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The purpose of this qualitative, interview-basedigtwas to explore international and
domestic student interactions and perceptionstefnational students from the domestic
students’ point of view at a large Midwestern reslkanstitution. This study
concentrated on domestic students who had notestiadiroad or traveled outside the
United States in order to focus on the concephtgirnationalization at home.

Eight students participated in the study. Theyenad| classified as seniors
(having completed 89 credit hours or more) at tfme tof participation. The participants’
ages ranged from 21-31 years old. The participarte asked about their interactions
with international students, including where thieraction occurred, barriers to contact
between domestic and international students, geeteptions of international students
on campus, and about their participation in saevants that facilitate integration
between international and domestic students. Tudests were also given a chance to
provide suggestions for how to better integraterimational and domestic students and
whether they thought this would be beneficial.

This study revealed that domestic students hdddively favorable ideas about

the presence of international students on campuaistheought there could be numerous

benefits from social interaction between domestit iaternational students. However,



the students perceived several barriers to cobtteteen domestic and international
students, including the language barrier and tbatasbtic students perceive international
students as un-approachable when they are togattegge groups of co-nationals. Most
of the contact domestic students had with inteomati sStudents occurred in class, in an
on-campus job, or in another academic settingerdtian in a social setting. In spite of
the potential for increasing intercultural undenstiag, currently significant social

interactions between domestic and internationalesits were not found to be occurring.
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Chapter One
Introduction
Context of the Problem

Jon (2009) stated that regarding student mobilityiiernational education, there
are three groups of students: outgoing study abpasitipants, incoming international
students, and domestic students who stay at hon#d@). The literature has focused
more on study abroad participants and internatistalents and less on domestic
students at home within the context of internati@acation (p. 440). When domestic
students are studied, they have generally beemided@s counterparts to help with
international students’ adjustment and interculttrrandship needs (p. 440). Only a
small number of studies (e.g., Barger, 2004; J6692Nesdale & Todd, 2000) have
made domestic students anternationalization at hom@aH) their main focus. Thus,
domestic students, who generally constitute thengjof the student population at an
institution, need to be studied.

The number of international students studying aeAoan colleges and
universities continues to rise (Skinner & Shen®02, p. 1310). More international
students pass through America’s doors than thoseybther country, making the
United States arguably the world’s most soughtr afitel diverse educational region in
the world (p. 1310). According to the Institutelofernational Education'®pen Doors
2010 Fast Factsthe number of international students at collegesuniversities in the
United States during the 2009-2010 academic yeaeased by 2.9% over the prior year,

reaching an all-time high of 690,923 students.
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As noted in several citations by Summers and {@e®08), higher proportions of
international students in colleges and univershige stirred considerable interest in the
educational and social goals that may be achidwedigh the internationalization of
higher education. Contact between domestic amdriational students is regularly noted
as being important to achieving the goals of iraéomalization (Summers & Volet,
2008, p. 358). However, research has shown (gajualani, Chitgopekar, Morrison, &
Dodge, 2004; Jon, 2009; Summers & Volet, 2008; W2006) that despite the fact that
campuses are becoming increasingly multicultuhere is still relatively little interaction
between domestic and international students. 0&Qp in a study of the international
student experience at University of Nebraska - dincfound that international students
desired interactions and friendships with domestticlents, but were often frustrated at
not being able to cross the “invisible wall betweemestic and international students”
(p. 63).
Purpose Statement

The purpose of this study was to explore domesitigest interactions with and
perceptions of international students from the dstioestudents’ point of view. This
study concentrated on domestic students who hastadied abroad or traveled outside
the United States in order to focus on the conogptternationalization at home.
Significance of Study

Research on international students has consigtgmbwn that they desire more
contact and friendships with domestic students thag have (Ward, 2006, p. 16). The
literature also revealed that such contact is asatwith positive outcomes:

psychologically, socially, and academically (p..18Juch less is known about the



attitudes and interaction patterns of domesticesttglwith regard to international
students. Although substantial literature existsudlinternational students and study
abroad participants, there is a need for more resedout domestic students in relation
to their experiences with international students their intercultural competence. This
research will contribute to the pool of knowledgepboviding a clearer picture of
domestic students at a large Midwestern reseastttution in relation to their attitudes
toward and experiences with international students.

