘pupil talk’ rather than the often artificial language texts." 
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Extensive Reading and writing 

       Previous studies proved that extensive reading improved written performance of 

student and exhibited significant gains in content and language use and the overall quality 

of writing.  

Vocabulary, spelling and Grammar 

       Certainly, high exposure to language results in acquiring its features. As the 

reader reads large amount of printed material especially, graded reader, he or she 

encounters vocabulary and grammar structure repeatedly. Consequently, the reader 

acquires the repeated items and their characteristics unconsciously. (Grabe 1991, p. 

396) confirmed "students need to read extensively. Longer concentrated periods of 

silent reading builds vocabulary and structural awareness, develops automaticity, 

enhances background knowledge, improves comprehension skills and promotes 

confidence and motivation"  

General Knowledge  

In addition to the linguistic skills developed through extensive reading, the large 

amount of reading material and variety of genres and topics provide the reader with a 

broad background of world knowledge. Moreover, reading fiction is one of the 

characteristics of Extensive Reading. Fiction helps developing emotional intelligence 

which is important for empathy and tolerance. Emotional intelligence helps understanding 

one's and others' feeling. It develops through experience which is provided by extensive 

reading. 

Attitude toward the target culture 

There is an agreement among extensive reading authors that reading extensively in a 

certain culture improves the attitude or may help reconciliation with it. 
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       The current researcher thinks that it is not always reading in a certain culture that 

improves the attitude of the reader towards that culture. Actually, it depends on the beliefs 

and the ideologies, the differences and similarities between the reader’s culture and the 

other culture.  

Difference between extensive reading and intensive reading: 

       Palmer (1968) described intensive reading as the reading which often refers to the careful 

reading (or translation) of shorter, more difficult foreign language texts with the goal of 

complete and detailed understanding. Intensive reading is also associated with the teaching of 

reading in terms of its component skills. Texts are studied intensively in order to introduce 

and practice reading skills such as distinguishing the main idea of a text from the detail, 

finding pronoun referents, or guessing the meaning of unknown words. Hafiz and Tudor 

(1989, p. 5) differentiated between extensive and intensive reading: They stated:  

In intensive reading activities learners are in the main exposed to relatively 
short texts which are used either to exemplify specific aspects of the lexical, 
syntactic or discoursal system of the L2, or to provide the basis for targeted 
reading strategy practice; the goal of extensive reading, on the other had, is 
to 'flood' learners with large quantities of L2 input with few or possibly no 
specific tasks to perform on this material. 
 

The current researcher has concluded that intensive reading is a means of teaching 

students reading strategies. 
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Previous studies: 

       This section investigates the findings of previous studies relevant to the topic of the 

current study. The studies are categorized thematically according to what they investigate and 

what their findings are. 

The first category investigated studies which confirmed the effectiveness of strategy 

training on developing reading comprehension and other language skills. 

The second category included the studies which found that strategy training alone was 

insufficient to develop reading comprehension strategies. 

The third category assured the influential role extensive reading plays in developing 

reading comprehension and other language skills. 

The fourth category doubted the effectiveness of extensive reading on developing 

reading comprehension strategies or skills. 

The fifth category focused on the necessity of the combining strategy training with 

extensive reading to develop reading comprehension strategies/skills and to enhance language 

proficiency.  

Studies related to the importance of explicit reading strategy training: 

Salataci and Akyel (2002) conducted a study under the title 'Possible Effects of 

Strategy Instruction on L1 and L2 Reading'. The questions of the study were the 

following: a) Does strategy instruction in EFL reading affect EFL reading strategies and 

reading comprehension in English? b) Does strategy instruction in EFL reading affect reading 

strategies in Turkish (native language)? The participants in this study consisted of 20 students 

enrolled in a pre-intermediate level classes of a one-year intensive English course offered at 

the foreign language department of the Turkish-medium Istanbul Technical University. The 

Students were instructed on the following reading comprehension strategies; to look at the 
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title of the selected text and to make predictions about the likely content of the passage based 

on their background knowledge related to the content of the text and to seek clarification of 

any comprehension difficulties. At this stage, some repair strategies were introduced to the 

students such as re-reading problematic parts, reading on until the meaning becomes clear. 

They also had to use the context to guess the meaning of unknown words . Adding to that , 

students were also given a worksheet requiring them to write down (a) their predictions, (b) 

the questions they asked to locate the main ideas, (c) their summaries, and (d) their 

comprehension problems and possible ways of solving the problems they faced while they 

were reading the passage. In a way, these worksheets provided a written record of the 

progress made by each student during the strategy instruction.  

The data were collected through a think aloud activity. observation, a semi-structured 

interview, a background questionnaire, a pre and post comprehension tests. The data were 

analyzed statistically. The comparison between the pre and the post phases revealed that after 

strategy instruction , students developed  awareness of the necessity of systematic use of 

reading comprehension strategies. Consequently, they utilized prediction, summarizing, and 

used prior knowledge significantly and more frequently both in Turkish and in English. 

Furthermore, the results of their reading comprehension post test were higher than the pre 

test. 

To conclude, explicit teaching of reading strategies had improved the participants' 

performance in using the reading strategies in a proper way that improved their 

comprehension scores in general. 

 

'Fostering reading comprehension in fifth grade by explicit instruction in 

reading strategies and peer tutoring' This study was led by Vankeer (2004). Vankeer is a 

researcher from Ghent University in Belgium. The main objective of the study was to 
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investigate the effect and durability of explicit reading strategies instruction on fifth graders' 

reading comprehension achievement. The participants were twenty-two fifth grade teachers 

and their 454 students chosen from different schools in Flanders. They were divided into an 

experimental group who received explicit reading comprehension strategy training and the 

control groups which was taught comprehension in the traditional way. Teachers were trained 

how to lead the study and provided with the aims and organization of the interventions in 

addition to the materials; lessons, activities, plans and techniques. Prior to the 

implementation, the underlying theoretical background of the innovation was clarified. Six 

strategies were assigned to be trained on. They were the following: (1) activating background 

knowledge (2) predicting what the text could be about. (3) distinguishing the main ideas from 

the supporting ideas. (4) Monitoring and regulating (5) Classifying text genre and adjusting 

reading behavior needed. Those strategies were used pre, during and after reading. 

       Pre test and post test were used to collect data. The hypotheses of the study stated that 

explicit reading strategies instruction would enhance reading comprehension scores more 

than traditional comprehension activities which are characterized by strong emphasis on 

questioning students after reading a text. The findings supported the effectiveness and the 

feasibility of the explicit reading strategy teaching. The post test scores of the experimental 

groups outperformed the scores of the control group. 

Mi (1998) conducted a study titled as 'Teaching Reading Strategies in an Ongoing 

EFL University Reading Classroom'. The target participants were foreign language 

university students. The target strategies to be trained on were the following: summarizing, 

questioning, clarifying, and predicting. The following research questions were addressed: 

"Does strategy training enhance the reading ability of EFL college students?" If so, "How is 

the effectiveness of reading strategy training related to the reading proficiency of the 

students?" "Which types of reading comprehension questions are affected by strategy 



35  

training?". A pre and a post tests were administered to collect data. The result indicated that 

students performance improved in grasping the main ideas and in inference strategies more 

than answering detailed questions. 

The current researcher thinks that the differences in the level of improvement depends 

on the nature of each strategy, the type of training students receive, in addition to individual 

differences and the affective factors which imply different types of performance.  

However, explicit strategy training in Mi study improved the students reading 

comprehension performance.  

 

Idding (1999) conducted a program under the title 'Improving Comprehension and 

Vocabulary Development Through Multiple Instructional Strategies and Technology' 

for enhancing reading comprehension and vocabulary development through the use of 

multiple instructional strategies and technology. The targeted elementary population exhibits 

both poor reading comprehension and poor vocabulary acquisition and understanding, which 

interfere with academic achievement. Evidence for the existence of the problem includes 

standardized test scores, teacher observation, anecdotal records, and school report cards. 

Analysis of probable cause data revealed a lack of parental involvement, student readiness, 

learning difficulties, curricular changes, differences in learning, student motivation, self-

discipline, insufficient materials, and teacher training. In order to improve reading 

comprehension and vocabulary development a variety of strategies and educational software 

were implemented. Surveys were gathered from students' parents and students themselves. 

End of the year tests from the 1997-98 and 1998-99 school years were used to provide data 

for comparison. A review of solution strategies suggested by knowledgeable others combined 

with the analysis of the problem setting resulted in the selection of five major categories of 

intervention: vocabulary games, word wall, self-selected reading baskets, parent involvement 
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and technology. A comparison of data from surveys revealed that an average of 40% of the 

targeted population improved their attitude toward reading. An analysis of the at-home 

reading program demonstrated that 74% of the targeted population was reading 60-100 

minutes per week at home by the completion of this project. An average of 6 out of 17 

students of the targeted population increased at least one reading level, as defined by running 

records, within their grade range. Analysis of post-test results clearly indicated that the 

majority of the students were more successful in reading comprehension and vocabulary 

development. The researcher strongly recommend the use of multiple instructional strategies 

and technology when teaching reading and language arts to elementary students. 

 

'Combining extensive reading and intensive vocabulary study in a Japanese 

university.' is a title of a study conducted by Rosszell (2007). Rosszell investigated the claim 

that extensive reading alone can provide L2 learners with the vocabulary they need. He 

designed a study on 40 intermediate EFL students in a Japanese university. The students were 

divided into two groups. They were labeled as extensive reading +(ER+) group and 

extensive reading (ER) group. (ER+) group was involved in graded readers accompanied 

with supplementary discussion and intensive vocabulary study. The (ER) group read graded 

readers and completed a short weekly report. Data were collected by a pre and a post test. 

ANOVA test revealed a statistically significant advantage for (ER+) group over the (ER) 

group. This result means that extensive reading assisted with intensive study and 

supplementary exercises of texts is superior to both extensive reading alone or intensive 

reading alone. 
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Studies related to the effectiveness of extensive reading: 

A study under the title 'Increasing Reading Input In Japanese High School EFL 

Classroom' was conducted by Tanaka and Stapleton (2007) in Hokkaido University. It 

investigated the impact of a quasi-extensive reading program on Japanese high school EFL 

learners’ reading comprehension, reading speed and their perceptions of the program. The 

experimental group consisted of 96 high school students. They engaged in a reading activity, 

with teacher-made materials from five to ten minutes daily. This program continued for 

"approximately" five months. Some of these students also read graded readers outside of 

class according to a "Home Reading Program" designed by the first author as an easy and 

feasible way to introduce Extensive Reading. The control group received no treatment. The 

questions of the study were the following: 

- Do Japanese high school EFL learners advance in reading comprehension and reading 

speed by increasing exposure to easier texts than their usual textbooks? 

- Do Japanese high school EFL learners who read graded readers at home improve their 

reading comprehension and speed at a greater rate than students who do not? 

The effect of the intervention on learners’ reading comprehension and reading speed 

was examined via pre- and post-tests. In addition, the participants received a questionnaire to 

examine their perceptions and attitudes towards increasing reading input in English. The 

results revealed that the group who read graded readers, scored significantly higher in reading 

comprehension and speed than the students who read teacher-made material in the class and 

controlling group which received no treatment. The researchers, Tanaka and Stapleton, 

suggested that English teachers in poor input EFL settings should increase reading input 

within the students’ linguistic levels both inside and outside of the classroom. 
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AlShwairkh who defended a ph.D dissertation in (2004) titled as 'Learning 

vocabulary through Internet reading: Approaches and attitudes of ESL MBA students'. 

The dissertation investigated the impact of extensive reading on improving reading 

comprehension strategies/skills as well as vocabulary knowledge. The dissertation was a 

qualitative research that described the approaches and attitudes of ESL business students 

towards learning vocabulary through extensive internet reading  program  which lasted for 8 

week period. The participants were advanced ESL MBA students. They were divided into 

two groups of 9 students each. Both groups were exposed to pretest and post test and were 

asked to fill questionnaires to assess their vocabulary size. The participants practiced net 

extensive reading for two months. They employed some common vocabulary learning 

strategies including guessing word's meaning in context, using dictionaries and keeping a 

vocabulary notebook. The result showed improvement in the participants vocabulary level 

and positive attitudes toward internet extensive reading . 

 

Ching (2002) reported a study conducted by Wendy who was the researcher and the 

student. The title of the study  is 'Extensive reading and language learning: A Diary study 

of a beginning learner of Japanese'. Wendy' first language was Chinese and English was 

her second language. She got master's degree in ESL. Consequently, she gained a better 

understanding about what extensive reading was and how it could benefit language learners. 

About 10 years before the study, Wendy took a few Japanese lessons at the YMCA in 

Hong Kong. In those few lessons, she learned how to write and pronounce Japanese 

orthographies, hiragana and katakana, and learned some phrases for self-introduction, 

greetings and so on. Although she still remembered some of the expressions when she began 

this study, the limited training did not help her with her reading. She had to relearn hiragana 

as a beginning learner of Japanese at the time she began this study. The study was divided 
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into two stages, covering 9 and 11 weeks. Wendy tried to apply the characteristics of the 

extensive reading approach established by various studies (Bell, 1998; Day & Bamford, 

1998; Renandya, et al., 1999; Walker, 1997): 

She read as much as possible. By the end of the study, Wendy had read 32 books which 

covered about 1,260 pages of simple Japanese text. 483 pages came from comic books and 

170 pages from children's textbooks. The rest of the pages were from simple children 

storybooks.  

She read a variety of interesting materials. Due to Wendy's limited Japanese proficiency, 

she was not able to read a variety of materials in terms of genre. However, she was able to 

read children's stories which were attractive and provided with pictures. She enjoyed reading 

children's books with her two year daughter. Sometimes, she found it difficult to read 

children's books so, she used to change them with easier ones.  

Wendy reflected on what she learned daily with an average of about 10 sentences. Then 

she gathered her notes in two diary entries recording her experience. The conclusion of her 

entries showed that although extensive reading has helped her to acquire vocabulary in 

various ways, the data recorded in her diary also revealed that multiple exposures to 

particular vocabulary items did not necessarily ensure vocabulary learning. 

Data from the journal entries showed that Wendy's reading comprehension gradually 

improved throughout the course of the study. Basically, she improved from having a hard 

time decoding the hiragana orthography to understanding some simple children's stories.  

To answer the question "Does extensive reading promote positive attitudes toward 

reading?" analysis of Wendy's diary entries was done. The findings indicated that her attitude 

toward reading Japanese generally became more positive throughout the course of her study. 

She was highly motivated and had a strong well to learn Japanese language. She started from 

decoding level and ended with the ability to read children's books and to acquire a big range 
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of vocabulary.  

In short, The current researcher can declare that the findings of this study imply 

taking in consideration motivation, easy interesting material and free choice of books when 

designing extensive reading programs. 

 

'Can extensive reading help unmotivated students of EFL improve?' is a study 

conducted by Mason and Krashen (1997a). It investigated whether so called bad students or 

failures in EFL could improve with an extensive reading program. The participants in the 

study were female students from Osaka university in Japan. The groups were assigned; 

experimental and control group. The experimental group was designed for students who had 

failed EFL classes. The comparison group was chosen from average students treatment. In 

the first semester both groups received the same traditional curriculum which included 

reading selections, comprehension questions, vocabulary, grammar and translation exercises.  

       Students in the comparison group did well. But the performance of experimental group 

was poor and one third of the students dropped the class before the end of the semester.  

       Experimental group spent the whole second semester reading graded reader and 

practicing other extensive reading activities such as writing synopses and keeping a diary to 

record their feelings, opinions and progress. Teachers encouraged the students to read and 

discuss what they read with them. The average number of books read was about thirty. At the 

end of the course a post test was administrated. Although the comparison group outperformed 

the experimental group, the mean of the progress achieved by the experimental group in the 

post test was higher than the mean of the comparison group. As to students attitude toward 

English language, many of the reluctant students of EFL became eager readers. Several wrote 

in their diaries that they were amazed at their improvement. 
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Yang (2007) conducted a research in a secondary school in Hong Kong titled as 

'Cultivating a reading Habit: silent Reading at school' to investigate the effectiveness of 

extensive reading on cultivating reading habits and developing language proficiency. The 

study lasted for 2 semesters. Students were given the opportunity to read for fifteen minutes 

every morning under the supervision of class teachers. The school and the class libraries were 

provided with a variety of books that appealed to students interest and suited their levels. 

Students kept their reading progress in a log book. At the end of each 15 minutes, students 

jotted down some useful phrases learnt in the log book. The class teacher collected the logs at 

the end of each month to have an overall idea on the class reading progress. Evaluation was 

done through four instruments, student's log, questionnaire, open ended questions, interviews 

and teachers' observation. The finding of the research concluded that students found it fruitful 

to read during school time because it allowed them to cultivate a reading habit. There was a 

general agreement between teachers and students that extensive reading promoted language 

proficiency and increased reader's vocabulary and language pattern power. 

 

A unique study under the title 'Extensive reading with adult learners of English as 

a second language' was done by Renandya in (1999) to investigate the impact of extensive 

reading on old adults' language proficiency. The questions of the study were: 

- Could ER be successfully implemented with older adult second language learners? 

- Could learning gains be influenced by the amount of Extensive reading material read? 

- Is ER perceived to be useful and enjoyable activity? 

       The participants were 49 Vietnamese government officials who were in Singapore for a 

two months intensive English course. The course in which the participants were enrolled was 

entitled as "English for International communication (EIC)." Extensive Reading was a key 

element of the EIC course's reading and writing components. Participants were informed of 
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the purpose of (ER) as a tool to enhance their English language proficiency. The key message 

was given to them was that large amount of English reading would likely result in greater 

English proficiency. Then students were asked to read fiction and non fiction graded readers 

of their own choice. Post reading activities were provided. The participants had to write 

summaries to retell the stories they read or listened to. The instrument used to collect data 

were (1) a pre and a post test (2) book record form in which students were asked to record the 

title of the book, the number of pages and the interesting signs of books. (3) a questionnaire 

was constructed to elicit information from the participants. It asked about the number of 

books the participants read before the course and the number of books, news papers and 

magazines they read during the course. 

The answer for the first question was that ER program was not only useful in 

improving their knowledge of English but it was also quite enjoyable. 

The second questions: The program was perceived as a means to decrease loneliness 

and enhanced feeling of self worth among elderly people. In the first two weeks of the course 

some complained a lot about the quantity of reading assignment. Regularly, this feeling was 

replaced by pleasure and eagerness towards continuing reading. 

The current researcher has concluded that whenever motivation and appropriate 

circumstances are available, extensive reading programss achieve impressing results. 

 

This study 'Promoting second language development and reading habit through 

an extensive reading scheme' was conducted by Yu (1999). He described a territory-wide 

English extensive reading scheme implemented at upper primary and junior secondary levels 

in Hong Kong schools. The paper discussed the rationale for extensive reading and outlined 

the aims and features of the reading scheme. It also reported on an empirical study to evaluate 

the effectiveness of the scheme. The study investigated whether the scheme helped students 
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acquire a reading habit in English and improve their English proficiency. Participants in the 

study were an experimental group (492 students), a control group (490 students), and 45 

teachers from schools taking part in the scheme. All three groups completed questionnaires. 

Results suggested that students in the experimental group were more regular readers. 

However, only 27% included extensive reading in English as a favourite pastime, showing 

that a reading habit takes a long time to develop and continual structural support is necessary. 

As to language development, the experimental students were more confident of their reading 

ability, and the evaluation of the scheme by teachers and students suggested that they 

perceived the program as useful in developing such aspects of English as vocabulary, reading 

and writing and in expanding students' knowledge of the world. 

 

Alshamarani conducted a study with the title 'The attitudes and beliefs of ESL 

students about extensive reading of authentic texts'. The study was a  qualitative one 

which described the attitudes and beliefs of two groups of ESL learners regarding extensive 

reading of authentic texts. In particular, it aimed to focus on their beliefs and attitudes 

regarding vocabulary development through extensive reading of authentic materials. The 

study attempted to investigate the following points: (1) the attitudes and beliefs of ESL 

students regarding extensive reading of authentic texts; (2) their attitudes and beliefs 

concerning vocabulary development through extensive reading of authentic texts; (3) the 

strategies they used to handle unknown words encountered while reading. (4) the difficulties 

they encountered when reading authentic texts; (5) the benefits they gained from extensive 

reading of authentic materials in terms of language improvement in general, and vocabulary 

development in particular; and (6) their attitudes and motivation regarding whether they 

would continue to do extensive reading and would recommend it as a means of language 

development. The participants consisted of two groups of ESL learners, one included five 



44  

students while the other included four students. They participated in a three-month ESL 

extensive reading course called reading club in which extensive reading was the main focus 

of the course. To collect data, multiple qualitative methods including interviewing, document 

analysis, notes, and e-mails were used. The findings indicated that despite various reading 

difficulties they had encountered, the students of both groups had positive attitudes toward 

extensive reading of authentic texts and they were motivated to read after the course had 

finished. The findings also showed that extensive reading had helped students develop and 

improve various language skills, including vocabulary, reading for meaning, grammar, 

listening, speaking and pronunciation. The most salient finding is that both approaches, 

incidental and intentional vocabulary learning, had been employed to develop second 

language vocabulary.  

