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Abstract
This study investigated how physical education (PE) lesson is implemented for SWMD in
regular PE elementary school of OZ western ARGS. 8 schools were selected from 4 districts
based on geographical location and convince for study. Both 12 students and 8 teachers
from SES using purposive sampling while 4 schools' principals by available methods. Data
from these samples collected and analyzed using analytic SSI, FGD and felid observation
methods. The thematic analysis revealed four themes: (a) Exercises which are more suitable
for SWDs (b) Benefits of PE for SWDS (c) Factors inhibit implementation PE practical
lesson for SWDs and (d) Improving teaching materials and adapting the subject to fit with
SWDs were presented.
The study results shows that in most sample schools playgrounds, facilities and equipment
and physical environments are not appropriate and equitable to teach the subject for both
with and without disabilities but for SWDs are more challenging. In addition skill of
teachers to teach PA for SWDs and attitudes of schools' principals also affect to teach the
subject in elementary schools of OZ. Because of these factors most of SWDs enrolled in
SCES of OZ do not have benefits from PEA like their peers. So the study results may

formulate the basis for implementation PE lesson at SSCES of OZ.
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Chapter one

|. Introduction

1.1. Back Ground of the Study

All students with disabilities have the opportunity to participate in regular physica
education with their peers, with supplementary aides and support services as needed to take
full advantage of the goals of motor skill acquisition, fitness, knowledge of movement, and
psycho socia well being, toward the preparation of students for an active lifestyle
appropriate to their abilities and interests (Goodwin, 2000).

The Individuals with Disabilities Act of 2003 (IDEA) noted that, students with disabilities
can be educated with their non-disabled peers in the least restrictive environments. This
Organization also identified physical education as a component of special education that
provides for an equitable education experience for students ages 3-21 that is a free,
appropriate, public education in the least-restrictive environment. Children with disabilities
are increasingly being included in physical education classes (Hutzler, Fliess & Chacham,
2000). However, teachers often lack the practical information needed to implement
programs (Amerman & Fleres, 2003). Many researchers agreed that all students would be
included in every aspect of physical education including students with disabilities
(Goodwin, 2000).

This study focuses on how PE lesson is implemented for SWDs. As Griffiths, E. (2007)
defines disability is highly varied and complex condition with a range of implications for

socia identity and behaviors. Similarly Goodwin (2000) define it as encompasses



problems (e.g. impairments, activity limitations, or participation limitations) that result
from interactions between persona and contextua (environmental) factors or disability
may refer specifically to activity limitations, again attributed to interactions between
persona and contextual factors. Disability largely depends up on the context and is a
consequence of discrimination prejudice and exclusion person with disability struggles to
overcome this shortcoming which keeps restricting him or her (Axuter, 2001).

PE lesson is very important to SWDs for al rounded development of an individua as any
part of the society. If the learners receive a well rounded education, not only their mind be
developed but also their body must be evenly built up (Gallahue, 1996). Further, the
effectiveness of the learning experience will be enhanced meaningfully to the learner if
education program based on nature, interest, needs, abilities, behaviors and characteristics
of learners (Axuter, 2001).

According to Gallahue (1996) Physical education is unique to the school curriculum as the
only program that training the mind and body through physical activities. These are
wheelchair basketball, tens, swimming, athletics, gymnastics, and organized games such
that football and handball.

In the definition of SNE, PE has taken as a means of addressing the needs of special need
education, students with disability is a specially designed instruction at no cost to part to
that unique needs of SWDs including instruction conducted in the classroom, in the home,
in the hospital and instructions and other setting and instructions in PE. As Trusew. T.
(2000) notice that CWDs have the right to participate in any activities of the school,

however the responsible bodies should understand that the students with disabilities have



unigue needs to participate in school activities. They face unique challenges, but in many
instance they can still participate in physical activities. According to Griffiths, E. (2007)
stated that all children with and without disabilities face challenges as they grow and
develop. But for children with disabilities, the scope of challenging is more. It includes
physical, sensory, emotional or cognitive impairments that are complicate and magnify the
usual demands of childhood.

According to Gallahue (1996) stated that currently, PE is concerned to be a significant
subject in any school’ s time table because of it helps for improvements in child’s physical
skills and well- being, the critical contribution that it can make to their development in
socia, psychological skills and academic areas is becoming more widely recognized and
accepted. According to Gall PE lesson is an area of practical and experience which is vital
to the growth and development of all children, these are more important for students with
disabilities. Similarly Grineski (1993) described that daily quality physical education
lesson in the nation’s schools is an important of a student’s comprehensive, well-rounded
education program and a means of positively affecting life Hong healthy and well being.
Physical education lesson is help to improves academic achievement of the learners
(Griffiths, E, 2007). ACSDHAPE (2010) ultimately, PE is improved coordinated school
health programs, of which it is a central component, will augment other prevention efforts
and it helps to reverse the growing epidemic of childhood obesity which threatens to undo
decades of progressin the fight against cardiovascular and other diseases.

The educational curriculum needs to be prepared basically to integrate all children with in

instructional and extra class programs and to individualize the instructional strategies and



activity areas to support the special needs of children. In PE lessons, some activities will
have more restrictions to SWDs than others and some will be less vagarious than others
depending on the needs. The teacher in conjunction with other supporting staff should
decide if the personal education program required mild, moderate or limited participation
(Auxter, 2001).
Physical education teacher should be adapted, modified and changed and /or equipment to
meet the needs of students with special needs (SWSN). According to NASPE (2006) noted
that all students should participate in regular PE, but many of SWDs have unique learning
and motor needs modification may be necessary. Further the Organization explained
modifications and adapting the activities should be provided by the physical educator
within typical physical education class.
According to (Auxter, 2001) PE is very important for students with disabilities. He was
listed significant benefits of quality PE program for learners with disabilities as follows:

v' The development of equilibrium, sensory discrimination and integration and

sensory motor function.