Population Studied

Using purposive sampling, the researcher choderseelassified as students
who had completed 89 credit hours or more) as dpeilation for this study because they
have been in college for almost four years, ancetbes, have had a sufficient amount of
time to have interactions with international studenrhe researcher was also interested
in controlling for students who had not had sigrafit international experiences. The
reason for this was because students who haventexdational experiences will likely
have a higher level of intercultural competence, éimerefore, may be more likely to
freely interact with international students. Theearcher was also interested in looking
at the concept of internationalization at home #tarnationalization for those who had
not left their home country.

A basic qualifying survey (see Appendix B) wastsart to all seniors (excluding
international students) at a large Midwestern nesemstitution. The survey asked
guestions about international experiences. Thg stndents who made it to the end of
the survey were those whose answers matched teeaaif the researcher. The criteria

consisted of: (a) never having studied abroadn@ver having traveled out of the United
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States; (c) never having hosted with their familyirgernational exchange student; and
(d) having rare or no contact with internationatleange students prior to coming to
college.

Seven hundred and seventy-seven students begaarthey; of those students, 54
fit the abovementioned criteria determined by #searcher; of those 54, 9 initially
agreed to be interviewed and 8 actually were imegrgd. The researcher e-mailed the 9
students to set up an interview. The ninth stud&hnot respond to e-mail to schedule
an interview and the researcher did not pursustient beyond one reminder. Each
student who agreed to an interview was enteredartiawing for a $25 gift card to the
University Book Store. This was an incentive pdad by the researcher, only to
students who fit the criteria. The odds of winntaghed out to be 1 in 9.

Research Questions

The central research question for this study wasatdre domestic students’
perceptions of and interactions with internaticstadents at a large Midwestern research
institution? From this central question, a numiifesub-questions were also addressed:

1. What are some barriers to contact between domasticnternational

students?

2. What sort of contact do domestic students have widrnational students?

3. What notions/perceptions of international studelatslomestic students have

after interacting with them in college?

4. How are domestic students learning about otheudtby their interactions

with international students?

5. Do domestic students want more interaction witerimational students?



6. How are domestic students participating in progréimat facilitate social
interaction between domestic and internationalesttgf In what programs do
they participate in? How did they learn about tRem

The researcher was interested in exploring inteynak and domestic student
interactions and perceptions of international sttsl&rom the domestic students’ point of
view. The researcher hoped that by better undeistg these interactions and
perceptions, new initiatives and programs for diyciategrating international and
domestic students can be developed.

Definition of Terms

The following definitions are provided to aid treader in understanding the
terms used in this study:

International studentsRefers to students from abroad who are enrolledurses
at American schools, colleges, or universities, amdadmitted under a temporary visa
(Skinner & Shenoy, 2002, p. 1310). Internatioratlents are also sometimes referred to
as foreign students or sojourners in the literature

Domestic studentfRefers to those students who are citizens or pegntan
residents of a country (Brown & Daly, 2004, p.iB)this case the United States.
Domestic students are also sometimes referred hostsationals or home students in
the literature. Ward (2006) defined host natiorealsndividuals who are nationals of a
country that accepts (and hosts) internationalesttgl(p. 7).

Co-nationals:Refers to students from the same home country iémer ¢heir
dependent family members or other students’ depgadEvans, Carlin, & Potts, 2009,

p. 37).
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Internationalization at home (laH)Refers to the approach to internationalize
higher education for the vast majority of higheueation students, those who would not
leave their home country, or an understanding tefmationalization beyond student
mobility (Wachter, 2003, p. 5).
Intercultural sensitivityRefers to the ability to discriminate and experenc
relative cultural differences (Hammer, Bennett, 8s@man, 2003, p. 422).
Intercultural competencerhe ability to think and act in interculturally
appropriate ways (Hammer et al., 2003, p. 422).
Delimitations
1. This study was delimited to a small number ahdstic students at one large
Midwestern research university who had not studisdad, traveled outside
of the United States, hosted an international exgéatudent in their homes,
or had extensive contact with international stusig@mior to coming to college.
2. This study was delimited to participants whoevat least 19 years of age and
were classified as a senior (had completed at &hastedit hours) at the time
of participation.
3. This study was delimited to eight participantsovit the above criteria.
Limitations
The intercultural sensitivity and competence of detit students will vary
greatly by location and by different types of Ur&titutions, so the findings cannot
necessarily be generalized to other institutioflso, although the researcher tried to
control for this, participants may have had presiouercultural exposure or biases that

