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THESIS ABSTRACT

This study aimed at identifying the reality of leadership practices of Basic Education
(BE) school principals in the Sultanate of Oman and limited to Al Buraimi Governorate in
order to develop their practices in light of the Total Quality Management Approach (TQM). It
tried to know the effects of the study variables of respondents on their views. The study
problem was determined by the question: What is the reality of implementing the theory of
TQM in Basic Education schools in Oman through the principals' practices?

The researcher conducted the study on a sample of (470) employees at BE schools. A
questionnaire was used consisting of 60 items representing leadership practices for BE school
principals listed into six domains representing some basic principles of TQM.

The questionnaire was divided into three sections: the first section asks for personal
information, the second section consists of the questionnaire items, and the third section is an
open ended question to solicit some suggestions. It was validated and tested by a group of
experts in the study field. It used Cronbach's alpha formula which achieved (0.97). The study
data was collected from the field and analyzed by SPSS program.

In light of the findings, the study reached the following results: TQM investigated
principles are highly existent in leadership practices in BE schools in Al Buraimi
Goverorate, planning for TQM in school practices are more existent among other principles,
however, principals may lack the practices ot adopting a culture of quality. In addition, there
15 a statistical significant effect of participants' gender on their views regarding the school
principals’ implementation of TQM theory in BE schools in Al Buraimi Govemnorate.

Finally, the researcher proposed the following recommendations: promoting
awareness of the TQM approach, expanding decentralization in policy formulation and
decision-making, increasing staft participation through the involvement and the
empowerment of all staff in making educational-decisions, organizing professional
development programs based on the needs of principals, increasing the local community's
participation in the process of decision-making and school planning taking into account their

assessment of the school services.
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CHAPTER ONE
GENERAL FRAMEWORK

Introduction

We have entered a new millennium with sophisticated science and impressive
technology. Globalization together with the advent of information technology appears to be
driving a revolution in the organization of work. In addition, the Second World War was
followed by two decades of rapid economic growth (Daun, 2002). The forces and tensions
understood as "globalization" constitute a significantly different environment for educational
mstitutions and policy makers to operate in. The impact of various trends and challenges
related to globalization at educational institutions is profound and diverse. It has created new
and important demands towards educational systems. The high demands placed upon them
create tensions in institutions. The most important challenge is to develop an international
approach to quahity assurance and accreditation (UNESCO, 2002).

With this rapid globalization in all fields in the life, education is faced with a changing
competitive environment. It is competing in creating the conditions that will enable them to
be competitive in international markets (Ismail, 2009). Almost everywhere in the world,
educational systems are now under the pressure to produce individuals for global competition,
individuals who themselves compete for their own positions in the global context (Daun,
2002). In some developed countries such as Japan, the United Kingdom and the United States
of America, a number of organizations have adopted Total Quality Management as a way of
life for the continuous improvement of quality of their products and services to their
customers (Alemna, 2001).

Education 1s expected to respond through educational changes and reforms that are
taking place around the world in the name of globalization. Such educational reforms are

made i relation to the requirements and conditions of the national economy and culture



(Daun, 2002). Accordingly, it has become important for educational institutions to develop
their own values framework to present themselves in the global market place. One of the ways
of communicating the unique or highly credible nature of a particular institution and its
programs is to descrnbe its quality (Liston, 1999).

To face the demands of the 21°' century, all countries of the world are concerned with
making their schools more effective, to enhancing quality and raising standards of
achievement. School effectiveness is an issue that has occupied researchers and policy
makers. Therefore, a rational approach to improving the professional practice by embracing a
model for educational change should be emphasized (Rossman, Corbett & Firestone, 1988).

The practices of school principals are sigmficant factors in the efforts of schools to
improve. With guidance, many principals can become more effective and make a positive
difference. They have been one of the focuses of recent research on the eftectiveness of
schools. They have been held accountable for the performance of students, they have the
power base to make a difference, they are seen as the equivalent to managers in industry, and
they are accountable for the productivity of their organization. They are responsible for their
schools' continuous etforts to improve. For progress to occur, they must provide leadership in
the school improvement process. They are the key to educational change in schools (Hall &
Hord, 1987).

All organizations seek to adopt and implement a set of management practices that have
been successful elsewhere in order to respond proactively through continuous improvement.
One form of operations management practices i1s Total Quality Management, a practice that
has received a lot of attention in the last two decades. Much has been written on TQM and its

value in improving the performance of manufacturing industries in general (Ismail, 2009).

Attention to quality and standards in educational institutions is increasing, and standards

are becoming an issue in the education sector (Liston, 1999). Quality and excellence can be



built on a foundation of good management principles and practices, of this there is no doubt.
Quality has been the process of achieving excellence (Robson, 1986). The importance of
quality has been a main concern for many organizations. Around the world, most
organizations have started to consider quality as an essential part of their plans in order to
meet the challenges of the new global environment (Samat & others, 2006).

People’s awareness ot quality 1s central to TQM’s purpose. Quality awareness is not
Just promoting quality within an organization, but it is also the spreading of information
around. Quality awareness extends to the way in which managers act and talk about quality.
Thus. quahty awareness begins from management and spreads throughout the entire
organization (Psychogios, 2007).

Among all quality practices, increasingly organizations have focused on total quality
management (TQM) as a source of competitive advantage. It has been widely promoted
around the world. TQM's main objective 1s to ensure that customer satisfaction i1s enhanced,
which results in high quality products and services. TQM could also lead to better service
quality (Samat & others, 2006). TQM can also guide how public educational administrators
can continually improve and more effectively educate, train, and intluence their human
resources. They can take to heart the essentials of the TQM philosophy and apply them
creatively to management to positively influence the outcomes of their students (Babbar,
1995).

Problem Statement

Most countries have criticized their educational systems because of the low quality of
school outcomes. Regardless of the continuous development of the educational system 1n
Oman has witnessed, previous studies found in literature have indicated that school
management is suffering from major problems which are directly related to the quality of

education (Aliyya Al-Mamari, 2001; Ayda Al-Qasmi, 2000; Hamad Al-Yahmadi, 1998;



Ibtisam Al-Shuhi, 2003; Khalifa Al-Busaeedi, 2001; Maryam Al-Nabhani, 2001: Mohammed
Al-lawat, 1992; Sait Al-Mamari, 1998; and Zainah Al-Mahrooqi, 2003). These studies all
painted a dismal picture of school leadership.

A study by Al-lawati (1992) found that some schools lack a full management staff. Al-
Maman (1998) found that school principals have limited freedom because of the
centralization in planning. Al-Nabhani (2001) identitied a problem with school management
concerned with the qualifications of principals. Some principals are not well-qualified to
accomplish their roles while other principals keep most of the responsibilities to themselves
and they delegate authority unsuccessfully.

All thcse problems could be tackled if the school management is enhanced and
improved. School management is the main factor leading to the success and failure ot schools
and also to meet the aims of the Ministry of Education (MOE). Moreover, the reform of the
educational system has produced a challenge to the Ministry of Education. Introducing the
Basic Education system (BE) has been an attempt to improve the quality of education. This 1s
as a result of developing a new curriculum and improving the existing one, providing
resources and essential training for all statft (MOE, 2004).

School management i1s enhanced by developing school leaders' practices. The Ministry
of Education in Oman is paying attention to quality. In 2008, it created a new department
called, "The General Directorate for Planning and Quality Control" to improve the quality of
education by meeting the aims of MOE (http://www.moe.gov.om). There is therefore the need
to adopt approaches that help to achieve quality. TQM has also been the most global and
advanced approach in the area of quality (Samat, et al., 2006).

Attention to quality i1s extremely significant nowadays. The researcher as an educator,
who really cares about the development of school leadership particularly in her governorate,

has considered the necessity of conducting this study in order to improve the effectiveness



schools by developing the practices of school leaders in light of the TQM approach. Adopting

TQM helps to establish a culture of never-ending improvement of quality (Alemna, 2001).

Research Questions

Four research sub-questions were subsumed by the primary research question that

guided this study: What 1s the reality of implementing the Total Quality Management

approach m Basic Education schools in Oman? The following are the four sub-questions:

(3]

What does the term of TQM mean? What i1s the importance ot adopting the TQM
approach in education in general and in Basic Education schools in particular?

What is the reality of implementing the TQM approach of in Basic Education schools
in Al Buraimi Governorate?

llow can the practices of Basic Education school leaders be developed in light of
TOM in Al Buraimi Governorate?

Is there a statistical significant effect of participants' gender, position held, and years
of experience on their views towards principals' implementation of TQM approach in

BE schools in Al Buraimi Governorate?

Objectives of the Study

The study aimed at identifying the reality of leadership practices of Basic Education

school principals in Al Buraimi Governorate in order to develop their practices in light of the

Total Quality Management Approach (TQM). The specific objectives are as follows:

I

9

Surveying the literature on TQM to discover the philosophy of TQM and the
importance of adopting the TQM approach in the educational system.

Examining the reality of to what extent Basic Education school leaders are
implementing the TQM approach in their schools in Al Buraimi Governorate.

Finding ways m which BE school leaders in Al Buramm Governorate can develop

their practices in light of TQM.



Scope of Study

To truly contribute to enhancing the leadership practices in the schools in Al Buraimi
governorate, and to promote the effectiveness of school performance, the field study was
conducted in Al Buraimi BE schools only. The participants were the teachers
administrative technical staff except principals working in the BE public schools, in both
urban and rural areas, under the auspices of the Ministry of Education in the Sultanate of
Oman. The field study took place in Fall 2012/2013, and the results were based on the
information gathered from the field.
Significance of the Study

This study may represent a contribution to be added to other previous studies in TQM
on education in Oman. To the best of the researcher's knowledge, most previous studies on
TOM in Omani schools have excluded Al Buraimi governorate due to certain factors like its
size compared to other governorates. Therefore, this study would raise the awareness of
principals in this governorate to implement the approach of TQM in education. It would be a
significant endeavor to promote good working environments in schools. In addition, it would
be beneficial to the principals in all schools by enhancing their knowledge and leadership
practices. This would form a basis for subsequent research to explore other effective
approaches to develop leaders' practices that improve the effectiveness of schools. The output
of this study would be source material for principals in BE schools, and could be used by
training center providers to design future professional development programs to improve
principals' practices. It would assist policy makers to implement with informed policies on
how to recruit principals. Moreover, this study would provide recommendations on how to

effectively implement the approach of TQM in other governorates.



Terms and Acronyms

Leadership: Yukl (2006) defines leadership as “the process of influencing others to
understand and agree about what needs to be done and how to do it, and the process of
facilitating individual and collective efforts to accomplish shared objectives™ (p. 8).
Management: Management is "the art and science of getting things done through others"
(The Meaning of Management, Chapter 1, n. d.).

Quality: Quality includes "the totality of features and characteristics of a product or service
that bears on its ability to meet a stated or implied need" (Ho S. H., 2002, p.5).

Total Quality Management (TQM): TQM 15 a philosophy that includes a commitment to
continuous improvement in quality and performance, strives to enhance profitability by
focusing on meeting and exceeding customer expectations involving employees, departments,
and all levels of an organization in the process of continuous improvement (Hewitt-Edmond,
2009).

Continuous improvement: an ongoing effort to improve products, services or processes
seeking incremental improvement over time.

Process: A set of common tasks that create a product, service, process or plan that would
satisfy a consumer or group of customers (Hewitt-Edmond, 2009).

MOE: Ministry of Education.

Basic Education: It is a unified education system covering the first ten years of schooling.
Basic Education 1s organized into two cycles followed by a two-year post-Basic Education
School System. In 1997, the Ministry began replacing the three-level General Education
system (priumary, preparatory and secondary) with this system (MOE, 2004).
Administrative/Technical Staff: It is the staft working in BE schools including principals,
assistant-principals, social workers, professional orientation specialists, secretaries, databases

specialists, and school activities specialists (MOE, 2011).



SPSS: The Staustical Package for the Social Sciences; a software package which 1s used for
statistical analysis.
Plan of Study

This thesis consists of five chapters: the general framework, the literature review,
rescarch methodology, data analysis and findings, discussions and conclusions. Chapter one,
the general framework, aims to provide a background to the study. It provides information
about the problems present in the study, the research questions, aims and objectives and the
plan of study. Then. it surveys some the previous studies conducted in the field of TQM.

Chapter two, Total Quality Management, is divided into two parts: Total Quality
Management; its concept, importance and impact upon school, and education in the Sultanate
of Oman. The Chapter introduces the concept of quality and TQM. Then, it examines the
development of TQM, and traces its evolution, and discusses the principles of TQM. It also
discusses TQM 1n an educational context, and highlights the benefits of TQM implementation
in education. The second part presents the stages of improving the quality of education system
in the Sultanate of Oman.

Chapter three is the research methodology. It describes the stages of the study, and
considers the validity and rehability of the questionnaire. Chapter four i1s data analysis and
findings. It describes the statistical analysis process used.

Chapter five is the discussion, conclusions and recommendations. It discusses the
results of data collected by the questionnaire. It also gives recommendation on how BE school
leaders can develop their practices in light of TQM.

Literature Review

TQM has become a way of life in organizations, and human resources have been

important for TQM success. There has been also considerable interest in the application of

TOM type models to educational institutions. It particularly emphasizes the role of staft to



endorse the use of TQOM n education. This part reviews a number of studies that have
examined the practices of leaders and implications of TQM in particular organizations.
Previous Studies

Mouza Saif Al-Ketbi (2012) conducted a study entitled "Total Quality Management
and its Impact on Establishing an Effective Learning Environment in Abu-Dhabi High
Schools.” The purpose of the study was to investigate TQM practices and to examine its
impact on the learning environment i secondary schools in Abu Dhabi Emirate, UAE. It
focused on the links between TQM and the effectiveness of the leaming environment. She
used a mixed method study using a cluster sample survey to collect data from both academic
and admimistrative staff n 34 schools m three educational zones: Abu Dhabi, Al Ain and
Western Region. A questionnaire was used including the main elements of eftective learning
environments and the key components of TQM approach. The findings indicated a significant
application of TQM 1n Abu Dhabi Emirate with comparative diftferences in the three
educational zones. The study recommended giving more attention of TQM principles in the
educational zones, and ensuring teachers' involvement in the implementation of total quality
management as there were not aware of TQM implementation.

Gil Pereg (December, 2011) conducted a study entitled, "The Making of a Successful
Principal: A Phenomenological Research Study." It was a qualitative research study, using
a phenomenological in-depth interview process with open-ended questions to achieve the
essence of experiences and to examine the reasons why principals succeed and others fail.
Data collected from interviews with 10 Israeli high school principals. It aimed to examine
what these principals experienced as the major challenges presented by their jobs, and their
perceptions concerning the behaviors and practices they found to be most eftective in meeting
the various challenges. The findings of this research show that successful Israeli principals

depend on the following common practices and behaviors in their work: building a vision,



planning and setting goals, total commitment and devotion, managing people, and
emphasizing pedagogy. The obstacles they face include the lack of control principals have
over continuous training of teachers besides being held responsible for the school's academic
achievements on the other. The study recommended adopting a school-based management
(SBM) reform in Israel, in which the principals are given some authority in handling the
schools.

To determine the requisite leadership skills and capabilities required for the success of
total quality management and continuous improvement programs, Richard A. Antonaros
(July, 2010) conducted a research entitled "Continuous Quality Improvement, Total
Quality Management, and Leadership." Using a quantitative approach, he incorporated the
analytical approach to research to understand why the failure of TQM and continuous quality
improvement initiatives persist. Two hundred individuals participated in the study to
implement or sustain TQM and continuous quality improvement initiatives.

The study found that total quality attainment is not dependent upon leadership, leaders’
knowledge of quality and systems, or knowledge of change management. The findings
suggest that leadership must revisit older quality management theories that can be integrated
Into more recent quality management concepts to achieve mutual responsibility between
leadership and labor for total quality attainment. It also recommended that leadership should
focus on the vision, mission, and long term commitment to resources required for
achievement while labor focus on the day-to-day process management and quality
performance outcomes.

Grace Kim (May, 2010) conducted a study entitled, "Investigating Promising School
Leaders Practices in Two California Charter schools." Qualitative case study methods
were used in this research such as pre-site interviews, principal interviews, lead teacher

interviews, document analysis, and observations. The study composed two case studies that



anned to 1dentify and explore programs related to school leadership in two California charter
schools. Implementation of such programs produced positive results including increased
teacher leadership, collaboration, empowerment, improved student achievement, and parent
satistaction. These programs aided in improving student achievement and in creating a
collaborative school culture. This study has provided some practical ideas for educators
imvolved in designing and implementing leadership practices with the ultimate goal of
mcreased student performance.

Pamela Stacey Quebodeaux (May, 2010) conducted a qualitative research entitled,
"Quality in Education in the Calcasieu Parish School System: Experiences of
Administrators.” It took the form of a phenomenological study of principals' experiences in
which the researcher concentrated on the implementation of Quality in Education. Data were
collected through individual interviews and questionnaires. Participants included ten
principals who had been leaders at their schools and were implementing Quality in Education
for at least three years. The purpose of this study was to explore the implementation of
Quality in Education in terms of school improvement and to understand the experiences of
principals with this implementation.

The study revealed that principals and staft understood how to use data for decision-
making: the use ot data binders by students contributed to increased student responsibility and
ownership for learmning; principals and teachers learmed to work smarter, not harder:;
involvement of stakeholders increased, in particular, that of students whose responsibility for
learning 1mproved. It recommended that principals need traming and support In
understanding, analyzing, and utilizing data in their roles as school leaders for decision-
making and to support their teachers' and students' use of data.

Nicole M. Scuderi (June, 2007) study, "Perceptions of the Principal of a Learning

Organization," was a case study of a middle school where a qualitative approach was used in



the form of narrative inquiry. The school was within a suburban school district in southeast
Virginia. The study aimed to examine the perceptions of teachers and admimstrators of their
principal as a leader of a learning organization

The results indicated that the characteristics of a learning organization include common
goals, collaboration, and continuous growth. Therefore, the principal must promote those
qualities through his/her leadership. In an effective learning organization, collaborative
leadership is imperative in creating a culture where its members feel empowered and
important. They study also indicated the specific characteristics of a principal who leads a
learning organization. These qualities include (a) the encouragement of self-directed leaming,
(b) the encouragement of instructional risks, and (c) the encouragement of fostering a culture
that promotes the school as a learning organization.

The study recommended to conduct a study of principals’ perceptions of the school
system in which they work as a learning organization, and to also investigate the correlation
between a principal’s level of education and whether or not he or she leads the school as a
learning organization.

In her study, "What Makes Total Quality Management Work: A Study of Obstacles
and Outcomes," Deborah A. Hill (April, 2008) used the optimal quantitative approach to
analyze the results. The questionnaire consists of four sections. American Society for Quality
(ASQ) members from the Raleigh, NC, section were surveyed, using a Web-based survey that
used a 25-item scale that lists statements representing potential barriers to TQM and
statements representing potential undesirable outcomes from failed TQM. There were 848
members in the Raleigh section that provided their e-mail addresses.

The purpose of the study was to determine what obstacles are associated with managing a
successful quality transformation and compare them to specific outcomes that measure TQM

success. This study showed that the five most significant barriers to TQM were: (a)



management’s compensation was not tied to achieving quality goals, (b) employees are not
tramed n quahty improvement skills, (c) there are not adequate resources to effectively
employ TQM, (d) employees are resistant to change, and (e) employees are not trained in
problem identification and problem solving techniques. These barriers to TQM relate to the
three factors of lack of planning, lack of training, and lack of leadership for quality.

To avoid the obstacles, the study recommended that organizations do better at planning,
training, and leading in quality initiatives. TQM initiatives must include all employees, and
TQM takes time to be effective and etticient.

Another study entitled, "Educator Attitudes towards the Appropriateness of Total
Quality Management: A Survey of Elementary and Middle School Administrators and
Faculty,” was conducted by Melinda K. Cunningham (May, 2007). The study was
quantitative i which a link to a cross-sectional survey instrument was emailed to gather the
attitudes of a random sample of American elementary and middle school educators and
support staft within Chicago and surrounding suburban. They were given an opportunity to
complete the survey online. It aimed to determine the perspectives of elementary and middle
school educators on the appropriateness of TQM in education.

The study found that educators at elementary and middle school grade levels support the
10 Core Constructs of TQM, they agree with the core constructs of TQM, and they do not
greatly favor one core construct over another.

The study recommended employing the expertise of business protfessionals who have
expertise in working with educational institutions on implementing quality management as a
necessary next step.