v' The development of locomotors and non-locomotors skills

v" The development of object-control skills

v' The development of play, leisure, recreation, and spot skills

v' The development of physical fitness, daily living skills, and health/wellness

v' The development of a repertoire of movement skills necessary for independent

living



To investigate the implementation PE lesson for students with disabilities, | went to OZEO.
According to (OZEO-2011) in the Zone there are 173 elementary schools licensed to teach
students in this academic year. All are government elementary schools. The educational
Office statistics department does not show how many SWDs are now enrolled in the
elementary schools of Oromia Zone. But | got most of the statistics that concerned about
numbers of students with disabilities from schools. | have 4 years experience in teaching
PE in the colleges of the Region students from the Oromia Zone. During these years | go
many times for practicum to evaluate student teacher and | observed many elementary
schools that accepted SWDs in their schools. Even though they were accepted teaching PE
for SWDs, the way deliverers of services for their students are different. So the purpose of
this study is to investigate how a PE lesson is implemented for students with physical
disabilitiesin elementary schools of OromiaZone in Amhara Regional State.

1.2. Statement of the Problem

By law (PL 105-17) al students must be provided elementary physical education. The law
does not distinguish between students who are classified as special education students and
those who are classified as general education students.

The problem to be investigated in this study is the implementation of PE lesson for SWPDs
in some selected elementary schools of Oromia Zone found in Amhara Regional State.
Some PE teachers those teach PE in elementary school of Oromia Zone said that there are
problems in implementation PE for SWDs. Because of these most of time SWDs are
restricted to participate in PE lesson during practical classes. So as PE teachers the

researcher motivated to investigative to what extent PE lesson is implemented for SWDsin



the Oromia Zone elementary schools. The purpose of this study is to identify how PE
lesson is implemented in Oromia Zone elementary schools' found in Ahmara Regional
State.
This study will first look at issues addressed in the literature that answer the following
guestions,
1. How do schools provide PE lesson opportunities for students with motor
disabilities?
2. How can PE lesson is implemented in elementary schools of Oromia Zone for
students with disability?
3. What can school principals and PE teachers do in order to address factors that hinder

implementation PE lesson for SWDs at elementary schools of Oromia Zone?

1.3. Objective of the Study

1.3.1 General Objectives

The main objective of this study is to assess to what extent PE lesson is implemented for
students with disabilities in elementary schools of Oromia Zone found in Amhara Regional

State.
1.3.2. Specific Objectives

1. Toinvestigate the role of school principalsin implementing PE lesson for SWDs in
Oromia Zone elementary schools.
2. To know how physical education teachers adapt PE activities for students with

physical disabilities in elementary schools.



3. Toidentify main factors which hinder the implementation of PE lesson for SWPDs
in elementary schools of Oromia Zone.
4. To suggest measures to be taken for future to minimize the problems by schools

administration, stakeholders and other concerned bodies.
1.4. Significance of the Study

PE lesson is very important for all rounded development of an individual. As any students,
SWDs have right to get PE lesson in the school. However, the problems of SWDs have not
been addressed to meet their needs. This study was investigated how PE lesson is
implemented for SWDs in sample elementary schools of Oromia Zone. Therefore, the study
generated basic information, which will serve for:
1. PE teachers to realize the needs of SWDs and accommodate them in physica
education lesson.
2. PE teachersto modify and be familiar to adapt PE lesson for SWDs.
3. Planners to improve the curriculum in order to included elementary schools SWDs in
PE class.
4. Stakeholders to realize the problem that they can contribute their share in addressing
the problems encounter.
5. Desiresto fill the gap focusing on the importance of implementation PE lesson to
SWDs in elementary schools of OZ and it will lay the base for research in the study

areathat has been neglected so far.



1.5. Delimitation of the Study

Because of several factors it is not feasible to consider all aspects of study in the area,
requires referring many books to write about every aspects of the subject. This however
take very long time and is beyond the scope and purpose of this study, therefore, the study
focuses only on the investigating the implementation physical education lesson to SWDs
and the study is also delimited only to Oromia Zone elementary schools found in Amhara
Regional State, thisis because of resource limitation (time, money, books €etc).

1.6. Limitation of the Study

This study was undertaken in Oromia Zone Amhara Regiona State, focusing on limited
number of elementary schools those accepted teaching PE for students with disabilities in
general PE class. Therefore, the final result of this research may not be representative and
applicable to all schools that are accepted teaching PE students with physical disabilitiesin
general PE throughout the region. Some of the major constraints of the study include the
time alowed to conduct the research is short time, financial limitation, availability of
reliable information, availability of reference and area coverage of the study.

1.7. Operational Definition

World have different meanings at different context in order to avoid the ambiguity of this
condition the researcher will be interpret them as follow:

Adapted PE: modified physical education lesson for SWDs at elementary schools.
Studentswith Disabilities: elementary school students with permanent motor disabled.
Motor impairment: a disability affects the ability to control muscle movement which

often limits mobility.



Physical education: an education which is given through physical activities in elementary
schools.

Special Education: Specifically designed instruction to meet the unique needs of an
individual student to include but not be limited to instruction physical education

Physical fitness. body’s ability to function efficiently and effectively.

Special Needs Student: any student who has a multidisciplinary plan

Student: who learn in second cycle elementary schools of OZ.

Teacher: who teach physical education in elementary schools of OZ.



Chapter two

2 .Review Related Literature

“...you might need to write an extensive review of the literature, which generaly is not
found in program evaluation reports’ (Manen, 1997).

Under this chapter, a short but detailed theoretical representation of some concepts from
the review of the related literature and discussions are presented. In genera it deals with
conceptual frameworks related to implementation PE lesson to SWDs in elementary
schools. The researcher raised four main issues under this chapter. These are concepts of
physical education, the benefits of PE for students with disabilities, the nature and methods
of teaching PE and learning Process in the el ementary schools of Oromia Zone and benefits

of APE.

