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Research Question: 
What formats of job-embedded professional development did beginning teachers 
experience, how did they experience them, and which of the formats were most useful to 
beginning teachers to help them assimilate into the established school improvement 
project and support gains in effective teaching practices and student achievement? 
 

Teacher Turnover 

2010-11 2011-12 2012-13 

76% returned 73% returned 59% returned 

34% on staff consecutively 2009-10 to 2012-13 
In 2012-13, of the 20 classroom teachers, 10 were new to the building. Six were 
beginning teachers with fewer than three years experience as a certified teacher.  
 
Despite the change in staff during the third year of the school improvement grant project, 
the school continued to make gains in student achievement and in the demonstration of 
effective teaching practices used by all teachers. The description of data representing an 
increase in the use of effective teaching practices is included for review along with the 
interview questions.  

 
State Assessment Percentage of Students Proficient in Reading 

 2009-10 2010-11 Change 2011-12 Change 2012-13 Change 

All 
Students 

50% 61% +11 69% +8 72% +3 

Nebraska Department of Education, (2013). 

State Assessment Percentage of Students Proficient in Math 

 2010-11 2011-12 Change 2012-13 Change 

All Students 56% 68% +12 74% +6 

Math was not assessed at the State level in the 2009-10 school year. 
 Nebraska Department of Education, (2013). 
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Interview Protocol: 
Formats of Job-Embedded Professional Development that Impact Effective Teaching 

Practices and Student Achievement 
 
Were you a beginning teacher (1-3 years experience) in 2012-13?…yes…no 
 
Did you work at the Title I Needs Improvement Case Study School as a classroom 
teacher in the 2012-13 school year?...yes…no 
 
Community Building: Student engagement measured by an observation of student Time 

on Task. An observation of the teacher’s clarity in posting and explaining expectations 

for learning activities and transitions. This also includes the teacher’s ability to interact 

positively with students as measured by their Ratios of Interaction (Knight, 2009a, 2011, 

2013). 
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Assessment: Time on Task (TOT) – An observation of the amount of on-task behavior 

exhibited by students. A gross measure of student engagement (Knight, 2009a, 2011, 

2013). 
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Please provide an answer to the following items related to community building. 
 
1. The school’s average Time on Task increased from 76% in February, 2011 to 91% in 
October, 2012, while you were working at the case study school. To what extent did any 
of the following formats of job-embedded professional development help you improve 
student time on task? 
 
a. Did working with an Instructional Coach help you improve student time on task? If so, 
how? 
 
b. Did working with your Professional Learning Community help you improve student 
time on task? If so, how? 
 
c. Did working with your Administrator through the appraisal process help you improve 
student time on task? If so, how? 
 
d. Did attending building-based professional development help you improve student time 
on task? If so, how? 
 
e. Did attending conferences, trainings and workshops help you improve student time on 
task? If so, how? 
f. Did taking higher education courses with content aligned to school goals help you 
improve student time on task? If so, how? 
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Assessment: Ratio of Interactions (ROI) – An observation of the ratio of 

reinforcing/positive responses to students compared to corrective/negative interactions 

between the teacher and students (Knight, 2009a, 2011, 2013).  
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Please provide an answer to the following items related to community building. 
 
2. The school’s average number of reinforcing to correcting actions taken by the teacher 
were 1:3 in February, 2011. In October, 2012, while you were working at the case study 
school, the average number of reinforcing actions increased to 3, while correcting actions 
decreased to an average of 1. To what extent did any of the following formats of job-
embedded professional development help you increase reinforcing interactions with 
students? 
 
a. Did working with an Instructional Coach help you improve your ratio of reinforcing to 
correcting actions? If so, how? 
 
b. Did working with your Professional Learning Community help you improve your ratio 
of reinforcing to correcting actions? If so, how? 
 
c. Did working with your Administrator through the appraisal process help you improve 
your ratio of reinforcing to correcting actions? If so, how? 
 
d. Did attending building-based professional development help you improve your ratio of 
reinforcing to correcting actions? If so, how? 
 
e. Did attending conferences, trainings and workshops help you improve your ratio of 
reinforcing to correcting actions? If so, how? 
 
f. Did taking higher education courses with content aligned to school goals help you 
improve your ratio of reinforcing to correcting actions? If so, how? 
 
g. Did job-embedded professional development related to community building increase 
your ability to affect student achievement?  
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Content Planning: An observation of the teacher’s use of visual representations of 

learning targets, explaining why the learning is important and explaining how lessons are 

connected to a larger unit (Knight, 2009a, 2011, 2013). 
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Please provide an answer to the following items related to content planning. 
 