Lawrence A. Ibekwe (December, 2006) conducted a study called, "Using Total
Quality Management to Achieve Academic Program Effectiveness: An Evaluation of

Administrator and Faculty Perceptions in Business Schools at Historically Black



Colleges and Universities." The study was conducted using a self-administered well-
structured questionnaire form of closed-end choice questions. The researcher used descriptive
and correlation approaches for data analysis. The correlation approach was used to display the
relationship among variables (such as, cross-tabulation and correlations) to evaluate the
degree of faculty awareness, practice, and appreciation of using TQM to achieve academic
program eftectiveness and student-learning objectives in the school of business at Historically
Black Colleges and Universities (HBCUs) in the United States. The study tocused on 105
HBCUs. Participants included faculty and heads of school of business in HBCUs.

In general, the key finding is that the implementation of quality elements in business
programs enhances their programs accreditation, and also 1mproves their programs
effectiveness and student-learming outcomes. In order for HBCUs to achieve success in TQM
implementation, the institutions must promote and encourage implementing TQM elements in
their school academic programs, including (a) Teamwork and Cooperation; (b) A shared
vision: (c) A strong leadership; (d) Adequate funding; (e) Faculty empowerment; () Eftective
communication and feedback; (g) Adequate planning and monitoring process; and (h) Top-
management support.

The study recommends that top leaders must begin to promote, encourage and support
TQM in all academic programs, HBCUs should partner with the business community to seek
their opinions in designing, reviewing, and evaluating academic programs and curricula, and
HBCUs should promote and encourage annual faculty development workshops and seminars
on TQM and its implementation process.

Shyi-Hueywu (October, 2004) conducted an experimental study that explored the causal
relationship between administrative and service quality, teaching and learning quality and

school performance from the school’s management perspective. It was entitled,

"Improvement of School Performance: Implementing Total Quality Management and



Learning Organization in Selected Technological Universities, Technological Colleges
for Professional Training in Taiwan." The instruments used in this study are the TQM
Scale and the Leaming Organization (LO) Scale. The samples were administrators and
faculties in selected technological universities, technological colleges, and colleges for
professional training n Taiwan. Therefore, the purposes of this study were to explore the
relationships, cause-and-effect relationship and path analysis between TQM, LO and school
performance in the selected institutions in Taiwan.

The research concluded that administrators and faculties were more satistied with
teaching and learning quality than with administrative and service quality. The demographics
of school or institution, such as kind ot school, type of institution, location of institution, and
age of school, were the impact factors in difference analysis of perception for TQM and LO.
Furthermore, it found that low-level management was more satisfied than mid-level
management in mental models. TQM and LO were determined to be effective factors for
school performance. The data analysis also showed that schools, which adopted TQM
philosophy, would encourage themselves to continually learn and improve performance.

The study recommended that The Ministry of Education encourage schools in different
areas to develop their core characteristics based on local resources as data indicated local
resources are not balanced, to appropriately reward the high achievements in administrative
and service quality or teaching and learning quality.

In her study, "Development of Primary School Management in Light of Total
Quality Management," Hayah Ibrahim Ibn Sayttan (2003) used a descriptive method 1n
addition to open meetings with school managers, and a questionnaire to recognize the current
situation in the school management of basic education in UAE, the district of Abu Dhabi. The
study aimed at recognizing and identitying the reality of the problems of management of the

basic education in the United Arab Emirates through answering the question, "How could



school management of Basic Education in the United Arab Enurates be developed using the
approach of total quality management?" The researcher provided general and specific
suggestions for implementing the theory of TQM especially in the primary schools in United
Arab Emirates.

[n his study. " Total Quality Management in Education: The Application of TQM in
A Texas School district,” Justo Rolando Hemandez, Jr. (August, 2001) aimed at examining
the rationale for the implementation of the TQM Model, the implementation process, the
evaluation of its effectiveness, and interpretation of stakeholder perceptions on its effect in
one Texas school district as a single case study. This district has had TQM implemented for
the past eight years at the district level and 1t continues to use quality as the chosen process
for school improvement. The researcher used both qualitative and quantitative in which he
conducted mterviews with administration, faculty and staft, school board members, and
community members through purposeful sampling besides administrating a survey to get an
understanding of the perceptions of the total population in the district.

The study concluded that the primary rationale for implementing the TQM Model is
take the district into a new direction, raise student achievement levels, place a focus on
systems, and to remove teachers from levels of complacency and stagnancy. The evaluation
of effectiveness resulted in district protiles, student-led conferences, and teacher portfolios as
the most used methods. Regarding the evaluation of the use of quality in the district, some
employees among administrators and teachers felt that no method of evaluation existed on
quality. However, after searching for ways one could evaluate, subjects consistently looked
more toward student achievement levels.

The study recommended that to increase the awareness of teachers and administrators in
the continuous approach model, district leadership should extend the implementation in other

ways. First, all new teachers and administrators must attend four-day training at the beginning



of each year. Second, the continuous improvement classes the district has established to be
offered seven times a year should include levels that may consist of beginner, the use of
quality tools, and then the employee becomes a trainer for others. Third, Administrators and
teachers who are recognized for their advancement with the use of quality and quality tools
lead the District Leadership Academy.

Comments on Previous Studies

Through surveying the previous studies, it is evident that some studies have examined
the challenges and obstacles principals face such as the study of Pereg (201 1) and the study of
11111 (2008). Gil conducted in-depth interviews to achieve the essence of experience of 10
superintendent principals and to examine what they experienced as major challenges while
Deborah used a questionnaire of four sections to determine the obstacles to managing the
TQM transformation. Both studies agreed that the lack of training of employees is one of the
major obstacles which induced a sense of powerlessness and stress; additionally to limited
resources and lack of time.

As a result, Hill (2008) recommended that organizations do better at planning and
training as the current study will examine principals' practices in planning and training in
some parts. Other studies recommended improvement in the implementation of training and
professional development activities like the studies of DeLucia (2011), Quebodeaux (2010),
and Kim (2010).

The majority of these studies aimed at examining the most eftective leadership practices
perceived from different views (Antonaros, 2010; DeLucia, 2011; Hill, 2009; Pereg, 2011;
and Scuderi, 2007). Generally speaking, the following practices may significantly influence
and contribute to the overall success of the school: building a vision, building consensus
around a common set of values, planning and setting goals, developing cooperative

relationships with people they work with, enabling others to act, total commitment and



devotion, continuous growth, promoting collaboration among and professional development
for teachers, fostering a culture that promotes the school as a learning organization, focusing
attention on assessment data and providing a safe learning environment, ensuring quality
teachers and quality instruction. The majority of these practices are included in TQM
approach which supports the current study.

Moreover, Hernandez (2001) has recommended increasing the awareness of principals
and teachers of TQM approach. The study of Ibekwe (2006) was to evaluate the degree of
faculty awareness, practice, and appreciation of using TQM to achieve academic program in
the school. The study recommended that top leaders must begin to promote, encourage and
support TQM in all academic programs as leadership support of TQM could help to create
awareness. One of the goals of the current study 1s to create awareness of TQM. Moreover,
the study of Cunningham (2007) aimed at determining the perspectives of school educators on
the appropriateness of TQM in education. The study found that they support the Core
Constructs of TQM. Quebodeaux's study (2010) explored the implementation of quality in
education in terms of school improvement.

Some studies such as the studies of DeLucia (2011) and Hill (2009) have emphasized
that principals must present a good role model for their teachers, which emphasizes that they
must be aware of their crucial function in demonstrating good leadership practices. They have
a great deal of intfluence within their building, so they should model the way and inspire
others to do the same. Setting a personal example of what principal expect of others is one of
the most eftective behaviors.

Some studies recommended adopting a school-based management (SBM) reform, in
which the principals are given some authority in handhing the schools (Pereg, 2011), Whereas
Antonaros (2010) suggested that leadership must revisit older quality management theory that

can be integrated into more recent quality management concepts to achieve mutual



responsibility between leadership and labor for total quality attainment, Cunmingham (2007)
recommended employing the expertise of business professionals who have expertise in
working with educational institutions on implementing quality management. Kim (2010)
provided some practical ideas for educators involved in designing and implementing
leadership practices. In addition, Quebodeaux (2010) found that involvement of stakeholders
contributed to increased student responsibility for learning.

The current study agrees with all these studies as adopting the TQM approach in
leadership may contain and bring the required results appealed by previous studies. TQM is a
recent quality management concept. It is a participatory approach that involves stakeholders
and encourages teachers to be leaders. This coincides with the study of Hermandez (2001),

"Total Quality Management in Education,” where he stated the primary rationale for
implementing TQM; to take the orgamization into a new direction and to place a focus on
systems.

In general, these studies used different methods of research; a combination of
qualitative and quantitative (DeLucia, 201 1; and Hernandez, 2001), experimental study (Shyi-
Hueywu, 2004), quantitative (Antonaros, 2010; Cunningham, 2007; Hill, 2008; Hill, 2009;
Ibekwe, 2006; and Talbert, 2009), and qualitative (Kim, 2010; Pereg, 2011; Quebodeaux,

2010; and Scuderi, 2007).The current study follows a quantitative method of research.
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CHAPTER TWO
TOTAL QUALITY MANAGEMENT
Introduction
This chapter 1s divided into two parts: total quality management, its concept, importance

and impact upon school management improvement, and improving the quality of education in
the Sultanate of Oman. The purpose of the first part is to introduce the reader to the concept
of quality and TQM. It opens by defining quality, quality in management, and quality in
cducation. Then, it examines the development of TQM, and traces its evolution. The
principles of TQM are discussed, and TQM tools and techniques are examined, too. The
second part of this chapter introduces the development of the educational system in the
Sultanate of Oman.
I. Total Quality Management, its Concept, Importance and Impact upon School
Management Improvement

Global competitive pressures are causing organizations to find ways to better meet the
needs of their customers and to increase productivity. Thus, quality has received much
attention recently (Dale & McQuater, 1998), and there has been an increasing awareness of
the importance ot quality.
The Concept of Quality

Quality 1s one of the many concepts in the social sciences that are extremely difticult
to define (Lagrosen, Seyyed-Hashemi & Leitner, 2004). The word 'Quality’ has different
meanings. It may be defined as a fitness for purpose, conformance to requirements,
characteristics, or degree of preference (Mishra & Sandilya, 2009). The British Standard
Defimtion for quality is that it i1s the totality of features and charactenstics of a product,
service or process, which bear on its ability to satisfy a given need; from the customer's

viewpoint (Flood, 1993).
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Historically, it has been defined in a variety of ways. Deming defined quality as a
predicable degree of uniformity and dependability, at low cost and suited to the market. Juran
defined quality as fitness for use. Crosby defined quality as conformance to requirements.
Taguchi defined quality as the (minimum) loss imparted by the product to society from the
time the product is shipped. Feigenbaum viewed quality in its essence as a way of managing
the organization. Hoshin defined quality as correcting and preventing loss, not living with
loss. According to Evans & Lindsay (1999), quality is the totality of features and
characteristics of a product or service that bears on its ability to satisfy ability needs. It is
meeting or exceeding customer expectations, and meeting the expectations of customers is the
ultimate goal of any business.

Quality can be defined as its ability to ensure complete customer satisfaction in totality,
which may include all aspects such as comfort and appearance. Poor quality may be defined
as a failure of a product or service to perform an intended operation successfully, which
ultimately does not satisfy the customers (Mishra & Sandilya, 2009).

Although there have been various definitions of quality, it is still a confusing concept.
Thus, 1t 1s important to understand the various perspectives from which quality 1s viewed. For
example, in the definition of Feigenbaum, quality depends mainly on the customer's
perception. According to Evans & Lindsay (1999), consumers view quality as the goodness of
a product. It i1s both "absolute and universally recognizable, a mark of uncompromising
standards and high achievement”" (p.11). It is determined by what a customer wants. It is
detined as fitness for intended use. Quality 1s conformance to specifications: the desirable
outcome of engineering and manufacturing practice. It 1s about manufacturing a product that
people can depend on every time they reach for it. Conformance to specifications is a key
definition of quality since it provides a means of measuring quality. However, qualifications

are meaningless 1f they do not retlect attributes that are deemed important to the consumer.



How quality 1s viewed may depend on one's position i the system (Evans & Lindsay, 1999).
The quality of a product can be measured using its performance characteristics (Mishra &
Sandilya, 2009). Fitness for purpose, however, requires defining the purpose and setting
criteria by which a judgment can be made (Doherty, 2008).

As cited in Examination of the Dimensions of Quality in Higher Education by Lagrosen,
Seyyed-tashemi & Leitner (2004, p.63), and based on a thorough hterature review, Garvin
(1988) has classitied the definitions of quality into five major groups:

(1) Transcendent detimtions. These definitions are subjective and personal. They are

cternal but go beyond measurement and logical description. They are related to concepts

such as beauty and love.

(2) Product-based definitions. Quality i1s seen as a measurable variable. The bases for

measurement are objective attributes of the product.

(3) User-based definitions. Quality 1s a means for customer satistaction. This makes

these definitions individual and partly subjective.

(4) Manufacturing-based defimitions. Quality is seen as conformance to requirements

and specifications.

(5) Value-based definitions. These definitions define quality in relation to costs. Quality

1s seen as providing good value for costs.

In other words, quality can be viewed as: exceptional, perfection (or consistency),
fitness for purpose, value for money or transformation (Watty, 2005). The key factor for
success in improvement of quality is learming. It is through learning that improvements in
products and services are made (Moen, Nolan & Provost, 1991)

Continuous improvement of quality has become necessary for organizations. It is

predicted on change. The requirements for improvement ot quality are a common purpose and
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knowledge of concepts and methods so that change results in improvement (Moen, Nolan &
Provost, 1991).

In today's markets, customers' requirements are becoming more rigorous and their
expectations of the product or service (Dale & McQuater, 1998). A synthesis of ideas so far
encountered 1s captured in the following statement about quality:

"Quality means meeting customers’ (agreed) requirements, formal and informal, at

lowest cost, first time every time” (Flood, 1993, p.42)

The statement can be broken down into component parts:

Customers: are all those to whom we supply products, services, and information.
- Agreed: there 1s an 1deal to strive for but it needs to be agreed by all parties.
- Requirements: are measurable specifications and cover such things as durability,
reliability, accuracy, method of delivery and price.
- At lowest cost: there 1s no unnecessary loss or waste in time, effort or material in the
production and delivery of the product or service.
- First ime, every time: sets as ideal to carry through a policy of “no license to fail,
(Flood, 1993).
Under total quality function all parts of the organization are responsible for its success.
The policy of the organization should be of continuous improvement of its products/services.
The key principles of total quality are the following:
- Adopt policy of continuous improvement in all areas.
- Reduce number of suppliers, and try to involve them in continuous improvement.
- Provide on-line techniques to identify problems and their solutions.

- Make use of multi-disciplinary teams (Mishra & Sandilya, 2009, p.119-120).
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An orgamization that 1s committed to quality must examine quality at three levels:

- The organizational level: quality concerns center on meeting external customer
requirements. An orgamzation must seek customer mput on a regular basis.

- The process level: orgamzational units are classified as functions or departments.

- The performer/job level: Standards for output must be based on quality and customer
service requirements that originate at the organizational and process level (Evans &
Lindsay, 1999).

The Evolution of Quality Management
The evolution of quality management can be traced through four main stages:

I. Inspection: "activities such as measuring, examining, testing or gauging one or more

characteristic of an entity and comparing the results with specitied requirements in

order to establish whether conformity is achieved for each characteristic".

9

Quality control (QC): "operational techmques and activities that are used to fulfill
requirements for quality".

3. Quality assurance (QA): "all planned and systematic actions implemented within the
quality system and demonstrated as needed to provide adequate confidence that an
entity will fulfill requirements for quality".

TQM i1s a "management approach of an organization, centered on quality, based on the
participation of all its members and amming at long-term success through customer
satistaction, and benefits to all members of the organization and to the society" (Dale &
McQuater, 1998, p.7-8).

The first two stages are based on detection approach to the management of quality. The
emphasis is on product, procedures, services deliverables and delivery process. The other two

stages are based on prevention (Dale & McQuater, 1998).
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Quality in Management

The quahty of a product or service is the customer's perception of the degree to which
the product or service meets perception. Perceptions become reality for the organization.
Quality imtial focus in production and operations management has been extended to service
organizations, government, the private sector, healthcare, educational organizations (Helms,
Wilhams & Nixon, 2001). It has its roots established predominantly in industry in order to
cope with the changes in market place and to focus on quality in both their products as well as
their services (Sitalakshmi, 2007).

There are many definitions of TQM. It 1s a holistic management system requiring the
development of a system-wide culture (Doherty, 2008). The word 'total' is very important in
this expression because it states that we seek comprehensive ways of dealing with complex
sets of interacting issues-involving everyone at all levels, addressing all major 1ssues (Flood,
1993). Total quality means that everyone should be involved in quality, at all levels and
across all functions, ensuring that quality 1s achieved according to the requirements in
everything they do. 'Total' injects a systematic meaning of wholeness into quality (Flood,
1993).

Total quality management (TQM) is a holistic approach that seeks to integrate all
organizational functions to focus on meeting customer needs and organizational objectives
through the improvement of quality, productivity and competitiveness (Pfau, 1989). TQM
philosophy emphasizes the role of internal and external customers and suppliers, and the
involvement of employees in pursuit of continuous improvement. The long-term goals of
TQM performance measurement should include continuous improvement of performance and
maximization of customer satisfaction by adapting to change in customer requirements and

the general business environment (Kumar, Grosbois, Choisne & Kumar, 2008).
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It s widely accepted that TQM emphasizes self-control, autonomy, and creativity
among cmployees and requires active co-operation rather than mere compliance. In addition,
TQM theory supports that internal and external information should be equally shared among
all employees n order to encourage them to become responsible for qu;ﬂity improvement
(Vouzas & Psychogios, 2007).

TOM 1s etfective for the improvement of quality with the support of all employees of an
organization (Mishra & Sandilya, 2009). “Quality” refers to the degree of excellence of a
product or service; and “management” refers to an act, art or manner of handling, controlling,
leading and planning. Thus, TQM 1s the *““art of managing the whole to achieve excellence”
(Vouzas & Psychogios, 2007, p. 64).

The Quality Gurus

TOQM emerged n Japan in the years following World War Il. The movement was
mspired and sustained by two Americans; Deming and Juran. It had its beginnings in the early
1990s with W. Edward Deming. He 15 best known for his fourteen points of QM that help
people understand and implement quality improvement through management and employee
involvement. Particularly, much of the work in quality and the theory of TQM can be traced
the work of Deming and Juran teachings of quality and statistics in Japan during the 1950s. A
revolution followed in USA n the 1980s to meet and exceed customer expectations. The
objective of TQM is to build an organization that produces products or perforins services that
are considered as quality by those who use them. TQM grew in a pattern pressed by growing
international competitions, increasing consumer awareness and changing attitudes toward
product quality (Helms. Wilhams & Nixon, 2001).

1. Deming:
W. Edward Deming's approach to QM 1s derived from statistical methodologies. He

advocates the use of statistical methods to reduce variability and so improve production. His
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emphasis was on precision, performance and attention to customer's requirement. He has 14
points for management. |le has been the most influential in the education sector. The work of
the British Denmung Association in particular has been highly influential in a significant
number of schools and colleges (West-Burnham, 1997).

Deming was in Japan during the late 1940s and early 1950s as a teacher and congultant
to help get Japanese industry back on its feet (Bounds, Dobbing, & Fowler, 1995). The
following table shows the fourteen points (Evans, 2008, p.29):

Table I Deming's 14 Points for Management

. Create and publish to all employees a statement of the aims and purposes of
the company or other organization. The management must demonstrate
constantly their commitment to this statement.

2. Leamn the new philosophy, top management and everybody.

3. Understand the purpose of inspection, for improvement of processes and
reduction of cost.

4. End the practice of awarding business on the basis of price tag alone.

S. Improve constantly and forever the system of production and service.

6. Institute training.

7. Teach and mstitute leadership.

8. Dnive out fear. Create trust. Create a climate for innovation.

9. Optinze toward the aims and purposes of the company the efforts of teams,

groups, staff areas.
10. Elminate exhortations for the workforce.
1. (a) Elinninate numerical quotes for production. Instead, learn and institute
methods for improvement.
(b) Eliminate MBO (Management by Objective). Instead, leamn the capabilities
of processes and how to improve them.
12. Remove barriers that rob people of pride of workmanship.
13. Encourage education and self-improvement of everyone.
14. Take action to accomplish the transformation

2. Croshy:

Philip Crosby is the most significant writer in terms of influence in the USA and
Europe. He focuses on senior management and urges the centrality of increased profitability
through quality improvement. He 1is best known for his four absolutes of Quality
Management: (a) The definition of quality is conformance to customer requirements, (b) The

system 1s prevention, not detection (not intrinsic goodness), (c) The standard 1s zero defects,
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and (d) The measurement 1s the price of non-conformance. It's urged that zero defects as a
performance standard is hopelessly unrealistic (West-Burnham, 1997).
3. Juran:

Joseph Juran 1s recognized as the most profound of the management theorists. Ile
defines quality as fitness for purpose. lle identities the principle outcome of quality
management as reducing the cost and increasing conformance. tle identifies three steps to
quality management (QM), 4 components of a systematic approach, and 10 principles of QM.
Ile placed great emphasis on leadership and teamwork. He argued that QM 1is a balance of
human relation skills and statistical process control skills (West-Burmham, 1997).