2.1. Concepts of Physical Education

2.1.1. Meaning of Physical Education

Physical education may be looked at various perspectives. For PE professionals, it is an
essential discipline commuted to developing lifetime physical activity patterns. Many
educators recognize that PE has a major role to play in the development of young people.
However, some individuals mistaken PE to be limited to athletic or competitive sport. To
understand PE we have to examine the motivations from which it arise the forms it takes
and the way it has developed historically. Based on this the researcher define in the next
paragraphs five related concepts in order to understand what it mean PE. In Ethiopia

context, very few people know the difference between physical education, physical

10



activity, play, games, exercise and sports. In fact these terms are used incorrectly but
interchangeably with each other. However, these terms are not antagonist though doing not
mean exactly the same things.

Exercise refers to a subset of physica activity. It is planned, structured, repetitive
movement of the body designed specifically to improve or maintain physical fitness.
Physical fitnessis a set of physical attributes that alows the body to respond or adapt to the
demands and stress of physical effort.

Physical activity is a program, practice, or process, in which body movement is produced
by skeletal muscles and results in expenditure of energy. It includes a broad range of
occupational, leisure time, and routine daily activities. These activities can require light,
moderate, or vigorous effort and thus lead to improved health if they are practiced regularly
(Goodwin, D. 2000).

Physical activities are activities that beneficial to any active individual, irrespective of
whether they are recreational or commercial activities. According to Hutzler, Fliess &
Chacham (2000) active participation in physical activities can reduce anxiety levels or
worry.

Play is physical activity in which there are: no formal rules, no pressure, no winner or
loser, no set time, no defined playing area, and people just enjoying spontaneous by it.
Those activities whether mental or physical, which are self initiated by children, youngster,
or adults for the sake of the activity and not for any intended outcome. However, these

activities can lead a person involved with them to: explore his’her surroundings, use up

11



his’her energies, acquire and/ or practice skills, developmental and/ or physical qualities,
and so on (Goodwin, D. 2000).

Games are forms of a playful, rule governed competitions in which outcome are
determined by skills, strategy, or chance.

Sport is much more organized than play, recreation or games. It involves set rules, area
and time, set positions for players, usualy vigorous physical activity, complex physical
skills which are applied throughout the set time, serious training and preparation, and
competition between individuals or teams where winning is important. Sport is
institutionalized games and activities in which outcomes are determined by physical skill,
prowess, and strategy. Sherrill, C. (2004) aso defined sport as any activity, experience or
business enterprise for which the primary focus is fitness, recreation, athletics and leisure
related. According to Bucher (2003) explain that physical education is an educationa
process that, it has the aim of improvement human performance and enhancement of
human development through the medium of the physical activities selected to realize this
outcome. It is not only concerned with the physical out comes that accrue from
participation in activities but the development of knowledge and attitudes conductive to
lifelong learning and lifespan participation. This show that for benefits of physica
education activities to be realized, physical educator must conduct sound physica
education programs and selected activities judiciously so that participants may attention the
maximum benefits from participation.

In order that physical education adds value in the educational process, it has to encompass

in its programs some sort of play, games, and sports activities. When al these activities are

12



focused on common goals, then the service delivery by physical education shall be
effective and efficient. Physical education is defined in a number of ways depending on the
writer philosophy. Definitions will vary according to beliefs on either of the following:
health related physical fitness, performance related physical fitness, or recreational and
outdoor activities, or both, and so on (Hutzler, Fliess & Chacham, 2000). Physical
education in schoolsis part and parcel of the general education. Hence, “physical education
is an educational process that uses physical activity as a means to help individuas acquire
skills, fitness, knowledge, and attitudes that contribute to their optimal development and
well being” (Bucher 2003).

PE is much broader and much more meaningful for day-to-day living than many of those
terms discussed above. It is an important part of the educational process. It implies that its
program consists of something other than more exercise done at command. A physica
education program under qualified leadership aids in the enrichment of an individual life.
Sherrill, C. (2004) defined PE as follows:

“Physical education is a planned, sequential curriculum that provides cognitive
content and learning experience in a variety of activity areas including basic movement
skill: physical fitness, rhythms, and balance. Games, team, dual, and individual sports:
tumbling and gymnastics, and aquatics.”

PE should also define in order to address the needs of individual person with disabilities.
According to Auxter (2001) cited two major points to define PE from the individual with
disability education act there are:

1. PE means the development of

13



a. physical education and motor fitness

b. fundamental motor skills and patterns

c. skillsin aguatics, dance and individual and group games and sport(intramural
and life time sports)

2. Theterm PE includes SPE, APE, movement education and motor devel opment.
IDEA aso defines physical education as a direct service, which includes instruction in
physical fitness; motor fitness; fundamental motor skills and patterns, and skills in
aguatics, dance and individual and group games and sports (including intramurals and
lifetime sports).

2.1.2. The Aims and Goals of Physical Education

Physical education programs provide a planned sequence of activities to improve students
motor and cognitive skills, motor fitness, and feelings of self worth (Block, 2003&
Gallahue, 1996).

Affective, psychomotor, and cognitive domains frame the goals of physical education.
Affective domain goals are designed to strengthen self-concept and body image, to reduce
socia isolation, develop social behaviors, and to improve attitudes toward physical activity.
Psychomotor domain goals include learning fundamental motor skills and patterns and
their application to physical activity environments, developing physical fitness, and
becoming acquainted with community resources for recreation. Finally, the cognitive
domain goals focus on the learning of play and game behavior, enhanced perceptual motor
function and sensory integration, and increased creativity in movement and thought

(Grineski, 1993; Sherrill, 1998). According to Gallahue, as reported in Etzel-Wise and

14



Mears (2004), the goa of physical education is to prepare individuals for a lifetime of
physical activity. Achievement of this goal begins before birth with reflexive movements
that both were survival purposes and prepare us for controlled movement (Grineski, 1993).
In an environment such as a PE class, where movement is a requirement, it can be very
difficult for the regular physical education teacher to meet the needs of all of the students.
Goodwin and Siedentop (2003), state that “when inclusion is haphazardly run, students are
“dumped into general physical education without appropriate support services. And when
general physical education teachers are not adequately prepared, inclusion can become a
negative experience for students with and without disabilities’ (Block, 2000).