 

'A Study of Extensive Reading with Remedial Reading Students'. This piece of 

the literature review reported a study designed by Lituanas & Renandya (1999) to examine the 

effectiveness of an English-language Extensive Reading ER program for remedial students at 

a public secondary school in the southern Philippines. The research question is: 

- Will there be a significant difference in the pre-test reading proficiency scores of the 

control group (students who do not participate in an ER program) and the experimental 

group (students who do participate in an ER program)? 

       The participants contributed in this study were sixty first-year students at the school, 30 

females and 30 males, they were assigned to be remedial reading classes. The study lasted 

over a period of six months.  

A pre and a post tests were used to investigate students performance and reading 

comprehension, reading speed and accuracy. During the six months program, both the control 

and experimental groups received 40 minutes of regular English class daily, plus an 
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additional 40-minute remedial reading class. In their remedial reading class, the control group 

was taught in the conventional way from a textbook. The only silent reading the control 

group practiced was of these short selections from their textbook. 

Experimental remedial reading group took part in an extensive reading program. 

Students read texts of their choice and did a variety of post-reading activities. During that 

period, the teacher used various techniques to encourage students to read more and to 

increase their reading skills, such as: reading aloud by the teacher, finding clues; title, 

pictures on the cover and illustrations. Asking students to predict what the story was about. 

Asking students to summarize in public the material they had read and enjoyed. Chatting with 

individual students about what they were reading or had read. For monitoring the teacher 

assisted students to select reading material, helped students by answering questions and 

facilitating difficulties relevant to new vocabulary. Post reading activities included answering 

higher order thinking questions, as parts of a games, role play. retelling, mock interviews in 

which one student portrayed a character of the story and other students would then interview. 

These post-reading activities provided means of attracting the less-diligent students to ER, 

because they enjoyed the stories that were retold by their classmates. Post-test scores showed 

that the treatment group who received extensive reading treatment outperformed their control 

group peers in reading comprehension proficiency and reading speed  to a statistically 

significant extent.  

       The results of the current study suggest that a well-conducted extensive reading program 

may be able to make a significant impact on reading proficiency, even when students are of 

below average level and when reading materials are scarce. The researcher added "However, 

it should be noted that despite their impressive gains, students in the experimental group were 

still reading below grade level. Perhaps, continued extensive reading would be part of the 

necessary elements of a program for overcoming this deficit."  



46  

The current researcher believes that the results of the present study and many previous 

studies strongly suggest that ER can play an important role in helping students to improve 

their reading skills and  to develop their language proficiency. 

 

This study under the title 'Extensive reading with EFL learners at beginning level' 

was conducted by Sheu (2003). It attempted to investigate the following seven questions:  

- Will ER help beginning EFL learners obtain gains in vocabulary, grammar and reading 

comprehension?  

- Does ER promote reading speed?  

- What impact does ER have on EFL learners’ attitudes?  

- What difficulties do the students have during reading?  

- How do the students feel about their achievement?  

- What are their reasons for choosing which books to read?  

- Are they satisfied with the books they had read?  

       The results of the study was generally positive and some pedagogical implications were 

derived from. Those implications were the following:  (1)adoption of ER in the school 

syllabus. (2) using books of native English-speaking children. (3) using encouraging learning 

activities to motivate learners. 

 

'The effects of extensive reading on the motivation of Japanese high school 

students' is study conducted by Takase (2003). The purpose of the study is to investigate 

high school EFL (English as a foreign language) students' motivation to engage in extensive 

reading activities by examining the relationship between their attitudes/motivation and the 

amount of reading they did. In this study, approximately 220 second-year female high school 

students aged 16 to 17 participated in an extensive reading program for one academic year. 
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Questionnaires to investigate students' attitudes/motivation toward reading English and 

reading Japanese were administered at the beginning and the end of the year. Questionnaire 

data were analyzed to determine the factors that motivated the students to read English books. 

Seven factors were found; among them, intrinsic motivation toward reading English and 

intrinsic motivation toward reading Japanese were determined to be the best predictors of the 

participants' motivation to read English. Moreover, the relationship between L1 reading 

habits and L2 reading performance was investigated through participants' self-reported 

reading data and subsequent interviews; however, the results indicated that there was little 

relationship between the two factors. In addition, participants were divided into three groups 

based on the reading amount done during the academic year. The differences among the three 

groups in sub-component scores and their changes were analyzed in order to determine the 

impact of extensive reading on the students' motivation. No significant results were found; 

however, strong impacts were observed in the middle and the low groups in terms of affect 

and increases in those learners' sense of achievement. Qualitative data were collected through 

interviews with 81 participants. Many of them expressed favorable attitudes toward reading 

English books and reported gains in self-confidence in learning English as a result of 

participating in the extensive reading program. The significant gains in proficiency and 

motivation scores after the treatment verified the usefulness of extensive reading. 

 

Studies related to the role of assisted extensive reading programs 

Keiko (1999) reported an abstract of his study titled as 'Reading Strategies and 

Extensive Reading in EFL Classes'. He argued that the results of the investigation on 

reading strategies and extensive reading of EFL students indicated that reading a lot in both 

L1 and L2/FL becomes the most important factor for improving reading skills rather than just 

teaching reading strategies.  He stated  that extensive reading gives learners rich background 
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knowledge, vocabulary recognition, high motivation for more reading, the basic skill of rapid 

reading, discovery of reading strategies by learners themselves, and increases guessing ability 

in context. This  abstract confirms  the  current   researcher's  belief that   learners  develop  

their  use of reading  strategy  through extensive  reading. 

 

'Developing Reading Fluency in EFL: How Assisted repeated reading and 

Extensive reading Affect Fluency Development' is a study   implemented by three 

researchers; Taguchi and Takayasu and Gorsuch (2004) in Texas Tech University. The study 

aimed to investigate the impact of assisted repeated reading and extensive reading on 

developing fluency,  word recognition and reading comprehension. To accomplish that job, 

they conducted a study on 20 participants. The participants were Japanese students who were 

learning English as a foreign language at a university near Tokyo. They were five males and 

fifteen females. All were first-year Japanese linguistics students. As a part of their academic 

program, the participants had five 90-minute English classes a week designed to improve 

reading, writing, speaking, listening and grammar. Most of the participants were 18 years old 

with two exceptions; one was 19 and the other was 60. They were divided into two  groups; 

one practiced repeated reading, the other  practiced extensive reading. Both types of reading 

were assisted with skill building activities. The course lasted for 17 weeks. The study  

questioned the following  points: 

- Is Repeated Reading effective in developing fluency in beginning-level FL readers?  

- Is Repeated Reading as effective as Extensive Reading to develop reading fluency of 

beginning level FL readers?  

- Is Repeated Reading as effective as Extensive Reading to improve comprehension of 

beginning-level FL readers?  

- How do beginning-level FL readers perceive the effectiveness of each method? 
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       The instruments used were a pre test and a posttest by which the researchers checked the 

participants' scores in fluency, word recognition and reading comprehension. Moreover, a 

questionnaire was used to check the students' perception of the two methods. The results of 

the study showed that Assisted  Repeated Reading is as effective as assisted extensive reading 

to enhance second and foreign language readers' fluency and to improve their word 

recognition and reading comprehension. Moreover, learners became independent readers. 

They read faster and enjoyed reading. 

 

'Effect of Extensive Reading on English Learning in Hong Kong' is a title of a 

study lead by Lai (1993). She wanted to investigate Krashen's Input hypothesis and the 

affective filter hypothesis.  

       A low anxiety environment was created to enhance the low affective filter by letting 

students choose what they wanted to read. They were motivated and encouraged to read by 

their teachers. 

       It is worth mentioning that Krashen is one of the pioneers who highlighted the 

importance of extensive reading in improving language proficiency in all aspects, vocabulary, 

grammar, reading, comprehension, writing and listening. He created a strong relation 

between comprehensible input hypothesis, low affective filter hypothesis and extensive 

reading. 

       Lai's experiment involved 1133 participants of age range 11-13. They came from 8 

secondary schools. 338 students were the control group who did not practice an extensive 

reading scheme. 345 were the experimental group1 who participated in an extensive reading 

program. 218 were experimental group2 who participated in an intensive extensive summer 

program. 
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       The results showed that the experimental group1 who participated in an extensive 

reading program only achieved some improvement conveying with the quantity of reading 

done. There was no general language proficiency.  

       The teachers responsible for the experiment explained that the low achievement in 

language proficiency was attributed to the low processing of reading. They stated that 

students were in the habit of scanning through a book quickly. They were satisfied with 

getting enough information to answer the multiple choice question. They didn't go deep in 

reading process, then they didn't improve as much as it should be. Lai, the researcher, stated 

"Given that the extensive reading scheme in the present study provided a low affective filter 

environment as far as could be achieved in the local class room setting, findings showed that 

comprehensible input was only related to improvement in vocabulary recognition, listening, 

comprehension and reading speed. No convincing evidence was collected for in depth 

reading comprehension and sentence writing to support Krashen's claim. " 

       Another summer reading program was a more successful model. That program had some 

more advantages than the previous one. Experimental group2 who participated in this 

program practiced a combination of extensive and intensive reading; intensity of exposure, 

opportunities for more interaction and output. This summer program did satisfactorily 

facilitate students English language. The results showed that the more intensive extensive 

reading was done, the better language enhancement was achieved. These results led Krashen 

to soften his hypothesis about language subconscious acquisition. He acknowledged that 

learning has some impact on language development. Krashen (1989, p. 454) admitted that 

"while a substantial part of these gains is probably due to incidental comprehensible input 

there are gains over and above what one would expect from comprehensible input alone."  
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       The current researcher believes that these results assure the need to integrating both 

conscious learning through systematic strategy training and subconscious learning through 

extensive reading program.  

 

The study titled 'CALL For Reading Skills in English' conducted by Singhal (2001) 

attempted to find answers to the following  questions. 

- What is the relationship between reading comprehension and strategy use prior to and 

after strategy instruction?  

- How do ESL readers perceive their strategy use prior and after strategy instruction? 

       The participants consisted of twenty-two students who were enrolled in a freshmen 

composition course for ESL students at the University of Arizona. Those students were L2 

students completing their second English course in order to satisfy the English composition 

requirements. The participants came from 12 language backgrounds: Japanese, Arabic, 

Bahasa, Indonesian, Malay, Cantonese, Urdu, Greek, Hebrew, Lamba, Tamil, Turkish and 

Uzbek. In the reading strategy training phase.  

       Singhal used a web program to instruct her participants. They spent twelve class periods 

of seventy-five minutes each working on specific reading strategies such as paraphrasing, 

summarizing, identifying the main ideas and text structure, identifying word meanings, 

skimming, scanning and inference. They practiced extensive reading through reading a 

variety of materials from different genres, and of different organizational formats and styles, 

and responded to these texts in various ways through journal responses, or questions related 

to the texts. The data were collected from several sources. First, students completed a 

questionnaire prior to the study so that demographic information could be collected. Second, 

an interview questionnaire was administered to obtain information from the students about 

the advantages and disadvantages of the program, and to determine how it might have 
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affected their reading comprehension and strategy use. Third,  Pre and post tests were 

conducted. The tests consisted of three readings with comprehension and vocabulary 

questions. The purpose of the test was to obtain quantitative information of two aspects; 

reading comprehension proficiency scores and the reading strategies they used and how often 

they used them.  

       The findings of this study indicated significant improvement in students' reading 

comprehension as a result of a combination of extensive reading and strategy instruction 

program. Concerning the use of reading comprehension strategies, students became more 

aware of reading strategies; how and when to use them and they used strategies more 

frequently than before receiving the instructions. Students’ responses showed that in general, 

they believed that the extensive reading in combination with strategy instruction program 

improved their reading skills and comprehension.  

 

Liem (2005) conducted a seven week study titled as 'Using Extensive Reading to 

Enhance Students' Perceptions and Their Reading Ability' to investigate the impact of 

extensive reading on students reading abilities and the use of cognitive and metacognitive 

strategies while practicing extensive reading. The participants were six students majoring in 

computer science at Saigon institute of Information technology, Vietnam. The instruments 

used were a set of pre and post questionnaires in which participants were to write their 

reflections about their reading experience and performance during the seven weeks of the 

study. The result revealed that extensive reading had a positive effect that enhanced the 

participants' reading ability and increased their motivation in reading English as a second 

language. Moreover, it improved their use of cognitive and metacognitive reading strategies. 

To illustrate, the analysis of the pre questionnaires showed that participants didn't know how 

to use cognitive or metacognitive strategies. The post questionnaires revealed that the 
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participants understood more about cognitive and metacognetive strategies; skimming, 

scanning, prediction and inference, how and when to use them while reading . 

       The current researcher concluded that the previous study had assured that both cognitive 

and metacognetive strategies were redeveloped by extensive reading. Meaning and 

grammatical knowledge were also enhanced. 

 

Studies compared extensive reading to intensive reading: 

Sims (1996) reported a study titled as 'A comparative study of improvements in 

reading comprehension of skill-based instruction and extensive reading for pleasure 

with Taiwanese freshman university students'. This study examined and compared the 

improvement of Taiwanese university freshmen taught comprehension by either a skill-based 

approach or extensive reading for pleasure approach. Four classes of Freshmen English 

students (N = 120) identified as mid-level proficient in English were involved in this study. 

Two classes were instructed using a skill-based approach and the other two classes were 

exposed to an extensive reading for pleasure approach. Achievements in reading 

comprehension were measured via written recall protocols and multiple-choice tests. A two-

way ANOVA design allowed the comparison of mean scores of reading comprehension 

across the four groups. The results of pretest of reading comprehension indicated that there 

were no significant differences in reading comprehension between the four groups at the 

onset of the experiment. However, there were significant differences in both the multiple-

choice and recall protocol measurements after the treatment period. The participants in the 

pleasure reading groups scored significantly higher than students in the skill-based groups. 

Students in both treatment groups reported approximately the same amount of class time 

spent on reading required texts written in English. However, the participants in the pleasure 

groups reported spending more time outside of class reading English materials for pleasure. 
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The study decided the superiority of extensive reading for pleasure approach over the skill-

based approach. 

 

'Extensive Reading Speed and Comprehension'. Bell (2001) conducted this study 

in the Yemen Arab republic on young adult students working in various government 

ministries. It measured both reading speeds and comprehension in two groups of learners 

exposed to extensive and intensive reading programs. The extensive reading group received 

an extensive reading program using graded reader. They visited libraries which widened the 

collection of book they read. They kept records of what was read. The intensive reading 

group or the control group received a traditional intensive reading program. They studied 30 

texts of around 300 words each with a variety of exercises planned for intensive reading of 

the passages. 

       The study lasted two semesters. The main hypothesis of the study to be tested was 

"learners in the extensive group will achieve significantly higher scores on a test of reading 

comprehension containing texts at an appropriate level, than those in the intensive group." 

The result strongly supported the hypothesis. 

       The first important observation on these results is that the reading program based on 

graded reader, to which the extensive group were exposed, had brought higher gains 

comparing to the control group which received intensive reading practice. 

       The current researcher believes that the intensive reading program which focused on skill 

building and strategy training was not as effective as the extensive reading program to 

improve student's reading speed and comprehension.  

 

Robb and Susser (1989) designed an experiment titled as 'Extensive Reading vs. 

Skills Building in an EFL Context' to shed light on the following questions:  
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- Can extensive reading alone improve students' reading ability?  

- Are skills better learned when specifically taught?  

The experimenters assigned two groups, each consisted of 125 students freshmen 

major English. One as an extensive reading group which had the opportunity to read a large 

number of graded reader. The program was based upon the extensive reading principles. The 

students were required to read and to answer comprehension questions that accompanied each 

reading. On the other hand, they were not taught any reading skills. Students could choose 

what they wanted to read from reasonable wide selection; they worked individually; and they 

were engaged in silent reading for much of the class time. As homework the students were 

required to read a minimum of 500 pages at home during the year. The students were 

required to write short summaries in their notebooks so that the instructors could check that 

the reading was actually being done. Motivation was high. Students enjoyed what they did. 

The skills building group was defined as a group who read little comparing to the 

extensive reading group but the focus was on reading skills-building.  The class work 

consisted of going through one or two sections during the class period (90 min.) with the 

students individually reading the passage and doing the exercises designed to teach the skills 

of efficient reading. The skills to be developed were: Getting the main idea, Understanding 

the important facts, Guessing vocabulary from context and Making inferences. The texts were 

appropriate for these students in interest and difficulty. An additional section of these texts 

were assigned for homework. A short 2-item quiz was administered at the beginning of each 

period to make sure that the students were doing the required reading at home . A pre and a 

post test were used to exhibit the differences between achievements of extensive reading  

group  and   the  strategy training (skill building group). The  results  showed that the 

extensive reading  group  achieved very little  progress over the strategy training  group 

between the  pre  and the post test  of each  group. As to the level of  progress the of 
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extensive reading  group  achieved very little  progress over its pre test . Susser concluded 

although the difference in the quantitative scores was not large the positive affective result 

was prominent. Students' motivation for voluntary reading increased. They expressed their 

interest in the extensive reading activities. Teachers conducted their classes differently. They 

did not depend on textbooks and they spent more time in individual conferences with 

students. 

 

Smith (2006) conducted a study titled as 'Comparison of "Pure" Extensive 

Reading with intensive Reading and extensive Reading with supplementary activities' in 

Taiwan to compare the effectiveness of three approaches relevant to reading comprehension. 

The questions of the study were:  

- Can extensive reading be improved by adding supplementary activities? 

- Is ER more effective than intensive reading? 

- Is extensive reading enough to improve reading comprehension and vocabulary gains?   

The duration of the study was one academic year. All the participants were first year 

junior college English majors. They were all 15 – 16 years old. Three experimental groups 

were designed each of (51) students. The first group received extensive reading practice. The 

second group received intensive reading only. The third group received extensive reading + 

supplementary activities. At the end of the first semester an achievement test was conducted 

to measure the progress the students made. The results of the first group which received 

extensive reading activities was superior to the results of the other two groups. In contrast, at 

the end of the second semester the scores of the third group which received extensive reading 

+ supplementary activities  outperformed the scores of the other two groups. These results 

mean that extensive reading + supplementary monitoring activities is more effective than 

other practices. 
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The current researcher found that the results after the second term were more 

convincing. To explain, supplementary activities enabled students to recognize their progress 

and gave them hints of seriousness of the whole job. The claim that extensive reading is 

reading for enjoyment and that supplementary activities may take reading time and reduce 

enjoyment is not fully accepted by the current researcher. Actually,  lots of people enjoy 

working seriously.  

 

Studies related to the teachers’ point of view concerning extensive reading: 

'Teachers' beliefs regarding the role of extensive reading in English language 

learning: a case study'. This research was conducted by Kajinga (2006) to gain insight into 

teachers beliefs on the role of extensive reading in second language learning. A case study of 

9 teachers from 3 schools in Grahams town, South Africa were selected purposefully. The 

teachers were viewed to be knowledgeable in leading Extensive Reading Programs in 

different schools. The 3 schools were selected to represent a private school, a former Model 

school and former Department of Education and Training school. Data was mainly collected 

by means of semi-structured interviews, which utilized in-depth open-ended questions to 

detect teachers past experiences. The findings revealed that all the teachers appeared to 

believe that extensive reading was an invaluable approach to enhanced language skills.  

 

Studies doubting the positive influence of extensive reading: 

An abstract of an article titled as 'What We Know After a Decade of Hong Kong 

Extensive Reading Scheme' was written by Wong (2001). This study  pointed out that after 

a decade of Hong Kong extensive reading scheme (HKERS), no significant achievement had 

been achieved in students English proficiency. The students attitude towards English reading 

among Hong Kong students remained negative. It is worth noting that a ten year extensive 
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reading scheme was conducted in Hong Kong. It lasted from 1991 to 2001. The program 

aimed to motivate the students to read and to enhance their English proficiency. Then, in 

2001; after a decade of starting the program, no positive results were gained neither on the 

level of motivation nor on the level of language proficiency. People in charge attempted to 

look into the reasons why the English proficiency level had not changed much since the 

introduction of the HKERS and suggested what could be done further to make HKERS work 

best for the students of Hong Kong. It was suggested that in order to strengthen general 

reading skills, a favorable environment for reading should be created and a wide selection of 

authentic and relevant reading materials should be made available. 