were not disclosed and that affected their answers.



Methodology

The design of this study was a qualitative caseyst he researcher chose a
qualitative method for this study because givemtdieire of the research question; it was
best suited for a qualitative approach. Accordm@reswell (2007), a case study is a
good approach when the inquirer has clearly in@éliem cases with boundaries and seeks
to provide an in-depth understanding of the cas@sommparison of several cases
(p. 74). The focus of this study was on domedtidents’ perceptions of and interactions
with international students, which is not somethingt could be easily quantified. The
gualitative paradigm is emergent and flexible (Naar, 2009, p. 16) and allowed the
researcher to be responsive to changing conditidrie the study was in progress.
Within a qualitative framework, the students wdnkedo share their thoughts and
experiences in their own words with the researahbich painted a rich description of
their views and perceptions.

According to Merriam (2009), a case study is “aml@pth description and
analysis of a bounded system” (p. 40). In thiec#se “bounded system” consisted of
the eight students that the researcher interviealédf them having the shared
experience of being seniors, not having studiedaor traveled outside of the United
States, not having hosted an international exchatgkent, and having no or very little
contact with international exchange students gdaroming to the university. All of the
students did have contact with international sttslahthe university.

Summary
This chapter introduced the study and providedotsec framework in which the

study was conducted including the population uigglcontext of the problem and the



purpose of the study. The following chapter préseglevant literature and previous
research done involving domestic and internatishadents’ interactions, domestic
students’ perceptions of international studentgrivationalization at home, intercultural

competence and Bennett’'s Model of Interculturalsgeity.



Chapter Two
Literature Review

Purpose

The purpose of this study was to explore domesiident interactions with and
perceptions of international students from the dstioestudents’ point of view. This
study concentrated on domestic students who hastadied abroad or traveled outside
the United States in order to focus on the conogptternationalization at home.
Introduction

This chapter will present relevant literature @nelvious research done involving
domestic can international students’ interactialsnestic students’ perceptions of
international students, internationalization at kpmtercultural competence and
Bennett's Model of Intercultural Sensitivity.
Domestic Students and their Interactions with Intenational Students

The benefits the U.S. receives economically, jpality and academically in
educating international students are widely recoephiBarger, 2004, p. 4). International
students and their dependents contribute moreldaillion dollars a year to the U.S.
economy (Lee, 2007, p. 28). International studentsampus also have the potential to
broaden the perspectives of domestic students lhasv@crease their appreciation for
cultures around the world (p. 28). However, tHeaee been relatively few studies in
international education where domestic studentslagid intercultural competence and
experiences with international students were timagny focus.

Barger (2004), in a study of 5,701 domestic stuslahthe University of

Wisconsin — Madison, found that the presence efrivdtional students had a positive
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influence on domestic students and provided a peglegl basis for increasing
international enrollment at U.S. institutions. J8009) had similar findings in her case
study on Korean domestic students at an internatsummer campus program in South
Korea. She found that the Korean students’ intemag with international students and
faculty contributed positively to their interculaddearning and development (pp. 445-
4486).

Studies have shown (see Ward, 2006, for a revieat)domestic students hold
relatively favorable perceptions of internationaidents; however, researchers have
concluded that domestic students are largely ur@sted in initiating contact with their
international classmates (Ward, 2006, p. 2). Theempeescence of international students,
even in large numbers, is insufficient by itselptomote intercultural interactions, to
develop intercultural friendships, or to resultnternational understanding (p. 3).
Significant intercultural interaction is unlikelg bccur spontaneously, and therefore
interventionist strategies are necessary in owéster and develop cross-cultural
interaction (Brown & Daly, 2004; Ward, 2006). WHRD06) stated that students, both
domestic and international, believe that it isrgponsibility of the educational
institution to enhance and increase interculturtdractions (p. 3).