Along with the placement of the students with disabilities in hig’her class, the student may
have an IEP which legaly requires the teacher to fulfill the requirements of the IEP.
Federal law stipulates that each student with a disability requiring adaptations in physical
education must have an | EP with specific goals for physical education (Goodwin, 2000).
According to Gallahue (1996) stated that physical activity is working on gross and fine
motor skills are both a major emphasis in physical education. An adapted physica
education class can give the instructor the time and opportunity to implement 1EP goals
written for individual students. All students need to be actively involved in what the classis
doing. Just having a student enrolled in the class is not enough. Students know whether or
not they are contributing to the class, and each student must fee a sense of
accomplishment. When the needs of the students are not met, it can cause the student to
have a bad day. “A bad day in physical education was characterized as one in which the

participants were rejected, neglected, or seen as objects of curiosity by their classmates.”
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(Goodwin 2000) noted that goals of physical education as (a) to develop positive attitudes
toward physical activity, (b) to promote life-styles oriented to overall well being, and (c) to
develop concept-based skills. Ultimately, the overall aim of physical education is to
promote the physical well being and health of all students (Grineski, 1993).

Knowledge of the goals and aims of the physica education program is necessary for
maximizing student learning, as well as for the writing of formal Personal Program Plans
for students with disabilities (Davis, 1989; Sherrill, 1998). Goals guide a person’s activity
and alow the instructor to measure performance (Bar-Eli, Hartman, & Levy-Kolker, 1994).
Grineski (1993) states goal-directed programs motivate children to become physicaly fit,
skillful, and knowledgeable. Goal utilization in instructional planning directs decision
making about assessment and helps professionals and what instruments to administer to
describe present level of performance in the program (Davis, 1989 & Sherrill, 1998). Davis
(1989) further state that establishment of individualized goals in physical education,
specific to students with disabilities, is essential for effective teaching and learning in
physical education. In general, to extend mobility, dexterity and independence in all
children, through tasks which have functiona bases and mastery of which achieves
meaningful and worthwhile goals, with some purpose PE is taken to be one of the
important subjects given the school program (Auxter et a, 2001).Although considerable
emphasis is placed on the teaching of specific skills safety procedures and self-care
activities, none should of course be taught in isolation. Rather, they should be focused on

as the situation arises within the lesson so that their relevance and importance are easily
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appreciated, for example, understanding practice becomes much more meaningful when it

directly precedes alesson Griffiths, (2007).
2.1.3. The Value of Physical Education

According to Kirchner, G. (1995) described that physical education (PE) is the cornerstone
of a school-based comprehensive physical activity program. It provides the basis and
opportunity for young people to gain the knowledge and skills needed to maintain
physically active lifestyles throughout childhood and into adulthood. As Davis (1989)
qguality PE program can increase student participation in physica activity, increase their
physical fitness, and enhance their understanding about the purpose and methods of
physical activity. According to Davis participation in daily PE is associated with an
increased likelihood of participating regularly in moderate to vigorous physical activity
Kirchner, G. (1995) argue that physical activity helps control weight, builds lean muscle,
reduces fat, and contributes to a healthy functioning cardiovascular system, hormonal
regulatory system, and immune system; promotes strong bone, muscle and joint
development; and decreases the risk of obesity. Many researchers also have found that
physical activity is related to improvements in mental health, helping to relieve symptoms
of depression and anxiety and increase self-esteem. In addition, some studies show that
physical activity is correlated with improved academic achievement.

In schools physical education is the only subject that deals with total human development
of the pupils and/ or students. Pupils / students are developed through physical education
spiritually, mentally, and physically Kirchner, G. (1995). Kirchner further described it is as

a base for higher level performance in sports that have a strong bond to economic, social,
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political, and biological benefits. All students who had developed and managed skills and
some knowledge in physical education shall have a great added advantage to economic,
social, political, and biological benefits (Kirchner, G., 1995). According to ACSDHAPE
(2010) regular physical activity reduces the risk of developing or dying from coronary
heart disease, noninsulin dependent diabetes, hypertension, and colon cancer. Physical
education also reduces symptoms of anxiety and depression, controls weight, and improves
the health of bones, muscles, and joints. In similarly way Grinesk (1993) noted that
physical activities reduces the risk of developing heart disease and helps to control weight,
build lean muscle, reduce fat and prevent osteoporosis.

Quality physical education programs not only enhance the development of both
competence and confidence in performing motor skills but also attitudes, habits, and
perceptions are critical prerequisites for persistent participation in physical activity.
According to National Association for Sport and Physical Education, (NASPE) (2006)
quality physical education programs are contributed to the development of self-esteem
among children. This means children who are more active may have greater social success
and positive relations with peers. Children need many opportunities to experience personal
feelings of success and achievement in physical activity settings. Explorations of various
movement capabilities contribute to feelings of joy and accomplishment. National
Association for Sport and Physical Education, an association of the American Alliance for
Health, Physical Education, Recreation and Dance (2010) state that regular physical activity
improves functional status and limits disability during the middle and later adult years and

contributes to quality of life, psychologica health, and the ability to meet physical work
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demands. Physical education can serve as a vehicle for helping students to develop the
knowledge; attitudes, motor skills, behavioral skills, and confidence needed to adopt and
maintain physically active lifestyles (Keith William, 2008). The outcomes of a quality
physical education program include the development of students physical competence,
health-related fitness, self-esteem, and overall enjoyment of physical activity. These
outcomes enable students to make informed decisions and choices about leading a
physically active lifestyle.
In early years children derive pleasure from movement sensations and experience chalenge
and joy as they sense a growing competence in their movement ability. Evidence suggests
that the level of participation, the degree of skill, and the number of activities mastered as a
child directly influences the extent to which children will continue to participate in physical
activity as an adult.
Greenwood, M. (2000) categorized some values of teaching PE particularly at the
elementary school level as personality, social co-operation and physical development.
Adapted Physica Griffiths, E. (2007) list the following points to allow the commended the
value of PE for persons with disabilities;

v' Prepare the differently able for sport competition particularly where no

opportunities and programs now exist;
v Provide special training for coaches to enable them to work with children who are
physical challenged;
v" Plan, design and provide appropriate and adequate facilities, equipment and

supplies that would cater for the needs of the challenged and
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v Providetraining for volunteers and specialists.