The current researcher found that Wong's study was inconsistent with the massive 

number of previous studies which pointed out the effectiveness of extensive reading in 

developing language skills. Adding to that, she thinks that the defect should not be attributed 

to the extensive reading but to the circumstances in which the extensive reading scheme was 

implemented. Many factors might affected such a program results; low motivated students, 

wrong selection of material, high anxiety environment. Any way, Wong did not explain the 

reasons belied the failure of the extensive reading scheme in Hong Kong.  

 

Summary of the findings of previous studies: 

The majority of the previous studies confirms the effectiveness of extensive reading 

programs on developing comprehension, vocabulary and other language skills at all ages and 

at all stages of education and all ages.  

Some reservations were announced by some authors who found that extensive reading 

should be preceded or accompanied with reading comprehension strategy training. 

Some studies advised to integrate extensive and intensive reading to develop 

comprehension strategies.  



59  

Most of the studies assured the need to support extensive reading with supplementary 

following up activities. 

Motivation, enjoyment, freedom of choice and low anxiety environment was 

highlighted by all the concerned authors. 

Most of the studies admitted the virtue of reading strategy training on developing 

reading comprehension but some advised giving students opportunities for practicing the use 

of the reading strategies through extensive reading. 

Only one of the studies denied the effectiveness of extensive reading. 

The studies compared extensive reading to intensive announced the superiority of 

extensive reading activities in developing comprehension and language skills. 

Positive affective results always accompanied the extensive program activities. 

The theoretical and the empirical background relevant to the relation between reading 

comprehension, reading comprehension strategy training and the researcher's long experience 

in field of teaching and her knowledge in the characteristics of EFL in the Gazan context 

inspired her to construct an Assisted Extensive Reading Program to investigate its efficiency 

on developing reading comprehension skills in ninth graders in Roquia High Elementary 

Female School in Gaza governorate. 
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III 

METHODOLOGY 

Introduction 

This chapter puts forward  a holistic image of the methodology of the study; The 

population, the samples and the tools. It also, describes the suggested program titled as "The 

Effectiveness of Assisted Extensive Reading Program on Developing Reading 

Comprehension Strategies in the Ninth graders in Gaza Governorate". 

The design of the study: 

 The study was designed according to the experimental approach. Three groups were 

assigned as the participants of the study; experimental group1, experimental group2 and the 

control group. The assisted extensive reading program represented two independent variables. 

The first variable was reading comprehension strategy training. The second variable was 

extensive reading activities. Experimental group1 received reading comprehension strategy 

training only. The training lasted  for two weeks. Experimental group2 received both reading 

comprehension strategy training for two weeks and extensive reading activities for nine. The 

control group received no treatment, they were taught in the traditional method. 

Sampling Procedures: 

       The sample of the study consisted of (111) students distributed into three groups. Two 

experimental groups consisting of (70) students and one control group consisted (41) students. 
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       The experimental groups were randomly chosen from ninth graders in Roqaia High 

Elementary Female School in Gaza governorate where the researcher works as a head teacher. 

The control group was chosen randomly from ninth graders in Mustafa Hafiz School.   

 

Table (1): The distribution of the sample according to the groups 
Group Experimental(1) Experimental(2) Control 
count 30 40 41 

 

The Participants: 

       The participants consisted of 111 female students from ninth graders in two schools in 

Gaza governorate; Roqaia High Elementary Female School and Mustafa Hafiz high 

elementary female school. They were 14 -15 years old. They represented three classes that 

were chosen randomly out of ten classes in the mentioned schools. The class chosen from 

Mustafa Hafiz high elementary female school was assigned as a control group and the other 

two classes chosen from Roquia high elementary female school were assigned as the 

experimental groups. Each of these classes was arranged at the beginning of the year to 

contain the three levels; high achievers, average students and low achievers. These 

participants were enrolled at governmental schools at 6 years old. Since then, they have been 

receiving English classes three times a week, 45 minutes each in the low beginners stage and 

five classes in the elementary stage. None of them had received private education. The three 

groups were almost equivalent in the economic, cultural and social levels. Age variable of the 

sample was controlled before the experimental application . 

Controlling the variables relevant to the participants: 

       To assure the results' accuracy and avoid any marginal interference, the researcher tried 

to control some variables before the study. 
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Age variable: 

       The researcher recorded the students' ages from their school files at the beginning of the 

school year (2008-2009). One way ANOVA was used to measure whether there were 

statistically significant age differences among the participants. The mean of the age of the 

whole sample was (14.57) year, and the standard deviation was (0.0.232). 

Table (2): One Way ANOVA results of controlling age variable 

scope Variance resource Sum of 
Squares df Mean 

Square F Sig. Sig. 
level 

AGE Among Groups 0.047 2 0.024 
 Within Groups 5.886 108 0.054 
 Total 5.933 110  

0.434 0.649 non 
sig. 

“f” table value at (2, 110) d f.  at (0.05) sig. level equal  3.09 
 
 Table (2) indicates that there are no statistically significant differences at (0.05) level 

among experimental and the control groups due to age variable. 

 

General achievement variable: 

       One Way ANOVA was used to measure the statistically differencant among the groups 

due to their general achievement. The participants' results in the second term test of the 

school year (2007-2008) were recorded and analyzed. 

Table (3): One Way ANOVA results of controlling general achievement variable 

scope Variance 
resource 

Sum of 
Squares df Mean 

Square F Sig. Sig. level 

GENERAL 
ACHIEVEMENT 

Among 
Groups 267.167 2 133.583 

 Within Groups 41439.229 10
8 383.697 

 Total 41706.396 11
0  

0.348 0.707 non sig. 

Table (3) shows that there were no statistically significant differences at (0.05) among 

the experimental and the control groups due to the general achievement variable. 
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General achievement in English language variable: 

       One Way ANOVA was used to measure the statistically significant differences among 

the groups due to their general achievement in English language. The participants' results in 

the mid-first term test of the school year (2008-2009) were recorded and analyzed. 

Table (4): One Way ANOVA results of controlling general achievement in English language variable 

scope Variance 
resource Sum of Squares df Mean Square F Sig. Sig. 

level 
ENGLISH 
GENERAL 

ACHIEVEMENT 

Among 
Groups 306.984 2 153.492 

 Within 
Groups 51728.710 108 478.970 

 Total 52035.694 110  

0.320 0.727 non 
sig. 

 
 Table (4) shows that there were no statistically significant differences at (0.05) 

between the experimental groups and the control group due to the general achievement in 

English language variable. 

 

Previous learning variable in reading comprehension skills: 

 To make sure that the participants were equivalent in their previous learning variable 

in reading comprehension skills, the researcher applied the pre- achievement test. The results 

of the participants were recorded and statistically analyzed using One Way ANOVA.  

       Table (5) Shows the "f" indicates that there are no statistically significant differences 

among the experimental and the control groups at (0.05) level. 
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Table (5): One Way ANOVA results of controlling previous learning variable in reading 
comprehension skills 

scope Variance 
resource 

Sum of 
Squares Df Mean 

Square F Sig. Sig. 
level 

Among 
Groups 13.946 2 6.973 

Within 
Groups 429.964 108 3.981 Skimming 

Total 443.910 110  

1.751 0.178 non 
sig. 

Among 
Groups 2.734 2 1.367 

Within 
Groups 216.023 108 2.000 Scanning 

Total 218.757 110  

0.683 0.507 non 
sig. 

Among 
Groups 2.827 2 1.414 

Within 
Groups 143.929 108 1.333 

Guessing 
meaning of 
words from 

context 
Total 146.757 110  

1.061 0.350 

 
 

non 
sig. 

 
 

Among 
Groups 3.913 2 1.957 

Within 
Groups 189.726 108 1.757 Inference 

Total 193.640 110  

1.114 0.332 Non 
sig. 

Among 
Groups 44.712 2 22.356 

Within 
Groups 2103.990 108 19.481 Total 

Total 2148.703 110  

1.148 0.321 Non 
sig. 

 

The statistical analysis 

 The data was collected and computed by using (SPSS) Statistical Package for Social 

Sciences Spearman correlation, Alpha Cronbach Technique and Spilt–half Technique were 

used to confirm the test validity and reliability.  

On the other hand, One Way ANOVA was used to measure the statistically  

significant differences in means among the three groups due to the teaching method, level in 

English language whether high or low. 
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The variables of the study: 

The study included the following variables:  

 

The independent variable 

The independent variable of the study is the teaching method represented in three 

categories as follows: 

- Reading  strategy training. 

- Assisted Extensive reading. 

- Traditional method 

The dependent variable  

The dependent variable is represented in the use of reading comprehension strategies; 

skimming, scanning, guessing meaning of words from context and inference. 

 

The Instruments: 

       To achieve the aims of the study, the researcher used the a pretest and a post test as 

instruments to collect data in relevance. To illustrate, a pretest was carried out by the three 

groups; the control group and two experimental groups. The purpose of the test was to 

recognize the three groups' level before starting the experimental program and to compare the 

results of the pre test with the result of the post test after the intervention. 

 The test was built according to the criteria of the test specifications. It is worth noting 

that the strategies under investigation were skimming, scanning, guessing meaning of words 

from context and inference. The objectives of the test were: To check students' ability in 

skimming, scanning, guessing meaning of words from context and inference. Five items were 

assigned in the test for each strategy. The total number of the items was twenty items. The 

items were equal in weight. They are listed in the table of specification below.  
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Table (6): table of specification 

Skills No. of items. % 

Skimming 5 25% 

Scanning 5 25% 

Guessing meaning of 
words from context 5 25% 

Inference 5 25% 

Total 20 100% 

 

The items of the test 

The items of the test were designed to fulfill the requirements of each strategy as follows.  

Skimming strategy 

       This scope included (5) items; one wh and four matching questions. The purpose was 

measuring students’ ability to skim a text in order to get the gist and to recognize the main 

ideas. 

Scanning strategy 

       This scope consisted of (5) items designed to measure students’ ability to seek for 

specific information in the text.   

Guessing meaning of  words  from context 

       This scope included five items that measured students’ ability to guess meaning of words 

in context.  

Inference 

       The components of this scope were five items that measured students’ ability to infer 

through their schemata and through the text to read behind the printed words and to draw 

conclusions. 
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       The text used for the pre test was selected from Hello series, book 5 which was assigned 

by the Palestinian Ministry of Education to be taught to ninth graders in the Palestinian 

schools in the previous years. The text consisted of about 150 words matching in length the 

text in grade 9 current Palestinian curriculum. Students were unfamiliar with a range of 6 to 8 

words of the text. No instructions or explanations relevant to the test were given to the 

students. (Appendix A).s They were made aware of the purpose of the test. The same test was 

carried out after the 12 week intervention. Results of the pre and post test were recorded, 

statistically analyzed and compared. 

 

The pilot study 

       To maintain the validity and reliability of the pre and post test, a pilot study was 

conducted; two texts were administrated on a random group consisting of (40) grade 9 

students in Roquia High Elementary school other than the experimental groups. After the 

statistical investigation, one text was chosen as a valid and reliable one. It was the test used as 

a tool to collect the data relevant to the study. (Appendix A) 

 

 The validity of the test 

       Mackey and Gass (2005, p. 107) stated "Content validity refers to the representativeness 

of our measurement regarding the phenomenon about which we want information." In other 

words, a test should measure what is intended to be measured. 

The referee validity  

       The test was introduced to a jury of specialists in English language and methodology in 

Gaza universities, and experienced supervisors in UNRWA schools. The items of the test 

were modified according to their recommendations. (Appendix E) 
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The internal consistency validity 

  Al Agha (1996, p. 121) stated that the internal consistency validity indicates the 

correlation of the degree of each item with the total average of the test. It also indicates the 

correlation of the average of each scope with the total average. This validity was calculated 

by using Pearson formula.  

       According to the tables (7)-(8)-(9)-(10) the coefficient correlation of each item within its 

scope, and with the whole test is significant at levels (0.01) and (0.05). 

       Table (11) shows the correlation coefficient of each scope with the whole test. According 

to the following tables, it can be concluded that the test was highly consistent and valid as a 

tool to collect data relevant to the study. 

Table (7): Correlation coefficient of skimming items 
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Item1 0.453 0.004 sig. at 
0.01 0.408 0.010 sig. at 

0.01 

Item 2 0.693 0.000 sig. at 
0.01 0.568 0.000 sig. at 

0.01 

Item 3 0.728 0.000 sig. at 
0.01 0.638 0.000 sig. at 

0.01 

Item 4 0.767 0.000 sig. at 
0.01 0.579 0.000 sig. at 

0.01 

Item5 0.828 0.000 sig. at 
0.01 0.702 0.000 sig. at 

0.01 
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Table (8): Correlation coefficient of scanning items 
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Item1 0.498 0.001 sig. at 
0.01 0.364 0.022 sig. at 

0.05 

Item 2 0.451 0.004 sig. at 
0.01 0.471 0.002 sig. at 

0.01 

Item 3 0.688 0.000 sig. at 
0.01 0.519 0.001 sig. at 

0.01 

Item 4 0.673 0.000 sig. at 
0.01 0.435 0.006 sig. at 

0.01 

Item5 0.546 0.000 sig. at 
0.01 0.374 0.019 sig. at 

0.05 
 
 
 

 
Table (9): Correlation coefficient of vocabulary items 
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Item1 0.464 0.003 sig. at 
0.01 0.389 0.014 sig. at 

0.05 

Item 2 0.590 0.000 sig. at 
0.01 0.434 0.006 sig. at 

0.01 

Item 3 0.691 0.000 sig. at 
0.01 0.501 0.001 sig. at 

0.01 

Item 4 0.638 0.000 sig. at 
0.01 0.487 0.002 sig. at 

0.01 

Item5 0.627 0.000 sig. at 
0.01 0.411 0.009 sig. at 

0.01 
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Table (10): Correlation coefficient of inference items 
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Item1 0.683 0.000 sig. at 
0.01 0.442 0.005 sig. at 

0.01 

Item 2 0.724 0.000 sig. at 
0.01 0.662 0.000 sig. at 

0.01 

Item 3 0.741 0.000 sig. at 
0.01 0.547 0.000 sig. at 

0.01 

Item 4 0.541 0.000 sig. at 
0.01 0.488 0.002 sig. at 

0.01 

Item5 0.629 0.000 sig. at 
0.01 0.579 0.000 sig. at 

0.01 
 

Table (11): Matrix of Correlation coefficient of the scopes with the whole test and the 
scopes with other scopes 

Scope Total Inference Skimming Scanning 

Guessing 
meaning of 
words from 

context 
Total 1     

Skimming 0.849** 1    
Scanning 0.723** 0.414** 1   
Guessing 

meaning of 
words from 

context 

0.739** 0.538** 0.377* 1  

Inference 0.815** 0.644** 0.538** 0.383* 1 
** “r”  table value at (38) d f at  (0.01) sig. level equal  0.393 

* “r” table value at (38) d f.  at (0.05) sig. level equal  0.304 
 

Reliability of the test: 

       The test is reliable when it gives the same results if it is reapplied in the same conditions. 

Al Agha (1996, p. 118) The reliability of the test was measured by Alpha Cronbach and the 

Spilt- half techniques.  
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       According to tables (12) and the test proved to be reliable. the Spilt- half coefficient is 

(0.767)  

Table (12): Spilt –half Technique 

SCOPE  
correlation 

between two 
part 

Reliability coefficient 

Guessing meaning of words 
from context 5* 0.863 0.890 

Skimming 5* 0.850 0.858 
Scanning 5* 0.570 0.586 
Inference 5* 0.520 0.585 
The test 20 0.622 0.767 

* Gutmann equation used (unequal – length). 

 

Definition of the Assisted Extensive Reading Program: 

       Davis (1995, p. 329) defined assisted extensive reading program as a supplementary 

class library scheme, attached to an English course, in which pupils are given time, 

encouragement, and materials at their own level to read pleasurably as many books as they 

can, without the pressures of testing or marks. Thus, pupils are competing only against 

themselves. 

 

Description of the program 

       It is necessary to point out that the current program was designed in accordance with the 

criteria of extensive reading programs specified by the pioneers in the field such as Carel and 

Carson (1997), Day and Bamford (1998), Krashen (1982) and (1993) and the pioneers in field 

of reading comprehension strategy training such as Johnston & Byrd (1983), Paris et.al., 

(1993) and Van & Kintsch (1983). This program, titled as "Assisted Extensive Reading 

Program", is a combination of reading comprehension strategy training and extensive reading 

activities. The researcher designed it to be implemented in grade 9 in Rouqia High 
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Elementary Female School in Gaza governorate. It was designed for students who can read 

with varying degrees of proficiency, but who generally do not practice extensive reading for 

various reasons; (1) lack of motivation to practice extensive reading. (2)they might think that 

extensive reading in English is not a possible task.(3) they don't find appropriate books to 

read(4) they are falling under the heavy burden of the school demands. so they don't have 

sufficient time to read extensively. The program lasted for 12 weeks. In the first two weeks 

the participants were familiarized with reading strategies and trained how to use them. Then 

they were introduced to an appropriate environment to practice extensive reading. In that, 

attractive books which conform with all levels of readers were provided in the school library. 

Students were free to choose any of the titles they felt that it was easy to read. 45 minutes 

were assigned for reading every morning. Students read in a low anxiety environment. The 

researcher and other two teachers worked as a team to facilitate any difficulty the students 

face. Students were informed that pleasure and enjoyment were the purpose of the reading 

program; no tests or exams would follow. All those notions combined to create a low anxiety 

environment and to arouse students' internal and external motivation. The focus of the 

extensive reading activities was to construct meaning with no concentration on syntactic 

structure.  

Purpose of the 12 week assisted extensive reading program 

       The primary objective of the program was to equip learners' with reading comprehension 

strategies/skills including, skimming, scanning, inference and to develop their abilities to 

guess meaning of new words from context. The undeclared purpose was to develop a 

community of readers who share the pleasures of reading and motivate one another by 

example and interacting with fellow readers. That should achieved through peer and class 

discussion about what they have read. The summative aim was to nurture readers who would 
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eventually become independent lifelong readers. The program was implemented in three 

stages which are listed in the following table. 

Table (13): Stages of the program 
Stages Description of the stage Duration 
Preparation stage Preparing the library. Selecting material. 

Preparing reading texts. 
Preparing pre and post tests. 
Pilot study. 

4 weeks 

Implementation stage  
 

Reading Strategy training. 
Extensive reading  activities. 

2 weeks 
9 weeks 

Evaluation Stage Evaluation stage. [Post Test Scoring]  
Results of Statistical Analysis 

1 week 

 

Preparation Stage: 

Preparing the library 

       The researcher made a big effort to select materials that appeal to students, their age and 

their different levels starting from first beginner to pre intermediate level. Both students' 

interests and reading proficiency were taken into account. The purpose was to provide 

materials that students could interact with and could read comfortably without struggling to 

get the meaning. Pleasure and enjoyment were essential objectives. Lots of authors wrote 

about the importance of selecting appropriate reading material in extensive reading programs. 

Grimes (1991, p. 45) stressed the importance of finding hooks to catch reluctant readers 

interest. Victoria (2002, pp. 31-39) stated "An important "hook" lies in the selection of 

reading materials. Materials that are recommended for neophyte or reluctant readers are ones 

that are easily managed, books that are short and action packed, with a strong story line, and 

books that are straightforward, of high interest, and can be completed quickly have been 

effective in reinforcing and extending the affective and cognitive benefits that are attendant 

on extensive reading." 
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       The school library was provided with 500 English authentic material titles; fiction and 

nonfiction, short stories, popular fiction, folk tales, fables and graded readers series; Blue 

Bird series with its 12 levels (1-12) was available on the library shelves. Other beginner and 

pre intermediate L2 books were provided including most fields of knowledge; space science, 

wild life history, geography and short stories. The objective of introducing a variety of topics 

and genres was to get the learners used to read for different purposes.  

Challenges:  

Challenges in preparing the library 

       It is worth noting that procuring these books was not an easy task especially under the 

pressure of the siege and the scarcity of associations concerned with such types of English 

books. The researcher managed to get the target books from Al_Qattan for children 

association, the British Council and Tamer association for social education and from her own 

library. 