In addition to other figures who contributed to the development of TQM theory like
Feigenbaum who is credited with linking 'total' to 'quality." His approach is technical. He
stressed the importance of quality approaches permeating every aspect of an organization.
Kaoru Ishikawa 1s one of the leading thinkers and participants in the Japanese rise to
industnal power. He puts his own slant on understanding customer focus. lle has made many
contributions to management theory (TQM). He is best known for his discussion of cause and
effects that must be controlled to obtain better products and effects. This means that each step
in a process aftects the outcome or affects the next step. Conway stresses the importance of
TQM as a process rather than an objective (West-Burnham, 1997).

The Principles of TQM

The principles of TQM are interrelated and interdependent, and they must be taken all
together. In other words, implementing few of them 1s not enough to expect good results.
These principles all are centered on the idea of an organization as a system. All together, they
go to facilitate the management of systems (Bounds, Dobbins & Fowler, 1995). TQM
initiatives require total efforts, a positive attitude and total involvement. Some attributes that

the TQM philosophy encompasses are: empowerment, teamwork, rewards systems that
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encourage continuous empowerment efforts, effective and open communication, sharing of
common goals (Babbar, 1995). There are seven key principles of TQM:
1. Focusing on delivering value to customers:

Customers value the benefit or service they expect to get from the product, not the
product itself. Focusing on customer forces managers to find the best use of people and
resources to create goods and services consumers want. Moreover, it provides managers with
a perspective for assessing their decisions based on how they affect the orgamzation's ability
to deliver quality. It also leads them to make better decisions, and allow them to better assess
the long-term impact of their decisions.

All goods start with improving quality. Improving quality means finding what
customers want, and then how to build 1t. Thus, 1t i1s important to focus on quality as a starting
point to make good things happen in an organization, and to improve the organization's
performance. Customer's requirements must be taken into account when managers design,
produce and sell their products. They should focus on measures that encourage them to do the
right things to produce what customers value. They can use indicators of performance to
evaluate work accomplishments. This principle asserts that customer value must be the
primary goal of the company, while the other principles guide manager's efforts to achieving
this goal (Bounds, Dobbins & Fowler, 1995).

2. Continuously improve the system and its processes:

The world has changed since World-War 11. Although there was high demand and
economic growth, companies’ approach to management has not changed. However, some
managers see losses as a cost of doing business. They believe that continuing to improve
quality is too expensive. Nevertheless, organizations should never stop improving. They must

improve to respond to the changing environment in which they exist. If they stand still as the




world changes all around them, they may lose their ability to compete with companies that are
improving business strategies and processes.

Some managers are not aware of the open systems view. The open systems view
confirmed that the external environment is constantly changing. When organizations
continually improve 1n light of these changes, they can remain competitive. To accomplish
improvement, managers should look closely to the processes and how they should be
managed (Bounds, Dobbins & Fowler, 1995).

3. Manage processes, not just people:

Traditional management emphasized managing people as people can carry out the
organizational processes based on their experience, skills, understanding and the tools, and
other resources organizations provide to help them do this. However, managers must be
concerned with the entire organizations. To achieve good results, they must optimize the
processes of the entire system, not just people who are a part of it. Process managers focus on
the whole organization and its interesting pieces, not on individuals and its interacting pieces.

To achieve desired results, all the parts of the organization must be aligned and working
together to manage its processes effectively and efficiently. Mangers should move from
managing people and functions i an organization to managing processes. They should
understand that this job facilitates the success of the entire organization rather than
monitoring people constantly to find out who is doing their jobs correctly and who are not.
According to this principle, organizational structure and hierarchies are not longer the relevant
1ssue.

The focus 1s on how work flows through the organization to provide customers with
what they value. Managing the process means creating a positive work environment for

people. For instance, when employers do not worry being blamed when something goes
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wrong, they can concentrate from leamning from the experience and working with other
employees to improve the company (Bounds, Dobbins & Fowler, 1999).
4. Look for root causes to solve and prevent problems:

Some managers seek short-term relief from a problem rather than eliminating the root
causc of the problem. The root cause of problems is the initial flaw deep in a process that
causes problems later in a process. Traditional management practice focuses on setting goals
and lowers the responsibility of finding out how to achieve these goals. Management by
objectives means that managers and employees agree on the goals. Then, they use their skills
and programs to inspire and manipulate people to meet the goals. If the goals are not met,
managers assume that the performance ot their employees is the reason for this.

According to TQM philosophy, the system consists of interrelated parts, and work gets
done by employees working together to accomplish the process steps that result in a tinal
output. When something goes wrong 1n any step in the process, this is most likely an eftect of
a cause someplace else in the system. Therefore, managers should solve problems and make
improvements in the organization to achieve the goals. They focus on process and systems,
and they blame the process, not the people. TQM teaches managers to look for problem
causes deep in the system and get rid of them to prevent problems (Bounds, Dobbins &
Fowler, 1995).

5. Collect data and use science for analysis:

Rather than just taking guesses, managers collect and use basic statistical techniques to
analyze data to deal with the organization as a system and find out how to improve quality.
By having information about how well a system's processes are operating, more informal
decisions can be made to make them work better. Decisions become more likely to contribute
to an organization's success, and managing the system will be effective. When data are

gathered and measurements are made, variations are found. Understanding variations help to
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understand how well the processes are working and how to manage them better. When they
have real information, they can make sound decisions. TQM recognizes that people are at the
heart of thesc systems. All people are subject to vamations that affect quality (Bounds,
Dobbins & Fowler, 1995).

6. People are the organization's primary resources:

It 1s people, not machines, who perform the organization's processes. Machines are just
tools that contribute to the productivity of people. Therefore, it the organization wants to
improve. 1t must make sure that people improve through education and training. To get the
most from their people, organizations must institute regular training to help them upgrade
skills. Continuously mmproving an organization's process includes helping employees
continuously improve their abilities to fultill the job responsibilities. Therefore, managers
must be concerned with contmually improving the capabilities of everyone in the company.
Training and education should address the knowledge and skills employees need to meet their
objectives as part of the company's quality and operational performance improvement.

TQM ensures empowering employees. Employees should know their roles in
implementing the organization mission, as well as have the resources, information, skills, and
decision-making authonty for those roles. They have the responsibility and authority for
dealing with problems as they occur without checking with their manager. Empowered
employees have the authority they need to make their maximum contribution for serving
customers effectively. With this perspective, new roles emerged for managers. Managers are
concerned with overall processes, including documentation and measurement; work with
employees to improve these processes. They act as a team leaders, facilitate the success of
team members and interact with other team leaders to help coordinate the work of the teams

(Bounds, Dobbins & Fowler, 1995).
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7. Work in teams to execute process efficiently and effectively:

TQM emphasizes the importance of teams and teamwork to facilitate people working
together as this makes it easter for employees to work together to execute organizational
processes. Team 1s a small group of people with complementary skills who are committed to
common purposes and set of performance goals, and each member of the team has individual
roles and responsibilities. The success of any member 1s dependent on the success of all of
them. In this way, TQM creates Horizontal Corporation that people are primarily concerned
with how their work tits mto a process tlow across specialized functions to serve customers
(Bounds, Dobbins & Fowler, 1995).

Quality in Education

Implementing TQM m education means continuous improvement in teaching. Quality
education means knowledge. skills and practice aimed at preventing, recognizing, and
correcting poor quality performance (Griggs, 1989).

However, in education, quality 1s more difticult to measure, and the measurement of the
quality of faculty's teaching, research and service is more difficult than the measurement of
quahity i manufacturing a more concrete output. The student evaluation of faculty and
imstruction 1s one source of input data. Yet, the students, who are dissatistied customers, may
not bring the school system any closer to improving the quality of instruction. A lack of
experience, lack of faculty interest and top level support has also hindered quality efforts in
higher education. TQM programs traditionally link rewards with performance being
determined by the customer (Helms, Williams & Nixon, 2001).

TQM stresses a quality mission and goal, and examining the productivity and
professionalism of the teaching profession is a worthwhile goal. Schools are turning to quality

as a means of distinguishing themselves from their competition. The implementation of
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quahty standards n higher education has quite a way to go before meeting student
expectations or addressing teaching. research and service quality.
TQM Implementation in Higher Education

TOM has become a mamstay i the manufacturing industry (Michael, Sower &
Motwani, 1997). It is one of the emerging philosophies of management. It has been acclaimed
as an eftective approach for achieving quality and performance enhancement in industry. It
has also been recognized and gradually more accepted in the private sector (Babbar, 1995). It
1s a process of the fundamental culture of an organization and redirecting it toward superior
products or service quality. It can be implemented at some level in any environment including
busimess and industry, government and education (llelms, Willhlams & Nixon, 2001).

Education, however, has just started to see the importance of quality (Michael, Sower &
Motwani, 1997). Academic institutions have started to explore the potential for applying
TQM philosophy to education. Increasingly, business are urging schools to move away from a
tinance focus to focus on people skills that allow their students to teach others to excel within
themselves (Babbar, 1995).

Today's colleges and universities found themselves in an environment which is focused
on understanding the role and importance of service quality. As higher education continues to
embrace the quality movement towards TQM, more faculties will be drawn into the process
of creating quality management in all aspects (Helms, Williams & Nixon, 2001).

The existential challenges call for the improvement of management effectiveness. TQM
is the basis of an institutional or organizational restructuring. It has clearly become a
managerial attempt at cultural transformation. It establishes dynamic planning and
implementation that can organize change and consider 1t a provider of management
techniques and practices that would help rebuild quality in higher educational systems as 1t

did Japan's economy. TQM has become an essential component in the construction of a new
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philosophy to guide higher education into the advanced leadership for the new century. It
advocates for teams, encourages communication in all directions, utilizes resources
effectively, inspires commitment and bases on quality systems (Neema-Aboki, 2004).

The cultural change associated with TQM implementation could be one of the most
difficult obstacles to using TQM principles in higher education. Developing a quality culture
depends on top management leadership, a systematic improvement in practices, decentralized
decision-making, and realignment of rewards and measurement system. Researchers have not
addressed the cultural change that 1s required at the academic level. Universities could learn
from business about improving customer service, productivity and cost-etfectiveness (Helms,
Wilhiams & Nixon, 2001).

From a busmess perspective, TQM means getting every person in a company to
evaluate continually how every job. every system. and every product can be improved. It 15
based on the participation of all members of an organization i improving processes,
products, services and the culture in which they work. In addition, it is a way of doing
business that must be performed by top management and tlow as a way of life throughout the
organization, to focus on the customer and to strive to improve the product and performance
continually to ensure spirited advantage. In an educational context, principal substitutes for
manager; students and teachers for employees; school culture for corporate culture; and the
students for customers. In a class setting, TQM 1is a set of guiding principles and practices the
instructor applies to teaching. It 1s the application of procedures related to instruction that
improve the quality of education provided to the students. It 1s a process m which the
instructor adopts a total quality approach to teaching, so the needs of the students are best
served (Babbar, 1995).

A recent survey showed that 415 educational institutions in the USA are implementing

quality improvement practices in their curricula. TQM can be applied to higher education but
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it must be moditied to fully recognize some unique aspects of education. Education 1s a
service industry with no visible, tangible product. It serves multiple customers (Michael.
Sower & Motwani, 1997).

A case study of a teacher was examined by Babbar (1995) at a US public umversity. It
presented a more general framework for possible institutional implementation of TQM by
educational admnustrators and other educators. It offered a way in which educators and
administrators can draw from the TQM philosophy and apply its essentials to teaching. The
case study explamed how teachers can draw from the TQM philosophy and apply its
fundamental elements eftectively to teaching to facilitate student motivation, involvement,
effort, learmming, performance and ability to contribute. No doubt, teachers are those who
provide leadership in education. As there are transformational leaders in business, there can
be transformational leaders (teachers) in education who can accomplish more than what is
expected of them. The TQM approach helps instructors to be able to mobilize resources,
motivate students, and instill in them the commitment to achieve a goal.

University education was inadequate to cope with its existential challenges, so a study
was conducted in three universities in Uganda to examine the existing management structures
in the stance of higher education. The study analyzed the management practices apphed in the
management of the selected universities. The three institutions envisioned the management
practice as based on managenal hierarchies. The universities practice the bureaucratic model
of management as they emphasized written job description, rules, regulations and guided
behaviors. In other words, it dealt with the formal structure but explained little about the
dynamic process of the institutions in action. The study also established the factors that
promote integration of TQM into the existing management structures at the universities.
Mission statements existed at each of the universities, and the majority of those statements

reflected quality control only to some extent. Moreover, the study established the basic
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contextual environmental factors hkely to push the integration of TQM within the existing
management practices at the umversities. The members of the academic community at each
university were not always ready. The major sources of change likely to affect the practice of
management include physical environment, social environment, information environment,
political environment and moral environment. This study advocates the integration of TQM in
universities, and to integrate people-based management styles into their current styles
(Neema-Aboki, 2004).
Deming's 14 Points Applied to Education

Demining developed 14 points describing what is necessary for an organization to
develop a quality culture. Achieving a quality culture in education takes a long time to
accomplish. It means creating an environment where educators, parents, governmental
ofticials and community representatives work together to provide students with the resources
they need to meet academic, business, and social challenges. The following is an adaptation
of Deming's 14 points for education:

I. Create a constancy of purpose toward the improvement of product and service quality.
The purpose for educators is the academic achievement which means a commitment to
improving the quality of education provided to students. Principals should make their
schools competitive with world-class schools.

2. Adopt a total quality philosophy, so school members would accept the quality
challenge, and take responsibility for improving the quality of services they provide to
students. Furthermore, principals create new relationships between themselves and
their employees, and decisions made are based on facts and data.

3. Reduce the need for testing: principals should build quality into education services,
and provide a learning environment that would result in quality student performance.

Principals should understand that quality does not come from their inspection of
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10.

everything employees do, but from managing them in ways that encourage them to
momitor and inspect their own work. Principals teach them to be better and try to
create the right kind of workplace for statt to improve.

Award school business in new ways to mmn imize the total cost to education.

Improve quality and productivity and reduce costs. Everyone in the school should look
for ways to reduce waste, save time and promote achievement. In school, waste
includes time spent on unfocused, unproductive activities and strategies.

Life-long learning as quality begins and ends with training. There should be continual
education and improvement for everyone in the job. Ongoing training is essential to all
employees in the school for professional growth and personal fulfillment.

Leadership mn education is responsible for providing direction through developing a
shared vision and mission statement that incorporates quality. Leadership is finding
ways to help employees to improve. Thus, principals should employ objective
methods to find out who needs what kind of help.

Eliminate fear out of school, so everyone works eftectively for school improvement.
Principals should eliminate anything that prevents collaboration, and improvement, so
employees can speak freely.

Eliminate the barriers to success by breaking down the barriers between groups such
as departments, academic areas and grade levels. As a result, teachers, administrators,
and other people in school work as a team. Teamwork is essential within and between
groups. Trust and communication between principals and employees ensures
efficiency and consistency of purpose.

Create a quality culture that becomes the responsibility of each member in the school.
Slogans may create fear and make goals difficult or impossible to attain. It is better

that employees create their own slogans.
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I'l. Process improvement by finding better ways, processes and solutions. Data collected
should be used to help employees perform better. and then they can take pride in their
workmanship.
12. Help students succeed by eliminating barriers of feeling proud of their work.
Principals should be sensitive and responsive. They should remove anything that
mterferes with the pride school members take in their work.
I 3. Commitment to a quahty culture, and support the introduction of new ways of doing
things. Principals should encourage selt-improvement for everyone in school. They
should help employees to overcome fear.
14. Responsibility to work to accomplish the quality transformation. Transformation
should be a collective eftort, with each member in the school contributing to the team
to achieve school goals (Arcaro, 1995; and Schmoker, 1993).
Why TQM Implementation in Education

Some problems are recognized with today's education systems. Students, products of
education systems, are graduating from schools and colleges to meet society’s demands. If not
prepared to be productive citizens, they become a burden on society. It quality of education is
to improve, the improvement must be led by education professionals. A quality leader is "a
person who measures his or her success of the individuals within the organization” (Arcaro,
L996,4p.13).

The role of the administrators i1s to provide the focus and direction for the school.
They have the vision and ability to get the teachers and the staft to accept it. so that they are
all committed to achieving the vision. They also provide teachers and statt with the sources
they need to succeed. Quality demands that everyone 1s a leader who 1s responsible for

removing the obstacles that prevent high performance and everyone contributes to the quality

effort (Arcaro, 1995).
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In USA, attention was paid to the cause of TQM implementation in Academia. The
chairmen of American Express, Ford, IBM. Motorola, Procter & Gamble, and Zerox urged
academic nstitutions to embrace TQM and they offered millions of dollars m support of
implementation efforts. This was in their collective letter published in the Harvard Business
Review. This generated enthusiasm for TQM initiatives in institutions of learning.
Researchers stressed the need for business to increase its stake in education, and business
leaders continue to play an important part in facilitating a much needed tum around. It's time
for educational administers and teachers to make the difference (Babbar, 1995).

There is a growing interest in applying principles of QM to higher education led by
umversities. TQM has been a positive experience in business organizations but has had
limited success in educational administration. TQM encourages employees at all levels of an
organization to make suggestions on how work should be done and actively improve
processes. Educational services are different from business orgamizations. TQM has been
addressed in higher education institutions, particularly as they relate to productivity and
financing. TQM is seen as a management system with customer or student satistaction as the
crucial element. It 1s a philosophy fostering change in an organization or the educational
institution (Helms, Williams & Nixon, 2001). Implementing TQM ensures establishing a
culture of education that focuses on meeting the needs of students, involving the staft and
keeping them informed and motivated to continuously improve the quality of every
educational process, increasing cooperation at all levels, creating better environments for
learning and working for all, and improving efticiency and productivity (Arcaro, 1995).
Advantages and Disadvantages of Implementing TQM

If the institutions follow a quality program completely, the business will run at a lower
budget and make more efticient use of manpower. Problems will be permanently solved when

they are addressed in a TQM program. The implementation will heighten employee morale,
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better teamwork among departments, provide a bridge between faculty and administration.
and will increase quality and the continuous development of everyone. All these help to
provide a better working environment.

On the other hand, faculty may feel that TQM means an increase in committee work
which means more time must be invested. In addition, there 1s no direct professional benefit
for the faculty members individually. TQ is immeasurable, so managers are unable to define
outcomes and standards in an educational setting. Most people who are involved with TQM
expect to see results immediately and this 1s not the case. TQM takes time to plan, organize
and implement. If students are considered as customers, defining them as ‘customers’ means
allowing them to have what they want. This may not necessarily lead to high quality
education. Moreover, faculty tend to believe that they know what is best for the students
because students do not yet realize what they should be learning or need to be leaming.
Therefore, students should rely directly on the faculty to determine the things that they need
to learn. This in general forms an obstacle because pleasing the customer in the foremost task
in implementing total quality (Michael, Sower & Motwani, 1997).

Success Stories of TQM Implementation Programs

The success or failure of any institution ot higher education that implements TQ plans is
based on numerical data that shows the increase in enrolment, decreases in administration to
curriculum and the amount of money spent on curriculum rather than administration &
achieving customer satistaction.

Some universities in USA have successtully mmplemented TQM programs. For
example, Oregon State University has been a leader of TQM in the higher education
movement. It developed successful criteria that consist of the following: changes
recommended by teams are implemented; satisfied customers; improved quality of work;

better service through elimination of wasted effort; greater process knowledge; improved
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employee morale: improved communication; overt, visible actions by top-level management
In support; people have positive attitude towards TQ: more effective utilization of resources:
customers notice the changes: improved processes; management encourages employees to ask
how and why: greater communication with customers: improved teamwork; broader
participation in processes: university/employee orientation; funding commitments; freedom to
get on with work; handle problems better; clearer understanding of how TQM process will
work beyond the pilot project; natural for people to be sensitive to customers; ownership by
the workers; and improved image (Michael, Sower & Motwani, 1997).

Northwest Missouri State University 1s another successful institution that has
implemented TQM successfully. It was retflected in increased enrolment; a balanced budget:
higher faculty salaries: and shifted a considerable amount of budget from administration to
instruction. Moreover, Syracuse University has begun to implement total quality in its
processes, too. The teams have sustained a high level of enthusiasm, and the university has
developed a new focus on customers’ needs and requests. Harvard University has also
implemented TQM. A program began with its Office for Information Technology (IT), and
has resulted in low costs on software licenses, and in paper used for billing. Other success
stories of TQM implementation programs at universities include: Boston, Columbia, LeHigh,
Northern Arnzona, and Tennessee (Michael, Sower & Motwani, 1997).