2.2. Benefits of Physical Education Lesson for Students with Disabilities
All children benefit and gain enjoyment from physical activity, regardiess of ability or
disability status, gender, or athletic inclinations and talents. The benefits of physical
activity extend beyond childhood to young people who grow up physically active are more
likely to be active adults, (Davis, 1989). The benefits and values of physica activity
involvement for young people with and without disabilities are the same, except that the
needs are greater among persons with activity limitations. By law (PL 105-17) all SWDs
must be provided elementary physical education (pecentral.org).

Many researches support the importance of movement in educating both mind and body.
Physical education contributes directly to development of physical competence and fitness.
It also helps all students including SWDs to make inform choices and understand the
benefits of leading a physically active lifestyle. The health and social benefits of physical
activity and athletic participation for children are well established. These benefits may be
even more important for children with disabilities, including those with cognitive and
physical disabilities who have a greater risk of being sedentary and having associated
health conditions, such as obesity and reduced cardiovascular fitness. National Center on
Physical Activity and Disability NCPAD (2006) address us lowering overweight/obesity
among youth with disabilities and reduce the potential risk of obesity-related secondary
conditions in adulthood must focus on prevention strategies that begin early in life, such as
including youth with is abilities in physical education and athletic opportunities, so that

healthy lifestyle habits are established during this important developmental period. Studies
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have shown that for students with disabilities, regular physical activity may help control or
slow the progression of chronic disease, improve muscular strength, control body weight,
and enhance students psychologica well-being through additional social ties and
improved self-confidence and self-esteem.

The benefits of physical education can affect both academic learning and physical activity
patterns of students. According to National Association for Sport and Physical Education,
an association of the American Alliance for Health, Physical Education, Recreation and
Dance (2010) state that students who participate in physica education are healthy,
physically active, more academically motivated, aert, and successful. In the preschool and
primary years, active play may be positively related to motor abilities and cognitive
development. As children grow older and enter adolescence, physical activity may enhance
the development of a positive self-concept as well as the ability to pursue intellectua,
social and emotional challenges. Throughout the school years, quality physical education
can promote social, cooperative and problem solving competencies. Griffiths, E. (2007)
identifying an important need to expand physical activity opportunities for individuals with
disabilities in their educational institutions, the Alliance in Support physical Activity for
Students with Disabilities works to advance sports opportunities for students with
disabilities. Students with disabilities can participate in athletics at consistently lower rates
than students without disabilities. Students with physical disabilities want to compete in
sports just as their friends and siblings do, providing anything less than what other children

receive on a regular basis is not an option. Researches recognized that participation in
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sports brings positive benefits to students with disabilities including health, social well
being, and improved self esteem.

On the other hand, the lack of opportunity to participate in physical education and athletics
has been linked to a higher prevalence of obesity and obesity-related secondary conditions
in youth with disabilities compared to youth without disabilities. Despite these benefits,
students with disabilities are not receiving the same amount of physical activity and athletic
opportunities as students without disabilities. To help close this gap, department of physical
education should provide resources to assist state and schools in serving students with
disabilities in physical activity settings and to produce guidance to clarify schools
responsibilities. These benefits may be even more important for students with disabilities,
who are at a greater risk for being sedentary and developing secondary conditions. Students
with disabilities should have an equal opportunity to participate in PE and in
extracurricular athletics or adaptive sportsif they so desire, and we need to do all we can to
encourage such participation. All students, including students with disabilities, should have
the opportunities to gain the benefits of physical activity in school and out of school. While
many schools have made great strides educating students with disabilities in academic
classroom, sports programs and physical education classes are the fina frontier for full
inclusion in schools.

Case study was conducted in USA (2008) shows that as many as 56 percent of individuals
with disabilities faill to participate in any physical activity. The benefit of increased

physical activity of al people, including those with disabilities, is well established, but
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understanding the barriers to participation specific to students with disabilities is critical to
crafting appropriate responses.
The goals and learning outcomes of a balanced physical education program are no different
for students with a disability than for their classmates. All will benefit from a well-planned
physical education program which addresses motor skill development, fitness and social
skills, and leads to an increased knowledge of an active lifestyle (Siedentop, 2003). For
SWDs, physical activity can increase strength, optimize physical functioning and enhance
overall well-being (NCPAD, 2006). SWDs have lower levels of cardio respiratory fitness
and muscular endurance and higher rates of obesity than typical children (Davis, 1989).
Children with disabilities who are provided high-quality physical education services have
better opportunities integrating into the community, especialy in socia interaction,
improved motor skills to participate successfully, increased participation levels and
awareness of physical activity programs and facilities for a lifetime. NASPE (2006)
recommends that young people participate in at least 60 minutes of moderate to vigorous
physical activity (MVPA) daily to obtain multiple health benefits, such as decreased
likelihood of developing heart disease, type 2diabetes, and obesity. For overweight and
obese youth, physical activity can reduce body fatness. Additionally, participation in
physical activity is associated with academic benefits such as improved concentration,
memory, and classroom behavior.
Axuter (2001) put the significance benefits of aquality of PE for SWDs as follows:

v' The development of equilibrium, sensory discrimination and integration, and

sensory motor function.
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v The development of locomotors and non- locomotors skills

v The development of object control skills

v' The development of play, leisure, recreation, and sport skills.

v The development of fitness for maintenance of daily living skills and health.
Even if al of the above literatures were point out the importance of PE lesson for all
SWDs, but most of schools administrators and Districts sample elementary schools of
Oromia Zone not clearly understood to make program decision and allocate necessary
budget in order to facilitate teaching PE lesson for SWDs.