Brown and Daly (2004), in a quantitative studystmdents at a business school in
New Zealand, found that both local and internatiehadents reported having more close
friendships with co-nationals than with studentsrira different ethnic group (p. 9).

Both groups of participants also stated that thnsmore time socializing and
interacting with members of their own cultural gosuhan with people from other ethnic

backgrounds (p. 9). When students did interadt méople from different ethnic
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backgrounds it tended to be for academic rather soaial activities (p. 10). In a study
of students in the Comparative and Internationaldlgpment Education (CIDE)
Program at the University of Minnesota, 87% of dstizeU.S. students reported that it is
easy to make friends with international studentsu@ 2010). Only 53% of international
students indicated that it is easy to make friemitls domestic United States students
(Chua, 2010).

A study completed by Grayson (2008) at four ursitess in Canada further
supported the absence of significant interactidwéen international and domestic
students. Domestic Canadian students in this sejolyrted that only 11% of their
friends were international students (p. 220). Timding suggested that any benefits
resulting from the social integration of domestic anternational students are being
enjoyed by very few domestic students (p. 220)cdntrast, international students in this
study stated that 28% of their friends are membge@Ganadian visible minority groups
and 26% of their friends are of white European baaknd (p. 220). These figures
indicated that international students are likelyh&we considerable friendships with
domestic students (p. 220). Grayson (2008) cordudat given the relatively small
number of international students on campus propaate to the much larger number of
domestic students, it is unlikely that large nunsbe&rdomestic students would develop
friendships with international students withoueimional efforts by the universities to
encourage interactions between domestic and irttenad students (p. 220). Only by
encouraging these intentional interactions would @otential benefits of the presence of

international students on Canadian campuses hegeédly domestic students (p. 220).
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Sherry, Thomas, and Chui (2010) found in theidgton international students at
the University of Toledo that the absence of frmds with Americans was a major
theme (p. 41). Students in the study reporteditheds “hard to make friends with
American students” and that “some of the Ameridadents are not friendly enough to
hang out with international students” (p. 41). Hwer, also important to note was
another possible reason for the lack of friendsbhigtsveen international and domestic
students - “international students have very classdmunities” in the words of an
international student in this study (p. 41).

There has recently been an increased intereswila@®@ng programs that bring
domestic and international students together (DeHrd®009, p. 213). Traditional
programs to accomplish this goal have included emsation clubs, language partners,
speakers’ bureaus, and friendship programs (p.. 238jne campuses have recently
implemented innovative programs that partner irstgomal offices with other units on
campus (p. 213). One such example is at NorthliarState University, where the
international office partnered with the Center &%udent Leadership, Ethics, and Public
Service to develop a program called Internatiotati&nts and Scholars Engaged in
Reaching Out and Volunteering (ISSERV) (p. 213hroligh this program, international
students and scholars are encouraged to volumtélee icommunity regularly, and,
through this volunteerism, interact with Americams more meaningful way (p. 213).
Additionally, domestic and international studentd acholars are encouraged to
participate together in ISSERV service trips, amthe process of serving together, they

often form lasting friendships (p. 213).
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There are institutional and individual (e.g., laage, culture, time, motivation)
barriers to overcome when integrating internati@m domestic students on campus
(Deardorff, 2009, p. 215). However, intentionatijegrating international and domestic
students will ultimately enhance student learningcampuses and increase institutions’
capacity to prepare global-ready graduates (p..215)
Domestic Students’ Perceptions of International Stdents

The international student population is comprigkd very diverse group of
individuals, yet it appears that domestic studshtse consensual beliefs about them
(Ward, 2006, p. 9). Spencer-Rodgers (2001) foartter study on domestic students’
stereotypic beliefs about international studends$ ¢im average, American host national
students hold moderately favorable attitudes towatenational students (p. 653). The
mean attitude score was 68.10, which correspondstmmewhat positive evaluation of
the group (p. 653). However, when this mean sisocempared with other attitude mean
scores obtained in similar studies, it suggeststhigaevaluations of international students
are actuallyelativelyunfavorable (pp. 653-654). Domestic studentshatted both
positive characteristics (including intelligentyadturous, hard-working, friendly and
eager to learn) and negative characteristics (@etudifferent, socially and culturally
maladjusted, poor English skills, unsociable, aaiye) to international students (p. 647).