TOM 1is the application of quality principles for the integration of all functions and
processes of the organization. The ultimate goal 1s customer satisfaction, and the way to
achieve 1t is through continuous improvement (Neema-Aboki, 2004).

[1: Improving the Quality of Education in the Sultanate of Oman

The Sultanate of Oman is located in the south-eastern part of the Arab semi-peninsula

bordered by UAE and Saudi Arabia in the west, Yemen in the south, and Hormoz bay in the

north. It 1s divided into eleven governorates, and each governorate contains a number of
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towns. Educational service is administered by ten general directorates. There is one

directorate in cach governorate (MOE, 2011).
Historical Background of Education in Oman

During the past four decades, Oman has started the tirst step in building its educational
system. When he came to power m 1970, his Majesty Sultan Qaboos bin Said started to
establish a modern government including the Ministry of Education (Ministry of National
Economy. 2003). Thus. year 1970 witnessed the beginning of educational development. In his
first speech, his Majesty promised to pay education special attention:

I promise you to give to proceed forthwith in the process of creating a modern

government. | will proceed as quickly as possible to transform your life into a

prosperous one with a bright future. Every one of vou must play his role towards this

goal (MOI, 1996, p.11).

The table below shows the dramatic change in the number of schools, classes, students
and teachers over periods of time. The number of schools increased from 16 in 1970 to 953 in
1995, and then to 1,040 in 2010. The number of students increased from 6,941 in 1970 to
522,520 in 2005, and the number of teachers increased from 196 in 1970 to 45,142 in 2010.
This acceleration in quantity resulted into a decrease in quality that caused the main challenge
to the education system in 2005 (MOE, 2011).

Table 2 Educational Statistics

Academic-Year 1970/1971 1995/1996 2010/2011
Schools 16 953 1,040
Classes 151 15,024 19,296
Students 6,941 488,797 522,520
Teachers 196 22,292 45,142

However, the Ministry of Education 1s committed to improving the quality of education.
At the 1995 conference for economic vision, 'Oman 2020', it was recommended that

education should aim at developing the general cultural standard, promote scientific thought,
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respond to the requirements of economic and social plans, and build a strong generation that
preserves its nation's aclhievements (MOE, 2004).

In 1997, the ministry imtiated a reform program to develop the whole of the education
system (MOE, 2005). In its action plan for 2001, it planned to: conduct a full analysis of its
hierarchical management and communication processes, reform and reinforce the
management system and encourage decentralization, adopt a decision-making system built on
up-to-date information and an effective implementation system, improve the communication
system. and build a culture for professional development and self evaluation (MOE, 2001).

The Ministry required schools to be able to stand alone and be self-critical by
identifying their strengths and areas for development, and taking responsibility for their own
development (MOE. 2005). According to the Ministry, schools provide opportunities for their
staff to work together, analyze, discuss, reflect, plan, and do something to improve the
effectiveness of learning and teaching processes. Moreover, the curriculum underwent a
thorough review. Consequently, life skills and information technology subjects were added to
the curriculum, and a core and elective program replaced the 'science' and ‘arts' streams of
grades Il and 12. In other words, development has been achieved by efforts summarized in
the following (MOE, 2011):

1. The Period 1970 - 1975: This period was characterized by the rapid spreading of
educational services as schools were opened in the cities and villages. Oman
established eradication of illiteracy centers and adult education centers, and special
classes were opened in some schools to enroll handicapped students.

2. The First Five-Year plan 1976 - 1980: In this plan, the policy of spreading
educational services continued alongside the diversification of education. Two model
vocational schools were opened in addition to a secondary agricultural institute and a

commercial school. Teacher institutes were also opened. To guarantee educational
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services of good quality, wooden buildings were replaced by concrete, and libraries
and laboratories were added to school buildings.

The Second Five-Year plan 1981 - 1985: This plan focused on the expansion of
education services and the improvement of quality in education. More schools were
established and laboratories, libraries and workshops were added. Teacher institutes
were developed, and the number of students studying abroad also increased.

The Third Five-Year plan 1986 - 1990: This plan emphasized the establishment of
more schools with attention to improving the quality of education. The number of
enrolled students and the number of schools and teaching staft increased.

The Fourth Five-Year plan 1991 - 1995: The main objective was to ensure balance
between quality and quantity, and expenses and returns of the educational system.
The Fifth Five-Year plan 1996 - 2000: The aim was to realize the policy of the
Ministry in developing education to cope with Oman's development in other fields,
and to prepare Omani citizens to meet the challenges of the 21* century. Basic
Education (BE) was introduced in this plan in order to develop the quality of
education and reduce its cost with the guarantee ot a better outcome.

The Sixth Five-Year plan 2001 - 2005: The aim was to expand the educational
services through expanding the gradual implementation of basic education. For
example, it aimed at minimizing the quality gap between basic education and general
education and implementing a developmental evaluation system.

The Seventh Five-Year plan 2006 - 2010 : It was characterized by putting into action
the first steps of development of grades 11 and 12 that follow basic education. This
plan aimed at achieving development of the quality of education services in light of

education indicators and evaluation of the 6 Five-Year plan.
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9. The Eighth Five-Year plan 2011 - 2015: The purposes are to develop the
educational system according to quality standards, and to raise the efficiency of
human resources.

All these aspects of educational reform are compatible with the principles of TQM.
Changes i the system or in the curriculum require continuous revision through studying and
addressing students' and stakeholders' needs. The Ministry of Education realizes that there is
no end pont to the process of establishing a quality education system (MOE, 2005). By
investigating the leadership practices of principals in BE schools in light of TQM approach; a
greater success in assuring quality could be achieved.

The Structure of the Educational System

Currently, there are two educational systems in the MOE in Oman: General Education
and Basic Education. In 1997, the Ministry began replacing the General Education System
(primary, preparatory, and secondary) with the Basic Education system. The aim of this
reform 1s to create a unitied education system covering the tirst ten years of schooling. The
basic system is organized in two cycles followed by a two-year Post-Basic Education School
System. Basic Education is defined as:

"a unified 10-vear education, provided by the government in the Sultanate of Oman for
all children of school age. It meets their basic education needs in terms of knowledge
and skills, enabling them to continue their education and training according to their
interests and dispositions. It also prepares them to fuce the challenges of present
circumstances and future development in the context of comprehensive social
development” (MOE, 2001, p.1).

Basic Education is intended to provide integration between theory and practice,
thought and work, education and life, comprehensiveness in developing the aspects of

personality, the acquisition of self-learning skills in the context of life-long education, the
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inclusion of the values and practices necessary for mastery and excellence in learning and
teaching, and the means to meet the needs of human development in the context of
comprehensive social development (MOE, 2001).

The demand for the development of education is challenged by the aspiration of
quality. There 1s a pressing need for education to provide quality m the workplace, and there
15 @ demand for more qualified and skillful workers. As the system of education changes,
managing the process requires skills to enable schools to adapt successtully to these reforms.
Schools are constantly changing, and principals are people who manage the process within the
organizations.

The key success in developing education to prepare generations for the new age is to
use approaches such as TQM. The requirements of the current century compel school
principals to adopt a new management approach that would enable them to deal with these
challenges. Thus, this study aims at developing the practices of the school principals i light

of TQM approach.
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CHAPTER THREE
RESEARCH METHODOLOGY
Introduction

The study aims at identifying the reality of leadership practices of Basic Education
school principals in Al Buraimi Governorate in order to develop their practices in light of the
Total Quality Management Approach (TQM). The study reports actual opinions of school
teachers and administrative/technical staft in order to examine the degree to which the
teatures of TQM are present in the practices of school principals in Al Buraimi governorate
schools.

According to the literature review, most researchers use questionnaires to elicit
information about management perception and practices on TQM, how the implementation
was conducted, the benefits gained, the problems taced, and the factors that contribute to the
success of implementing TQM. Quantitative research allows researchers to familiarize
themselves with the problem to be studied. The information is the form of numbers that can
be quantified and summarized; the mathematical process i1s the norm for analyzing the
numeric data; and the final result is expressed in statistical terminologies (Charles, 1995).
This study used quantitative approach in which a survey was conducted using a questionnaire
to achieve the aim of the research. This section includes a description of the measuring
instruments, design, validity, reliability, research participants, and data collection procedures.
Design of Questionnaire

Questionnaire is one of the most appropriate and useful data gathering instruments. It
1s widely used to collect factual data from people (Leung, 2001). Thus, in order to facilitate
data collection, a questionnaire was developed. A lot of preparation goes into the process. The
questionnaire was structured and based on the literature review as the statements were

designed according to themes taken from the review with integration ot the fourteen points
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proposed by Ed. Deming. The principles of TQM were written as questionnaire Statements
while other statements explored the situation of quality in schools represented by leadership
practices. Thus, the survey was designed to investigate the reality of implementing the
approach of TQM in Al Buraimi governorate schools in order to develop leadership practices.

Most researchers found it 1s diftficult to design a reliable and suitable questionnaire to
gather information from the sample of a population as the statements must be clear and
straightforward in some important aspects like simple language, common concepts and
manageable tasks. Accordingly, the questionnaire was designed in a simple table format that
requires the respondents to tick their answer in the appropriate box to save time when
responding to statements. The statements require the degree for different leadership practices
applied n the school.

The questionnaire was first written in Arabic, and then translated into Enghsh.
Basically, it was divided into three main sections (see appendix | for the Englhsh version of
the questionnaire and appendix 2 for the Arabic version of the questionnaire). The first
section 1s about personal information; the background aspects of the respondent such as job
title. gender, academic qualification, and years of experience.

The second section consists of six sub-sections derived mainly from literature, and
related to some basic principles of TQM. Groups of positive statements were prepared

relating to each principle:

1. Adopting the Quality Philosophy (10 statements, items | to 10)
2. Planning for TQM in the School (7 statements, items 11 to 17)
3. Continuous Improvement (12 statements, items 18 to 29)
4. Tramming and Educating Human Resources (10 statements, 1items 30 to 39)
5. Policies and Decision-making (9 statements, 1items 40 to 48)
6. Creating a Healthy, Safe Environment (12 statements, items 49 to 60)
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As a result, a total of 60 items were designed for the questionnaire to generate data on
the current implementation of TQM in schools. Then, a five-point Likert Scale was employed
for the practices with the score of; | = very low, 2 = low, 3 = uncertain, 4 = high, and 5 = very
high. Number 3 indicates that the respondent has “no opinion™ or the item was not applied in
the school. For each statement, respondents were asked to rate the extent to which they
thought the statement was a current practice in the school on the Likert Scale.

Finally, an open-ended question was included in the third section to allow respondents
to voice their views and opinions. They had to provide their suggestions that may contribute
to the development of leadership practices of school principals in light of the TQM approach.
Thus, data has been collected through one measuring tool only. This tool is used here due to
the large number of the sample that cannot be managed by the researcher as will be discussed
later.

Validity

Vahdity determines whether the research truly measures what it was intended to
measure (Ayodele, 2012). Once the questionnaire had been developed, it was important to
discuss 1t with a group of professors to ensure that any errors made during design were
rectitied. The questionnaire had been validated through expert validation. Therefore, a total of
eight university doctors from the College of Education, UAEU, in addition to an educational
researcher from the Technical Office for Studies and Development in the Ministry of
Education in Muscat, Sultanate of Oman, well-known for their in-depth experience in the
field of conducting research, were approached to judge and evaluate validity (see appendix 3
for the list of Questionnaire Reviewers).

Then, their comments were incorporated in the improvement of the questionnaire. One
suggestion was to rearrange the statements under the sub-sections as they were somehow

interrelated. Some statements were tailored to be more specitic, and many alternatives were
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made. Based on the recommendations of their comments, the questionnaire was moditied.
Such feedback was used to establish the content validity of the questionnaire.

Finally, the result was a five-page questionnaire covering a wide aspect of TQM.
Through this, the questionnaire has been validated and ready for a full-scale survey. The
sample letter for the full-survey is given in the Appendix with the finalized versions of the
questionnaire.

Reliability

Reliability refers to the consistency of a number of measurements taken using the
same measurcment method on the same subject (Ayodele, 2012). The reliability of the study
was achieved through including sections in the questionnaire. For example, the questionnaire
used both closed statements and an open ended question to ensure more valid answers.
Moreover, the sample included two different groups: the teaching staff and the technical staft.
To check reliability, the researcher used Cronbach's alpha which is the most common measure
of scale reliability.

Tuable 3 Relaibilitv Statistics

No. TQM Principles Cronbach's alpha N of Items
1 Adopting the Quality Philosophy as a 851 L0
Principle of TQM —
2 Planning for Total Quality Management in
783 7
the School
3 Continuous Improvement as a Principle of
TOM .856 12
4 Traiming and Educating Human Resources 979 10
as a Principle of TQM :
S Leadership Behaviors and Decision- 855 9
Making in light of TQM o
6 Creating a Healthy, Sate Environment as a 905 12
Principle of TQM ol
Total Rehability 975 60

From table 3, the Cronbach's alpha coefficient of the TQM principles are between

(.929) and (.783) and the total rehability 1s (.975) which indicates a satisfactory reliability.
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Survey Administration

Before conducting the study, approval was obtained from the Ministry of Education in
Muscat; Sultanate of Oman to conduct the study. Then, a letter outlined the purpose and the
nature of the study and a copy of the questionnaire were sent to the Directorate of Al Buraimi
governorate to get permission for administrating the survey (see appendixes 4 and 5 for the
letters of consent). After receiving the latter, the statistics department in Al Buraini
Directorate revealed the number of teachers and the administrative/statistical staff, which
allowed the researcher to choose a representative sample for the study.
Sample

A purposive sample of about 50% of teachers was extracted from all the schools in Al
Buraimi governorate, except the two post-basic schools. The sample of this study was
selected trom a total population of approximately 1,124 teachers (Statistics from Al Burain
Directorate, 2012), and 164 of the technical staft working in BE public schools in Al Buraimi
governorate, in both urban and rural areas. The choice of target population 1s based on the
need to have school staft’s contribution to the topic. Moreover, the inclusion of a cross-
section of staft would enhance the validity of the findings. The participants were purposefully
selected with the help of a group of teachers. The number of participants trom each school
depends on the school size and staft availability as some rural schools have only a few
teachers.

Different schools are included in the study to make the sample representative of the

population. There are about 25 BE schools: eight schools cycle | (grades 1-4), nine schools
cycle 11 (grades 5-10), and nine co-schools in the rural areas (grades 1-12) as the shown in

table 4.
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Table 4 Dustribution of the Sample

No. School Type and Name Teachers Technical Staff

Male Female Male Female

Cvcle I schools:

I Al Buraimu for Basic Education (1-4) 0 43 0 B
2 Al Juwaif for Basic Education (1- 4) 0 16 0 B
3 Al Khutwa for Basic Education (1- 4) 0 14 0 3
4 Al Majd for Basic Education (1- 4) 0 57 0 ]
S5 Al Tala'ea for Basic Education (1- 4) 0 56 0 5
6 llamasa for Basic Education (1- 4) 0 38 0 5
7 Khadra Al Buraimi for Basic Education (1- 4) 0 50 0 5
& Mahdha for Basic Education (1- 4) 0 29 0 4
Co-schools:
I Hafeet for Basic Education (1- 12) 4 42 0 b)
2  Um Dhar Al Ghatar for Basic Education (1- 12) 0 45 0 9
3 Al Sunaina for Basic Education (1- 12) 0 37 0 6
4 Al Migdad bin Amr for Basic Education (1- 12) 26 32 5 2
S Malik bin Anas for Basic Education (1- 12) 25 29 4 3
6 Wadi Al Huyool for Basic Education (1- 12) 19 22 4 2
7 Rawdhat Oman for Basic Education (1- 12) 14 21 2 3
8 Al Faiy for Basic Education (1- 10) 7 15 3 0
Cycle 11 Schools for Girls:
| Saara for Basic Education (5- 10) 0 63 0 10
2 Maymona bint Al harith for Basic Education (5- 10) 0 73 0 Il
3 Hafsa bint Sereen for Basic Education (5- 10) 0 71 0 10
4 Zainab bint Khazeema for Basic Education (5-10) 0 46 0 9
Cvycle 11 Schools for boys:
I Al Buraimi for Basic Education (7-8) 62 0 9 0
2 Al Khwarizmi for Basic Education (5-6) 69 0 9 0
3 Al Farooq for Basic Education (5-10) 58 0 Il 0
4 Hudhaita bin Muhsin for Basic Education (5-12) 31 0 6 0
S Yazeed Bin Al Muhalab for Basic Education (5-12) 16 0 9 0
Total 361 799 62 102

In addition to the schools mentioned in the table, there are two post-basic education
schools (grades 11-12) which were excluded from the study. According to statistics above,
admmistrators and technical staff numbered 164 while teachers were 1,160. Principals of all
schools were excluded to avoid the possibility of bias. Additionally, staft in post basic schools

was also excluded as they are not considered to be BE schools. In total, the population is
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[.324. The sample should not be less than 30%. meaning more than 379. Thus, about 852
questionnaires were distributed among schools.

The following table shows the number of staft in each school, and the number of
questionnaires sent to them addressing both teachers and administrative/technical staff
accompanied with a paper defining the purpose of the study and the target sample. In each
school, 50% of staft was expected to answer the questionnaire items taking into account that
some questionnaires would be missing or unaccepted. Based on this, the researcher allocated
the appropriate number of questionnaires for each school (see table 5).

Table 5 Distribution of Questionnaires

——

No. School Type and Name Number Distributed Returned
of Staft
Cvycle | schools:
1 Al Buraimi for Basic Education (1- 4) 46 33 17
2 Al Juwaif for Basic Education (1-4) 19 13 11
3 Al Khutwa for Basic Education (1-4) 17 18 8
4 Al Majd for Basic Education (1-4) 61 38 26
5 Al Tala'ea for Basic Education (1-4) 6l 40 26
6 Hamasa for Basic Education (1-4) 43 21 19
7 Khadra Al Buraini for Basic Education (1-4) 55 35 26
8 Mahdha for Basic Education (1- 4) 33 23 10
Co-schools :
I Hafeet for Basic Education (1- 12) 51 32 19
2 Um Dhar Al Ghafan for Basic Education (1- 12) 54 36 27
3 Al Sunaina for Basic Education (1- 12) 43 29 19
4 Al Migdad bin Amr for Basic Education (1- 12) 65 46 19
5 Malik bin Anas for Basic Education (1- 12) 61 46 41
6 Wadi Al Huyool for Basic Education (1- 12) 47 35 19
7 Rawdhat Oman for Basic Education (1- 12) 40 29 18
8 Al Faiy for Basic Education (1- 10) 25 23 8
Cycle 11 Schools for Girls:
| Saara for Basic Education (5- 10) 73 45 37
2 Maymona bint Al harith for Basic Education (5- 10) 84 52 19
3 Hafsa bint Sereen for Basic Education (5- 10) 81 51 33
4 Zamab bint Khazeema for Basic Education (5-10) 55 36 10
Cycle I Schools for boys:
1 Al Buraimi for Basic Education (7-8) 71 41 31
2 Al Khwarizmi for Basic Education (5-6) 78 40 0
3 Al Farooq for Basic Education (5-10) 69 35 0
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No. School Type and Name Number Distributed Returned

of Staft
4 ITudhaita bin Muhsi for Basic Education (5-12) 37 DA 0
h) Yazeed Bin Al-muhalab for Basic Education (5-12) 55 36 27
Total 1324 852 470

Data Collection Procedures

This sample size was decided on after considering the requirement for performing
statistical analysis. After choosing the sample, the educational zone sent to schools a letter to
inform the principals about the study to allow for visiting their schools. The collection of data
took a month. Participants were informed about the purpose of the study, and the role of TQM
in education. From the sample, only 470 teachers returned completed questionnaires while the
rest did not give any feedback. A large number of teachers refused to complete the
questionnaires because of teaching loads upon them. In addition, 28 questionnaires were
excluded because they were incomplete or done carelessly. Three male schools were too late
or did not return the questionnaires although in other schools males were more cooperative
than females. In other words, 55 % of the targeted sample provided acceptable feedback.
Analysis of Data Method

This research used quantitative data. Data collected from questionnaires was treated
using SPSS program. Descriptive data were used to examine the characteristics of the survey
sample and to identify to what extent BE school principals are implementing TQM through
their practices including the means and the standard deviations. Open ended question
responses were categorized into common themes. Analysis of Variance (One-way ANOVA)
was conducted to test the significance of the independent variables (like gender, position held
and years of experience) and on the dependent varnables (TQM principles in the
questionnaire). Levene's test for Homogeneity of Variances was used to test for homogeneity
of variance assumption. The data i1s shown in table forms. The data analysis and findings of

the survey will be discussed in the next chapter.
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CHAPTER FOUR
DATA ANALYSIS AND FINDINGS

Introduction

This chapter presents findings from the study about developing basic education school
leaders' practices in the Sultanate of Oman in light of TQM approach. The study intended to
develop the practices of basic education (BE) school principals in Al Buraimi Governorate in
light of TQM. The objectives were to examine the reality of to what extent BE school leaders
are implementing the approach of TQM in their schools and to find ways in which BE school
leaders can develop their practices in light of TQM. This section discusses the descriptive
statistics and the collected data analysis. First, it presents general demographic information on
the survey participants. Then, it presents information addressing the research questions.
Demographic Information about the Participants:

The study took into account the position held by participants, their gender, academic
qualifications and years ot experience considered relevant to the study.