2.2.1. Principles of Physical Education for Students with Disabilities

The teacher should understands the central concepts, tools of inquiry, and structures of the
discipline he or she teaches and can create learning experiences that make these aspects of
subject matter meaningful for students with physical disabilities. In order to include
students with physical disabilities in general physical education both general PE and
special education teachers should apply the following general principles of teaching
students with physical disabilities.

Encour age independence check that the environment is organized to enhance this and that
physically it does not impede independence. Also, provide opportunities for taking the
initiative and for increasing independence in mobility and self- care areas. Specific skills
training might be needed, for example, how to transfer from the wheelchair to the poolside:
how to put on certain pieces of the clothing (Auxter et al, 2001).

Focus on ability not disability: both general PE and special education teachers based on

children’ s performance, strength, abilities and am that help to develop these. According to
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Greenwood, M. (2000) noted that teachers should be use areas that they are likely to be able
to successes and make sure success is worthwhile, not trivial. In similar way Auxter (2001)
state that teachers should understand how can children with disabilities learn and develop,
and can provide learning opportunities that support the intellectual, social and personal
development of each learner. Both general and specia education teachers understand that
all children have similar patterns of learning and development that vary individually within
and across cognitive, social, emotional and physical areas.

As Keith William (2008) state that children with disabilities may exhibit greater individual
variation in learning and development than students without disabilities, and that a
disability often influences development and functioning in more than one area. So teachers
must use knowledge of the impact of disabilities on learning and development to optimize
learning opportunities for each student. In addition to these not only might more time be
needed to prepare for the lesson, but also to understand and plan for the task is the most
importantly to complete it successfully. According to Auxter (2001) noted that allowing
sufficient time to teach or practice the skills for SWPDs help them to understand easily
what they learn.

Adapting the instructional opportunities and under stand their approachesto learning
the subject

Students with disabilities come from a variety of cultures, languages, classes, and
ethnicities. Disability, like other aspects of diversity, may affect a student’s approach to
learning and a teacher’ s approach to teaching. So that the teacher should understands how

students differ in their approaches to learning and creates instructional opportunities that
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are adapted to diverse learners. Teachers should understand students with disabilities
within the broader context of their families, cultural backgrounds, socioeconomic classes,
languages, communities and peer/social groups. Based on these it may necessary the
teacher to extend hissher normal repertoires in order to be sure that the child appreciates
what is wanted and is practicing the desired skill correctly. In order to make skill
appropriate for students with physical education teacher uses a variety of instructional
strategies and adapt it to encourage students development of critical thinking, problem
solving, and performance skills.

General physica education teachers use a variety of instructiona strategies and
technologies and know how modify and adapt the genera physical education lesson to
accommodate individual students needs. Students with disabilities who have goals related
to an expanded curriculum will also need specialized instruction to achieve those goals.
The teacher plans instruction based on knowledge of subject matter, students, and the
community and curriculum goals. While students with disabilities often pursue the same
learning goals within the general curriculum and benefit from instruction in a manner that
is similar to that of their non-disabled peers, they may require adjustments in goals,
teaching strategies or supports. Some students with disabilities may require an expanded
curriculum that may include areas such as functional life skills, communication skills, or
behavior/socia skills. Planning for students with disabilities requires an individualized plan
of instruction and is a collaborative process that involves special and general educators, the

student (when appropriate), families, and other professionals.
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Appreciate the student’s participation and ener gy expenditure

The teacher uses an understanding of individual and group motivation and behavior to
create a learning environment that encourages positive social interaction, active
engagement in learning, and self-motivation.

Students affiliation and acceptance within a community is an important basis for
developing socia responsibility, self-esteem and positive peer relations. Students learn
more effectively when they are valued members of a learning community in which
everyone can grow and learn. Teachers welcome students with disabilities and take
deliberate action to ensure that they are included as members of the learning community.
Teachers may also need to structure activities that specificaly foster engagement, self-
motivation and independent learning in students with disabilities.

Make mor e specific use of communication: Appropriate communication can be used to
check understanding of the task and then to plan, and reinforce the activity, if the student is
allowed time to talk it through. So teacher should uses knowledge of effective verbal,
nonverbal, and media communication technologies to foster active inquiry, collaboration,
and supportive interaction in the classroom. Movement education is an excellent time to
develop spiritual and directional concepts and ascertain understanding of them. According
to Jowsey (1995) stated that ask questions child such as ‘which direction are you going to
movein? and ‘which part of your body is highest’, as he/ she works.

Students with disabilities have own communication or language delays or disorders
associated with their disabilities but they may require multiple and aternative modes of

communication. Teachers set a high priority on establishing a safe and comfortable
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environment in which students with disabilities are encouraged and supported to use
language and contribute their ideas.

Apply appropriate assessment: The teacher understands and uses formal and informal
assessment strategies to evaluate and ensure the continuous intellectual, social and physical
development of the learner.

Individualized comprehensive assessments are required for students with disabilities and
are used to determine eligibility for special education services, to plan individualized
instruction, and to monitor and evaluate student performance. It is also expected that
students with disabilities will participate in the overall assessment programs of the
classroom, school district, and state, and that they may require accommodations to
demonstrate their knowledge and skills. In addition, some students with disabilities may
require assessments related to achievement in an expanded curriculum (i.e. aternate
assessments).

2.2.2. TheRight to Sport and the Rights of Personswith Disabilities

A case study conducted in United Nations indicated that about 70% of countries in the
world reported they have undertaken measures to ensure that persons with disabilities
participate in sport. This indicates that most of countriesin the word do not have accessible
sporting venues and facilities.

Participating in sport activities is a form of physical rehabilitation that is often curial for
many persons with disabilities who seek to retain their mobility. In the sport environment
one learns teamwork, communication, confidence, respect and leadership. This is

particularly important for persons with disabilities; who are often prevented from other
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where these skills are acquired. Sport is tools for psychologica rehabilitation as well as
many persons with disabilities who have been recently traumatized or injured find a
peaceful and holistic environment of sport as a way to regain a sense of normalcy. Socid
interactions that occur in sport can increase the quality of daily (Griffiths, E. 2007).