3. The number of times teachers were observed sharing what would be learned or taught 
to the students, student expectations, how lessons fit together and evidence of unit 
planning increased from observations in February, 2011 to observations in October, 2012, 
while you were working at the case study school. To what extent did any of the following 
formats of job-embedded professional development help you improve your practices in 
sharing learning objectives? 
 

a. Did working with an Instructional Coach help you improve your practices in content 
planning? If so, how? 
 
b. Did working with your Professional Learning Community help you improve your 
practices in content planning? If so, how? 
 
c. Did working with your Administrator through the appraisal process help you improve 
your practices in content planning? If so, how? 
 
d. Did attending building-based professional development help you improve your 
practices in content planning? If so, how? 
 
e. Did attending conferences, trainings and workshops help you improve your practices in 
content planning? If so, how? 
 
f. Did taking higher education courses with content aligned to school goals help you 
improve your practices in content planning? If so, how? 
 
g. Did job-embedded professional development related to content planning increase 
your ability to affect student achievement?  
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Instruction: An observation of what is actually happening in the classroom at the time of 

the classroom observation (Knight, 2009a, 2011, 2013). 
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Please provide an answer to the following items related to instruction. 
 
4. An average of 22% of instructional time was spent in transition and 78% spent on 
instructional activities during observations conducted in February, 2011.  In October, 
2012, while you were working at the case study school, transition time decreased to 4% 
and instructional activities increased to an average of 96% of the observed time. To what 
extent did any of the following formats of job-embedded professional development help 
you decrease transition time and increase instructional time? 
 

a. Did working with an Instructional Coach help you decrease transition time and 
increase instructional time? If so, how? 
 
b. Did working with your Professional Learning Community help you decrease transition 
time and increase instructional time? If so, how? 
 
c. Did working with your Administrator through the appraisal process help you decrease 
transition time and increase instructional time? If so, how? 
 
d. Did attending building-based professional development help you decrease transition 
time and increase instructional time? If so, how? 
 
e. Did attending conferences, trainings and workshops help you decrease transition time 
and increase instructional time? If so, how? 
 
f. Did taking higher education courses with content aligned to school goals help you 
decrease transition time and increase instructional time? If so, how? 
 
g. Did job-embedded professional development related to instruction increase your 
ability to affect student achievement?  
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Assessment for Learning: Observable quick, informal activities designed to provide 

feedback to the teacher regarding the learning of each student in the class.  Students also 

benefit from knowing how well they are doing in their learning.  Examples of informal 

assessments would be the use of white boards, response cards, exit slips, etc (Knight, 

2009a, 2011, 2013). 
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Please provide an answer to the following items related to assessment for learning. 

5. The number of times teachers were observed using informal assessments and student 
response to informal assessments increased from observations in February, 2011 to 
observations in October, 2012, while you were working at the case study school. To what 
extent did any of the following formats of job-embedded professional development help 
you increase your use of informal assessments and increase the number of student 
responses to informal assessments? 
 
a. Did working with an Instructional Coach help you increase your use of informal 
assessments and increase the number of student responses? If so, how? 
 
b. Did working with your Professional Learning Community help you increase your use 
of informal assessments and increase the number of student responses? If so, how? 
 
c. Did working with your Administrator through the appraisal process help you increase 
your use of informal assessments and increase the number of student responses? If so, 
how? 
 
d. Did attending building-based professional development help you increase your use of 
informal assessments and increase the number of student responses? If so, how? 
 
e. Did attending conferences, trainings and workshops help you increase your use of 
informal assessments and increase the number of student responses? If so, how? 
 
f. Did taking higher education courses with content aligned to school goals help you 
increase your use of informal assessments and increase the number of student responses? 
If so, how? 
 
g. Did job-embedded professional development related to assessment for learning 
increase your ability to affect student achievement?  
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Permission from Dr. Jim Knight, Instructional Coaching Group 
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PERMISSIONS 
 

Instructional Coaching Group Permission 
 
On Feb 8, 2016, at 2:30 PM, Lynn Fuller <lfuller@lps.org> wrote: 
 
Hi Jim, 
 
The draft of my dissertation is going through the final editing phase. My adviser asked 
me to reach out to you one more time to make sure that you are aware that your name 
comes up in the paper in a prominent way. I'm including the link to the paper in google 
docs. If you would like to search it for your name, you should see all of the times that you 
are mentioned. 
 
(link omitted) 
 
I know you're busy, and if you don't have time to look through it, I understand. If it's a 
concern for you, you're welcome to check. If not, I'll just keep moving forward. 
 
If you see anything that doesn't look right, please let me know. 
 
Thanks! 
Lynn 
 
From: "jimknight"  
To: "lfuller"  
Sent: Monday, February 8, 2016 9:50:45 PM 
Subject: Re: Fuller - Dissertation 
 
Hi Lynn, 
 
I can tell you right now that I’m sure it is fine, so don’t wait for an OK from me, but I do 
want to look it over soon. Congratulations on making such progress. 
 