Time  Challenges 

         Time was a great challenge to the researcher because the school time is limited and 

allocated for the formal learning. The researcher managed to arrange with the parents to keep 

the students 3 times a week after the school time and three times  in the morning before the 

regular classes. She compensated for the absent teachers and arranged with the English 

teacher to have one English class a week in the library.   
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Implementation Stage: 

Reading comprehension strategy training 

       As it was already mentioned that the term "assisted" refers to the process of  equipping 

students with reading comprehension strategies, specifically, skimming, scanning, guessing 

meaning of words from context, inference and drawing conclusions. To enable the student 

mastering these target strategies, the two experimental groups received systematic training on 

the target reading comprehension strategies through the following actions:  

Students practiced each strategy separately in short paragraphs. They had to skim, to 

scan, to guess meaning of new words from context and to infer. Most of these short activities 

were done in the warming up activities in the regular classes. Then, twelve texts ranged from 

100 to 200 words were prepared to be used as training tools. The texts were chosen from 

different fields of knowledge to cope with different students' interests. They were selected 

from pre intermediate level texts. It is worth mentioning that grade 9 is classified by the 

Palestinian Ministry of Education as EFL pre intermediate level. Alexander (1989, p. ii) 

stated "Excel in English aimed at secondary or adult students who have completed any 

beginners course and wish to proceed beyond the elementary level it is an intermediate 

course, exactly parallel in level to practice and progress."  

This quotation described Excel in English which was designed to be taught to grade 

10 students as intermediate level or at the  level of students  who have completed beginners 

course and wish to proceed over that level. This means that ninth graders are pre intermediate 

level.  

Each passage was provided with clear colored attractive pictures to help the students 

to form their mental image and to infer through their schemata about information relevant to 
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the content of the text. The comprehension questions focused on giving the students the 

opportunity to practice the four target strategies; skimming, scanning, guessing meaning of 

words in context, inference and drawing conclusions. Five items were assigned to each 

strategy (Appendix B). Those activity lasted for two weeks.  

Teachers' role 

       The team of the teachers who participated in the program played a central role in strategy 

training activities. They read aloud and thought aloud to familiarize students with the 

characteristics and the mental activities that should accompany each of the target strategies. 

They led discussions, elicited students answers and responses to raise their awareness  of the 

strategies in concern. They monitored the students before, during and after the silent reading 

of the assigned texts. They advised their students, gave direction and facilitated difficulties 

encountered them. They encouraged students through prompts, without giving direct answers.  

Explicit strategy instruction 

       The teacher explained to participants when, how and why to use the strategy.  

Modeling 

       The teacher modeled, or demonstrated, how to apply the strategy, usually by "thinking 

aloud" while reading the target texts.  

Guided practice 

       The teacher guided and assisted  the students as they learn how and when to apply the 

strategy. 

Application 

       The teacher helped students to practice the strategy as much as possible  while reading  

comprehension texts in the regular  classes. 
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Assessing  success 

The teacher helped  the students to assess their success in using the  strategies and to 

assess  how  useful  strategy  use  was.  

Students role 

Skimming 

Students were trained to skim the target texts to get the gist and the main ideas carrying 

out the following activities: 

1. They read the title if any to help them get an idea of what the passage was about. 

2. They read the first paragraph.  

3. They read the first sentence of each paragraph.  

4. They read any headings or sub-headings.  

5. They examined the accompanied pictures or phrases and words that were in boldface, 

italics or shaded  

6. They read the summary or the last paragraph.  

Scanning 

Students scanned the texts for specific pieces of information. They answered questions 

which were already prepared by the researcher. When the researcher felt that her students had 

formed a background about the scanning strategy, she encouraged them to form their own 

scanning questions before scanning the text. Yes/ no questions were not encouraged. On the 

other hand, the students were encouraged to construct and answer when , why , how and what 

questions because they deepen students' understanding of the text. This activity was done in 
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group work to help low achievers understand the texts and to improve their attitudes towards 

reading.  

Guessing meaning of words from context 

       To develop students' abilities in guessing meaning of word from context, they were 

trained on the following activities: 

1. To find clues that might lead to the meaning of the new word. These clues may be 

found in the surrounding sentence, in the paragraph, or understood from the whole 

text.  

2. They were trained to analyze words into their components; root word and affixes. 

(Appendix B) 

3. The researcher focused upon word homophones providing rich information about how 

each target word is used in a variety of contexts, students had to recognize different 

meanings of the same words in different contexts. Guessing meaning of unknown 

words from the texts might be done through the following activities:  

- looking at the immediate context of the unknown word and finding relations between 

the word and the surrounding clues. 

- simplifying this context if necessary. 

- looking at the wider context of the unknown word and recognize the relation between 

the word and the whole topic. 

- finding the part of speech of the unknown word. 

- guessing the meaning of the word or the nearest meaning which enabled them to 

understand the text. 

- checking whether their guessing was correct. 
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Inference 

Students were trained to go behind the literal words to get the hidden message the author 

wanted to convey. To achieve that, they practiced the following activities: 

1. to think before, while and after reading. 

2. to make predictions and guessing by using text clues; titles , pictures and keywords.  

3. to employ their prior knowledge to anticipate the contents of the text. 

4. to identify and recognize pronouns and their antecedents. 

5.  to use  clues  in the text to identify personalities, beliefs and motivation of  characters 

6. To try to understand  the  relationships among characters 

7. to figure out  the  bias if the author shows any. 

8.  to interact with the text by having expectations and ideas about the purposes of the 

text 

9. to reflect on the author's hidden purpose and to conclude the lessons to be learnt from 

the text. (Appendix B)   

       It is worth noting that these strategies need long, continuous conscious and subconscious 

practice through extensive and intensive reading. They are not something that can be taught 

on Monday and tested on Friday. They must be interwoven throughout all areas of the 

curriculum. Rivers (1986, p. 215) stated " reading with direct comprehension and with 

fluency is a skill which must be taught in progressive stages, and practiced regularly with 

carefully graded material."  

Extensive reading activities: 

Extensive reading activities were practiced by experimental group2 only. Before students 

started the extensive reading activities, the researcher had familiarized them with the types 
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and the levels of books in the school library intended to be used in the program. In addition to 

that, she guided them how to choose the books which  are suitable to their levels confirming 

the free book choice. She advised them to change any book whenever they felt that it was 

difficult or not interesting. She told the students how to form an idea about the book through 

investigating the title, pictures on the cover and to skim inside the book for the subtitles and 

pictures to check whether the book was interesting. Furthermore, she assured the necessity of 

making effort to guess meaning of new words in context and skipping words which were not 

key ones. She advised them not to use dictionaries for unknown words in order not to 

interrupt themselves and not to break their reading enjoyment. She familiarized the students 

with the items in the learner's log. The items were represented in writing short summaries and 

some of the new words they learnt and writing their reflection or the lesson they learnt from 

the book. (Appendix C). 

Class extensive reading is practiced in regular steps and different activities as the  following: 

The first extensive reading step 

The first step in extensive reading activities was "listen and read to sing". Students listen 

and watched action songs shown on video. They resang them happily. The purpose was to 

improve their attitudes towards English and to enjoy themselves singing in English. The 

hidden purpose which they were not aware of was to enrich their vocabulary, to improve their 

English structure and to build self confidence relevant to their ability in learning English. 

The second extensive reading step 

The second step was a controlled reading activity started  with everyone in the class 

reading the same book together. The book was easy enough for everyone in class to 

understand. The researcher used the LCD set with electronic books to enable all the students 
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to read the same book at the same time. She did that to generate excitement about reading by 

sharing fun and discussion with the book read and to create a co-operation atmosphere 

between low and high achievers in the class. To demonstrate this activity, the teacher read 

aloud as a model to her students. After that, some students read aloud then all the class were 

encouraged to read silently. Students were incited to practice reading strategies including 

activating  schemata, reacting, discussing, asking and answering questions about the main 

characters and the main ideas. 

The third extensive reading step 

Big book reading: students read big books provided with attractive pictures. Reading in 

groups was encouraged to facilitate learning. 

The fourth extensive reading step 

It is the step of free reading practice and variety of activities. Gradually the students were 

let free to choose the books they liked. They were advised to start with easy short books. 

Regular fifteen to twenty minute period of silent reading in class was demonstrated. This 

silent reading has been said to help structural awareness development, build vocabulary and 

promote students' confidence in understanding the target language. From time to time, the 

teacher refreshed the students' information relevant to reading comprehension strategies.   

Students were divided into groups. The groups were not homogenous. In contrast, 

they included high achievers, average and low achievers. The purpose was to encourage peer 

learning.  

The down listed activities were practiced: 
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First: Loud Reading: Shorter time was devoted to loud reading which was done either 

by the teacher or by the students themselves. Students' loud reading might last from 1 to 2 

minutes each. Smith (1982) and Teale (1984) reported that reading aloud to children help 

them to grasp the structure of stories better, enhance their comprehension of texts and propel 

them towards becoming independent readers.  

Second: Role play of the stories: Learners who read the same story may work together 

to write a script of the story and to play it in front of the class. The learners wrote short plays 

especially about Gaza war, they acted them in the class and in front of the school audience. It 

was really a motivating activity, particularly for low achievers who became able to play 

simple short roles in public. 

Third: Retelling procedure: students retold texts or stories they had just read to their 

peers. It is an activity that provided the students with the opportunity to listen to each other 

and discuss the retold texts. This means that each student could have an idea about the books 

read by her peers. (Brown & Cambourne 1988, p. 1) reported "Related to peer interaction is 

retelling procedure. This procedure  is recommended to  provide an extremely powerful 

learning activity for practicing a range of literacy skills; reading, writing, listening, talking, 

thinking, interacting, comparing, matching, selecting , organizing information, remembering 

ands comprehending)". It is worth noting that discussion was done after each reading activity 

to enhance students'  understanding and enjoyment. 

Fourth: Home reading in addition to the class reading and activities, students were 

allowed to borrow books for home reading. 
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       All these activities were conducted in a spirit of positive expectations within a relaxed, 

largely informal classrooms. This copes with many students' tendency to take Assisted 

Extensive Reading program less seriously than classes that are examination oriented.  

Post reading activities  

       Researches relevant to extensive reading has also shown the usefulness of activities that 

complement reading. They are usually done after reading. It is necessary to mention that not 

all authors who participated in extensive reading literature agreed that post reading tasks 

should be included in the extensive reading programs. On the other hand, the output 

hypothesis Swain (1985) and lot of others provided support for the use of post reading tasks. 

Yu (1993, pp. 1-9) announced "we feel that post reading tasks, if carefully designed, can 

serve useful purposes." However, the current researcher's opinion is that post reading 

activities are necessary. She believes  that even when we are playing chess or tennis table just 

for enjoyment and pleasure, we achieve more pleasure and enjoyment when we have the 

sense of success or making progress. Then the post reading activities are the tools by which 

students can observe their progress. It is logical that progress is a source of happiness. Post 

reading activities are useful in the following ways:  

- They reinforce what students have learned from their reading. 

- They give students a sense of progress. 

- They help peers' interaction and encourage sharing information about what has been 

read.   

Monitoring:  

       Students had to fill a form called "Learner's Log". The learner's Log included the title of 

the book, the author's name, the number of the pages. Moreover, students had to comment on 
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the significance of pictures in the book, to point out the main characters, to express their own 

opinions about the characters (good or bad) and to justify their opinions. In addition to that 

they had to list some of the words and expressions they learned from the book and to write a 

very short summary which represented the gist of the books they read.  

Book conference is another aspect of monitoring. Book conferences were held with 

students weekly. Each student talked about the books she read. This conference was as brief 

as 10 to 15 minutes for the whole class.  

Students were aware that monitoring was done as a way of displaying their progress and 

motivating them, rather than as a way of assessing their performance. 

Teacher's record 

As the teachers were monitoring the program implementation, they kept their own 

records about the students' progress, the number of the books they read and the students' 

attitudes towards reading.   

Continual assessment  

       After each two weeks, a short test was given to the students to check whether they 

achieved progress relevant to the four assigned skills (skimming, scanning, guessing 

meaning of new words and inference or drawing conclusion). It is necessary to point out 

that students were not aware that they were demonstrating a test of their progress. 

The Evaluation Stage: 

      First: A post test was carried out by the three target groups. The results were collected 

and analyzed statistically. The findings were recorded.  
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 Second: Qualitative data were collected, also, they were represented in students' 

reflection that expressed their positive attitudes towards the program.  The participant were 

asked  to report their reflection  either written or  orally.  they were impressed and expressed 

their interest in continuing reading for pleasure. They were happy because they  felt that  they 

had  made  progress in English  language in  general and their  scores in the regular tests  had 

improved.(Appendix-D) 

Teachers' reflections  were also  examined. They reported that  the students  had  built  

self confidence  and better  fluency. Their  class  participation, and test  scores  had  

improved. Moreover,  they expressed their  satisfaction that  the  target  students improved 

their  reading speed and  guessing  meaning  of words from  context .One  of the teachers 

stated that her own  teaching  ability, her vocabulary  had  improved .(Appendix-D) 

Parents' reflections: parent  expressed  their admiration and their  gratitude to the team   who  

pushed  their children  forward  in  English  language 
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IV 

RESULTS ANLYSIS 

Introduction 

This chapter puts forward the statistical analysis of the data collected through the 

study. The present study aims to investigate the effectiveness of the suggested assisted 

extensive reading program on developing reading comprehension strategies/skills among the 

ninth graders in Roquia High Elementary Female School in Gaza governorate. 

The results listed below are answering the main question "How effectiveness is the 

assisted extensive reading program on developing reading comprehension strategies in the 

ninth graders in Roquia High Elementary Female School in Gaza governorate?" and the eight 

hypotheses of the study.  

       To answer the major question and the  hypotheses, the researcher assigned three groups 

(two experimental groups and one control group). Pre-post tests were the instruments used to 

collect data. And  an integrated assisted extensive reading program .  

The first  hypothesis  

       There are statistically significant differences at (α≤0.05) in the mean scores of 

skimming among students who receive only reading comprehension strategy training 

(experimental group1) and the students who practice assisted extensive reading 

activities (experimental group2) and those who are taught reading comprehension 

through the traditional method (control group) 
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 To answer this hypothesis, the researcher used One Way ANOVA test. The following table 

shows the One  Way ANOVA results.  
 
 

Table (14): One Way ANOVA test results of differences among the three groups in the 
skimming strategy. 

strategy Variance 
resource 

Sum of 
Squares df Mean 

Square F Sig. Sig. level 

Among Groups 128.022 2 64.011 21.179 .000 
Within Groups 326.411 108 3.022   skimming 

 
Total 454.432 110    

sig. at 
0.01 

 
       Table (14) shows that there are statistically significant differences at (0.01) among the 

three groups on the level of skimming strategy. 

       To determine direction of the differences ,the researcher used Scheffe test.   

Table (15): Scheffe test to know the direction of the differences 
among the three groups in skimming scope 

groups 
Experimental 

Group 2 
Mean = 4.000 

Experimental 
Group 1 

Mean =2.833 

Control group 
Mean =1.487 

Experimental 
Group 2 

Mean = 4.000 
- 1.167* 2.512* 

Experimental 
Group 1 

Mean =2.833 
- - 1.346* 

Control group 
Mean =1.487 - - - 

* sig. at (α≤0.05) 

Table (15) shows that there are statistically significant differences between 

experimental group2 and both experimental group1 and the control group, in favor of 

experimental group2, and there are statistically significant differences between experimental 

group1 and the control group in favor of the experimental group1.    

The second  hypothesis  

There are statistically significant differences at (α≤0.05) in mean scores of scanning 

among students who receive only reading comprehension strategy training 

(experimental group1) and the students who practice assisted extensive reading 
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activities (experimental group2) and those who are taught reading comprehension 

through the traditional method (control group) 

     To answer this hypothesis, the researcher used One Way ANOVA test.  

Table (16): One Way ANOVA style results of differences among the three groups in 
scanning strategy. 

scope Variance 
resource 

Sum of 
Squares df Mean 

Square F Sig. Sig. 
level 

Among Groups 52.185 2 26.093 11.017 .000 
Within Groups 255.779 108 2.368   scanning 

 
Total 307.964 110    

sig. at 
0.01 

Table (16) shows that there are statistically significant differences at (0.01) sig. 

among the three groups on the level of scanning strategy. 

To determine the direction of the differences, the researcher used Scheffe test.  

Table (17): Scheffe test to show the direction of the differences  among 
three groups in scanning 

Groups 
Experimental 

Group 2 
Mean = 4.200 

Experimental 
Group 1 

Mean = 3.066 

Control group 
Mean = 2.634 

Experimental 
Group 2 

Mean = 4.200 
- 1.133* 1.566* 

Experimental 
Group 1 

Mean = 3.066 
- - 0.433 

Control group 
Mean = 2.634 - - - 

* sig. at (∝ ≤ 0.05) 

Table (17) shows that there are statistically significance differences between 

experimental group2 and both experimental group1 and the control group in favor of 

experimental group2 and there are simple differences between experimental group1 and the 

control group on the level of scanning in favor of experimental group1 although the 

differences are not statistically significant. 

The third  hypothesis 

There are statistically significant differences at (α≤ 0.05) on the level of guessing 

meaning of words from context among the students who learn comprehension through 
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training on reading comprehension strategies only (experimental group1), students who 

practice assisted extensive reading (experimental group2) and the control group who 

are  taught comprehension in the traditional  approach 

          To answer this hypothesis ,the researcher used One Way ANOVA test . 

Table (18): One Way ANOVA Style results of differences among three groups in 
guessing meaning of new words from context strategy  

strategy Variance 
resource 

Sum of 
Squares df Mean 

Square F Sig. Sig. 
level 

Among Groups 49.789 2 24.894 12.582 .000 
Within Groups 213.689 108 1.979   

Guessing 
meaning of 
words from 

context 
 

Total 263.477 110    

sig. at 
0.01 

 
     Table (18) shows that there are statistically significant differences at 
  
(0.01) sig. among the three groups on the level of guessing 

 
 meaning of new words from context strategy. To determine the direction of  

 
difference, the researcher used Scheffe test. 

Table (19): Scheffe test to know the direction of the differences among 
three groups in vocabulary strategy 

Groups 
Experimental 

Group 2 
Mean =3.400 

Experimental 
Group 1 

Mean =2.366 

Control group 
Mean =1.854 

Experimental 
Group 2 

Mean =3.400 
- 1.033* 1.546* 

Experimental 
Group 1 

Mean =2.366 
- - 0.513 

Control group 
Mean =1.854 - - - 

         

Table (19) shows that there are statistically significant differences between experimental 

group2 and both experimental group1 and the control group, in favor of experimental group2, 

and there are no statistically significant differences between experimental group1 and the 

control group although there are little differences in favor of experimental group1. 
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The fourth  hypothesis 

 There statistically significant differences at (α≤ 0.05) on the level of inference 

strategy among the students who learn comprehension through training on reading 

comprehension strategies only (experimental group1), students who practice assisted 

extensive reading; (experimental group2) and the control group who are taught  

reading comprehension  in the traditional  approach 

     To answer this hypothesis the researcher used One Way ANOVA test.  

Table (20): One Way ANOVA Style results of differences among three groups in 
inference strategy 

strategy Variance 
resource 

Sum of 
Squares df Mean 

Square F Sig. Sig. 
level 

Among Groups 79.272 2 39.636 18.164 .000 
Within Groups 235.665 108 2.182   inference 

 
Total 314.937 110    

sig. at 
0.01 

 

Table (20) shows that there are statistically significant differences at (0.01) sig. 

among the three groups in the inference strategy. 

To determine the direction of the differences ,the researcher used Scheffe test.  

 
 

Table (21): Scheffe test to show the direction of the differences  among 
three groups in inference strategy 

Groups 
Experimental 

Group 2 
Mean = 3.825 

Experimental 
Group 1 

Mean = 2.500 

Control group 
Mean = 1.787 

Experimental 
Group 2 

Mean = 3.825 
- 1.325* 1.947* 

Experimental 
Group 1 

Mean = 2.500 
- - 0.622 

Control group 
Mean = 1.787 - - - 

* sig. at (α≤ 0.05) 

Table (21) shows that there are statistically significant differences on the level of 

inference strategy between experimental group2 and both experimental group1 and control 
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group in favor of experimental group2 and there are no statistically significant differences 

between experimental group1 and the control group. 