In schools, ensuring that SWDs participate in physical education classes along with their
classmates without a disability helps them grow up with great confidence about their
disabilities and educated future generations about the benefits of inclusion of all. Sport isa
means for dismantling the stereotypes that exist about persons with disabilities as inactive
and with no capacity to participate in sports or other aspects of community life. Sport can
facilitate peace building and social mobilization as a form where relationships are
developed with team mates and adversaries.

The United Nations Convention on the Rights of Persons with Disabilities (2007)
established a legally binding standard and framework for understanding the rights of
persons with disabilities in the context of recreational, leisure and sporting activities. The
Convention is the first legally binding international instrument focused on recognizing and
enforcing the rights of persons with disabilities. States that ratify the Convention must
enact laws and other measures to improve disability rights and abolish legislation, customs
and practices that discriminate against persons with disabilities. In 1982, the United
Nations developed the World Program of Action, a global strategy to enhance disability
prevention, rehabilitation and equalization of opportunities.

This stated that member delegations should “encourage all forms of sports activities of

disabled persons among other things through the provision of adequate facilities and the
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proper organization of these activities.” The Program set the stage for the United Nations
International Decade of Disabled Persons 1983-1992, during which governments were
encouraged to implement its provisions.

In 1993, the United Nations adopted The Standard Rules for the Equalization of
Opportunities for Persons with Disabilities, which also addressed the right to sport for
persons with disabilities. Article 30.5 also requires that governments ensure that persons
with disabilities have access to sport and recreational venues as spectators and as active
participants. The Article also requires that children with disabilities be included in physical
education within the school system “to the fullest extent possible” and enjoy equal access
to play. For the community, participation by persons with disabilities in sport provides a
means of deconstructing disabling images that portray persons with disabilities as passive,
inactive and lacking capacities to participate in the wider life of the community. In
breaking down stereotypes of disabilities, participation in sport helps build more inclusive
communities and therefore greater social cooperation and cohesion.”

According to Morphy (2008), Article30.5 of the United Nations Convention on the Rights
of Persons with Disabilities:

v' Applies to al persons with disabilities and addresses the full spectrum of
opportunities in sport

v Recognizes the athletic potential in al men, women and children with disabilities

and gives value and respect to persons with disabilities as athletic participants

integral to the global sporting environment.
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v" Provides visibility and a voice for persons with disabilities to engage in
recreational, leisure and sporting activities, and calls upon al people in society
include individuals with disability in the community of sport.

The constitution of the Federal democratic of Ethiopia article 41.5 states that state shall,
within available means, allocate resources to provide rehabilitation and assistance for the
physically and mentally disabled, aged and children who left without parents or guardian.
The constitution also indicated that to the extent the country’s resources permit, policies
shall aim to provide all Ethiopia access to health and education, clean water, housing, food
and social security.

The Ethiopian education and training policy aso give specia attention in the preparation
and utilization of support input for students with disabilities and to those children who do
not get educational opportunities in the preparation, distribution and use of educational
support inputs. This is an opportunity for students with disabilities to get different
educational support in the schools.

The American Federal laws exist to protect the rights of children with disabilities to
participate in sports and physical activities. And The Individual with Disabilities Education
Act mandates free, appropriate public education in the least restrictive environment. SWDs
have the right as all students to compete for inclusion on interscholastic teams that use

performance criteria to determine, who will participant.
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2.2.3. Modifications Activities for Students with Physical Disabilities

As different researches, were indicated that students with physical disabilities can
participate in physical education lesson as well as in different sports existing in the world
based on their abilities. But modifications and adaptations are very important to let them to
participate both in physical education practical lesson and athletics based on their types of
disabilities. So it needs qualified PE teachers and adapted physical educators to control,
particularly in the potentially more dangerous sports, such as more sophisticated team
games, aguatic sports.

For students with disabilities having a conversation with friends about what to do in their
free time might leave room for pause, if the student is in a wheelchair, on crutches or
l[imited in movement abilities. However, physical activities can be modified for mutual
engagement given the right activity and modification. Here are a few sample activities for
students with physical disabilities and their non-disabled peers:

Basketball- Give two students a basketball and watch the action from the sidelines. If
students in a wheelchair can maneuver the chair, then game is on for a physical activity
where the only modification might be a lighter wheelchair built for recreational sports and
setting the net down to mid-pole level so that younger students in wheelchairs can wheel by
and slam dunk the ball anytime they want to create a roar from their peers. Wheelchair
basketball is designed for persons with disabilities that prevent running, jumping and
pivoting.

Table Tennis: Lower the table and let the fun begin for students in wheelchairs or on

crutches. If they can balance and stretch their arms across the table to stop and hit a tiny
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little ball with an oversized racket, then they can play table tennis since the action requires
more finesse in upper body movement than finesse in moving the chair or even the
crutches. Make sure that there is an Instructional Assistant (I1A) present to catch a student
who may lose hig’her balances with the momentum of the fun.

Canoeing: If students like the water and have good upper body strength, then maybe
canoeing is the fun sport for them. Make sure that students are strapped in and supported in
the canoe and are wearing a safety vest in case the canoe overturns and as always have an
|A thereto provide additional coverage and support.

Bowling: Teachers can simulate bowling activities in the classroom using a tennis ball and
stacked Styrofoam cups to provide students with physical disabilities loads of fun with
their non-disabled peers. One good armisall it takes to score a strike.

Playground Activities: There are anumber of playground activities like sponge dodge ball
and football madness with a soccer ball where toss and movement is core to the activities.
Keep the activities manageable with many winning moments, maximum engagement and
lots of laughter to make playground time fun for elementary students with physica
disabilities. With any activity, safety should be first and foremost in creating the rules of
the activity, monitoring the inclusion and participation of all students in the activity, and
insuring that students with physical disabilities can count recreation in school as part of the

fun part of socia peer engagement and school attendance.
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2.3. The Nature and Methods of Teaching PE and Learning Process in

the Elementary Schools of Oromia Zone.