Jim 
 
 
On May 1, 2015, at 8:07 AM, Lynn Fuller wrote: 
 
Hi Jim! 
 
I'm working on the research project for my dissertation. If you could provide me with 
written permission to use the data from the final report for the school, I would really 
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appreciate it. My Doctoral committee will be meeting soon to approve the proposal and 
then I will conduct interviews and surveys over the summer.  
 
Lynn 
 
 
From: "jimknight"  
To: "lfuller"  
Sent: Friday, May 1, 2015 8:10:06 AM 
Subject: Re: Research 
 
Hi Lynn, 
 
Great to hear from you.  You have my permission to use any data from any reports we’ve 
written for your School District. 
 
Thanks 
 
Jim 
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Permission from Center on Great Teachers and Leaders 
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PERMISSIONS 
 

National Comprehensive Center for Teacher Quality, also operating as, Center on Great 
Teachers and Leaders  
 
Center on Great Teachers & Leaders, 
 
I am conducting research for my dissertation that focuses on Job-Embedded Professional 
Development. 
I would like to use the definitions for the formats of professional development that are 
outlined in the April, 2010 Issue Brief, "Job-Embedded Professional Development: What 
It Is, Who Is Responsible, and How to Get It Done Well." 
May I have your permission to cite this work and include the exact wording of the 
definitions for each format in the literature review for my dissertation? 
 
Thank you, 
Lynn Fuller 
Graduate Student - University of Nebraska, Lincoln 
 
 
Hello Lynn Fuller, 
  
You have permission to use our definitions for professional development.  We only ask 
that you cite and give credit to the Center on Great Teachers and Leaders.  Please let us 
know if you have any questions. 
  
Best, 
  
Jessica Giffin 
Research Associate 
202-403-6225 
jgiffin@air.org 
  
American Institutes for Research 
1000 Thomas Jefferson Street NW 
Washington, DC 20007-3835 
P: 202-403-5000  |  TTY: 877-334-3499 
F: 630-649-6700 
 www.air.org  |  www.gtlcenter.org 
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Permission from Cassandra Erkens, Solution-Tree Consultant 
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PERMISSIONS 
 
From: Lynn Fuller   
Reply-To: Lynn Fuller   
Date: Monday, February 8, 2016 at 3:28 PM 
To: Cassandra Erkens   
Subject: Lynn Fuller - My Dissertation 
 
Cassie, 
 
The draft of my dissertation is going through the final editing phase. My adviser asked 
me to reach out to you one more time to make sure that you are aware that your name 
comes up in the paper in a prominent way. I'm including the link to the paper in google 
docs. If you would like to search it for your name, you should see all of the times that you 
are mentioned. 
 
(link omitted) 
 
If you see anything that doesn't look right, please let me know. 
 
Thanks! 
Lynn 
 
On Feb 8, 2016, at 9:30 PM, Cassandra Erkens wrote: 

Lynn,  
 
I am honored to be mentioned.  The statements are nothing but flattering.  Thanks for 
checking in though.   
 
This is AMAZING!  I didn’t read it all, but I’m tickled with your work, as always! 
 
Congratulations again! 
 
Cassie 
 
 
On January 25, 2016, at 7:45 PM, Lynn Fuller wrote: 
 
Hi Cassie! 
Congratulations on the new book! I can't wait to read it. 
 
I'm writing my dissertation. Hopefully, I can graduate in May! 
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My research was very interesting. I was able to interview five of the new teachers that we 
worked with in the final year of the school improvement grant at (Case Study School). 
The study focuses on their assimilation into the improvement initiative and how they 
were able to support and sustain the improvement in achievement without having been 
involved from the beginning. The teachers mentioned your name a lot. They loved the 
on-site support that you provided. 
 
Here's my question... May I have your permission to include your name in the study? 
(personal text omitted) 
 
Take care!  
Lynn 
 
On January 25, 2016 at 8:00 PM, Cassandra Erkens wrote: 
 
Wow!  I was just thinking about you today and then your email popped up!   
 
(personal text omitted) 
 
I would be honored to be included in your study.  I am surprised that they remember 
me!   
 
(personal text omitted) 
 
Bibliography: 
Erkens, Cassandra. "Customized Onsite Coaching.” 20??. Presentation. 
 
Miss seeing you…..best wishes on completing this monumental task. 
 
Cassie 
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20 – Minute High Impact Survey 
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20-Minute High-Impact Survey (Instructional Coaching Group, 2011).  
http://www.corwin.com/highimpactinstruction/chapters/20-Minute_High-
Impact_Survey.pdf 