The fifth  hypothesis 

   Are there statistically significant differences at (∝ ≤ 0.05) in mean scores of the 

total degree of the four strategies among the students who learn comprehension through 

training on reading comprehension strategies only (experimental group1), students who 

practice assisted extensive reading (experimental  group2) and  the control group who 

are taught comprehension  in the traditional  approach 

 To answer this hypothesis ,the researcher used One Way ANOVA test.  

Table (22): One Way ANOVA test results of differences among three groups in total degree 
for the four strategies 

scope Variance 
resource 

Sum of 
Squares df Mean 

Square F Sig. Sig. 
level 

Among Groups 1175.592 2 587.796 27.219 .000 
Within Groups 2332.264 108 21.595   

total 
degree 

 Total 3507.856 110    

sig. at 
0.01 

Table (22) shows that there are statistically significant differences at (0.01) sig. among the 

three groups in all the total degree of the four strategies 

To determine the direction of the differences, the researcher used Scheffe test. 

Table (23): Scheffe test to know the direction of the differences among 
three groups in total degree for the four strategies 

groups 
Experimental 

Group 2 
Mean =15.425 

Experimental 
Group 1 

Mean = 10.767 

Control group 
Mean =7.854 

Experimental Group 
2 

Mean =15.425 
- 4.658* 7.571* 

Experimental Group 
1 

Mean = 10.767 
- - 2.913* 

Control group 
Mean =7.854 - - - 

* (α≤ 0.05) 

Table (23) shows that there are statistically significant differences on the level of the four 

strategies between experimental group2 and both experimental group1 and the control group 
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in favor of experimental group2 and there are statistically significant differences between 

experimental group1 and the control group in favor of experimental group1. 

The sixth  hypothesis 

Are there statistically significant differences (α≤ 0.05) in the mean scores of the four 

strategies and the total degree of the strategies between pre and post applications for 

experimental group2 

To answer this hypothesis ,the researcher used T.test paired sample. 

Table (24): T.test paired sample results of differences between pre and post test for 
experimental group2 for the four strategies and the total degree. 

scope applied N Mean Std. 
Deviation t Sig. 

(2tailed) sig. level 

Skimming pre 40 2.200 2.078 5.125 0.000 
 post 40 4.000 1.569   

sig. at 0.01 

scanning pre 40 2.700 1.091 6.624 0.000 
 post 40 4.200 1.181   sig. at 0.01 

vocabulary pre 40 1.675 0.917 9.274 0.000 
 post 40 3.400 1.257   sig. at 0.01 

inference pre 40 2.025 1.368 10.918 0.000 
 post 40 3.825 1.357   sig. at 0.01 

pre 40 8.600 3.986 12.973 0.000 total scores post 40 15.425 3.980   sig. at 0.01 

  
 

Table (24) shows that there are statistically significant differences between the pre 

and the post test on the level of all the strategies and in the total scores in favor of the post 

test of experimental group 2 

To calculate the effect size, the researcher used Eta square "η2
  " of the method by 

using the equation stated by Afana (2000 , p. 42) 

t2 

t2 + df 
= η2 
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Table (25): Standard table of size effect (η2)  
Effect volume Test Small Medium Large 

η 2 0.01 0.06 0.14 
 

Table (26)   "t" value eta square (η2)for each scope and total degree (group2) 

Scope t value η2 Effect 
volume 

Skimming 5.125 0.402 Large 
Scanning 6.624 0.529 Large 

Guessing meaning of words from 
context 9.274 0.688 Large 

Inference 10.918 0.753 Large 
total post test 12.973 0.812 Large 

 

       The results shown in Table (26) assure the effectiveness of the assisted extensive reading 

program on the size of the effect which came large at all levels, skimming, scanning, 

vocabulary, inference and on the level of the total degree of the post test demonstrated by 

group2. 

The seventh hypothesis 

There  are statistically significant differences (α≤0.05) in the mean scores of the 

four strategies and the total degree of the strategies between the pre and post 

applications for experimental group(1). 
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 To answer this hypothesis the researcher used T.test paired sample 

 
Table (27): T.test paired sample results of differences between pre and post test for 

experimental group(1) for the four strategies and the total degree 

scope applied N Mean Std. 
Deviation t Sig. 

(2tailed) sig. level 

Skimming pre 30 2.133 1.776 4.583 
 post 30 2.833 1.967  0.000 sig. at 0.01 

scanning pre 30 2.733 1.596 0.970 
 post 30 3.067 1.780  0.340 not sig. 

Guessing 
meaning of 
words from 

context 

pre 30 1.333 0.922 3.670 

 post 30 2.367 1.497  

0.001 sig. at 0.01 

inference pre 30 1.800 1.095 4.826 
 post 30 2.500 1.456  0.000 sig. at 0.01 

pre 30 8.000 4.034 5.067 total score post 30 10.767 4.783  0.000 sig. at 0.01 

 

Table (27) shows that there are statistically significant differences at (0.01) sig. 

between pre and post test applications of experimental group1 on the level of skimming, 

guessing meaning of new words from context, inference and on the level of the total degree 

of the four strategies but not on the level of scanning strategies. The differences are in favor 

of the post test.  

To calculate the effect size, the researcher used Eta square "η2
  " using the previous equation. 

Table (28)   "t" value eta square (η2)for each scope and total degree (group1) 

 
 

Scope 
t value η2 

Effect 
volume 

Skimming 4.583 0.420 Large 
Scanning 0.970 0.031 small 

Guessing meaning of words 
from context 3.670 0.317 Large 

Inference 4.826 0.445 Large 
total post test 5.067 0.470 Large 
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Table (28) shows that  the effect size is large on the levels of skimming, guessing 

meaning of new words from context, inference and on the level of the total degree of the post 

test conducted by experimental group(1). The effect size relevant to scanning strategy is 

small.  

Table (29): Comparison between the size of improvement between the pre and post test on the 
level of four strategies demonstrated by experimental group(1) and experimental group(2). 

Mean score Exp 2 Mean score Exp 1 (mean) Strategy 
4.00 2.73 Skim 
4.2 3.06 scan 
3.4 2.367 Guessing meaning of words 

from context 
3.825 2.500 infer 

15.425 10.767 total 
 

  The results in table (29) show that the size of improvement recorded by experimental 

group1 and experimental group2 in the post test on the level of the four strategies and on the 

level of the total degree of the four strategies is larger in favor of experimental group2. 
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DISCUSSION, CONCLUSION, PEDAGOGICAL IMPLICATIONS, 

SUGGESTIONS AND RECOMMENDATION  

 

Discussion 

First: Interpretation of the results relevant to the effectiveness of assisted extensive 

reading on developing reading comprehension strategies assisted extensive reading 

This study investigated whether the assisted extensive reading program was effective 

in developing reading comprehension strategies of ninth graders in Gaza governorate. The 

program was designed to maximize reading comprehension strategies use through practicings 

on extensive reading activities. 

The first seven  hypotheses of the study suggested that  assisted extensive reading 

would bring positive change in the target students' use of the reading strategies; skimming, 

scanning, guessing meaning of words from context and inference, these hypotheses were 

answered positively. To explain, Students who received the two categories of the  

independent variable; reading comprehension strategy training and extensive reading 

(experimental group2) recorded high scores and significantly outperformed the scores of  

both experimental group1 who received reading comprehension strategy training only, and 

the control group who received no treatment. These differences were recorded on the levels 

of each of the four strategies; skimming, scanning, scanning, guessing meaning of words 

from context and inference and on the  level total degree of the  four  strategies This result 

highlights the influential role that the assisted extensive reading program played in 

developing the target reading strategies. 

The effectiveness of the program was, also, confirmed when the scores of group2 pre-

test was compared with the scores of the its post-test (hypothesis number seven).The scores 
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mean was 8.6 in the pre-test and 15.425 in the post-test. 

These results conform to the results of the previous studies conducted by a massive 

number of researchers who highly evaluated the effectiveness of assisted extensive reading  

programs on developing reading comprehension strategies and other language skills. Some 

but not all of those researchers are mentioned here such as Kitao (1990), Taguchi, Takayasu 

and Gorsuch (2004), Lai (1993), Meena Singhal (2001), Liem D.H (2005), Rosszell (2007), 

Krashen (1982)(2004)(2006) and Day and Bamford (1989). All of those researchers assured 

the necessity of integrating both reading strategy training with extensive reading to improve 

reading comprehension and other language skills. 

The results, also, conformed to the finding of the previous studies which compared 

the effectiveness of extensive reading to the effectiveness of intensive reading on developing 

reading comprehension and proved the superiority of extensive reading to intensive reading. 

Some of those studies were conducted by Sims (1996), Rob and Susser (1989), smith (2006). 

(See pages 79-85).  

There may be various reasons underlying these results. The high mean of the scores 

recorded by experimental group2 is likely to be due to the influence of the suggested reading 

program. The assisted extensive reading program proved to be a fertile teaching / learning 

environment that enhanced both conscious learning and subconscious acquisition of language 

skills. Conscious learning is represented in the explicit instruction of reading strategies. 

Subconscious acquisition of reading strategies / skills results from practicing the extensive 

reading program activities; flooding students with comprehensible input, free book choice 

and free voluntary reading, all take place in a low anxiety enjoyable environment. The results 

of this study are in line with Krashen's views on the effect of voluntary extensive reading. 

Krashen cited in Hill and Holden (1990, p. 92) concluded that learners acquire language 

through reading. According to him, learners who do free voluntary reading make better 
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progress in reading comprehension and vocabulary development. He strongly believes that 

learners who read for pleasure are better readers, better writers and have more grammatical 

competence.  

It is worth noting that another statistical improvement was observed in the results of  

the final general exam conducted by the Palestinian Ministry of Education in May (2009). 

The exam tested the four language skills and aspects. Out of the forty members of group (2), 

only one student scored under (20 out of 40) this means that the positive effect of the assisted 

extensive reading program widened to include the four language skills and aspects not only 

reading comprehension strategies. 

It is necessary to cast light on the effect size took place in the performance of  

experimental group (2). Statistically , it was  %90. 

Furthermore, success was not only on the level of statistical scores of the pre and post 

tests but on a number of other areas such as the total number of books read by the participants 

which developed from zero to thirty books through long the three month of the program 

implementation. Equally, the apparent changes in the students attitude towards reading were 

encouraging results. To elaborate, when the assisted extensive reading program was 

introduced to the students at the start of the program, many students appeared a little 

incredulous at the effectiveness of the idea of voluntary reading, especially, in English. Some 

doubted the possibility of any improvement in their English language proficiency. Adding to 

that, before starting the program, only three students thought that reading in English would be 

enjoyable while the others had never done it before. Nevertheless, by the time, most of the 

students showed eagerness to join the library to enjoy reading or even chatting in English. 

Twenty-five students stated that they started to read in English, precisely, for pleasure and the 

others often did.  
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Second: Interpretation of the results relevant to reading comprehension strategy 

training 

The scores of experimental group1 who  received  reading comprehension strategy 

training only showed no significant differences when compared with the scores of control 

group on three levels; scanning, guessing meaning of words from context and inference. The 

only significant difference was recorded on the level of skimming. However, their was 

tendency to improvement in relation to the training period of time. This tendency was  

expressed statistically by comparing the results of the pre test to the post test. As it was 2.733 

pre test, 2.o67 in the post test on scanning level, 1.333 pre test to 2.367 pre test on the level  

of guessing  meaning  of  words from context and 1.8 to 2.5 on inference level. More  

illustrations are listed below. 

There were statistically significant differences between the experimental group1 and 

the control group in favor of the experimental group1 on the level of skimming strategy. It 

appeared that students took help of the titles, subtitles and the pictures the accompanied the 

texts. This result conforms to the results of the previous studies which assured the 

effectiveness of explicit reading strategy training on developing the use of reading 

comprehension strategies. Some of these studies were conducted by Salataci and Akeyel 

(2002), Vankeer (2004) and Mi (1998). 

In relevance to scanning strategy, there were simple differences between the scores of 

experimental group (1) and the scores of control group in favor of experimental group (1) but 

they were not statistically significant. However, These findings mean that there was a 

tendency for the improvement in relation to the amount of training they received. It is worth  

noting that these results did not match the findings of the previous studies which assured the 

effectiveness of strategy training. In contrast it conformed to the results of previous studies 

and the beliefs which assured the necessity of integrating strategy training with extensive 
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reading to achieve the desired development. Hedge (2003, p. 202) who reported "it is only 

through more extensive reading that learners can gain substantial practice in operating these 

strategies more independently on a range of materials." 

The current researcher has attributed the inconsistency between the results scored by 

group1 and the findings of the previous studies to specific variables in Gazan context 

represented in the following: 

Lack of practice: It is clear from group (1) scores that the twelve texts and the two 

weeks assigned for practicing reading strategies were not enough to achieve the desired 

development. Moreover, the amount of reading executed during strategy training was limited 

into short passages designed for the specific purpose of training. They were not widely 

different from the passages in the text books used for teaching student through the traditional 

approach.  

Cubukcu (2008) assured the idea of long time practice and big number of texts. She 

stated  

what we need to remember is that skilled readers don't achieve which 
strategy to use and when, where, why to employ a particular strategy over 
night. They learn how to do this complex reading by doing it repeatedly, 
over long periods of time, with lots of different texts, and with lots of 
opportunities to practice applying strategies, and monitoring their progress 
and evaluating the effectiveness of different strategies for themselves in 
different reading situations. 

   

Shortage of motivation: As to the motivation variable, it was not sufficient. The 

training was conducted in the traditional class environment; the blackboard, the dust of the 

white chalk, stress and class restrictions. No change was brought to the classroom  

environment nor to the teaching method. Adding to that, Strategy training texts were imposed 

on learners in a way similar to what happens in the traditional approach. This means that the  

material was not of equal interest for all readers. Extensive Reading provided readers with the 

opportunity to select what attracted them. 
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The war of January 2009 on Gaza Strip: War disasters and grief shaded school life 

for sometime. Consequently, students' mental and affective performance declined.        

Nevertheless, On the level of scanning strategy, the result of present study, exactly, 

conformed to the findings of the study conducted by Mi (1989). That Study showed that 

strategy training improved students ability to recognize the main ideas and to get the gist 

through Skimming strategy more than answering detailed questions (scanning strategy). and 

that strategy training did not improve all the strategies equally. Similarly, the only significant 

difference recorded in favor of group one in the current study was in skimming strategy. 

On the level of guessing meaning of words from context only simple differences 

were found in favor of experimental group1. However they were not statistically significant. 

the current researcher has attributed the lack of effectiveness of reading strategy training on 

group (1) performance in guessing meaning of words from context to the same  reasons, 

above mentioned, relevant to the Gazan context. In addition to that, the specific 

characteristics of guessing meaning of vocabulary from context made the guessing task not 

easy. To elaborate, Guessing meaning of vocabulary in context is not a shallow strategy. It is 

a lengthy interrelated process. Students need to recognize the clues which may lead to the 

meaning of the target word. They may relate it to main topic and to their own schemata. They 

have to discriminate root word from affixes. They have to recognize the semantic and 

syntactic factors related to the word. It is both a cognitive and a metacognetive process which 

needs inference, monitoring, finding relations and regulating. Then, students are in need of 

long practice to master this strategy. In this concern Laufer (1997, pp. 20-34) stated  

Guessing word meaning from context is a higher-level strategy. Beginning 

and intermediate level FL/SL readers often display very different 

characteristics. They rely heavily on words as landmarks of meaning, less 

on background knowledge and virtually ignore syntax. In general, they 

don't seem to transfer good L1 reading strategies to L2 reading, and they 

often fail at using context to guess word meanings. 
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In the same concern, Twaddell (1973, p. 65) assured the necessity of long time 

practice to improve vocabulary. He stated "there is no quick solution for vocabulary 

improvement since learning starts at the early stages with the limitation of vocabulary to 

some extent and increases through time." 

Nevertheless, although this result did not conform to the results of the previous 

studies which assured the effectiveness of strategy training in developing vocabulary 

acquisition and guessing meaning of words from context, it conformed to Idding et al., (1999) 

study titled as "Improving Comprehension and Vocabulary Development Through Multiple 

Instructional Strategies and Technology" which strongly recommend the use of multiple 

instructional strategies and technology when teaching reading and language arts to 

elementary students. Furthermore, Idding reported that only %40 of students improved their 

vocabulary and reading comprehension by strategy training while %74 of the students 

improved their reading comprehension by strategy training and a home reading program. 

Idding results confirmed that reading strategy training was insufficient to improve the 

majority of students performance. In contrast, supplementary reading improved the  

performance of %74 of the students.    

To conclude, motivation, long period of practice and extensive reading are crucial 

factors in improving learners' vocabulary and their ability to guess meaning of words in 

context.  

On the level of inference, experimental group (1) scores were higher than the control 

group scores but  the difference were not statistically significant. 

It is though that these findings were within the range of expectation resulted from 

shortage of vocabulary which appeared to be the lowest in the scores of the pretest. Adding to  

that, the students showed lack of ability in guessing meaning of words from context. To 

explain, inference, which means reading between lines and drawing conclusions, is a 
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metacognetive strategy based on a series of cognitive strategies. Jouini (2005, p. 94) 

described the difficulties readers face to infer or to draw conclusion. He stated 

second/foreign language learners often experience difficulties in retrieving 

the overt, explicating over all meaning of texts and fail to gauge their 

convert or implicit meaning. Failure to understand new words to relate the 

meaning of successive sentences and to retrieve macro- propositions of 

larger text units contributes to lack of understanding.  

 

In present study, inference was obstructed by the lack of the students' ability to scan 

for detailed information or to guess meaning of words from context. This conforms to 

Wilkins (1972, p. 111) belief who ascertained the importance of vocabulary in achieving  

better comprehension. He stated, "without grammar very little can be conveyed, without 

vocabulary nothing can be conveyed". Morgan and Rinvolucri (1986) also emphasized that 

words are essential, and the lack of them leads to feeling of insecurity in language learning. 

On the level of the mean scores of total degree of the four strategies, there were 

statistically significant differences between the scores of experimental group (1) and the 

scores of the control group in favor of group (1). This result means that although reading 

strategy training was insufficient to improve reading comprehension strategies in the Gazan 

context, there was tendency to achieve improvement. Adding to that, the total degree of the 

improvement made by experimental group (1) proved that reading strategy training was 

superior to the traditional method in improving reading comprehension strategies. 

On the level mean scores for the four strategies and the total degree of the 

strategies between the pre and post applications for experimental group1, There were 

statistically significant differences in favor of the post test. The effect size relevant to 

skimming, guessing meaning of words from context and inference was large. In contrast the 

effect size for scanning strategy was small. Nevertheless, the large effect upper mentioned 

did not mean that strategy training only was sufficient to develop reading comprehension 
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strategies in Gazan context. It was limited to the difference between the scores of the pre and 

the post-test. Statistically, the mean score of the four strategies in the post test ranged 

between (2.36 =%47) and (3.06=%61) and the total degree was (10.76=%53.8). This result 

does not qualify students to be good readers or to achieve the desired goals of learning  

English. 

It is necessary to diagnose the status of  the control group who was taught through the 

traditional approach. It was statistically reported that the effect size of development made by 

the control group was very small. These findings mean that traditional approach was 

ineffective in developing reading comprehension strategies.   

Conclusion 

The virtue of Assisted Extensive Reading is superior to reading strategy training 

approach and to the traditional method.       

Reading comprehension strategies proved to be insufficient and its positive effect was 

limited to the minority not the majority of students. Few number of students showed tendency 

to improvement or became familiar of the tools that might enable them to interact a text to 

achieve comprehension some. It is suggested that if they had been provided the motivating 

reading environment and long  practice, they would have improved. 

The traditional approach was ineffective in developing reading comprehension 

strategies.   

Finally, these findings assure the current researcher's belief. "It is necessary to 

combine reading strategy training with extensive reading to improve reading comprehension 

and language skill in general." 

Limitations of the study 

We must be cautious not to make generalization based on the result of the present 

study. It is limited to two female schools in Gaza governorate. One hundred and eleven 
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participant out of (37809 thousand) population and only two short achievement tests. It was 

also implemented in a one semester period of time. From the second part of December to 

March (2009). 

The Pedagogical Implications: 

The pedagogical implication of the results of the present study suggests that teachers 

should be cognizant of the extent their students need to each of the strategies, the 

characteristics of each strategy, the techniques and the time allocations that should be devoted 

to each strategy to achieve the desired  development.  

1. Free reading programs should be launched by the Palestinian Ministry of education and 

social associations to improve attitudes towards reading  for  pleasure and to enhance self 

learning.   