Tuble 6 Gender Frequency Distribution of Participants

Frequency Percent (%)
Gender Male 115 24.5
Female 355 75.5
Total 470 100

Table 6 is about the gender distribution of the participants. It is evident from the
gender frequency distribution table that the majority of participants were female (75.5%)
while (24.5%) were male. This is principally due to the fact that the Ministry of Education
employs only female teachers in Cycle | schools. Particularly in this study, three male schools

from the sample did not participate.
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Table 7 Participants by Position Held

Position held Frequency Percent (%)
Administrative/Technical 73 15.5
Teachers 397 84.5
Total 470 100

Table 7 shows participants according to their current positions in their respective
schools. Out of 470 respondents, 84.5% were teachers and 15.5% were from
administrative/technical staft. It is representative as they signify 12.5% from the actual target
(see table 3).

Table 8 Participants by Academic Qualification

Frequency Valid Percent (%)
Diploma 36 7.7
Bachelor's 412 88.2
Masters 19 4.1
Missing 3
Total 470 100

Table 8 reveals that the majority of the participants (88.2%) have bachelor’s degrees,
(7.7%) have diplomas and (4.1%) have Masters. The study noted from the above results that
the majority of staff in schools hold BA, and those who hold MA were only 19 out of the total
number of respondents.

Tuble 9 Participants by Work Experience

Frequency Valid Percent (%)
1-5 years 128 274
6-10 years 163 34.9
More than 10 176 37.7
Missing 3
Total 470 100

Table 9 shows the participants’ work experience at school. The results indicate that the
majority are in the category ‘more than 10’ represented by (37.7%) of the total number of

respondents. (27.4%) were in the ‘1-5 years’ category. It was realized that most of the
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respondents had worked for more than 10 years and, therefore, had relevant information
necessary for this study as individuals who had experienced different principals' practices in
their schools.

Atter introducing the participants’ backgrounds, the results of the specific objectives
will be reported in the following section.

First Research Question
1. What does the term of TQM mean? What is the importance of adopting the TQM
approach in education in general and in Basic Education schools in particular?
The first research question aimed at defining the concept of TQM, its evolution and
importance which reflects previous studies and current hiterature in chapters one and two.
Second Research Question
2. What s the reality of implementing the TQM approach ot in Basic Education schools
in Al Buraimi Governorate?

The second research question aimed at examining the reality of to what extent BE
school leaders are implementing the theory of TQM in their schools leadership. The
participants’ responses to the items in the questionnaire were applied to answer this question.
These items are representative of the six important principles of the theory of TQM (adopting
the quality philosophy, planning for total quality management. continuous improvement,
traiming and educating human resources, leadership behaviors and decision-making, and
creating a healthy, safe environment).

In order to investigate the real implementation of TQM approach in school leadership
practices in Al Buraimi Governorate, a test of the implementation for each principle of the
approach is carried out. The mean and the standard dewviation for each item was found, and
then items were ranked based on the mean value from highest to lowest for each category

representing the principles of TQM. This allowed the researcher to tind out which practices

58



are more existent n schools and which areas need to be improved. The table in Appendix 6.
and the results of tables 10 — 17 show the results. For the purpose of analyzing each principle,
a five-scale Likert questionnaire, which is a ranking scale, was used for this. It is represented
by a range of responses indicating the degree to which the practice exists in schools where
very high 1s (5.00-4.2), high (4.19-3.4), uncertain (3.39-2.6), low (2.59-1.8), and very low
(1.79-1). Table 10 in appendix 6 shows all the leadership practices ranked from highest to
lowest based on the mean. From the table, we notice the following:

- The overall mean of implementing TQM practices in BE schools in Al Buraimi
Governorate is (4.0064) out of 5. This indicates that the practices existing in school
are highly retlective of the TQM approach.

- The first four items at the top of the list are all practices of the second principle;
Planning for TQM in Schools. Item No.12, which is "The school plan includes
procedures for continuous improvement in teaching and learning processes"” is at the
top of the list having the highest mean (4.3298). Item No.l1, which is "The school
principal engages the members of school community in planning for continuous
improvement of the school output,” is second having a mean of (4.404). Item No.16,
"The school plan invests the available resources in order to improve the teaching and
learning processes," is third having a mean of (4.2111), and item No. 17, "The school
plan puts into account the equipments and technologies that would enhance the
teaching and learning processes," is fourth with a mean of (4.2404).

- Conversely, item No.5, which retlects a practice from the first principle which is
adopting the qualhity philosophy as a principle of TQM, is at the end of the list having
the lowest mean (3.5494).

- The overall mean of the study sample (470) is (4.0064).
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The Mean and the Standard Deviation of the Six Principles
To tind the degree to which the principals are implementing the approach of TQM in
their practices, the researcher used the mean and the standard deviation for each item to rank
the practices within each principle.
1. Results of the First Principle: Adopting the Quality Philosophy

Table 11 Adopting the Quality Philosophy as a Principle of TOM

No. Questionnaire Items N Mean Std. Rank
Valid Missing Deviation
2 The school's vision and nussion 467 3 4.0064 95946 |

includes signals to adopt the culture
of total quality in teaching and
leaming processes.
9 Works to spread the ideas of 467 3 3.9829 1.06833 2
achieving the students and parents'
expectations of the educational
process.
4 Uses all available means. to 466 4 3.9678 1.07615 3
promote the culture of total qualty
among the members of the school

tamily.

| The school's philosophy is tocused 467 3 3.9550 96289 4
on quahty education.

7 Believes in the values of the 463 7 3.9244 1.06331 5

partnership to achieve the
principles of total quality.

6 Works to build motivation among 469 | 3.8913 1.15420 6
workers towards development
3 The principal adopts clear ideas 469 1 3.8699 1.04908 o

about improving outcomes with
high quahty.

8 Represents a model example in 469 1 3.8380 1.11102 8
adhering to the principles of total
quality management.

10 Provides employees with clear job 466 4 3.7146 1.24005 9
descriptions that define the duties
and responsibilities for each job.

S Distnbutes pernodicals that define 466 4 3.5494 1.26267 10
the principles governing the work

of the school.
Total 38715 .80033
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Table 11 shows that the total mean of adopting the quality philosophy as a principle of

TOM n Al Buramm schools is (3.8715) which indicates that the degree of implementing

leadership practices of adopting the quality philosophy is high in BE schools. The practices

were ranked from highest to lowest as follows:

Item No.2, which 1s "The school's vision and mission includes signals to adopt the
culture of total quality in teaching and leaming processes," is first as the sample
agreed that this practice 1s highly existent with a mean of (4.0064).

Item No.9 which i1s "Works to spread the ideas ot achieving the students and parents'
expectations of the educational process," is second with a mean of (3.9829).

Item No.4, which is "Uses all available means, to promote the culture of total quality
among the members of the school family," is third with a mean of (3.9678).

Item No.5, which i1s "Distributes periodicals that detine the principles governing the
work of the school," is last having the lowest mean in the list of (3.5494).

Results of the Second Principle: Planning for TQM in the School

Table 12 shows that the total mean of planning for TQM in schools is (4.1663) which

indicates that the degree of implementing leadership practices of planning for TQM is also

high in BE schools. From the table, we find the following:

Item No.12, which 1s "The school plan includes procedures for continuous
improvement in teaching and learning processes,” is in first place as the sample agreed
that this practice 1s highly existent with a mean of (4.3298).

Item No.ll, which i1s "The school principal engages the members of school
community in planning for continuous improvement of the school output,” 1s second
with a mean of (4.2404).

Item No.16, which i1s "The school plan invests the available resources in order to

improve the teaching and learning processes,"” is third with a mean of (4.2111).
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- Item No.14, which is "The school principal puts informed plans to manage and invest
the time to improve the educational process,” is last on the list having a mean of
(4.0043). Notice that the mean of all items is not less than 4 out of five. This indicates
that practices retlecting the planning principle ot TQM are highly existent in BE
schools.

Table 12 Planning for Total Quality Management in the School

No. Questionnaire Item N Mean Std. Rank
_ Vahd Missing Deviation
12 The school plan includes procedures 470 0 43298 251473 |

for continuous improvement in
teaching and learming processes.

11 The school principal engages the 470 0 4.2404 1.00726
members of school community in
planning tor continuous
improvement of the school output.

16 The school plan invests the available 469 I 42111 2.15138 3
resources in order to improve the
teaching and learning processes.

17 The school plan puts into account 470 0 4.2043 98213 4
the equipments and technologies that
would enhance the teaching and
learning processes.

13 The school plan focuses on routers 469 | 4.1343 95243 8
that lead to improve the quality of
services offered to students.

15 The school plan reflects the school's 466 4 4.0193 1.03573 6
vision around improving the
educational process.

9

14 The school principal puts informed 468 2 4.0043 1.11827 7
plans to manage and invest the time
to improve the educational process.
Total 4.1663 93548

3. Results of the Third Principle: Continuous Improvement
The total mean, as shown in table 13, 1s (4.0238) which indicates that the degree of

implementing leadership practices for continuous improvement is high in BE schools.
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Tuble 13 Continuous Improvement as a Principle of TOM

No. Questionnaire Item N

Valid Missing

Mean

Std.
Dewiation

Rank

26  Performs some development
projects that would improve the 470 0
educational services.

24 Encourages employees to conduct
research to improve the educational 462 8
process.

I8 Adopts the principle of continuous
development for employees at the 470 0
school.

28  Follows the process of continuous
assessment as a means to improve
the daily practices of teachers and
students.

21 Works continuously to find
appropriate solutions to the
problems to ensure the smooth 469 I
functioning of the educational
process.

23 Cares about employees' complaints
and suggestions regarding the 469 |
quahty ot school service.

25  Encourages employees to conduct
research to improve the educational 468 2
process.

19  Adopts the principle of continuous

improvement for the development

of teaching and leaming processes
to achieve high quality results.

Studies the internal environment of

the school and collects statistical

data to be analyzed and employed 470 0

in improving the educational

programs.

29  Employs the results of evaluating
the performance of teachers to
develop lesson plans and design
future programs.

20  Establishes a clear mechanism for
evaluating the quality of 469 I
educational outcomes.

27 Uses some models and objective
methods to evaluate the 469 1
performance of the school statt.

Total

470 0

468 2

9
t9

469 I

4.1766

4.1732

4.1021

4.0809

4.0512

4.0384

4.0064

3.9850

3.9830

3.9765

3.8657

3.8252

4.0238

3.17182

1.08445

2.5886

1.05593

1.06896

1.14849

1.11921

1.08612

2.60304

1.06090

1.11376

1.08177

94856

10

IA]
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Table 13 shows the following:
[tem No.26, which i1s "Performs some development projects that would improve the

educational services," comes in first place as the sample agreed that this practice is
highly existent with a mean of (4.1766).

Item No.24, which 1s "Encourages employees to conduct research to improve the
educational process," i1s second with a mean of (4.1732).

Item No.18, which i1s "Adopts the principle of continuous development for employees
at the school," 1s third with a mean of (4.1021).

Item No.27. which 1s "Uses some models and objective methods to evaluate the

performance of the school staff," is last on the list having the lowest mean (3.8252).

Results of the Fourth Principle: Training and Educating Human Resources

The participants show agreement that the principals in their schools place emphasis on

training and educating the human resources as the total mean is (3.9142), as shown in table

14.

Item No.31, which is "Conducts and arranges protessional development programs for
employees," 1s at the top as the sample agreed that this practice 1s highly existent with
a mean of (4.0789).

Item No.34, which 1s "Gives the opportunity for experienced and competent
employees to give training courses to improve the school performance,” is second with
a mean of (4.0596).

Item No.30, which 1s "Provides employees with new educational ideas that contribute
to the development of teaching practices," 1s third with a mean of (4.0277).

Item No.39, which is "Holds specialized courses within the school to improve the

performance of employees," comes is last on the list having the lowest mean (3.6368).
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Table 14 Traimng and Educating Human Resources as a Principle of TOM

No. Questionnaire Item N Mean Std. Rank
Valid Missing Deviation
31  Conducts and arranges professional 469 1 4.0789 1.03371 I
development programs for
employees.
34 Gives the opportunity for 470 0 4.0596 1.05936 2

experienced and competent
employees to give training courses
to improve the school performance.
30  Provides employees with new 470 1 4.0277 110111 3
educational ideas that contribute to
the development of teaching
practices.
35  Employs the talents of employees 470 0 39511 1.16622 4
and nvest their intellectual abilities
to achieve the quality and for
continuous improvement.
38  Trains employees on methods 469 | 3.9339 1.17393 8
taking advantage of the
information technology to improve
school services.
33 Develops the capacity of 470 0 3.9128 111151 6
employees based on the needs of
the profession in order to raise the
efficiency of their performance.

32 Uses appropriate tools to identify 464 6 3.8621 1.14327 7
and meet the training needs of
employees.

36  Enhances the spirit of creativity 470 0 3.8511 1.21607 8
and mmnovation among employees
through establishing programs that
support the creators.

37  Collaborates with other institutions 469 | 3.8316 1.19623 9
to raise the efficiency of
employees.

39  Holds specialized courses within 468 2 3.6368 1.28260 10
the school to improve the
performance of employees.
Total 3.9142 .89616

S. Results of the Fifth Principle: Leadership behaviors and Decision-Making
The participants agree that the principals in their schools are implementing leadership
behaviors and decision-making in schools in light of TQM, as illustrated in their responses
where the total mean 1s (3.9949), as shown in table 15.
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- Item No.43, which 1s "Directs employees towards the practice of self-evaluation in
order to develop a spirit of selt-censorship,” comes is n first place ag the sample
agreed that this practice 1s highly existent with a mean of (4.1343).

- Item No.46, which is "Interested in ideas and suggestions raised by employees to
improve the educational process at school, i1s second with a mean ot (4.0896).

- ltem No.42, which is "Delegates some authorities, taking into account the efficiency
of employees to perform administrative tasks," 1s third with a mean of (4.0726).

- Item No.47, which 1s "Checks periodically the views of students in the performance of
faculty as a mechanism to achieve quality,” comes last on the list having the lowest
mean (3.6574).

Table 15 Leadership Behaviors and Decision-Making in Light of TOM

No. Questionnaire Item N Mean Std. Rank
Valid Missi Deviation
ng
43 Directs employees towards the 469 1 4.1343 2.11150 |

practice of selt-evaluation in order to
develop a spirit of self-censorship.

46 Interested in1deas and suggestions 469 1 4.0896 1.09216 2
raised by employees to improve the
educational process at school.

42 Delegates some authorities, taking 468 2 4.0726 1.03424 3
into account the etficiency of
employees to perform administrative
tasks.

45 Encourages employees to freely voice 469 1 4.0618 1.19042 4
their views and to propose new ways
of working collaboratively.

44 Involves employees in decision- 469 | 4.0597 2.61502 5
making to develop their leadership
skills.

40 Follows the consultative management 469 1 3.9915 1.17121 6

style in the conduct school work to
broaden the base ot decentralization.
48 Follows continually the process of 470 0 3.9830 1.11193 7
implementing the administrative
decisions as a mechanism to achieve
quality.
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No. Questionnaire ltem w Ui Mean Std. Rank
Vahd  Missi Deviation
~ ng
41 Develops policies that are essential to 470 0 3.8979 1.13022 8
improve the quahty of the educational
process.
47 Checks periodically the views of 470 0 3.6574 1.25768 9
students in the perforimance of faculty
as a mechamsm to achieve quality.
Total Mean 3.9949 97199

6. Results of the Sixth Principle: Creating a Healthy, Safe Environment
Table 16 shows that the participants agree that the principals create a healthy, safe
environment in schools as a principle of TQM as the total mean of their responses is (4.0569).

- Item No.52, which is "Develop good human relations among the school staft™, is in
first place as the sample agreed that this practice i1s highly existent with a mean of
(4.1876).

- Item No.60, which 1s "Instills appropriate quality values among workers such as
cooperation, tolerance and accuracy of work", is second with a mean of (4.1830).

- Item No.49, which is "Creates an atmosphere of cooperation and participation which
encourages self-confidence and allows doing business efticiently”, is third with a
mean of (4.1745).

- Item No.55, which i1s "Provides orientation programs for new teachers, which help
them to adapt to the school environment smoothly, comes last on the list having the
lowest mean (3.7591).

Table 16 Creating a Healthy, Safe Environment as a Principle of TOM

No. Questionnaire Item N Mean Std. Rank
Valid Missing Deviation
52 Develop good human relations 469 1 4.1876 1.04747 1
among the school staft.
60 Instills appropriate quality values 470 | 4.1830 1.04102 2

among workers such as cooperation,
tolerance and accuracy of work.
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No. Questionnaire Item N Mean Std. Rank

Valid Missing Deviation
49 Creates an atmosphere of 470 0 4.1745 1.02599 3
cooperation and participation which
encourages self-contidence and
allows doing busmess efticiently.
54 Provides an environment that 459 I 4.1460 1.06063 4
encourages teamwork with high
spirit.
57 Provides a healthy, safe environment 470 0 3.1447 2.61297 5

for all members of the school tamily
that allows them to accomplish their
work without fear or shame.
50 Provides an appropriate social 469 | 4.1002 1.10775 6
chmate that increases intimacy,
harmony and morale among the
employees in the school.

56 Communicates with the other 461 2 4.0217 1.05272 7
institutions n the society.
53 Activate the appropriate channels of 470 0 4.0723 1.09031 8

communication for positive
interaction among the school statt.
51 Provides equal opportunities for all 469 1 4.0490 1.14902 9
learners and statt at the school,
which promotes a feeling of
satistaction and leads to better work.
58 Provides opportunities and arranges 470 0 3.9426 1.19652 10
events through which workers can
be proud of and brag about their

achievements.

39 Provides a network linking workers 470 0 3.8830  2.65764 11
each other, and with other
institutions.

55 Provides orientation programs for 465 5 3.7591 1.23789 12

new teachers, which help them to
adapt to the school environment

smoothly.
Total 4.0569 94111

From the previous analysis, it can be concluded that the degree of implementing TQM
principles in BE schools in Al Buraimi Governorate is high as the responses of the
participants show the leadership practices that retlect the theory of TQM exist through the

practices of the principals of their schools.
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The Mean and the Standard Deviation of the Six Principles of TQM
To find out which principle 1s highly present in schools, and which others need to be
developed, the researcher used the total mean and the standard deviation of the principles.

Table 17 The Total Mean of TQM Principles

Total Std.

e iR Mean Deviation

Degree  Rank

2 Planning for Total Quality Management in

the School 4.1663 93548 Iigh

6 Creating a healthy, safe environment 4.0569 94111 High Z
3 Continuous Improvement 4.0238 94856 High 3
5 Leadership Behaviors and Decision-Making ~ 3.9949 FHRSY) High 4
4 Traming and Educating Human Resources 39142 .89616 High 5
1 Adopting the Quality Philosophy 3.8715 .80033 High 6

From table 17, 1t is clear that all the six principles investigated are highly existent in
leadership practices in BE schools in the Al Buraimi Governorate. The second principle,
Planning for Total Quality Management in the School, acquired the highest mean (4.1663)
followed by the sixth principle, Creating a healthy, safe environment, that had a mean of
(4.0569). Continuous Improvement, which 1s a core principle in TQM theory, was ranked
third with a mean of (4.0238). The first principle of adopting the Quality Philosophy was last
n the hst with the lowest mean (3.8715).

Third Research Question
3. How can the practices of Basic Education school leaders be developed in light of

TOM in Al Buraimi Governorate?

The answer to this question was mainly shaped through the responses to the open-
ended question: ‘In your opinion, what are the most important suggestions to improve the
performance ot school principals in light of the TQM approach?’