In the elementary grades, physical education program emphasizes on development of
fundamental locomotors, non-locomotors, and manipulative skills through the main content
areas of educational games, dance, and gymnastics. Movement of framework, (i.e., body,
space, effort, and relationship) is aso a part of the core content and is the basis for
developing, expanding, and refining children’s range of motor skills and awareness.
Quality instruction by physical education professionalsis critical if children are to develop
fundamental motor patterns (e.g. jJump, throw, skip, hop, catch, and kick). The motor skill
foundations established during the elementary grades may enhance children’s social,
cognitive and physical development and increase the likelihood of continued interest and
participation in physical activity. Fitness at elementary grades is supported by a rich
experience in many basic movement forms.
Generally Objectives of the Subject in this Grade
1. Allowing students to participate in different physical activities programs and
enhance their physical fitness.
2. The development of basic skills
3. Allowing students to play and work with individuals, pairs, and groups and
develop the characteristics of good citizen. These are self-confidence, helping
each other, honesty, respecting rules, and regulation etc.

4. Understand the use of regular physical exercise for the life time devel opment
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In second cycle elementary schools (grade 5™-8" PE lessons are divided into two units and
they have five chapters. Unit one discussed about concepts of physical education and
physical fitness. Under this unit there are two chapters. The first chapter deals with the
concepts of PE and HIV aids and the second part deals about physical fitness and its
components. Unit two discussed about basic skills in sports and it has three chapters. The
first chapter deals about basic gymnastics skills. The second chapters with basic athletics
skills and the last chapters presented as basic skills of different ball games.

Based on the implementation of the strategy, at this cycle, PE lesson has 3 periods per
week in atotal of 102 periodsin ayear for grade 5 & 6. But for the rest two grades (7" and
8™ two contact periods per week with a total of 68 periods in the year. From the
researcher’s experience as a PE teacher for the last four years in the colleges he went to
different schools to assess students teacher during their teaching practice he had been
observed that SWDs are not well treated to learn the practical session of the PE lesson like
SWODs. Because of these well untreated SWDs like SWODs by their PE teachers during
practical class, the learners do not gains necessary benefits form the subject. Low
participation of SWDs in PE is not only less treatment by PE teachers but also there are
different factors that enhanced. Some of them are the nature of the subject and their types
of disabilities, methods that the teachers used to teach the subject, lack of suitable

equipment for disabilities, lack of trained teachers in adapting the subject and so on.
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2.4. Adapted Physical Education for Studentswith Disabilities

Adaptive physical education (APE) is adiversified program of activities specially designed
for an individual who meets verification criteria for physical, mental, and /or emotional
disabling conditions and is not able to participate safely and/or successfully, without
modifications, to the regular physica education services (pecentral.org). “Service
delivery, pedagogy, coaching, rehabilitation, therapy, training, or empowerment conducted
by qualified professionals to enhance physica activity goa achievement of individuals of
al ages with movement limitations and/or societal restrictions (attitudina and
environmental barriers)” (Sherrill, 2004).

Adapted physical activity is defined as “service delivery, pedagogy, coaching,
rehabilitation, therapy, training, or empowerment conducted by qualified professionals to
enhance physical activity goa achievement of individuals of all ages with movement
limitations and/or societal restrictions (i.e., attitudinal and environmental barriers)”
(Sherrill, 2004). American Association for Health, Physical Education, and Recreation
(2010) also defines APE as the diversified program of developmental activities, games,
rhythms, and dance suited to meet the needs of individuals who could not safely or
successfully be in the regular physical education program.

Social interaction can also be a challenge in physical education classes. Some students with
exceptionalities do not spend any time with their typicaly developing peers. They are
educated in a separate classroom with the same students every day. This separation can go
on for years, or for as long as that student is identified as needing special education

services or enrolls in another school district. “Perhaps the biggest disappointment in the
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literature on inclusion in GPE is limited socia interaction with peers without disabilities
(e.g. Keith William, (2008), which can lead to limited social learning opportunities for the
students with disabilities.
Adapted physical education for individuals with disabilities is a body knowledge
encompassing the following points:

v' Develop science of movement, skill development, physical fitness, social and

psychological constructs,
v' Comprehensive assessment practice
v' implementation and monitoring of appropriate and meaningful psychomotor skill
and fitness pedagogy, including sports, dance and aquatics

v" Advocacy for equal accessto ahealthy lifestyle and active leisure pursuits

v Public law (Auxter, 2001)
In 1975, PL 94-142 was passed, and included physical education in its definition of Special
Education. This was significant since it is the only curricular area required for an
individual who is disabled in our country schools. The implications of the law went further
asis stated that all education including physical education should be delivered in the least
restrictive environment (LRE). The initial effect of the law was that adapted physical
education programs developed rapidly.
To be more than a direct service provider, the adapted physical education educator not only
provides direct service but consults, collaborates, and facilitates programs for the students

with disabilitiesin many different settings and program formats.

37



It is not uncommon for physical education to be lumped together with some related
services since there appears to be more resemblance to physica therapy, recreation and
even occupationa therapy in some contexts than to classroom instruction (Keith William,
2008). Physical education teachers can help individuals with and without disabilities learn
to work and play together in movement and recreationa activities available to all members
of the community. Through a quality physical education program that provides challenging
activities, infants, children and youth with disabilities develop self-esteem by ways of
increased perceived physica competence, self- confidence, assertiveness, independence
and self-control (Griffiths, E. 2007).
The individuals with disabilities education act IDEA (2003) mandates APE, specialy
designed if necessary, be available to al infants, children and youth with disabilities from 3
to 23-years old receiving afree appropriate public education. It define PE to include

a. Physical and motor fitness

b. Fundamental motor skills and patterns

c. Healthrelated fitness

d. Motor fitness

e. Skillsin aguatics, dance, individual and group games and sports (Keith William,

(2008).

To the maximum extent appropriate, children with disabilities are educated with children
without disabilities, and that special classes, separate schooling or other removal of

children with disabilities from regular education environments occur only when the nature
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or severity of the disability is such that educat