2. Multiple instructional strategies and technology are strongly recommended when teaching 

reading and language arts to all levels of students. 

3. Alternative teaching techniques should be implemented in Gazan English language 

classes to enhance better learning. 

4. Teachers should avoid prompting or acting as the center of the educational processes. 

They should pass the responsibility to the students to manage their own learning and to 

build self confidence and self  autonomy.  

5. Teachers should be given some freedom to choose the material and the techniques 

appropriate to the level and the needs of their students. 

6. Teacher should be cognizant of the strategies and techniques needed to enhance language 

leaning. 

7. Teachers should be selective in using techniques appropriate to each of the language 
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skills. 

8. Teachers should be cognizant of their students individual differences consequently, they 

introduce materials and use techniques which may foster positive attitudes towards 

learning  English language. 

9. English language competence and skills should be developed in Gazan classes through 

continuous practice and extensive exposure to the language. 

10. Student should be familiar of the language learning strategies and convinced of the value 

of the systematic use of those strategies. 

11. Teachers and students should be convinced of the importance of extensive reading as a 

step on the way to life long learning. 

12. Vocabularies learning and acquisition should be highly focused as they are the most 

important factor in mastering language and the strategy that proved to be in need of great 

effort to be mastered.  

13. Focus of curricula and teaching techniques should be on developing learning abilities and 

thinking skills which help learners to construct meaning and to be creative not on stuffing 

students minds with information.    

14. Shifting from teaching / learning for exams to teaching / learning for life long. 

15. Inferring ethical values should be a focus of reading activities. 

16. It is necessary to activate the school libraries role and to provide them with the books that 

conforms to different students levels, interests and  needs.  

17. Student should be aware of the purpose of learning language English as a necessity for 

life career  and  global communication. 

18. School and class environment should be provided with motivating  factors to enhance 
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students enthusiasm and engagement in the  educational process.      

Suggestions: 

- EFL teachers should familiarize themselves with such a program, train their students to 

use reading strategies and encourage them to  practice  voluntary reading.  

- Head master should provide school libraries with the needed books and facilities and help 

teachers and students to find the material and the time needed to practice extensive 

reading. 

- People in charge of teacher training should hold training courses to equip teachers with  

the needed  knowledge to lead such a program.  

Recommendations for further studies: 

- The Palestinian Ministry of Education should conduct future researches to investigate the 

effectiveness of such a program at the various levels of education in Palestine with 

respect to the  gender differences.  

- Further studies should be conducted to examine the Palestinian teachers' perception of 

utilizing language learning strategies and free reading in teaching English language. 

- Further studies should be conducted to examine the Palestinian students' perception of 

utilizing extensive reading to develop language skills and to improve general  knowledge. 

- Further studies should be conducted to investigate the strategies and the techniques 

employed by the current teachers in The Gazan  schools. 
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Appendix 

(A) 

Tools of the study [Achievement Test] 

A.1. Pilot Test 

A.2. Pre/Post Test 

 

 



  
 

 

 

 

 

 

 

 

A.1. Pilot Test 

 

 

 

 

 

 



  
 

 

Reading Comprehension Pre Test 
Walid Abdul-Kader 

 

 
 
 

First: Pre reading Stage: Prediction and inference 
I- Read the title, examine the pictures and answer the following question. 

- Look at the picture and guess what is the text about? 

…………………………………………………………………………………….. 

2- Can all people swim? Why? 

…………………………………………………………………………………….. 

…………………………………………………………………………………….. 

3- How can people be good swimmers? 

……………………………………………………………………………………... 
 

Second: While reading stage:  

 

Second-A: 

A-1- Read the text and answer the following question. 

 Who is the txt about?  

……………………………………………………………………………. 

 

 

 

 

Paragraph 1 

Walid Abd-Kader was seventeen when he had a terrible accident. He was 

walking home from school when he slipped and fell under a tram. He woke up 

Skimming for the main ideas. 



  
 

 

 

 

 

 

 
 

 

 

 

 
 

 

 

in hospital and found that the doctors had cut off his right arm and left leg. 

Walid thought his life had come to an end. 

 

Paragraph 2 

A lot of people visited Walid in hospital in hospital. One of them was a 

swimming coach. He said, “Walid, you must not give up hope. When you come 

out of hospital, you must begin a new life. I’ll teach you how to swim. It will 

keep you fit and it will be good for you.” 
 

Paragraph 3 

When Walid came out of hospital, he learned to swim short distances. Then he 

began long-distance swimming. First one kilometer, then two, then three. Then, 

in 1990, Walid did one of the most difficult and courageous things of his life. 

He went to England and swam 50 kilometers across the English Channel from 

England to France. 
 

Paragraph 4 

Six years later, Walid proudly competed in the 1996 Atlanta Paralypmic games 

in the USA. He won a medal for Egypt and was congratulated by our President. 

 
 

A-2- Skim the text and match the following sentences with the paragraphs in it. 

Write the number of the matching paragraph in the brackets in front of the 

sentence. 

A. Walid won a swimming competition. ( ) 

B. Walid had a tram accident. ( ) 

C. Walid practiced swimming and swam long distances. ( ) 

D. People encouraged Walid to begin a new life. ( ) 
 

 

Second –B: 

B-1-Circle the right answer: 

   B-1-1-Walid had a tram accident  

A. When he was getting of the tram. 

B. When he slipped and fell under a tram. 

C. When he was driving a tram. 

D. Someone hit him. 

   B-1-2-Walid lost: 



  
A. His arms  

B. His legs. 

C. One arm and one leg. 

D. His hand. 

  B-1-3- After the accident: 

A- Walid refused to learn any thing . 

B-Walid learned swimming  

C-Walid learned driving ships. 

D- Walid joined the university. 

 

   B-1-4-When Walid went to England he swam in  

A. the Atlantic ocean. 

B. The Manch Sea. 

C. The English Channel 

D. The Red Sea. 

 

   B-1-5-Paralymic games competition were held 

A. In England. 

B. In Egypt 

C. In USA 

D. In the Nile. 

 

Second-C- Guessing  meaning of words in context . 

 

C-1- Match the meaning of the words written in Italic with the words listed 

below. Write the answer in the brackets. 

 C-1-1- The word terrible means: ( Line 1) 

A. simple. (        ) 

B. dangerous. (        ) 

C. not important. (        ) 

D. Nice. (        ) 

 

C-1-2- give up hope means: (Line 6) 

A- He is happy. (        ) 

B- He is sad  and does not want to do any thing. (        ) 

C- He feels healthy and active. (        ) 

D- He hopes to succeed. (         ) 



  
 

 

 

C-1-3 The word paralympic means: (Line 14) 

A. any one who plays sports. (        ) 

B. swimmers. (        ) 

C. people who lose body parts and play sports. (        ) 

D. Healthy people. (         ) 

 

C-1-4 Congratulate means: (Line 15) 

A. to be sad for someone. (        ) 

B. to punish. (        ) 

C. to praise and to be happy for someone. (        ) 

D. To help someone. (         ) 

 

C-1-5 courageous means: (Line 11) 

A. Afraid. (        ) 

B. Brave. (        ) 

C. Lazy. (        ) 

D. Weak. (        ) 

 

C-2- Read the following question and choose one of the answers. 

 

What do you think the best to do if you were in Walid's position? 

A-I would spend my life crying. 

B-I would prefer to die. 

C-I would do my best to start a new life.  

 

Inferences 

Third: Post Reading Stage:  

Third-1- What is the lesson you learnt from the text?  

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

 
 

Good Luck 
 



  
 
 

 
 
 
 
 
 
 
 
 

Reading Comprehension  
 

Living in the World 

      
 

First: Pre Reading Stage 
I- Read the title, examine the pictures and answer the following question. 
1- What is the text about? 

……………………………………………………………………………………  

      2-Write down as many animals and birds as you can. 

       ………………………….………………………………………………………. 

       3-What can those animals and birds do that people cannot? 

       …………………………………………………………….……………………..  

 
 
Second: while reading Stage:  
 
 
 
 
Second-A:  
 
Read the following questions and find the answers while reading the text. 
A-1- Choose whether the following sentences are true  or  false. Write (T) in the 
brackets in front of the right answer and (F) in the brackets in front of the wrong 
answer. 

• The text is about people of the world only (   ) 

• The text is about animals only (    ) 

• The text is about birds only (    ) 

• The text is about people, animals and birds (    ) 

A-skimming B-Scanning C-guessing meaning of unfamiliar words. 

 

 

 

 

 

 

 

Skimming for the main ideas. 



  
Living in the World 

 
Paragraph A 
There are five billion people in the world and they  live in all different corners of it.  
They live on the snow and ice of the Poles and in the tropical jungles on the equator.  
They have climbed the highest mountains and walked on the sea bed. Some of them 
have even left the earth and visited the moon. 
 
Paragraph B 
The human species is the most numerous and the most powerful of all the animals on 
earth.  How does this happen?  In many ways, animals can hear better than we can.  
Dogs can smell and hear better than we can.  Cats can see in the dark.  Birds can fly 
thousand of miles away and return to the  same place every year,  But we are different 
. No other animal builds mosques or tall buildings ,  plays football,  tells jokes,  gets 
married,  has prisons,  writes symphonies,  elects presidents,  or goes to the moon. 
 
Paragraph C 
There is one thing above all that makes people and animals different.  People love to 
talk and talk. We are the great communicators and we can communicate so many 
things in so many ways ; with our faces, our hands, our bodies, and our voices. The 
most important of all, we can record what we say and think in writing, so that we can 
communicate through time.  We have a sense of past and future, not just present. 
 
Paragraph D 
We are the only species that can change the world, and we are the only species that 
can choose either to look after our world or to destroy it. 
 
A-2- Match the following phrases and sentences with paragraphs of the text. 
Write the number of the paragraph in the brackets in front of the matching 
phrase or sentence.   
 

• Man can do things animals can never do. (   ) 

• Number of people and the places where they live in the world.(   )  

• The most important difference between people and animals.(   )    

• People can make the world either beautiful of horrible. (   )  

 

 
Second-B: 
B-1- Read the text again, and choose the suitable words to fill in the gaps: 

 
• Some of the places where people in the world live are the cold ---------- .  

• The species living in the world are people,------------ and ------------ 

• Human has --------- of past and ----------- 

• People can communicate with their bodies,--------, faces and ------------ 

• ----------- a means of communication through time. 

 
 
 

Scanning for specific information 

 

 

 

 

 

 

 

 

 

1  
2  
3  
4  
  
  
5  
6  
7  

8  
9  

10  
  
  

11  
12  
13  
14  
15  

  
  

  

16  
17  



  
B-2- Match the items in column A with suitable items in column B. Write the 
number of the correct item in the brackets. 
1 Can smell and hear better than human Human  (      ) 

2 Can see better than human. Dogs     (       ) 

3 Human can not do Cats  (       ) 

4 Can write symphonies Flying   (       ) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 



  
B-3- Infer the meaning of the following words in context. The following picture 
may help you. 

 
 

 
 
 

A. human species: 

B. talk, write, make signs by the body 

C. The hottest area in the world 

D. Very tall trees grow very close together. 

E. The coldest area in the world. 

F. Species of animals 

Communicate   (      ) 

Tropic               (      ) 

Jungle                (      ) 

People               (      ) 

Pole                   (      )  

Types of animals living in the world (     ) 

 
Third: Post Reading stage: 
 
Third-1- Read the following question and circle the answer you think it is 
true. 

• The writer thinks that we are the only species that can choose either to look after 

our world or to destroy it. Do you think the reason for that is:  

a) Because our bodies are strong? 

b) Because we are free to do what we like in our world? 

c) Because we can think and know what is right and what is wrong? 

 

Third-2- Answer the following questions: 

1. Should you look after your school? Why? 
…………………………………………………………………………………… 

…………………………………………………………………………………… 

 
2. How can you look after your school? 
…………………………………………………………………………………… 

 
Good Luck 

 
 

 

Vocabulary 

 
 

 
 
 

 

 
 

 

Inference and drawing conclusions 

 

 

 



  
 

 

 

 

 

A.2. Pre/Post Test 

 

 

 

 

 

 

 

 

 

 



  
 

Reading Comprehension Pre Test 
Walid Abdul-Kader 

 

 
 
 

First: Pre reading Stage: Prediction and inference 
II- Read the title, examine the pictures and answer the following question. 

- Look at the picture and guess what is the text about? 

…………………………………………………………………………………….. 

2- Can all people swim? Why? 

…………………………………………………………………………………….. 

…………………………………………………………………………………….. 

3- How can people be good swimmers? 

……………………………………………………………………………………... 
 

Second: While reading stage:  

 

Second-A: 

A-1- Read the text and answer the following question. 

 Who is the txt about?  

……………………………………………………………………………. 

 

 

 

 

 

Paragraph 1 

Walid Abd-Kader was seventeen when he had a terrible accident. He was 

walking home from school when he slipped and fell under a tram. He woke up 

in hospital and found that the doctors had cut off his right arm and left leg. 

Skimming for the main ideas. 



  
 

 

 

 

 

 
 

 

 

 

 
 

 

 

Walid thought his life had come to an end. 

 

Paragraph 2 

A lot of people visited Walid in hospital in hospital. One of them was a 

swimming coach. He said, “Walid, you must not give up hope. When you come 

out of hospital, you must begin a new life. I’ll teach you how to swim. It will 

keep you fit and it will be good for you.” 
 

Paragraph 3 

When Walid came out of hospital, he learned to swim short distances. Then he 

began long-distance swimming. First one kilometer, then two, then three. Then, 

in 1990, Walid did one of the most difficult and courageous things of his life. 

He went to England and swam 50 kilometers across the English Channel from 

England to France. 
 

Paragraph 4 

Six years later, Walid proudly competed in the 1996 Atlanta Paralypmic games 

in the USA. He won a medal for Egypt and was congratulated by our President. 

 
 

A-2- Skim the text and match the following sentences with the paragraphs in it. 

Write the number of the matching paragraph in the brackets in front of the 

sentence. 

E. Walid won a swimming competition. ( ) 

F. Walid had a tram accident. ( ) 

G. Walid practiced swimming and swam long distances. ( ) 

H. People encouraged Walid to begin a new life. ( ) 
 

 

Second –B: 

B-1-Circle the right answer: 

   B-1-1-Walid had a tram accident  

E. When he was getting of the tram. 

F. When he slipped and fell under a tram. 

G. When he was driving a tram. 

H. Someone hit him. 

   B-1-2-Walid lost: 

E. His arms  



  
F. His legs. 

G. One arm and one leg. 

H. His hand. 

  B-1-3- After the accident: 

A- Walid refused to learn any thing . 

B-Walid learned swimming  

C-Walid learned driving ships. 

D- Walid joined the university. 

 

   B-1-4-When Walid went to England he swam in  

E. the Atlantic ocean. 

F. The Manch Sea. 

G. The English Channel 

H. The Red Sea. 

 

   B-1-5-Paralymic games competition were held 

E. In England. 

F. In Egypt 

G. In USA 

H. In the Nile. 

 

Second-C- Guessing  meaning of words in context . 

 

C-1- Match the meaning of the words written in Italic with the words listed 

below. Write the answer in the brackets. 

 C-1-1- The word terrible means: ( Line 1) 

E. simple. (        ) 

F. dangerous. (        ) 

G. not important. (        ) 

H. Nice. (        ) 

 

C-1-2- give up hope means: (Line 6) 

E- He is happy. (        ) 

F- He is sad  and does not want to do any thing. (        ) 

G- He feels healthy and active. (        ) 

H- He hopes to succeed. (         ) 

 



  
 

 

C-1-3 The word paralympic means: (Line 14) 

E. any one who plays sports. (        ) 

F. swimmers. (        ) 

G. people who lose body parts and play sports. (        ) 

H. Healthy people. (         ) 

 

C-1-4 Congratulate means: (Line 15) 

E. to be sad for someone. (        ) 

F. to punish. (        ) 

G. to praise and to be happy for someone. (        ) 

H. To help someone. (         ) 

 

C-1-5 courageous means: (Line 11) 

E. Afraid. (        ) 

F. Brave. (        ) 

G. Lazy. (        ) 

H. Weak. (        ) 

 

C-2- Read the following question and choose one of the answers. 

 

What do you think the best to do if you were in Walid's position? 

A-I would spend my life crying. 

B-I would prefer to die. 

C-I would do my best to start a new life.  

 

Inferences 

Third: Post Reading Stage:  

Third-1- What is the lesson you learnt from the text?  

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

 
 

 



  
 

 

 

 

 

 

 

 

 

Appendix (B) 

B.1.Reading comprehension strategy training 

texts. 

B.2.Vocabulary Exercises. 

B.3.Inference Exercises. 

 



  

 

 

B.1. Reading 

Comprehension Strategy 

Training Texts 

1. Reading 2. Animals in the forest 

3. Camels 4. Tiffany Bett 

5. How to be healthy 6. Trees 

7. Tornados 8. Technology 

9. An Arab country 10. Living in the world 

11. That's not the way to 

do it! 

12. Jerusalem. 



  

   

Read this passage quickly and do the exercise. 



  
Some people think that you must understand every word you read. This is not true. 

You can often understand the most important ideas in a story or a reading passage 

without understanding every word. 

There are many ways to help you finding the meaning of new words: 

First, don't stop reading. Read the paragraph. Then, think of the meaning of the whole 

paragraph to guess the meaning of the word.  

Second: You may find clues in the sentence and in the paragraph that helps you to 

guess the meaning of the word.  

Third: Another way to help you guessing the meaning of the word is to analyze the 

word; some long words consist of the root word and a suffix or prefix or both. Take a 

word like "uncomfortable"; the root word is  "comfort", "un" is a prefix, "able" is a 

suffix. Can you guess the meaning of "uncomfortable" now? 

 

1. Guess a suitable title of the passage. 

2. List down the main ideas: 

…………………………………………………………………………………………

………………………………………………………………………………..………. 

3. What are the ways of finding the meaning of new words? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

4. Guess the meaning of the shaded words: 

• clues 

• analyze 

• prefix 

• suffix 

5. Do you think this passage is useful? Why? 

…………………………………………………………………………………………

……………………………………………………………………………….………… 

Good Luck 
 

Animals in a forest            

 



  

   

 
 

 

First:  

1) Read the title, examine the pictures and guess what the text is about? 

………………………………………………………………………... 

2) Name other animals in the forest. 

…………………………………………………………….………….… 



  
3) Can a mouse be useful to big animals like lions? 

………………………………………………………………………….. 

The text 

1 

2 

3 

4 

5 

6 

7 

One day while a lion was sleeping a mouse ran over his face and woke  him 

up. The lion got angry, caught the mouse and threatened to kill him. While he 

was holding the mouse light, it was crying for help. He said: "If  you spare my 

life I will repay your kindness." The lion laughed and set it free. Weeks later, 

some hunters caught the lion and tide him up in a big net and strong ropes. As 

the lion was roaring for help. The mouse appeared, cut the ropes with his teeth 

and said: "Now you know that even a mouse can do a lion a big favour ". 

 

Second:  

Read the following question and find the answers while reading the text. 

1) The story is between ……………………………..………………….. 
 

2) Arrange the following ideas in accordance with the lines in the text. Write the 

number of the line in the brackets in front of the sentences.  

- The mouse helped the lion and saved him from the hunters net.(   ) 

- A mouse walked on a lions face and made him angry. (   ) 

- The lion was caught by hunters. (   ) 

- The mouse promised to help the lion. (   ) 
 

Read the text again and say whether the following sentences are true or false. Put 

(T) in the brackets in front of the true sentence and (F) in the brackets in front of 

the false sentences. 

1. The lion was angry because he couldn't eat the mouse. (   ) 

2. The lion was angry because the mouse woke him up. (   ) 

3. The lion didn't kill the mouse. (   ) 

4. The mouse asked the lion to set him free. (   ) 

5. The lion believed that the mouse would help him. (   ) 

6. The lion cut the net and the ropes of the hunters and ran away. (    ) 

7. The mouse saved the lion's life. (    ) 

8. The mouse laughed at the lion when he was in the hunters' net. (   ) 

9. Mouse's teeth are sharp and strong. (    ) 

Write the appropriate numbers of the phrases and words in column (A) with the 

matching phrases and words in column (B). Write the appropriate number in the 

brackets in column (B). 



  
A B 

1) Spare my life 

2) repay your kindness 

3) hunter 

4) roar 

5) favour  

Help you later.(  ) 

Someone who catch animals and birds. (  

) 

Do something bad for others. (  ) 

Collect wood in forest(  ) 

Do something good for others(  ) 

To cry loudly (  ) 

Don't kill me (  ) 

 

The lesson you have learnt from the story is: 

1. Mouse is a useless animal. 

2. Lion is a kind animal. 

3. Every one, weak or strong, can do some thing useful. 

 

What is another lesson you have learnt? 