Only 119 out ot 470 participants responded to the question, representing 25% of the
study sample. The remainder did not provide any suggestion, or indicated that the practices

mentioned throughout the questionnaire were sufficiently focused. The researcher felt that
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receiving responses tfrom 25% of the sample may affect the results of the question on
providing suggestions that may improve the performance of school principals in light of the
TQM approach.

A variety of suggestions were provided by the sample on how to improve the
performance of school principals. The researcher read through all the responses and
categorized them into the following topics:

Adopting the Culture of Quality

Two suggestions were received calling for adopting the culture of quality in schools
and clarifying its concept to all people in the educational field, as well as increasing peoples’
awareness of quality and its importance in the educational process. Hernandez (2001) has
recommended increasing the awareness of principals and teachers of TQM approach.
Attention must be drawn to the quality of education, not quantity.

Three respondents suggested the distribution of effective and useful books on
management, and providing each employee with explanatory brochures that describe one's
role in the school. It is necessary that employees m school are informed about the school plan,
and that principals set a unique goal for each academic year to achieve. In addition, principals
should keep a record of all things admimistration offer the teaching faculty. There should be a
deliberate plan for the school that all people there are committed to and that there should be a
link between the inputs, processes and outputs in the teaching and learning process. Attention
to feedback should exist, too.

Selecting Principals

Some suggestions referred to the need of principals to be intellectually oriented
towards the application of TQM principles. Respondents suggested that principals must be
subjected to certain standard exams, including mental and psychological tests. Selection

should be based on experience in the tield of educational work, competence and capacity. It
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would be preferable if the principal holds a master's degree in any educational major. The
participants believe that interviews, CVs or routine tests are not true indicators of the real
potentials of a person.

School administration should be formed based on quahty standards different from
conventional standards (experience, qualifications, pretesting, and continuous evaluation).
One of the suggestions indicated that current school leadership lacks the elements of
successtul leadership. Thus, electing principals should not be selected by principal's
nomination for hinvherselt or based on the number of years of experience. Instead, these
criteria should be replaced by the reports on sufficiency and the opinions of a large number of
principals' supervisors.

Training Principals

Suggestions indicated that the right selection of principals is not enough to improve
performance. However, principals should receive continuous training and follow-up, support
and monitoring to improve their performance. There was a suggestion to create a
comprehensive training course for all school principals. The total number of suggestions that
emphasized organizing training courses and programs in education quality and how to achieve
it were nineteen. Respondents recommended that these programs should be diverse,
comprehensive and ongoing on the TQM approach for principals and employees as well as for
students. One participant suggested increasing intensive awareness for students themselves
about their role in TQM in school.

Moreover, the training courses must meet the needs of principals. These courses
should be held before the principal starts his/her administrative tfunctions in the school in
order to attain management skills. Workshops should be introductory about the roles of
principals. Programs should be organized for principals on how to apply the foundations and

the principles of TQM and to share ideas on the new issues in school management or the
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school community. Furthermore, there should be special courses in educational psychology.
Many suggestions appealed for good preparation and appropriate orientation for school
principals to lead schools etfectively, and be informed by continuously raising issues.

In order to improve the pertormance of school principals, two respondents suggested
exchange wisits with principals of other schools to share experiences. Another asked for
regular contact between principals m different schools as well as with workers in the field of
education.

Teaching Staff

Organizing and proving good training should not be limited to principals only, but
school employees should also be included. Twelve suggestions focused on professional statf
development to benefit the teaching faculty. Suggestions called for specialized traming
sessions to improve the performance of employees and to raise their efficiency in the
scientific aspects of life and education, and to teach them the art of dealing with students and
parents.

Another suggestion was that academic preparation for teachers in colleges and
universities should include how to apply TQM in education. Three others called for attention
and sensitivity to the needs of employees and how to meet them. Needs assessment should be
done in collaboration with them to accurately identify their needs. Verra (2009) recommended
the using of a collaborative process of specific measurable goals to achieve this.

Three respondents emphasized the need for cooperation in working with all employees
and taking into account their circumstances in order to raise their performance level. Three
others indicated the importance of collective action to benetit all by sharing experience. A
similar number of suggestions recommended courses that would enhance team work,

cooperation and achieving public benefit. Additionally, eight respondents focused on the
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value of constant cooperation and participation, especially among the teaching faculty and the
administrative staft.

Suggestions also presented the need to provide an appropriate social climate to
increase intimacy and harmony, and to improve the morale among employees. Respondents
also suggested establishing collective work projects as well as focusing on human
relationships between the teachers and the administration, good understanding among the
teachers. forming strong social relationships to achieve quality in work between the
principals, teaching staft and students. There were five suggestions calling for continuous and
better communication among teachers and stimulating possible communication channels to
keep in regular contact with them.

One suggestion was that the principal should be visible to the employees in their
rooms, so that they are treated in a family setting. The principal should show respect to them,
and not to threaten or shout on them. At the same time, he/she should set them a good
example n their dedication to work. Twelve suggestions called for some, apparently missing,
values in some schools demanded by employees such as taimess, equity and equality among
workers. For instance, six respondents asked for the application of a reward and punishment
system based on work efficiency as a criterion. Another suggestion was to apply
accountability in achieving faimess and applying quality.

Some suggestions called for creating rules to ensure the rights and rewards for
committed teachers to provide them with opportunities that enhance their achievements and
give them chances to teel proud of their work. There was another call for equal opportunities
among employees by following the philosophy of justice where there 1s no special favoritism
regarding promotion. Furthermore, there was a suggestion to work loyally accompanied with
encouragement and promotion that provide motivation and the ability to persevere.

Suggestions have shown that verbal reinforcement is not enough to praise the teachers tfor
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their achievements. Years of praise without concrete rewards leads to frustration, especially
when older employees see newly hired staff members rewarded while they are not despite
years of distinguished work.

Repeatedly, suggestions were made to deal with staff members fairly, with credibility
and objectivity. To measure this, there was a suggestion to conduct a survey in the form of a
questionnaire to measure the employees' satisfaction as well as to assess the work of the
school periodically.

Decision-Making Process

Twenty-three respondents emphasized the need to consult employees and request their
input to improve the educational process. Consultation, dialogues and participation would
give employees an opportunity to express their opinions and be involved in making
administrative decisions, particularly the ones related to students. In addition, the opinions of
employees with vast experience in school work should be integrated with the views of new
members of staft.

Another suggestion was to create a council m the school to share experiences with all
members of the school community. All these suggestions called for broadening the decision-
making base. Another suggestion was to ivolve the community to participate in making
school developmental plans and other programs, but under educational supervision. Others
emphasized that employees should participate in leading their schools. Moreover, some
people suggested appointing a day where a teacher plays the role of the school principal in
order to exchange experiences. There was a suggestion to create opportunities for teachers to
occupy administrative and technical tfunctions in their school to improve their abilities. Two
others suggested giving teachers the opportunity to manage the school as a way of improving

performance.
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Decision should not be made by one person. Some suggested a recycling operation go
that the principals stay for a year in each school. Other suggested highlighting positive points
in principals' leadership and promoting them. Nevertheless, principals must be constantly
supphed with staff. For instance, one suggested providing principals with assistants who have
rehable capabihties in carrying out administrative tasks and leadership practices assigned to
them, so that they create opportunities for principals to work in other areas.

The Physical Environment

One of the suggestions was to provide a relaxed atmosphere that is suitable to perform
work to a high quality. Another suggestion was to create a secure environment driving out
fear and stress. Three respondents suggested decreasing the workload on teachers and
releasing them from requirements that do not add anything to student achievement levels.
Others suggested reducing the hours in the school day, and increasing the number of teachers
in each school.

Others said that schools must be equipped with more technology that would encourage
teachers to be more creative so to invest their existing talents. Six suggestions showed the
necessity for creating a positive environment equipped with all essential tools to achieve a
high standard of quality. Two suggestions were for curriculum integration with school
activities to improve performance and another six were to provide schools with computers,
activate the information network, itermet services and other new technologies for easy
information access and to link workers with each other. There was a suggestion to facilitate
difticulties and obstacles in order to provide a productive leaming environment. Another
suggestion was to provide an appropriate environment that enables teachers to participate in

leadership and carry out some administrative responsibilities.
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Providing all of these things should be accompanied with constant motivation and
stimulation. This was revealed through eight suggestions to find opportunities for members of
staff to achieve progress and innovation.

Delegation

There were eleven suggestions to not restrict principals to certain laws imposed by the
Mimistry of Education or the Directorate of the Governorate. Principals should have clearly
defined powers to deal with some unusual phenomena in schools without the intervention of
the Directorate, such as dealing with teachers' frequent absences, and substituting teachers
with candidates who would work for a daily wage. Principals should be given full confidence
and powers necessary to perform their work etticiently.

In contrast, 1t was suggested authorizing principals to grant exceptional bonuses to
teachers who are committed to their work as this may allow principals to exercise a kind of
self-censorship. However, six people suggested that this should be accompanied with ongoing
monitoring, and follow-up evaluation and assessment. Principals should be accountable, and
they have to determine and resolve problems. At the same time, principals should be provided
with material and moral support, and there should be legislation to protect them.

Students

Twenty-two suggestions called for more attention to student learmning and their
comprehension of the curriculum. Achievement levels should receive more emphasis than
other school activities. Others indicated the need to move away from extra curriculum
activities as they do not add anything to student achievement. Instead, they are just a waste of
time and effort. Students should be the center of the educational process, and teachers should
know their different backgrounds. Others suggested seeking gifted students in each school to
create an opportunity for a creative generation while others suggested organizing special

events and art exhibitions to highlight school activities and exhibit student work. In addition,
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parents would be mvited to follow their children’s progress. Another suggestion called for
parental involvement and communication between the school and parents.

Other respondents revealed the need to create a suitable atmosphere for learning to
encourage students to conduct research and increase their motivation to cooperate and interact
with all factors of the educational environment. Others showed the need for instilling ethics
and good morale among students. In addition, there should be incentive awards to praise
outstanding students and their schoolwork. On the other hand, there should be rules to punish
disruptive students. Such rules must be applied strictly. There were two suggestions to take
into account students' opinions of the taculty to identify the strengths and weaknesses for sake
of improvement. All these suggestions are worthy of consideration to improve the
performance of principles within a TQM framework.

Fourth Research Question
4. Is there a statistical significant etfect of participants' gender, position held, and years
of experience on their views towards principals' implementation of TQM approach in

BE schools in Al Buraimi Governorate?

To answer this question, one way the ANOVA analysis was used was to test the ettect
of each factor separately on the participants' views towards implementing TQM approach in
BE schools.

1. Testing the 'Gender' Factor:

The null hypothesis was: There 1s no statistical significant eftect ot participants'

gender on their views regarding the implementation of TQM approach in BE schools in Al

Buraimi Governorate. Table 18 shows the Descriptive Statistics.
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Table 18 TQM Descriptive Statistics, Independent Variable: Gender

TQM Principles Gender Mean Std. Deviation

I Adopting the Quality Philosophy Male 3.5459 .85268
Female 3.9769 75425

2 Planning for TQM i the School Male 3.9054 1.34715
Female 4.2508 13872

3 Continuous Improvement Male 3.6401 96588
Female 4.1481 91010

4 Training and Educating HR Male 3.5235 98154
Female 4.0407 .82951

5 Leadership Behaviors and Decision-Making Male 3.7563 92654
Female 4.0721 97506

6 Creating a healthy, safe environment Male 3.7893 92965
Female 4.1436 92967

Table 19 One-way ANOVA test by Gender

TQM Sum of df Mean I Sig.
Squares Square

Principle | Between Groups 16.138 1 16,138  26.568 .000
Within Groups 284.273 468 607
Total 300.411 469

Principle 2 Between Groups 10.366 1 10366 12126 001
Within Groups 400.068 468 .855
Total 410.434 469

Principle 3 Between Groups 22,422 1 22422  26.262 .000
Within Groups 399.566 468 854
Total 421.988 469

Principle 4 Between Groups 23.239 1 23.239  30.774 .000
Within Groups 353413 468 755
Total 376.652 469

Principle 5 Between Groups 8.666 1 8.666 9.336 .002
Within Groups 434.429 468 928
Total 443.096 469

Principle 6 Between Groups 10.904 1 10904 12617 .000
Within Groups 404.481 468 .864
Total 415.386 469

Table 19 shows the sum of squares, between groups and within groups, degree of
freedom (df) and the mean square for each principle. The values of (F) and (Sig.) determine 1f
there is a significant effect or not. If Sig. value i1s lower than 0.05, there is a significant effect
of the variable on the participants' responses (Abu Zaid, 2010). The table shows that for all

principles, the Sig. value is lower than 0.05 which means that there is a statistical significant
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eftect of participants' gender on their views regarding the implementation of TQM approach
mn Bl schools m Al Buraimi Governorate. To test for homogeneity of variance. Levene's test

was conducted. Table 20 shows the mean and the standard deviation for each group.

Table 20 Descriptive: Overall Meaun

N Mean Std. Deviation
Male 115 3.6934 .85047
Female 355  4.1054 74206
Total 470  4.0046 78923

As indicated in table 21, Levene's test is not signiticant. Thus, there is no statistically
significant difference between males and females on the six dependent vanables.

Tuble 21 Test of Homogeneity of Variances: Overall Mean

Levene Statistic dfl df2 Sig.

3.090 1 468 079

2. Testing the 'Position Held' Factor:
The null hypothesis was: There is no statistical significant ettect of participants’
positions held on their views regarding the implementation of TQM approach in BE schools
in Al Buraimi Governorate. Table 22 shows the Descriptive Statistics.

Tuble 22 TQM Descriptive Statistics, Independent Variable: Position held

Principle Principle Principle Principle Principle Principle

Job's Title ] 2 3 4 5 6

Administra- Mean 3.8670 4.1918 3.932] 3.8752 4.0053 3.9996

tive N 73 73 73 73 73 73

ieahmpoall S 87369 80504 94824 96911 93156 97470
Deviation

Teacher Mean 3.8723 4.1616 4.0407 39213 3.9929 4.0675
N 397 397 397 397 397 397
Std. o 78729 95837 94885 88320 98037 93568
Deviation

Total Mean 3.871S 4.1663 4.0238 39142 3.9949 3.0569
N 170 470 470 470 370 470
Std" . .80033 93548 94856 89616 97199 94111
Deviation _
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Table 23 One-way ANOVA test by Position held

TOM Sum of df Mean F Sig.
Squares Square

Principle | Between Groups .002 1 .002 .003 958
Within Groups 300.409 468 642
Total 300.411 469

Principle 2 Between Groups .056 1 .056 064 .800
Within Groups 410.378 468 877
Total 410.434 469

Principle 3 Between Groups 126 1 126 .807 369
Within Groups 421.262 468 .900
Total 421.988 469

Principle 4 Between Groups 131 1 131 163 686
Within Groups 376.520 468 .805
Total 376.652 469

Principle 5 Between Groups 009 1 .009 010 .920
Within Groups 443.086 468 947
Total 443.096 469

Principle 6 Between Groups 284 1 284 321 572
Within Groups 415.101 468 .887
Total 415.386 469

Table 24 One-way ANOV'A test by Position held, Overall Mean

Sum of Squares df Mean Square 7 Sig.
Between Groups 059 I .059 .094 159
Within Groups 292.074 468 624
Total 2021132 469

Tables 23 and 24 show that for all principles, the Sig. value is more than 0.05 which
means that there i1s no statistical significant eftect of participants' position held on their views
regarding the implementation of TQM approach in BE schools in Al Buraimi Governorate.

3. Testing 'vears of experience' Factor:

The null hypothesis was: There is no statistical signiticant effect of participants' years of

experience on their views regarding the implementation of TQM approach in BE schools in

Al Buraimi Governorate. Table 25 shows the descriptive statistics.
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Tuble 25 TQM Descriptive Statistics, Independent Variable: Years of Experience

Principle  Principle  Principle  Principle  Principle  Principle

Years of Experience | 2 3 4 5 6
1-5 Mean 3.8745 4.1620 4.0059 3.8326 3.9667 3.9915
years N 128 128 128 128 128 128
Std. Deviation 5775 1.03021 1.02978 87271 1.00551 .82836
6-10  Mean 3.8600 4.1779 3.9944 3.8011 3.9467 39941
years N 163 163 163 163 163 163
Std. Deviation 81630 97542 93235 .87888 90640  1.01308
More  Mean 3.8795 4.1623 4.0650 3.9973 4.0643 4.1736
than 10 N 176 176 176 176 176 176
years  Std. Dewviation 81291 83126 ST 27 92824 1.01131 o)l
Total Mean 3.8713 4.1677 4.0241 39151 3.9965 4.0614
N 467 467 467 467 467 467

Std. Deviation 19773 93785 .94940 .89682 97369 93803

Table 26 One-way ANOVA test by Experience

TQM Sum of  df Mean F Sig.
Squares Square

Principle 1 Between Groups  .034 2 017 .026 974
Within Groups 296.515 464 639
Total 296.549 466

Principle 2 Between Groups  .026 2 013 015 985
Within Groups 409.847 464 .883
Total 409.874 466

Principle 3 Between Groups  .480 2 240 265 767
Within Groups 419.551 464 904
Total 420.031 466

Principle 4 Between Groups  2.155 2 1.078 1.342  .262
Within Groups 372.644 464 .803
Total 374799 466

Principle 5 Between Groups 1.328 2 664 .699 497
Within Groups 440.478 464 .949
Total 441.806 466

Principle 6 Between Groups ~ 3.558 2 1.779  2.031 132
Within Groups 406.472 464 .876
Total 410.030 466

Table 26 shows the value of (F) i1s not signitficant for all the six principles. The Sig.
value 1s more than 0.05 which means: there is no statistical significant eftect of participants'

years of experience on their views regarding the implementation ot TQM approach in BE
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schools m Al Buraimi Governorate. Table 27 shows the overall mean and the standard
dewviation for each group. The results were as follows:

Tuble 27 Descriptive: Overall Mean

N Mean Std. Deviation
1-5 years 128 39722 76993
6-10 years 163 3.9775 80216
More than 10 years 176 4.0570 .79209
Total 467 4.0060 .78895

Table 28 Test of Homogeneity of Variances.: Overall Mean

Levene Statistic dfl df2 Sig.

| 320 2 464 266

The results of Levene Statistic in table 28 show that the Sig. value i1s more than 0.05,
which means that the difference between the three groups is equal. From the tables, it can be
concluded that there is no significant difference between the three groups. Table 27 shows
that the mean of the group (1-5 years) is (3.9722), the mean of the group (6-10 years) is
(3.9775), and the mean of last group 1s (4.0570). Thus, there is no statistical significant effect
of participants' years of experience on their views regarding the implementation of TQM

approach in BE schools in Al Buraimi Governorate.

82



CHAPTER FIVE
DISCUSSION, CONCLUSIONS AND RECOMNMENDATIONS

The study aimed at developing leadership practices of BE schools' principals in Al
Buraimi Governorate in Oman in light of TQM approach. The first part of this chapter
discusses and summarizes the research findings. The second part provides recommendations
for practical implementation.

First: Findings of the Second Research Question:

I. Table 17 shows that all the six principles investigated are highly existent in
lcadership practices in BE schools in Al Buraimi Governorate. The overall mean of the degree
to which school principals are implementing TQM approach through their practices i1s high
where the mean 1s (4.0064).

This result retlects the eftorts of MOE in preparing principals to be the leaders who
control and manage the educational process and to achieve the goals of the five-year plans to
attain quality in education. The Ministry of Education, since its establishment in 1970, has
organized courses, seminars, conferences and workshops in addition to granting scholarships
to Sultan Qaboos University in order to prepare good leaders who will manage the schools of
the country. All these endeavors are in place in order to achieve the goals and objectives of
his Majesty Sultan Qaboos for the education system in the Sultanate of Oman.

In addition, 1t also retlects the etforts of the department of human resources in the
Directorate of Al Buraimi Governorate which regularly organizes programs to develop the
skills of school principals. As a result, principals have the skills and the abilities that enable
them to achieve a high level of excellence, and this has resulted in improving the qualhty of
education. Generally, these results are good indicators of the successful implementation of
adopting the TQM approach in the Sultanate of Oman schools as the existing practices are

supportive.
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2. The degree of practice of "Planning for TQM in the School" was the highest among all
other principles, while the practices of "Adopting the Quality Philosophy" got the

lowest degree, as shown n table 17.

The nterpretation of these results is that the principals have the ability to plan for
good work quality and have the ability to utilize the required resources but they lack the
culture, lack the awareness of vision and the nussion's effect in enhancing productivity. Many
studies have shown that the practices of building a vision, building consensus around a
common set of values, and fostering a culture that promotes the school as a leaming
organization may signiticantly influence and contribute to the overall success of the school
(Antonaros. 2010; DeLucia, 2011; Pereg, 2011; and Scuderi, 2007).