…………………………………………………………………………………………

…………………………………………………………………………………………

……………… 

 

Good Luck 

 

 

 

 

 

 

 
 



  

   
The Bactrian camel The Arabian camel 

 
First: Pre Reading Stage 

1- Examine pictures and guess what the text is about? 

------------------------------------------------------------------------------------ 

2- Where do camels generally live? Why? 

------------------------------------------------------------------------------------ 

------------------------------------------------------------------------------------ 

3- Choose a title for the text. 

------------------------------------------------------------------------------------ 
 
1 
 

2 
 

3 

 

 
 

4 
 

5 
 

6 

 

 
 

7 
 

8 
 

9 
 

10 

 

 
 

11 
 

12 
 

13 

Paragraph A 

Camels are large animals that have humps on their backs. One kind of camels, 

called the Arabian or Dromedary camel, has just one hump. The other kind, 

called the Bactrian or  

two-humped camel, has two humps as its name states. 
 

Paragraph B 

Camels are strong animal. They have very strong backs. And long legs, long 

curved necks, small heads, and broad hooves which help them  walking  and 

running in the desert sand. A camel is more than  two meters tall.  
 

Paragraph C 

Dromedaries inhabit the hot desert areas of Asia and North Africa .They have 

soft fine hair which gets darker as they age. Bactrian live in colder Central Asia 

between China and Iran. Bactrian have heavy hair which is shed in the spring 

when it is unnecessary in the warm weather. 
 

Paragraph D 

Camels are especially good for riding and carrying heavy things . They can run  

about fifteen kilometers an hour. Riding a camel is quite different from riding a 

horse because a camel moves both  right legs together and then both left legs but 

horses are faster. 



  
In which paragraphs can you find the answers of the following questions . 

Write the number of the appropriate paragraph in the brackets in front of 

the questions. 

1. Where do camels live? (      ) 

2. What are the kinds of camels? (      ) 

3. How are camels useful? (      ) 

4. When do camels shed hair? (      ) 

 

Choose the right answer from the following 

1. The word shed in line 13 means 

A. become bright  

B. lose or fall 

C. get cold 

 

2. Bactrian camels 

D. live in rainy areas 

E. have shorter legs than dromedaries 

F. inhabit China mainly in winter 

 

3. In North Africa, the most common camel is  

G. the dromedary 

H. the Bactrian 

I. the African 

 

4. The best camel to ride is 

J. the Bactrian  

K. the dromedary 

L. A or B (there is no difference) 

 

Can cows live in the desert? Why? 

------------------------------------------------------------------------------------ 

------------------------------------------------------------------------------------ 

What is the lesson you have learned from the text? 

------------------------------------------------------------------------------------ 

 
Good luck 



  
 
 

Student Name:………………………. 
 
 
 
 

 
 
I think the text is about ………………………………………. 
 
Second-Read the following questions and answer them while reading the text: 
1- Who is the main character in the text? ……………………………………………… 
 

2-Arrange the following items according to the serial number of the paragraphs 
in the text. Write the number of the matching paragraph in the brackets in front 
of the sentences. 
§ Father mother and sisters were in the burning house. (   ) 
§ Tiffany received the medal of courageous people. (   ) 
§ The house was on fire. (   ) 
§ Tiffany's father was laying fainted on the floor (   ). 
§ Tiffany saved her father and mother.(   ) 

 
 
1 
2 
3 
4 
5 
6 
 
7 
8 

Paragraph A 
Tiffany Betts is Canadian. She was twelve years old when this story happened. 
One night, she was sleeping in her room when she woke up suddenly. She could 
smell smoke. When she switched on the light by her bed, smoke was pouring in 
under the door of the bedroom. The house was on fire. Tiffany jumped out of 
bed and crawled out of her room to the back door. She opened the door and 
breathed in the clean air. 

Paragraph B 
Tiffany was safe, but her father, mother and four sisters were still trapped inside 
the burning house. Tiffany ran back into the house and crawled to her sisters' 

LLooookk  aatt  tthhee  ppiiccttuurree,,  rreeaadd  tthhee  ttiittllee  aanndd  gguueessss  wwhhaatt  tthhee  ssttoorryy  iiss  aabboouutt..  



  
9 bedroom. She woke them up and led them, crawling out to the back door. 
 
10 
11 
12 
13 
14 
 
15 
16 

Paragraph C 
Her sisters were safe, but her mother and father were still in the burning house. 
Courageously, Tiffany ran back into the burning house a second time. She 
crawled to her parents' bedroom. Inside, her father was lying on the floor, and her 
mother was trying to pull him to the door. Tiffany grabbed her father's arm, and 
she and her mother pulled him out of the room to safety. 

Paragraph D 
Tiffany Betts became the youngest person to receive the Star of Courage, a 
Canadian medal for people who have acted very courageously. 

 
 
Third: Read the text again and circle the true answer: 

1. When the fire broke out: 
A. Tiffany was sleeping. 
B. Tiffany was watching T.V. 
C. Tiffany was studying. 
D. Tiffany was cooking. 

 
2. The story happened when Tiffany was: 
A. Six years old. 
B. Twelve years old. 
C. Twenty years old. 
D. Fifteen years old. 

 
3. Tiffany got out of the room through: 
A. The kitchen door. 
B. The back door. 
C. The front door. 
D. The window. 

 
4. Tiffany has: 
A. Four sisters. 
B. Three sisters and one brother. 
C. No sisters. 
D. Three sisters. 

 
5. What happened to Tiffany's father? 
A. Tiffany's father died in the fire. 
B. Tiffany and her mother saved the father. 
C. Tiffany and her mother couldn't pull the father out of the room. 
D. The father ran out of the room. 

 
6. Tiffany is: 
A. The oldest courageous one in Canada.  
B. The laziest one in Canada. 
C. The youngest courageous one in Canada. 
D. The only courageous one in Canada. 

 
Fourth: Guessing Vocabulary Meaning: 

1. Crawled out: 
A. Stayed in the room. 
B. Got out of the room. 
C. Fell in the room. 
D. She opened the door of the room. 

 



  
 
 

2. Courageous: 
A. She was afraid. 
B. She did not do anything. 
C. She was strong enough to help her family. 
D. She ran away.  

 
3. Grabbed: 
A. Left. 
B. Caught tightly. 
C. Touch. 
D. carried. 

 
4. Breath: 
A. Take oxygen in. 
B. Send carbon dioxide out. 
C. Drink water. 
D. Take oxygen in and send carbon dioxide out. 

 
 
Do you like Tiffany? Why? 
…………………………………………………………………………………………
…………………………………………………………………………………………
……………… 
 
Should you help other people? Why? 
…………………………………………………………………………………………
…………………………………………………………………………………………
……………… 
 
What is the lesson you learnt from the text? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………….…… 
 
 
 

Good Luck 
 

 

 

 

 



  
How to be Healthy 

 
 
 

 

   
 
 
 
 
 
 
 



  
1-Read the Following Text and  Find Answers to the Following  Questions While 
Reading. 

1. Guess another title  for the passage ……………………………………… 

2. List down  the main ideas contained  in the paragraphs below: 

A-………………………………………………………………… 

B- ……………………………………………………………… 

C-………………………………………………………………… 

D-………………………………………………………………… 

E- ………………………………………………………………… 

F-………………………………………………………………… 

G- ………………………………………………………………… 

Paragraph - A 

If you want to be fit, you need to think about three things: the food you eat, how much 

you exercise and how much you sleep. 

Paragraph - B 

To be healthy, you need to eat different types of food Some foods help you to grow 

and make you strong because they contain proteins. Proteins make your bones and 

teeth strong and make your hair grow. They are found in foods such as meat, fish and 

beans. 

Paragraph - C 

You also need foods that contain carbohydrates and fats because you need energy to 

work and exercise. Foods such as bread, macaroni, rice and sugar contain 

carbohydrates. fats are found in milk, cheese, butter and cooking oil. 

Paragraph - D 

Finally, you need to eat foods that contain vitamins because these protect you from 

illness. Vitamins are found in most foods, but especially in fruit and vegetables. 

Paragraph - E 

Eating good food is not enough to keep fit. You also need to exercise to feel healthy 

and happy. That is why you have P.E. lessons at school. Walking, running and playing 

games such as football and basketball give you exercise and are fun. 

Paragraph - F 

At night  you have to slow down and sleep. Your body needs to use the food that you 

have eaten to rebuild itself, so you should try to get enough sleep every night. 

Paragraph - G 

Of course it is dangerous to have too much of anything. If you eat too many 

carbohydrates and fats, you will become too fat. You shouldn't exercise too much or 

you may injure yourself. You shouldn't sleep too much or you will become lazy.  It is 



  
an Islamic rule  that to be fit, you need to have a balance in your life: not too much 

and not too little. 

2-Put (T)  in front  of the true sentence and (F) in front  of the false sentence; 

v Food is the only thing that keeps you healthy(  ) 

v Exercise and sleeping are necessary to keep you healthy (  ) 

v Each type of food has different benefit for man (  ) 

v Proteins are  found in macaroni, rice and sugar  (   ) 

v fats are found in milk, cheese, butter and cooking oil.(   ) 

v Fat and Sugar Gives energy (  ) 

v Proteins help body building(   ) 

v Vitamins are found in most ,only, in fruit and vegetables.(   ) 

v The more you eat the more you are healthy (   ) 

v Long Sleep makes you active(   ) 

v Body  Builds itself at night(    ) 

 

3-Match the items in column (A) with the items in column (B ) 

 A B 

A Vitamins an Islamic rule  (   ) 

B to have a balance in your life may injure your body(   ) 

C Exercise  protect you from illness.(   ) 

D too much exercise. Makes you feel healthy and happy.( ) 

 

4-Match the following  words  with words in the text: 

v Not too much ,  not too little…………………… 

v Hurt…………………… 

v Disease…………………… 

v Sports…………………… 

v At last…………………… 

v Build again…………………… 

v Physical exercises…………………… 

 

5-What are the lessons  you  have learnt from the text?  

………………………………………………………………………………………

……………………………………………………………………………………… 

Good Luck 
 



  

 

 
Trees 

 
 
 
1- Read the paragraph then answer the question below: 
 
1 
2 
3 
4 
5 

        Trees are useful to Man in three ways; they help him with wood and other 
products; they give him shade; and they help him to prevent droughts because 
roots of trees break the soil up and allows rain to sink in. Moreover when rain 
falls heavily or when rivers flood, trees prevent water from carrying the rich soil 
away.    

 
A- The main idea of the text is  
…………………………………………………………………………………………. 
 
A- How are trees useful to Man? 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
2- Match The following word with words  in the paragraph 
 

ý Dark …………………………….. 
ý Good  …………………………….. 
ý Dry …………………………….. 
ý Top layer of the earth …………………………….. 

 
3- Find the opposite of the following words in the paragraph 
 
ý allow            ……………… 
ý Harmful       ……………… 



  
 

Trees are gift from Allah to man. Why?  

…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
……………………… 
  
 

Good Luck 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



  

 
 

 
 

 
 
Read the text and answer the question below 

1 

2 

3 

4 

5 

Bad weather comes in many different forms. One kind of bad weather 

is the tornado. It is one of the most destructive of all the storms that we have 

on the earth. 

A tornado is a long cloud which comes down from the sky. It is shaped like a 

funnel and consists of wind which whirls around and around extremely fast. In 



  
6 

7 

8 

fact, the wind can reach a speed of more than nine hundred kilometers per 

hour. Weather scientists are unable to know exactly when a tornado will occur. 

Fortunately, the tornado is not usually very big and it does not last long. 

 
1. Choose a title of the text. 
……………………………………………………………………………………… 
 
2. What is a tornado?  
……………………………………………………………………………………… 

 
3. How fast is a tornado?  
……………………………………………………………………………………… 

 
4. What is the one good thing about the tornado? 
……………………………………………………………………………………… 

 
Say whether these  sentences are true or false. Put  (T) or (F) in the brackets. 
 

1. Weather scientists are able to know exactly when a tornado will occur. (      ) 

2. scientists can describe a tornado. (      ) 

3. Tornadoes are very strong, but they do not last long. (      ) 

4. Tornadoes over water are called water tornadoes. (      ) 

5. Tornado does not cause much destruction. (       ) 

 
Match the words in column(A) with  the words in column (B) 
Write the number in the brackets. 
 
 A B 
1 Annually Move in circles (    ) 
2 Tornado Fast (    ) 
3 Whirl  In one year (    ) 
4 Destructive Strong storm (    ) 
  Very dangerous (    )  
  Weak wind (    ) 
 
 
 
Sometime, a strong tornado is a banishment from Allah, Comment? 
………………………………………………………………………………………….. 
………………………………………………………………………………………….. 
 

Good Luck 
 

 



  
Technology 

 

     
 
Read the passage quickly and illicit a suitable title of the text. 

……………………………………………………………….…. 

 

Match the following sentences with the paragraphs in the text. 

§ Reasons of computer importance. 

§ Computers save time and effort. 

§ Benefits of computer. 

§ Computers are more important that people. 

 

 
Paragraph -A- 

Computers are probably the most important invention of modern times. The noun 

'computer' comes from the verb 'to compute' which means to do sums. How long 

would it take you to do this sum: 2648749657632998764 x 7634806586571230987? 

A very long time? A computer can do it more quickly than you can blink your eyes. 

 

Paragraph -B- 

Computers are important for three main reasons. Firstly, they can do very difficult 

sums quickly and accurately. Secondly, they can store huge amounts of information. 

Thirdly, we can work with words, numbers and pictures on computers. 

 

Paragraph -C- 

Today, computers are used everywhere. They are used in banks to store information 

about people's money. They are also used to work out difficult scientific problems. 

Factories use computers in robots that can do some of the work that people did in the 

past. Most books, newspapers and magazines are now made with the help of 

computers. This book was made with the help of computers. Computers are used to 



  
help planes to take off and land. They are sometimes used by doctors to look inside 

their patients' bodies. 

 
Read the passage again carefully and Put (T) or (F): 

1. Computers were invented a long time ago. (  ) 

2. You can work with words, numbers and pictures on a computer. (  ) 

3. Today, machines can do some of the work that people did in the past. ( 

 ) 

4. Doctors can examine people with the help of computers. (  ) 

5. Computer are easier to carry than books. (  ) 

 

Guess the meaning of the shaded words in context and write the expected meaning 

below: 

1 Invention …………………………………………………………………………

…… 

2 Blink …………………………………………………………………………

…… 

3 Accuratel

y  

…………………………………………………………………………

…… 

4 Huge …………………………………………………………………………

…… 

5 Take off …………………………………………………………………………

…… 

6 Patient …………………………………………………………………………

…… 

 

 

Do you think computers are more important than people. Why? 

………………………………………………………………………… 

……………………………..………………………………………….. 

 
Good Luck 

 

 



  
 

An Arab country 
 

A-Read the title, examine the picture and guess what is the text about  
 
A-1-I think the text is about …………………………………………………. 
 
A-2-Name other African countries: …………………………………………. 
 
A-3- Name rivers in Africa …………………………………………………. 
 

 
 

 
B-Match the following ideas  with the paragraphs  in the text. Put the number of 
the right Answer in the Brackets. 
 

• The paragraph is about Arabic-speaking Muslims(   ) 
• The paragraph is about Rivers in Sudan (  ) 
• The paragraph  is about Sudan independence (  ) 
• The paragraph is about the Location  and the borders of the Sudan (  ) 
• The paragraph is about the two groups of people who inhabit Sudan  (  ) 

 
 
 



  
 

 
1 
2 
3 
4 
5 
 
6 
7 
8 
 
9 

10 
11 
12 
 

13 
14 
 

15 
16 
17 

Paragraph A 
Sudan is a rather large nation in the northeastern part of Africa. It has about 
sixteen million people. It is bordered by Egypt, Libya, Chad, the Central African 
Empire, Zaire, Uganda, Kenya, and Ethiopia. It also has a short coastline along 
the Red Sea. Some northern areas of the country have deserts while the southern 
part has tropical rain forests. 

Paragraph B 
The capital city is Khartoum. At Khartoum the Blue Nile and the White Nile 
come together to form the Nile River, which is the world's longest river system. 
Khartoum has about two hundred thousand people. 

Paragraph C 
There are two groups of people who live in Sudan. In the northern and central 
parts of the country, there are many Arabic-speaking Muslims. They make up 
about two-thirds of the total population. In the southern area, there are groups of 
people who speak African languages. 

Paragraph D 
The northern and southern regions also have different histories. People in the 
south lived by themselves for many years.  

Paragraph E 
However, the northern area was controlled by foreigners for several centuries. 
The Romans, the Turks, and British all had this area under their control at one 
time. After World War II, Sudan became completely independent. 

 
C-Read the text again  an circle the right answer in the following exercise: 
 
1-Khartoum is located on the 

a. Blue Nile and  
b. the White Nile  
c. On the Nile River 
d. Non of them 

 
2-Foreigners who controlled Sudan are 

a.  Romans 
b. Turks 
c. -British 
d. All of them 

 
3-In Sudan, There are 

A- Many religions 
B- Many languages 
C- Many histories 
D- All of them are right 

 
4-People in Sudan speak 

A-Arabic 
        B-Many languages 
        C-African languages 
         D-English 
 
5-The capital of Sudan is 

A-Khartoum 
B-Ethiopia 
C-Zaire 
D-Sudan 



  
D-Match the  items  in column with the items  in column B. Write the number of 
the right answer in column C . 
.                   

 A B C 
1- Bordered     (line 2) In the south  
2- Coastline    (line 3) Land near the sea  
3- Northern     (line4) Area  
4- Southern     (line11) In the north  
5- Regions      (line 13) Control themselves  
6- Independent (Line17) Near  
7- Foreigner (Line 15) Not from Sudan  
  The Blue Nile  
 
 
 
E-Choose the  right answer from the  following items and say whether you agree 
or not and why 

 
The writer wants to say: 

1-Sudan is an Arab country 

2-Sudan should be separated into two parts. 

…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
……………………………… 
 
 

Good Luck 
 

 

 

 

Reading Comprehension  
 



  
Living in the World 

      
 

First: Pre Reading Stage 
II- Read the title, examine the pictures and answer the following question. 
2- What is the text about? 

……………………………………………………………………………………  

      2-Write down as many animals and birds as you can. 

       ………………………….………………………………………………………. 

       3-What can those animals and birds do that people cannot? 

       …………………………………………………………….……………………..  

 
 
Second: while reading Stage:  
 
 
Second-A:  
 
Read the following questions and find the answers while reading the text. 
A-1- Choose whether the following sentences are true  or  false. Write (T) in the 
brackets in front of the right answer and (F) in the brackets in front of the wrong 
answer. 

• The text is about people of the world only (   ) 

• The text is about animals only (    ) 

• The text is about birds only (    ) 

• The text is about people, animals and birds (    ) 

Living in the World 
 
Paragraph A 
There are five billion people in the world and they  live in all different corners of it.  
They live on the snow and ice of the Poles and in the tropical jungles on the equator.  
They have climbed the highest mountains and walked on the sea bed. Some of them 
have even left the earth and visited the moon. 
 
Paragraph B 
The human species is the most numerous and the most powerful of all the animals on 
earth.  How does this happen?  In many ways, animals can hear better than we can.  
Dogs can smell and hear better than we can.  Cats can see in the dark.  Birds can fly 
thousand of miles away and return to the  same place every year,  But we are different 
. No other animal builds mosques or tall buildings ,  plays football,  tells jokes,  gets 
married,  has prisons,  writes symphonies,  elects presidents,  or goes to the moon. 

A-skimming B-Scanning C-guessing meaning of unfamiliar words. 

 

 

 

 

 

 

1  
2  
3  
4  
  
  
5  
6  
7  

 

Skimming for the main ideas. 



  
 
Paragraph C 
There is one thing above all that makes people and animals different.  People love to 
talk and talk. We are the great communicators and we can communicate so many 
things in so many ways ; with our faces, our hands, our bodies, and our voices. The 
most important of all, we can record what we say and think in writing, so that we can 
communicate through time.  We have a sense of past and future, not just present. 
 
Paragraph D 
We are the only species that can change the world, and we are the only species that 
can choose either to look after our world or to destroy it. 
 
A-2- Match the following phrases and sentences with paragraphs of the text. 
Write the number of the paragraph in the brackets in front of the matching 
phrase or sentence.   
 