Although the Ministry of Education 1s moving forward towards implementing high-
quality programs to prepare principals, it seems that the preparation of principals is primarily
based on teaching them planning skills. Some principals may understand that administrative
work 1s limited to the implementations of policies and plans.

Planning practices of basic education school principals, which are one of the vital
administrative tasks, were in first place as highly applied practices from participants’
perspective. This i1s due to the way principals are prepared in the Sultanate, which is tocused
on Management Skills such as planning, implementation, follow-up, etc. Principals are hard-
working managers in carrying out their responsibility.

Another interpretation is that principals may focus on the administrative aspects ot the
job such as planning and supervising the work of the school. Undoubtedly, these are
important elements of any work at any organization. This indicates that principals are
preparing informed school plans that include procedures leading to continuous improvement

in teaching and learning processes. Moreover, they have the ability to develop plans taking
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into account school equipment and techniques. The study by Hill (2008) emphasized that
organizations do better at planning.

Another reason could be that when training courses and professional development
programs arc organized for principals, the topics are usually about the basics of planning for
school work, management and supervision skills in school management, and effective
management techniques in developing school performance through planning.

This may also reflect the principals' awareness of the importance of planning in the
work as planning is the most important practice and function required by a principal. They
realize that good planning for a school distinguishes it, and allows it to enter into competition
with others. In addition, 1t can meet the aspirations sought by its members. At the beginning
of each year, all schools in the Sultanate are required to create a plan for the whole academic
vear. This plan is checked and reviewed by a committee tfrom the Directorate.

These practices are highly existent in schools from the participants' perspective which
may be due to what they observe in practice such as well-prepared meetings organized by the
school administration or the commitment of principals as they appear to have sound personal
organization and self-discipline.

3. The degree for practice of "Creating a Healthy, Safe Environment” was in second
position among other principles with a mean of (4.0569).

The interpretation of this result is that the teachers find their school a sate environment
that helps them to do their work well. They are provided with a place of intimacy and
harmony. It means that principals are interested n establishing positive human relationships
and also interested in providing the appropriate atmosphere for cooperative work. They are
also concerned about increasing the morale of employees, and strengthening relations

between them without doubt that school leadership has a significant impact on change for the
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better as 1t plays a role in achieving quality in work through the creation of a positive climate
and activating the channels of communication.

4. The degree for practice of "Continuous Improvement" was in third position among
other principles with a mean ot (4.0238). Continuous development practices of the BE school
principals have a high degree from the participants' perspective. The reason could be that the
Ministry of Education has undergone various developmental stages and changes in its vision
and goals. The Mmistry of Education 1s committed to improving the quality of education.
This has been reflected in the practices of principals in the schools, where the focus has been
on quality rather than quantity as one goal of the Economic Vision 'Oman 2020"' as this has
become the orientation of the whole educational process. Hernandez (2001) stated the primary
rationale for implementing TQM is to take the organization in a new direction and to place the
focus on systems.

5. The degree for practices of "Leadership Behaviors and Decision-Making" was in
fourth position among other principles with a mean ot (3.9949). This is due to the fact that
principals follow the management style of consultation, and they may delegate some
responsibilities to employees to involve them in decision-making process. As the study of.
Bozman (2011) showed the necessity for school leaders to abandon the traditional method of
top-down or authoritative leadership behavioral style and adopt a more conciliatory method of
leadership that follows a participatory approach to school leadership. The result also means
that employees can express their views freely in meetings and present their ideas and
suggestions to the school administration. Still, some teachers do not participate or express
their opinions to others. Bear in mind that quality requires total involvement which means the
contribution of every person's etfort towards achieving quality.

6. The degree for practices of "Training and Educating Human Resources" was in fifth

position among other principles with a mean of (3.9142). The interpretation of this result is
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that school principals are interested in following professional development programs for their
teachers 1n order to improve their abilities. Still, this aspect of work needs more attention. It
seems that teachers in-service do not receive adequate training. Schools are required to
organize a number of days for professional development in the first weeks of each year and at
the end of each academic semester when the teaching load is less. In addition, teachers who
Join the professional programs organized by the department of human resources in the
Directorate are usually selected by their supervisors while other teachers do not get the same
opportunity. Being in fifth position may retlect the lack or inequality of opportunities for
professional development, or that some teachers may not have their needs continuously
assessed.

7. The degree for the practice of "Adopting the Quality Philosophy" was in last place
among all other practices. Form the participants' perspective, the degree for practice is still
high. The researcher refers this to the fact that the teachers and other employees in schools
may not be informed of the vision and mission of the school, and that some principals may
neglect their role to spread a particular culture amongst their employees in their schools.
Certainly, creating a culture requires time and special capabilities, and efforts to instill certain
values among the members of the school community. Principals should leamn to use all
available means to spread certain ideas.

The concept of total quality management is a relatively recent concept in the Arab
world n the tield of production and services. The application of such a concept requires
continuous follow-up, patience, well-organized efforts and time. It seems that principals are
doing well in planning and working to achieve high quality products automatically without an
identified culture of quality. The results show that they have excellent planning for work

quality. This draws a clear picture that principals are seeking quality without a unified, clear
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idea overwhelming the work. This means that managers have strong planning skills but lack
an expressive culture to spread among staft members.

As previously mentioned, the ministry works to provide principals with management
and organizational skills. It 1s not based on educational leadership that is heavily concerned
with nstilling specific values, beliefs and ideas. Adopting the culture or the philosophy of
quality is one of the most important principles of TQM. It is the first of Deming's fourteen
points. All employees, regardless of their level and position, must be aware of the TQM
concept.

The lack of quality culture could be one of the obstacles for the successful application
of TQM. which requires principals to be knowledgeable of TQM principles, stages of the
application, and measurement indicators. Success could be achieved through perseverance
and follow-up according to the unique circumstances ot each institution.

This reveals the need for the Ministry ot Education and its Directorates to promote the
culture of total quality by distributing periodicals, or newsletter and acquiring principals with
strategies to define and spread quality culture in their institutions as it was evident that staft
lacks the TQM knowledge.

By ranking the six principles from lowest to highest, we obtained the following:
adopting the quality philosophy, training and educating human resources, leadership
behaviors and decision-making, continuous improvement, creating a healthy, safe
environment, and planning for TQM in the schools. All got a high degree for practice in BE

schools in Al Buraimi Governorate as the total mean ranges from (3.8715) to (4.1663).
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The Mean and the Standard Deviation of the Practices within Each Principle in the

Questionnaire:

1. Results of the First Principle: Adopting the Quality Philosophy

Table 11 shows that the total mean of principles practices of adopting the quality

philosophy as a principle of TQM in Al Buraimi schools is (3.8715). The practices were

ranked as follows:

Item No.2, "The school's vision and mission includes signals to adopt the culture of
total quality in teaching and learning processes”, achieved the highest mean (4.0064).
The interpretation of this result is that school principals include the vision and mission
of the school to improve the quality of teaching and learning. During the process of
creating the school vision and mission, they compose a team of teachers from different
subject areas to produce well-stated phrases with a careful selection of words. The
final product will be hung above the schools' gate.

Item No.9, "Works to spread the ideas of achieving the students and parents’
expectations of the educational process”, was second with a mean of (3.9829). The
interpretation of this result is that principals are keen to meet the expectations of the
students and parents. Thus, they work to spread this idea among employees. Students
expect success, as do their parents, and principals seek to achieve these expectations
through their commitment to routine work i addition to various school activities to
achieve the intended goals of the educational process. To achieve this, principals use a
variety of ways, although some of them are illegal and against the ethics of the
teaching profession. For example, some parents expect their children to succeed even
though they are careless. At the end of the semester, a considerable number of children

tail, and principals find that this does not meet the previously stated expectations.
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They ask teachers to raise the marks of students, or a committee is formed to give
students marks unlawfully to pass them and reduce the percentage of failing students.
Item No.4, "Uses all available means. to promote the culture of total quality among the
members of the school family", was third with a mean of (3.9678). The interpretation
of this result 1s that principals exploit the actual capacities of their schools in all
available ways. Such ways are well-identified and clear to them so that they utilize
them easily such as meetings within the school, visits to classrooms and teachers'
rooms, and morning assemblies to spread their ideas of improving the quality of work.
Item No.5,"Distributes periodicals that define the principles governing the work ot the
school," ranked the lowest among all practices mentioned i the questionnaire
(3.5494). The nterpretation of this result is that this method of spreading a specitic
culture or certain ideas is not tfollowed by some principals, or is rarely used. The
methods mentioned earlier such as meetings and visits are easier than publhishing and
distnibuting periodicals although the latter 1s of great help to spread a culture
systematically.

2. Results of the Second Principle: Planning for TQM in the School

The results of table 12 show that the degree of implementing leadership practices of

planning for TQM is high, too, as the total mean 1s (4.1663). Principals in BE schools in Al

Buraimi Governorate have the skills for good planning. They engage the members ot school

community in producing school plans that makes the work easier and encourage members to

commit to plans as planning determines the goals and organizes the work. The following three

practices were ranked on the top of the all practices mentioned on the questionnaire.

Item No.12, "The school plan includes procedures for continuous improvement in
teaching and learning processes”, comes at the top of planning practices, achieving the

highest mean (4.3298). The interpretation of this result i1s that school principals
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possess the necessary skills for preparing plans that are mainly focused on improving
teaching and leaming processes, which is the ultimate goal that the Ministry of
Education 1s seeking through the establishment of schools. Moreover, they have the
ability to identify the targets that would direct members of the school community
members towards achieving the best results.

Item No.ll, "The school principal engages the members ot school community in
planning for continuous improvement of the school output”, 1s second with a mean of
(4.2404). The interpretation of this result 1s that school principals involve members of
the school community in producing the plans giving the members an opportunity to
participate, make them feel valued and enhances confidence in their abilities. School
principals realize that the administrative process does not depend on the principals'
views only. However, they apply the principle of partnership to achieve the goals as
this leads to members' commitment to their ideas in order to accomplish them.

Item No.16, "The school plan invests the available resources in order to improve the
teaching and learning processes”, was third with a mean of (4.2111). The
interpretation of this result i1s that the school principals are good at taking advantage of
the possibilities at school and the available means for optimal utilization in order to
develop the overall performance of the school to achieve better results. They also
invest the school capabilities for continuous improvement.

Item No.l4, "The school principal puts informed plans to manage and invest the time
to improve the educational process", is last on the list having the mean (4.0043). The
interpretation of this result is that designing informed plans to effectively manage their
time is not an easy practice for the school principals. They should be aware of the

importance of time and acquire the necessary skills that would enable them to
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successfully manage their time by performing specific tasks according to a timetable

to achieve the desired results.

3. Results of the Third Principle: Continuous Improvement

Table 13 shows that the degree of leadership practices for continuous improvement is
high in BE schools with a mean ot (4.0238). The practices are ranked as follows:

- Item No.26. "Performs some development projects that would improve the educational
services", 1s in first place with a mean of (4.1766). The interpretation of this result 1s
that school principals are always looking for innovative projects to make their schools
more distinguished and improve educational services. There is competition among
schools to have high reputation, and to win the annual Sultanate competition,
"Hygiene and Health Maintenance in the School Environment”. The principals
perform some excellent projects within the schools themselves, or outside for the local
community. In addition, there i1s a Media Coordinator in each school to report and post
the school news in the forum of the Educational Portal (www.moe.gov.om). Principals
compete to attain new educational projects.

- Item No.24, "Encourages employees to conduct research to improve the educational
process”, was second with a mean of (4.1732). The interpretation of this result 1s that
principals have become aware of the modem trends that conducting educational
research may contribute to the continuous development process, and may atfect the
performance of teachers as it enhances their self-confidence and expands their
knowledge. They realize that conducting research is a useful method of professional
development. Al Buraimi Directorate organizes a course called, "Research for
Professional Development (RPD)." Thus, they encourage and support their employees

to conduct research within the school.
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- Item No.18, "Adopts the principle of continuous development for employees at the
school", was third with a mean of (4.1021). The interpretation of this result is that
principals are working according to the aspirations of MOE in the Sultanate which is
seeking continuous improvement in the education system. The improvement of
employees' skills and knowledge 1s directly reflected in the quality of education
services. Through meetings and classroom visits, principals motivate and guide
employees to adopt new methods and exchange their experiences with colleagues
within the school, or from other schools. In addition, during their visits, principals
provide usetul teedback that contributes to improving teachers' performance.

- Item No.27, "Uses some models and objective methods to evaluate the performance of
the school staft”, comes last on the list having the lowest mean (3.8252). The
interpretation of this result 1s that principals cannot improve what they cannot
measure. Therefore, they cannot achieve quality standards unless they use the tools to
measure progress. They are required to use diverse and objective models to assess the
work of the school, and to follow a systematic evaluation mechanism such as written
reports and meetings to provide employees with usetul feedback for their performance
as a continuous act throughout the academic year.

4. Results of the Fourth Principle: Training and Educating Human Resources
Table 14 shows that the degree of leadership practices of training and educating the
human resources is high as the total mean 1s (3.9142). Practices were ranked as follows:

- Item No.31, "Conducts and arranges protessional development programs for
employees", is in first place with a mean of (4.0789). The interpretation of this result
is that school principals play their role and participate in preparing their teachers
professionally. They realize that they are responsible for the work of employees in

their educational institutions, and they have the power to arrange protessional
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development programs to improve their performance. This is one of the basics to
mmprove learning and teaching i schools as it helps teachers enhance and strengthen
the positive aspects and avoid deficiencies in their performance. The implementation
of training and professional development activities is recommended by many studies,
such as (DeLucia, 201 1; Kim, 2010; Knobl, 2010 and Quebodeaux, 2010).

[tem No.34, "Gives the opportunity for experienced and competent employees to give
traming courses to improve the school performance”, was second with a mean of
(4.0596). The mterpretation of this result i1s that school principals trust in the
capacities of the school staft and allow them to transfer their experience to others and
expand their knowledge. This helps principals to know their staft well and identity
expertise and personnel. Moreover, the result means that school principals have the
ability to discover efficient leadership to lead and conduct courses within the school.
They can manage human resources within the school, which is an important factor for
the school's success in order to achieve its goals. Depending on the capacity of the
special talents of employees keeps them motivated and improves the quality of work
and productivity. Generally, recognizing the contributions of employees leads to
improvement in their performance. Cunningham (2007) recommended employing the
expertise of professionals who have expertise in working with educational institutions
on implementing quality management.

Item No.30, which is "Provides employees with new educational ideas that contribute
to the development of teaching practices”, was third with a mean of (4.0277). The
interpretation of this result i1s that school principals play their role in helping teachers
to improve their performance. They guide and encourage them to understand the

requirements of their job and to acquire new skills. They also provide them with
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opportumties to mprove teaching through class visits, meetings, and arranging
professional programs, as mentioned previously.

- Item No.39, which s "Holds specialized courses within the school to improve the
performance of employees”, achieved the lowest mean (3.6368). The interpretation of
this result is that principals are not independent to exercise authority upon their
institutions to arrange sessions and workshops within the schools. This may be due to
the heavy burden upon them or because they see that current professional development
activities are sufticient.

S. Results of the Fifth Principle: Leadership Behaviors and Decision-Making
Table 15 shows the degree of implementing leadership behaviors and decision-making
practices in BE schools in Al Buraini Governorate is high as the total mean 1s (3.9949). The
practices were ranked as follows:

- Item No.43, "Directs employees towards the practice of self-evaluation in order to
develop a spirit of selt-censorship”, 1s in first place with a mean ot (4.1343). The
interpretation of this result is that school principals adopt new methods and strategies
to improve performance through trusting staff. They direct teachers for self-
assessment and self-censorship to improve their work. It may be due to the large
numbers of teachers in each school that principals tind it difticult to monitor the work
of all teachers, or principals are aware that quality stems from the workers themselves.
not to impose on them.

- Item No.46, "Interested m ideas and suggestions raised by employees to improve the
educational process at school"”, was second with a mean ot (4.0896). The interpretation
of this result is that the school principals interact with employees and listen to their

concerns. They respect them and try to meet their needs and desires. This retlects the
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behet of principals that employees have the right to an equal chance to express their
views. Besides, this method stimulates the capacities ot employees.

Item No.42, "Delegates some authorities, taking into account the efficiency of
employees to perform administrative tasks", was third with a mean of (4.0726). The
interpretation of this result is that the function of school administration is no longer
based on the opinion or the ideas of the principal only. However, the function depends
on the principle ot participation as the school does not belong to a particular person
but to a group of individuals working to achieve their goals in the organization they
work . Principals delegate some responsibilities to some employees to discover their
abilities and to prepare them to be leaders. They all share the load and the lead. Hart
(2010) found that encouraging and inviting teachers to be leaders will encourage the
growth of new leaders through providing specific instruction in leadership skills,
activities, and opportunities to teachers.

Item No.47, "Checks periodically the views ot students in the performance ot faculty
as a mechamsm to achieve quality”, achieved the lowest mean (3.6574). The
interpretation of this result is that the students' role 1s no longer as the recipients of the
information. However, students have become key participants in evaluating
educational services, and a source of useful feedback to improve the work of the
school. Principals should allow students to express their opinions, to understand their
needs and interests and then to achieve them as they are the center of the educational
process. Principals are not used to checking the level of customer satisfaction, neither
student satistaction, in order to adjust and improve the processes continuously. They
should move away from the traditional evaluation system that i1s based on a

comparison of teachers' performance with each other.
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6. Results of the Sixth Principle: Creating a Healthy, Safe Environment
According to Knobl (2010). providing a safe learning environment was one of the
important factors to improve school work. Table 16 shows that principals create a good
environment in schools that enhance the quality of work as the total mean is (4.0569). The
practices were ranked as follows:

- Item No.52, "Develop good human relations among the school staft™, is in first place
with a mean ot (4.1876). The interpretation of this result is that the school principals
have high social skills that enable them to build a positive relationship between their
employees. They understand the importance of integration with others and the
importance ot good relations that creates the appropriate conditions tor work and leads
to better productivity.

- Item No.60, "Instills appropriate quality values among workers such as cooperation,
tolerance and accuracy of work", was second with a mean of (4.1830). The
interpretation of this result i1s that the principals work eftectively to nstill positive
values that enhance the building of an appropriate environment. This usually happens
when there 1s a shortage in teachers' number in schools or to carry out collective
responsibility such as maintaining the order during a school day. For example, in girls’
schools, when a teacher 1s on maternity leave, other teachers in her group cooperate by
teaching her classes through the encouragement and appreciation of the principal.

- Item No.49, "Creates an atmosphere of cooperation and participation which
encourages self-confidence and allows doing business efticiently”, was third with a
mean of (4.1745). The interpretation of this result 1s that principals work to create an
atmosphere of cooperation among employees and remove barriers such as fear and
confusion as these lead to frustration and reduce innovation and initiatives. This kind

of atmosphere stimulates employees to increase productivity and work efticiently and
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effectively. Principals realize the importance of uniting the eftorts of employees in
school. so they encourage them to work in teams and groups to avoid individualism.

Item No.55, "Provides orientation programs for new teachers, which help them to
adapt to the school environment smoothly", achieved the lowest mean (3.7591). The
nterpretation of this result is that the human resources are the most important element
for improving the quality of work. Theretore, principals should pay greater attention to
newly hired teachers in their schools by providing them with orientation programs.
Some principals neglect this point by referring new teachers to other teachers in the
school and not adequately preparing them for the specitic conditions of their schools.
New teachers are an important requirement to achieve comprehensive quality in
schools, so they must be subject to attention and interest in all respects. Principals
should organize programs for them to acquire the necessary skills and knowledge, and
prepare them psychologically to understand and accept the concepts and practices of

improving the quality of work.

Second: Findings of the Third Research Question:

25% of participants provided suggestions on how to improve the performance of

principals. Some were intended for policy makers, some for the principals themselves, and

others were not related to improving principals' performance.

Participants recognize the significant role policy makers play in improving principals’

performance through the right selection, good preparation and ongoing training. The

conventional standards used for selecting principals should be revised and replaced with

quality standards, such as efticiency reports of direct supervisors. Comprehensive training

courses seem necessary, but they should be based on principals' needs to be eftective. This

may reflect the intensive need for training programs, and it could reflect an inadequacy of

current programs provided. The studies of Pereg (2011) and Hill (2008) proved that the lack
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of training of employees 1s one of the major obstacles that induced a sense of powerlessness
and stress, and the study of Talbert (2009) found that professional development activities for
principals have had a positive impact in helping schools meet their goals.

Policy makers should create rules to ensure the rights and rewards for committed staff
members so others are also motivated. Principals may have limited authority and have to
follow the rules imposed by senior management that may not fit the unique circumstances of
their school. Giving them an area of freedom, accompanied with support, may increase their
confidence and motivate them to be more productive and creative at work.

The study of Pereg (2011) recommended adopting a school-based management (SBM)
reform, in which the principals are given some authority in handling the schools. Participants
of the current study think that if principals share the space given to them by their employees,
this would 1mprove productivity. They are correct, as this may be reflected in their
understanding of their roles, their commitment, and motivation. Consulting employees
enlightens principals with new ideas, and value of employee input. Giving employees the
chance to play the role ot a school principal may let principals learn new ways ot leading as
the study of DeLucia (2011) has recommended. Simultaneously, employees may try out the
strategies they desire to see enacted by their principals. Involving parents in the educational
process will also be of great benefit, and let principals exercise their communication skills.

Principals themselves can improve their practices first by adopting a culture of quality,
and clantying the concept of quality to school community members. These suggestions
support the position of "Adopting the Quality Philosophy" as it was ranked last. Participants
need to be informed about school plans, the ideas and values that motivate them for high
quality. There may be a lack of using written means to spread specific ideas among them. The

study of Ibekwe (2006) recommended that top leaders must begin to promote, encourage and
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support TQM in all academic programs as leadership support of TQM could help to create
awareness.

Principals themselves must realize that they have a great deal of influence within their
building, so they should model the way and inspire others to do the same. Setting a personal
example of what principal expect of others is one of the most effective behaviors, as shown in
a number of studies (DeLucia, 2011; Hart, 2010; and Hill, 2009).

Participants believe in the value of cooperation among employees themselves and with
admimistration, too. The study of Hill (2009) recommended that principals develop
cooperative relationships with people they work with. Respondents of the current study
realize the role of principals in creating a positive climate for employees in order to improve
work quality. Establishing work-teams, having collective projects and organize the work
among employees is a useful way. Principals are required to be able to organize and direct
groups, and have good communication skills. It seems that teachers in BE schools in Al
Buraimi Governorate like to work in groups and to share success together.

Using students' opinions on the services provided by school may be an accurate source
to improve the quahty of work. Therefore, principals should apply practices to gather
necessary information for improvement. This matches the TQM approach that focuses on
customers. Other suggestions, such as decreasing the load of teachers, decreasing the number
of hours in a school day, and moving away from extra-curriculum activities, are not
applicable, and they have no relation to improving principals' practices.

Third: Findings of the Fourth Research Question:

There is a statistical significant eftect ot participants' gender on their views regarding

the implementation of TQM approach in BE schools in Al Buraimi Governorate regarding

females. However, there is no statistical significant effect of participants' position held or
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years of experience on their views regarding the implementation of TQM approach in BE
schools in Al Buraimi Governorate.

From table 20, the overall mean of the males is (3.6934). while the females' overall
mean is (4.1054). This means that females believe that BE school principals are implementing
TOM principles through their practices in their schools more than males do. The
interpretation of this result could be that female principals, or principals in female schools, are
better at planning, providing a safe environment, involving staff n decision-making, creating
professional development opportunities and improving their schools.

It could be because female teachers find their schools a good place to work n, more
than males do, and this could be due to the nature of female schools. Female teachers enjoy
good relations with others at work. In addition, they may enjoy meeting others and working in
groups which support the work of principals. This creates a strong sense of belonging, while
some males consider working in a school as a way of earning a living.

In schools, girls are easier to control than boys and they make less trouble, which
means lighter loads upon female principals who then have time to do enhanced work at their
schools. Moreover, temale principals may be better engaged in their work and truly appreciate
the eftorts exerted in schools unlike males who may focus on the teaching and learning
process. and may be not interested in school development.

There may be a difterence in the way that male and female principals deal with their
staff. This 15 affected by the staff themselves. From field experience, females are more
committed than males, as some male teachers have frequent absences without excuses and
others are not satistied with their schools. Certainly, this is retlected in principals' practices.
Principals need the support of their staft to improve. Besides, the differences between male
and female responses may refer to the nature ot each gender. Male teachers may judge things

in a rational manner, unlike females who seem to be emotional in their judgment. For
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example, when a female principal cares about her staft and treats them kindly, this may affect
the judgments of female teachers who will carry out things positively.

On the other hand, there 1s no statistical significant effect of participants' position held
or their years of experience on their views towards implementing TQM approach in BE
schools. Admmistrative/technical staft has similar views to teachers. This may be due to the
fact that all work in the same organization is dealt with by the same principal. Although
administrative technical staft may be more exposed to deal directly with the administration
experiencing more interaction with principals than teachers, all have the same views. It could
be because principals have the same authority, and their practices appear to be the same to all
staff. Another reason could be regular meetings organized by the administration and attended
by all members of staff. This may play a role in shaping similar views.

Although participants were a combination of three different categories based on their
age, there was no significant difference in their opiions. The interpretation of this result
could be due to pre-determined roles carried out by a principal. Even though some staft has
experience with many principals through their journey in their teaching careers, and
regardless of their years of experience, their views were similar to the two other groups. It
seems that principals have been granted the same powers over the years, which make them
famihar to staft, or that the requirement of the field of educational could have formed them
into similar templates. The result could be also interpreted according to daily staft meetings
and other staft ot different ages, which is a social phenomenon for sharing ideas, exchanging

and transferring experiences and forming the same views.
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Summary and Conclusions

The important tindings are:

fad

TOM Investigated principles are highly existent in leadership practices in BE
schools in Al Buraimi Governorate. This is a good indicator for successtul
implementation of the TQM approach through principals' practices.

Planning for TQM in school practices are more existent among other principles,
however, principals may lack the practices of adopting a culture of quality.

There is a statistical significant eftect of participants' gender on their views
regarding the school principals' implementation of TQM approach in BE schools
in Al Buraimi Governorate.

There 1s no statistical significant eftect ot participants' position held or years of
experience on their views regarding the school principals’ implementation of TQM

approach in BE schools in Al Buraimi Governorate.

Recommendations

The findings of this study showed that the degree ot practices of implementing TQM

principles through BE school leadership 1s high in Al Buraimi Governorate. This 1s a good

indicator of the possibility of implementing TQM approach in school leadership. In addition,

it means that principals are moving forward towards improving the quality ot education as

MOE plans. Based on literature and conclusions reached, the researcher recommends the

following:

Promote awareness of the TQM approach: the Directorates should adopt the TQM
approach, spread and instill a culture of qualty in employees’ minds by
distributing newsletters.

Expand decentralization in policy formulation and decision-making: by giving

principals more administrative autonomy and making them responsible for their
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schools' performance. These decisions should depend on the data and information
gathered from employees and customers (the students, their parents and the local
community).

Increase staft participation: through the involvement and the empowerment of all
staft in making educational-decisions, and through identifying their needs and
perspectives during the decision-making to increase their level of support,
enthusiasm and commitment for the implementation of the school plan.

Organize protessional development programs based on the needs of principals and,
in light of the study findings, enhance their ability to influence their statf, gain
their cooperation, convince them to achieve the objectives of the educational
institution, and to overcome the challenges and ditticulties they may encounter in
the future.

Increase the local community's participation in the process of decision-making and
school planning taking into account their assessment of the services provided by
the schools as this 1s later reflected on their childrens’ achievements m addition to
identifying their needs and desires to increase eftorts to meet them so as to achieve
satisfaction.

Examine the ways in which principals can achieve the optimal use of human
resources and possibilities for education to improve the learming environment and

increase performance efticiency.
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The Main Study Questionnaire (English)
Subject: Designing the Data Collection Tool
In the Name of Allah, the Most Merciful, Most Gracious
Mr. Prof. / Dr. S
After Regards,
The researcher is currently working on a field study entitled:

"DEVELOPING THE PRACTICES OF BASIC EDUCATION SCHOOL LEADERS
INTHE SULTUNATE OF OMAN IN LIGHT OF THE TOTAL QUALITY
MANAGEMENT APPROACH"
in partial fulfillment ot the requirements for the degree of Master of Education in School
Leadership. The aim of this study is to identity the reality of leadership practices of Basic
Education school principals in the Sultanate of Oman in order to develop their practices in
light ot Total Quality Management Approach (TQM). This questionnaire will be applied to a

sample of teaching and technical statt.

To that end. a questionnaire was developed consisting of 60 items representing
leadership practices tfor BE school principals listed into six domains representing some basic
principles ot TQM. The questionnaire 1s divided into three sections: the first section asks tor
personal information about the respondent. The second section consists of the questionnaire
items. The third section 1s an open ended question to allow respondents to provide their
suggestions to develop the practices of BE school principals in the Sultanate of Oman. The
attached questionnaire 1s the data collecting tool from the tield. Based on your deep
experience in this area, judge this questionnaire in terms of:

1. Integnity of the language, and semantics, and the correct expression ot concepts.

9

The relevance of the questionnaire items in the domains they are listed in.
3. Adding or deleting any items or other domains.
This questionnaire is using the Likert Scale.
Note: A space has been left under each statement in the questionnaire to allow you
make any changes if necessary.

Thank you for your cooperation with the researcher.

Yours Sincerely,

Suhair Ali Al Mamari
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In the Name ot Allah, the Most Mercitul. Most Gracious
Dear taculty members,
Atter Regards,

The researcher 1s currently working on a field study entitled:

"DEVELOPING THE PRACTICES OF BASIC EDUCATION SCHOOL LEADERS
IN THE SULTUNATE OF OMANIN LIGHT OF THE TOTAL QUALITY
MANAGEMENT APPROACH"

m partial fulfillment of the requirements for the degree of Master of Education in School
Leadership. The aim of this study i1s to identity the reality of leadership practices of Basic
Education school principals in the Sultanate of Oman in order to develop their practices in
light of the Total Quality Management Approach (TQM). TQM means an effective
admmistrative system that i1s based on the adoption of a new philosophy of continuous

improvement to meet and satisfy customers' needs.

To that end, a questionnaire was developed consisting of 60 items representing
leadership practices tfor BE school principals listed into six domains representing some basic
principles of TQM. It is divided into three sections: the tirst section asks for personal
information. The second section consists of the questionnaire items. The third section 1s an
open ended question to provide suggestions.

Your help would be greatly appreciated m completing this questionnaire accurately
and objectively in order to enrich the subject ot study and achieve the desired results. Note

that your answers will be confidential and used only tor the purposes of research study.

Estimate time to read and answer the questions of this questionnaire will be 20 minutes.

Yours Sincerely,

Suhair Ali Al Mamani

United Arab Emirates University
To Contact:

E-mail: 200235586/ uaeu.ac.ae
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The Questionnaire

Section One: Personal Information:

Please put (V) next to the appropriate option:

1. Position Held: () techmecal (
2. Gender: ( ) male (
3. Qualhfication: () Diploma (
4. Years of Experience: ( )l to35 (

Section Two: The Questionnaire Items

) teacher
) female

) Bachelor's

)6 1010

() Master's

() morethan 10

The tollowing items retlect the leadership practices of school principals. To what extent do
you agree that these practices are applied in your school? Please, determine your position and
put (V) in the appropriate box.

First: Adopting the Quality Philosophy as a Principle of TQM

No. Items related to the practices of the school Degree for Practice
principal Very high | uncertain low | Very
high low
1 | The school's philosophy is focused on quality
education.
2 | The school's vision and mission includes signals
to adopt the culture of total quahty in teaching
and learning processes.
3 | The principal adopts clear ideas about improving
outcomes with high quality.
4 | Uses all available means to promote the culture
of total quality among the members of the
school family.
S | Distributes periodicals that define the principles
governing the work of the school.
6 | Works to build motivation among workers
towards development.
7 | Believes in the values of the partnership to
achieve the principles of total quality.
8 | Represents a model example in adhering to the
principles of total quality management.
9 | Works to spread the i1deas of achieving the
students and parents' expectations of the
educational process.
10 | Provides employees with clear job descriptions

that detine the duties and responsibilities for
each job.
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Second: Planning for Total Quality Management in the School

No.

The Items

Degree for Practice

Very
high

high

uncertain

low

Very
low

The school principal engages the members of
school community i planning for continuous
improvement of the school output.

12

The school plan includes procedures for
continuous improvement in teaching and
learning processes.

13

The school plan tfocuses on routes that lead to
improve the quality of services offered to
students.

14

The school principal implements plans to
manage and invest time to improve the
educational process.

'h

The school plan reflects the school's vision
around mmproving the educational process.

16

The school plan mvests the available resources
in order to improve the teaching and learning
processes.

17

The school plan takes into account the
equipment and technologies that would enhance
the teaching and learning processes.

Third: Continuous Improvement as a Principle of TQM

No.

The Items related to the practices of the
school principal

Degree for Practice

Very
high

high

uncertain

low

Very
low

18

Adopts the principle of continuous development
for employees at the school.

19

Adopts the principle of continuous improvement
for the development ot teaching and learning
processes to achieve high quality results.

20

Establishes a clear mechanism for evaluating the
quality of educational outcomes.

21

Works continuously to find appropriate
solutions to the problems to ensure the smooth
functioning ot the educational process.

y.

Studies the internal environment of the school
and collects statistical data to be analyzed and
implemented in improving the educational
programs.

Cares about employees' complaints and
suggestions regarding the quality ot school
service.

24

Encourages individual inmtiatives for improving
quality of services in school.
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The ltems related to the practices of the
school principal

Degree for Practice

Very
high

high

uncertain

low

Very
low

Encourages employees to conduct research to
improve the educational process.

Perforims developmental projects that would
improve the educational services.

X

Uses appropriate models and objective methods
to evaluate the performance of the school staft.

28

Follows the process of continuous assessment as
a means to improve the daily practices of
teachers and students.

29

Apply the results ot evaluating the performance
of teachers to develop lesson plans and design
tuture programs.

ourth: Training and Educating Human Resources as a Principle of I
F th: T g 1 Ed ting H R P ple of TQM

The ltems related to the practices of the
school principal

Degree for Practice

Very
high

high

uncertain

low

Very
low

Provides employees with new educational ideas
that contribute to the development ot teaching
practices.

Conducts and arranges professional
development programs for employees.

Uses appropriate tools to identify and meet the
training needs of employees.

59]
5]

Develops the capacity of employees based on
the needs of the profession in order to raise the
efficiency ot their performance.

Provides opportunities for experienced and
competent employees to lead training courses to
improve the school performance.

Utilizes the talents of employees and invests
their intellectual abilities to achieve higher
quality and continuous improvement.

Enhances the spirit of creativity and innovation
among employees through establishing
programs that support their inventive approach.

Collaborates with other institutions to raise the
efficiency of employees.

Trains employees on methods taking advantage
of the information technology to improve school
services.

Holds specialized courses within the school to
improve the performance of employees.
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Fifth: Leadership Behaviors and Decision-Making in Light of TQnM

-N(l.

The Items related to the practices of the
school principal

Degree for Practice

Very
high

high

uncertain

low

Very
low

40

Follows the consultative management style in
conducting school work to broaden the base of
decentralization.

41

Develops policies that are essential to improve
the quality of the educational process.

42

Delegates some authorities, taking into account
the efficiency of employees to perform
admimistrative tasks.

Directs employees toward the practice of self-
evaluation 1n order to develop a spirit of self-
censorship.

Involves employees in decision-making to
develop their leadership skills.

Encourages employees to freely voice their
views and to propose new ways of working
collaboratively.

46

Interested in 1deas and suggestions raised by
employees to improve the educational process at
school.

47

Checks periodically the views of students in the
performance of faculty as a mechanmism to
achieve quality.

48

Follows continually the process of implementing
the administrative decisions as a mechanism to
achieve quality.

Sixth: Creating a Healthy, Safe Environment as a Principle of TQM

The ltems related to the practices of the
school principal

Degree for Practice

Very
high

high

uncertain

low

Very
low

Creates an atmosphere of cooperation and
participation which encourages self-confidence
and builds a healthy professional environment.

Provides an appropriate social climate that
increases intimacy, harmony and morale among
the employees in the school.

Provides equal opportunities for all learners and
staft at the school, which promotes a feeling of
satisfaction and leads to improved performance.

‘N
(9]

Develops good human relations among the
school staft.

'h
)

Activates the appropriate channels of
communication for positive interaction among
the school statf.
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No. The Items related to the practices of the Degree for Practice
school principal Very | high | uncertain [ low | Very
high low
54 | Provides an environment that encourages
teamwork with a positive attitude.
55 | Provides orientation programs for new teachers,
which help them to adapt to the school
environment smoothly.
56 | Communicates with the other institutions in the
society.
57 | Provides a healthy, sate environment for all
members of the school tamily that allows them
to accomplish their work without fear or shame.
58 | Provides opportunities and arranges events
through which employees can be proud of and
display their achievements.
59 | Provides a network effectively connecting the
statt with each other and with other institutions.
60 | Instills appropriate quality values among statt

members such as cooperation, tolerance and
accuracy of work.

Section Three: The Open Ended Question:

In your opinion, what are the most important suggestions to improve the pertormance ot

school principals in the light of TQM approach?

Thank you for your Time and Eftort
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The List of Questionnaire Reviewers

No. Name College Department
I | Prof. Mohamed Abdel- College of Education, UAE Foundation and
Dayem Education Department
2 | Dr. llasan Alkhamin College ot Education, UAE Foundation and
Education Department
3 | Dr. Ah Ibrahim College of Education, UAE Foundation and
Education Departiment
4 | Prof. Abdulaziz AlSaratawi College of Education, UAE Special Education
Department
S | Prot. Abdulmoniem Ilassan College of Education, UAE Curriculum and
Instructions Department
6 | Dr. Hassan Tairab College of Education, UAE Curriculum and
Instructions Department
7 | Dr. Al Khaltan Al-Angbi College of Education, UAE Curriculum and
Instructions Department
8 | Dr. Najem Aldeen Alshaikh College ot Education, UAE Curriculum and
Instructions Departiment
9 | Dr. Mohamed Kassem College ot Education, UAE Curriculum and
Instructions Departiment
10 | Khahd Al Humaid A1 Amni, Ministry of Education, Technical Oftice for

Educational Researcher

Sultanate of Oman

Studies and
Development
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Table 10

Leadership Practices implemented by Principals trom School Statf's View

No. TOM Mean Std. Rank No. TOM Mean Std. Rank
Principle Deviation Principle Deviation
12 £ 4.3208 251473 1 25 3 4.0064 1.11921 31
11 2 4.2404  1.00726 2 14 2 4.0043  1.11827 K
16 2 4.2111  2.15138 3 40 5 M0Rs 1.I7121 33
W7 2 4.2043 98213 4 19 3 3.9850 1.08612 34
52 6 4.1876  1.04747 5 22 3 3.9830 2.60304 35
60 6 4.1830 1.04102 6 48 5 3.9830 1.11193 36
26 3 4.1766  3.17182 7 ) I 3.9829 1.06833 37
49 6 4.1745  1.02599 8 2 3 3.9765 1.06090 38
24 3 4.1732  1.08445 9 4 I 3.9678 1.07615 35
54 6 4.1460 1.06063 10 1 I 3.9550 .96289 40
57 6 41447 2.61297 11 35 4 39511  1.16622 41
13 2 4.1343 95243 2 58 6 3.9426  1.19652 42
43 5 4.1343  2.11150 13 38 4 39339 1.17393 43
50 6 4.1002  1.10775 14 7 | 3.9244 1.06331 44
18 3 4.1021  2.5886 15 33 4 39128 L.11151 45
46 S 4.0896 1.09216 16 41 5 3.8979 1.13022 46
28 3 4.0809 1.05593 17 6 | 3.8013  1.15420 47
31 4 4.0789  1.03371 I8 59 6 3.8830 2.65764 48
42 5 4.0726  1.03424 19 3 I 3.8699 1.04908 49
53 6 4.0723  1.09031 20 20 3 3.8657 1.11376 50
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45 5 4.0618 1.19042 21 32 4 3.8621  1.14327 il
44 5 4.0597  2.61502 22 36 4 3.8511 1.21607 52
34 4 4.0596  1.05936 23 8 I 3.8380 1.11102 53
21 3 4.0512  1.06896 24 37 4 3.8316 1.19623 54
51 6 4.0490  1.14902 25 27 3 3.8252 1.08177 55
23 3 4.0384 1.14849 26 55 6 3.7591  1.23789 56
30 4 4.0277 1.10111 27 10 I 3.7146  1.24005 57
56 6 4.0217  1.05272 28 47 5 3.6574  1.25768 58
15 2 4.0193  1.03573 29 39 4 3.6368 1.28260 59
2 l 4.0064  .95946 30 5 l 3.5494  1.26267 60
The Overall Mean 1s 4.0064
i?f UAEU Libraries
P i Deanship

Digitally signed by Shrieen
DN: cn=Shrieen, o=UAE
University, ou=UAEU Libraries

Deanship,

email=shrieen@uaeu.ac.ae, c=US
'Date: 2016.05.23 12:21:11 +02'00
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