• Man can do things animals can never do. (   ) 

• Number of people and the places where they live in the world.(   )  

• The most important difference between people and animals.(   )    

• People can make the world either beautiful of horrible. (   )  

 

 
Second-B: 
B-1- Read the text again, and choose the suitable words to fill in the gaps: 

 
• Some of the places where people in the world live are the cold ---------- .  

• The species living in the world are people,------------ and ------------ 

• Human has --------- of past and ----------- 

• People can communicate with their bodies,--------, faces and ------------ 

• ----------- a means of communication through time. 

 
B-2- Match the items in column A with suitable items in column B. Write the 
number of the correct item in the brackets. 
1 Can smell and hear better than human Human  (      ) 

2 Can see better than human. Dogs     (       ) 

3 Human can not do Cats  (       ) 

4 Can write symphonies Flying   (       ) 

 
 
 
 
 
 
 
 
 

Scanning for specific information 

 

 

 

 

 

 

 

 

 

 

 

 

 

8  
9  

10  
  
  

11  
12  
13  
14  
15  

  
  

  

16  
17  



  
B-3- Infer the meaning of the following words in context. The following picture 
may help you. 

 
 

 
 
 

A. human species: 

B. talk, write, make signs by the body 

C. The hottest area in the world 

D. Very tall trees grow very close together. 

E. The coldest area in the world. 

F. Species of animals 

Communicate   (      ) 

Tropic               (      ) 

Jungle                (      ) 

People               (      ) 

Pole                   (      )  

Types of animals living in the world (     ) 

 
Third: Post Reading stage: 
 
Third-1- Read the following question and circle the answer you think it is 
true. 

• The writer thinks that we are the only species that can choose either to look after 

our world or to destroy it. Do you think the reason for that is:  

d) Because our bodies are strong? 

e) Because we are free to do what we like in our world? 

f) Because we can think and know what is right and what is wrong? 

 

Third-2- Answer the following questions: 

1. Should you look after your school? Why? 
…………………………………………………………………………………… 

…………………………………………………………………………………… 

 
2. How can you look after your school? 
…………………………………………………………………………………… 

 
Good Luck 

 

 

Vocabulary 

 
 

 
 
 

 

 
 

 

Inference and drawing conclusions 

 

 

 



  
 

That's Not the Way to Do it! 
 

 
 

Joha wants to sell his horse. He goes down the road to town. He and his young 

son are walking with the horse. There are some boys near the road. 

"That's not the way to do it!" says a boy. "Why is that man walking? He has a 

horse!" 

"He's right," says Joha. He gets on the horse. The son walks behind him. Then 

they see some women. 

"Look at that man!" says a woman. "He is on the horse. And his poor boy must 

walk." 

"She's right," says Joha. He gets off and he puts his son on the horse. They 

walk some more. 

"Isn't that terrible!" says an old man. "Young  people have no love for their 

parents! Look at that boy on the horse. His poor father is walking." 

"He's right," says Joha. He gets on the horse behind his son. Then they see 

some girls. 



  
"Two people on a horse!" say the girls. "The poor animal." 

"They're right," says Joha. He and his son get off the horse. They take the 

horse in their arms. They carry him down the road. The horse is big and he almost 

falls. 

They come to a river with a bridge. Some people are on the bridge. "Look at 

that!" they say. "Look at the horse!" They laugh and laugh. 

The horse does not like this. He moves here and there. He wants to run away. 

"Help, help," cries Joha. And then they all fall off the bridge and into the river-the 

horse, Joha and his son. 

"Next time," says Joha, "I am not going to listen to other people. I am going to 

do it my way." 

 

1. List down the main ideas in the text. 

………………………………………………………………………………………

………………………………………………………………………………………

………………………………………………………………………………………

……………………………………………………………………………………… 

2. guess the meaning of the shaded words. 

1 Behind ………………...…………………………………………………………………… 

2 Terrible ……………………………………………………..……………………………… 

3 bridge …………………………………………………………………………………… 

 

3. What is the lesson you learnt from the text. 

………………………………………………………………………………………

………………………………………………………………………………………

………………………………………………………………………………….… 

4. What would you do if you were in Joha's position? 

………………………………………………………………………………………

………………………………………………………………………………………

……………………………………………………………………………………… 

 
Good Luck 

 



  

 

A-What are the following pictures refer to?  

     
 

 
 

B-Read the following Letter  and answer the questions below: 

What is the letter talking about? 

……………………………………………………………… 

Who is the sender? 

……………………………………………………………………… 

Who is the letter sent to? 

……………………………………………………………………… 

Where does Sami live ? 

……………………………………………………………………… 

 

 

The main ideas of the paragraphs in the letter are : 



  
A- ……………………………………………………………………… 

B- ……………………………………………………………………… 

C- ……………………………………………………………………… 

D- ……………………………………………………………………… 

C- ……………………………………………………………………… 

 
 
 
 

                                                                                                           12 Almel building, 

                                                                                                           Salah Eldeen st., 

                                                                                                           Jerusalem, 

                                                                                                           Palestin. 

                                                                                              1  January,2008 

Dear John , 

In your last letter you  asked me to provide  you with information  about my holy city  

Jerusalem .                                                                                                                                                                                                         

Paragraph - A 

Jerusalem, Bait Al Makdes in  Arabic and Yerushalayim in Hebrew, has been known 

for centuries as a holy city for all nations and the center for the three major religions 

Islam, Judaism, and Christianity.  

Paragraph - B 

Jerusalem  is important for Muslims for four reasons. First, it is mentioned in Qur'an 

as a holy place. Moreover, the Dome of the Rock houses the ancient rock on which 

Noah's ship rested after the great flood It is the same rock where Abraham was going 

to sacrifice his son, Ishmael. It's the position from where the prophet Mohammed was 

ascended into the sky on his famous night journey (ALESRA').   

Paragraph - C 

Jerusalem is sacred for Christians because they believe that the Christ, Jesus, lived 

there and traced the tourist path in the old city called Via Dolorosa. Furthermore; The 

most important Christian church is the Church of the holy Sepulcher (Al. Qiama 

Church) in the Christian quarter. Over the course of many centuries, Christian 

pilgrims have journeyed to this holy place.           

Paragraph - D 

Jews consider the city holy because they claim that the Western Wall or what they 

call the Wailing Wall (in Arabic, El Boraq wall) is remnant of the holy temple built 

by King David, and the wall that we see today is built upon its base. It is the place 

where they practice a kind of worship. 



  
Paragraph - E 

It is worth mentioning that Jerusalem has been occupied by Israel for  sixty years and 

we are struggling hard to get It free with all the occupied  parts of our country 

Palestine. 

                                                                                                      Yours 

                                                                                                       Sami 

 

 

 

C. Read the text again and say whether the following sentences are true or false. 

Correct the false items: 

1. Jerusalem is a newly established city. (  ) 
………………………………………………………………………………………
…….. 
 
2. Holy places in Jerusalem concern only Muslims. (  ) 
………………………………………………………………………………………
…….. 
 
3. Different of religions and races interact in Jerusalem. (  ) 
………………………………………………………………………………………
…… 
 
4.Abraham sacrificed his son Ishmael on the ancient rock. (  ) 
………………………………………………………………………………………
…… 
 
5-Christians visit Jerusalem for pilgrimage. (  ) 
………………………………………………………………………………………
…… 
 
6-Jews claim that the Western Wall is remnant of the holy temple built by King 
David 
………………………………………………………………………………………
…………………………………………………………………………………… 

 

D-Vocabulary  

D-1-Match the items in column (A) with the items in column (B )                             

 A B 

A The religion that Mohammed preached is pilgrim 
B parts left of the ancient building Judaism Christianity and 

Islam 

C The religion that Jesus preached. 

 

struggle 



  
D Tell something that is either  right or wrong Islam 

E The language talked by Jews  

 

Judaism 

F The religion that Mousses preached Christianity 

G The three major religions are  claim 

H A person who travels to a holy place for 

religious purposes.  

 

Remnant 

I Work very hard Hebrew 

  Arabic 

. 

 

D-2- Word formation 

Point out the words ending with suffixes in the text and list them in the following 

table in accordance to their parts of speech. You don't need to fill crossed areas(X). 

The first one is done for you. 

NO. V. N. Adj. 

1 Differed Difference Different 

2 X Christianity  

3 X  Jewish 

4 Remain  X 

5 Found  X 

6  Presence X 

7 X  Western 

8 X Palestine  

9 X  National 

 

 

E-What are the lessons  you have learnt  from the text? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………..…………… 

Good Luck 

 



  

 

 

 

 

B.2. Vocabulary 

Exercises 

 

 

 

 



  
Affixes 

Prefixes 
 

New word Root word The prefix The meaning of the prefix 
Re arrange arrange re 
replay ……………… re 
…………… write re 
rebuild ………………. re 
Revisit ……………….. re 
……………. new re 

 
 
Again or back 
 

Underline the root word : 
 

React 
Read 
 

Revise  
Recall 
Review  

Refuse 
Rethink 
Rent

 
 

New word Root word The prefix The meaning of the prefix 
disagree agree dis 
discontinue ……………. dis 
…………… allow dis 
…………… like dis 
disconnect ……………. dis 
displease ……………. dis 

 
 
Reverses the meaning of 
the verb ( The opposite) 

 
Underline the root word : 

Disobey 
Disrespect 

Discuss 
Disappear  

Distance  
Disaster 

Disbelieve 
Disorder 
 

 New word Root word The prefix The meaning of the prefix 
unhappy happy un 
unreal ………..….. un 
…………….. tidy un 
uncomfortable ……………. un 
……………. fit un 
unknown ……………. un 

 
 
Reverses the meaning of 
the verb 

 
Underline the root word : 
 

Unmarried 
Uncle 
Unfair 
Uniform 
Under 
Unwell 
Uneasy 

Understand 
Unequal 



1  

 
New word Root word The prefix The meaning of the prefix 
misuse use mis 
………………… understand mis 
………………… spell mis 
misread ………………... mis 
mistreat ………………… mis 

 
 
Badly or wrongly 

 
Underline the root word : 
 
Mistrust 
Misspent 
Misjudge 
Mistake 
Mispronounce  
Mismanage 
 
 

New word Root word The prefix The meaning of the prefix 
overhear hear over 
overwork ………….. over 
……………. sleep over 
overdo ………….. over 

 
Too much 

 
 
Underline the root word : 
 
Overtake 
Oversimplify 
Overall 
Overtime 
Over joyed 
Overcome 
 
 
 
Suffixes 

New word Root word The suffix 
beautiful beauty ful 
powerful …………. ful 
………….. wonder ful 
careful ………….. ful 



  

…………. peace ful 
 

New word Root word The suffix 
countable count able 
 ……………. comfort able 
valuable …………….. able 
……………. avoid able 
…………. drink able 

 
 
 
 
 
 

New word Root word The suffix 
shorten short en 
 ……………. fast en 
deepen …………….. en 
……………. dark en 
…………. Deaf en 
awaken ……………… en 

 
 
 
 
 
 
 
  
 
 
 
 

 

 

 

 



  

♦ Working with the topic 
 

Which item does not belong in the list? Think of a topic for each group of 
words. Write the topic. Cross out the item in each group that does not fit the 
topic. There may be more than one possible correct answer. On the line 
below each group of words, explain your answer. Why did you choose that 
topic? Why did you cross out that item? 

 

1. Topic: …………………………………….. 
president  mayor    governor    prime minister    king    senator 
………………………………………………………………………. 

 
2. Topic: …………………………………….. 

sapphire     diamond    ruby    gold    emerald     topaz    opal 
………………………………………………………………………. 

 
3. Topic: …………………………………….. 

gloves     twins    shoes    socks    mittens    pants    skates 
……………………………………………………………………….. 

 
4. Topic: …………………………………….. 

Volkswagen    Honda    Subaru    Volvo    Ford    Toyota    Porsche 
……………………………………………………………………….. 

 
5. Topic: …………………………………….. 

gruyere    cheddar    vanilla    parmesan    blue    swiss    mozzarella 
………………………………………………………………………. 

 
6. Topic: …………………………………….. 

dairy    produce    meat    delicatessen     check-out    bakery 
……………………………………………………………………….. 

 
7. Topic: …………………………………….. 

Paul McCartney    Ricky Martin    Elvis Presley    Elton John 
………………………………………………………………………. 

 
8. Topic: …………………………………….. 

Scanner   copier   CD-ROM   zip drive    printer    monitor    speakers 
……………………………………………………………………… 

 
9. Topic: …………………………………….. 

Tide    waves    sand    shells    rocks    picnic    seaweed 



  

………………………………………………………………………... 
 

10. Topic: …………………………………….. 
canoe    rowboat    kayak    sailboat    parasail    speedboat 

…………………… 

 

 

 

 

 

 



  

 

 

 

B.3. Inference Exercises 

 

 

 

 

 

 

 



  

Inference Exercises 

See if you can infer an implied or hidden message in each of the following 

selections. 

Exercise 1 

Turner almost wished that he hadn’t listened to the radio. He went to the 

closet and grabbed his umbrella. He would feel silly carrying it to the bus stop 

on such a sunny morning. 

What is the message the author wants to say? Choose the answer from the 

following: 

a. Turner realized that he had an unnatural fear of falling radio parts. 

b. Turner had promised himself to do something silly that morning. 

c. Turner had heard a weather forecast that predicted rain. 

d. Turner planned to trade his umbrella for a bus ride. 

Exercise 2 

“Larry, as your boss, I must say it’s been very interesting working with 

you,” Miss Valdez said. “However, it seems that our company’s needs and your 

performance style are not well matched. Therefore, it makes me very sad to 

have to ask you to resign your position effective today.”  



  

What is the message the author wants to convey? Choose the answer from 

the following: 

a. She would feel really bad if he decided to quit. 

b. He was being fired. 

c. He was getting a raise in pay. 

d. She really enjoyed having him in the office. 

Exercise 3 

No, Honey, I don’t want you to spend a lot of money on my birthday 

present. Just having you for a husband is the only gift I need. In fact, I’ll just 

drive my old rusty bucket of bolts down to the mall and buy myself a little 

present. And if the poor old car doesn't break down, I’ll be back soon.  

What is the message the author wants to convey? Choose the answer from 

the following: 

a. I don’t want a gift. 

b. Buy me a new car. 

c. The mall is fun. 

d. I’ll carry a bucket for you. 



  

 

Appendix (C) 

C.1. Learner's Log. 

C.2. Vocabulary Notebook. 

C.3. Book Summary. 

 

 

 

 

 



  

Learner's Log 
Name_________________ 
Class__________________ 
 
The title of the book_____________________ 
Number of the book(      ) 
The Author__________________________ 
 
Number of  pages______________ 
 
Significance of  pictures 
________________________________________________________
________________________________________________________
________________________________________________________
__________________________________ 
 
Charecters_______________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
______________________________ 
 
Which Character do I  like best?  
 
 
Why? ________________________________________ 
___________________________________________________ 
________________________________________________________
______________________________________________ 
 
Words You l learn_____________  __________ ___________ 
 
________________  ___________   ________________ 
 
___________  _________ ___________________ 

 



  

 



  

 



  

 



  

 



  

Appendix (D) 

Reflections 

D.1. Students Reflection 

D.2. Parents Reflection 

D.3. Teachers Reflection 

 

 

 

 

 

 

 



  

 



  

 



  

 



  

 



  

 



  

I joined the program because I believe it was a great chance to improve my 
abilities and skills as a teacher . Now , l have the ability to prepare and teach 
reading lessons easily and without confusion .It was an opportunity to learn the 
correct strategies for teaching reading , so I feel confident when l explain 
reading lessons . 

 
The findings of this program in ninth  grades  were impressive : 
  1- The target students were motivated to participate .  
  2- The class regular tests should have improved  English language 
performance . 
  3- The increase of reading speed. 
  4- Students have the ability to guess the meanings of new vocabulary from the 
context instead of looking up a dictionary . 
  5-  They have the ability to skim , scan  and infer the text . 
  6- The target students improved not only in reading but also in other EL skills . 
  7-  Students attitudes to EL has improved . 

 
Finally , I hope to apply this program in all Palestinian schools . 

 
 
 
 

Rana El neirab  

 

 



  

Through my participation to the Reading Program titled as "The effectiveness of 
Assisted Extensive Reading Program on Developing Reading Comprehension 
Strategies in the Ninth graders in Gaza Governorate". I found that it was useful 
in many ways and for many reasons .First  the Palestinian curriculum does not 
involve extensive reading for enjoyment and information but in the present 
program I found it with the purpose of enjoyment and information .One of the 
findings is to teach reading through steps that make the process of learning 
enjoyable and interesting . 
 
I really enjoyed the program . I hope one day in my life l have the ability and 
the strength that the researcher have and do something to help students to 
improve their English Language. The researcher was so experienced and I get 
experience that will never be forgotten . 

 
 
 
 

Susan Habeeb 
 

 
 

       

 

 



  

Appendix (E) 

Referee Committee 

Dr. Awad Kishta Islamic University 

Dr. Mohammad Hamdan Al-Aqsa University 

Dr. Ahmed El Nakhala Al-Quds Open University 

Dr. Suhail Diab Al-Quds Open University 

Dr. Abdullah Kurraz Al-Azhar University 

Dr. Mohammad Abu Mallouh Alqattan 

Mr. Kamal Hasaballah English Language Supervisor in 

UNRWA schools 

Mrs. Suha Dawood English Language Supervisor in 

UNRWA schools 

 

 



  

 

 

 

 

 

Appendix (F) 

Permissions 
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Curriculum Vitae 
 
Name: Zulfa Badr Edeen (Mrs. Shamallakh) 

Residency: 12th third flour Mushtaha Tower1st – Tel El. Hawa- Gaza- Palestine 

Tel no: (08) 2828015 

Mobile no: (059) 9526209 

Current Work Address: Roqaia Governmental School – Gaza 

         The Islamic University – Continuing Education Department 

Work Tel no: (08) 2826077 

Marital Status: Married 
 

Qualifications: 
 

Faculty Department Degree University Average Graduation 
Year 

Education 

Curriculum 
Methodology / 

English 
Language 

Current 
M.Ed 

Student 

The Islamic 
University ------- -------- 

Literature 
and 

Education 
English B.A 

El.Fateh 
University – 

Libya 
V.good 1986 

Literature 
and 

Education 
Arabic B.A 

El.Fateh 
University – 

Libya 
V.good 1988 

Advanced 
English English Diploma London V.good 1990 

Teachers 
Training 

 
Teaching English 

Post 
Secondary 
Diploma 

Teachers 
Training 
Center – 

Rammallah 

V.good  1974 

 
Skills and Languages 
 

Skill Degree 
Arabic Language Fluent 
English Language Fluent 
Filing and Office Skills Excellent 
School Management Excellent 
NGOs Management Excellent 
Public Relations Excellent 
Typing and Internet Skills  V.Good 
 
 
 
 



  

Courses 
 

Course Place Duration 
Twinning Course The Australian Education Ministry – Austria 7 days in Austria 
Twinning Course The Italian Education Ministry – Italy 7 days in Italy 
Typing and Internet Course Al.Jarmaq Center Two months 
 
 
Practical  Experience  

1. English language teacher for 25 years: 
a. 3 years in Saudi Arabia- Preparatory school. 
b. 4 years in Algeria- Secondary Stage and Teaching Training Courses 
c. 5 years in Libya- Secondary school. 
d. 8 years in the Oil Companies School ( Tripoli College) in Lydia: A class teacher 

for the 3rd and 4th grade ( Teaching Subjects in English: Science, Mathematics, 
Geography, History, English Language and Civics) 

e. Teaching English Literature for the 7th, 8th, and 9th grade at The Oil Company 
School  (Tripoli College) in Libya. 

2.  Teaching short English courses for beginners, intermediate and advanced levels. 
3.  Teaching English courses for special purposes such as: 

a. Conversation  for making contact  
b. Language for Medicine 
c. Scientific Language ( Chemistry, Physics, and Biology) 

4. Part time translator  
 
 
Experience in Gaza 
1. A manager of Early Childhood Programmers Association (NGO) 1996  
2. 3 years as an English language teacher in Ahmad Shawqi Secondary School. 

 
Current Work: 

1. A lecturer in the Islamic University – Continuing Education Diploma.   
2. Monitoring trainees in the faculty of Education in  

a. The Islamic University  
b. Al. Aqasa University 
c. The Community Collage of Applied Science and Technology 

3. Head teacher of Roqaya Preparatory school (A Government School in Gaza) 
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