Although culturally shared beliefs and overalitattes toward international
students were predominately positive, the negatieeeotype view of international
students as maladjusted, unsociable, and naivendused may contribute to unfavorable
intercultural contacts between domestic and intesnal students (Spencer-Rodgers,

2001, p. 654). The association of internationadlents with language and cultural
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barriers may also discourage domestic students @i@veloping social relationships with
members of the international community (p. 654).

Internationalization at Home

International students on American college campases greatly underutilized
resource (Deardorff, 2009, p. 211). A very smaligentage of U.S. students study
overseas. Therefore, it is of crucial importarmerstitutions to maximize available
international resources — including internationatients, international scholars and
faculty, and service learning opportunities in toenmunity (p. 211). These ideas
encompass the conceptinfernationalization at hom@aH).

laH was rediscovered by Bengt Nilsson at Lund Ursig in Sweden in the late
1990’s (Wéachter, 2003, p. 5). At Lund, Nilssonmtad the focus of internationalization
from the mobility of persons to the idea of intdromalization at home (p. 5). The
concept was born out of the realization that netrgstudent will have the opportunity to
study abroad, and, therefore, a new goal was bointernationalize the education of the
vast majority of higher education students who wiadt leave their home country (p. 5).
laH seeks to link international and interculturgpects in promoting broad-mindedness
and understanding and respect for other peoplereidcultures (Teekens, 2007, p. 5).
The notion is stressed that internationalizatioestioot have to concern activities that are
‘far away’ and for ‘others’; rather, the conceptlaH can be at home and for everyone
(p- 5).

According to Otten (2000), an interest and openfassitercultural encounters
should be encouraged in respect to internationdesits and local students and the

institution (p. 19). In keeping with the conceptaH, domestic students should be
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involved in the internationalization process ina@rtb create more sensitivity and
awareness for the various opportunities for persteelopment afforded by
internationalization (p. 19). In addition to legng about other cultures, intercultural
learning at home through encounters with intermatigtudents aims to create personal
sensitivity for one’s own cultural backgrounds aadlies (Otten, 2000, p. 18).
Successful intercultural learning at home can algiate the development of positive
attitudes toward other cultures, and of behaviskdls to act adequately in an
intercultural context (p. 18).

According to Hanneke Teekens (2007), when dealiitig mtercultural
competences in higher education, we really move fifee issue of ‘internationalization’
to what could be called ‘interculturalization” @).. Higher education provides learning
that often excludes home students from differembietand cultural backgrounds and
thus denies all students the source of knowledgg tepresent (p. 9).

Although most of the studies that have been dometémnational education with
domestic students as the focus have supportedtieept of laH (Barger, 2004; Jon,
2009; Nesdale & Todd, 2000), the need for intenosndgt strategies must be noted. One
of the most difficult challenges within internataization is the social interaction and
dialogue among students themselves (for examphagdtic students with international
students on campus) and their surroundings (fomel& international students with the
local community and domestic students with locahpwnities of different cultural
backgrounds) (Teekens, 2007, p. 9). In spite afyredforts on campuses by staff and
students, bringing international and domestic sttsleogether remains very difficult

(Teekens, 2007, p. 9).
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Intercultural Competence

Bennett, as cited in Bennett (2008), stated thextetis an “emerging consensus
around what constitutes intercultural competendgchwvis most often viewed as a set of
cognitive, affective, and behavioral skills and refwéeristics that support effective and
appropriate interaction in a variety of culturahtexts” (p. 16). Deardorff (2004), in a
study on the identification and assessment of éatarral competence, found that the top
three common elements in institutional definiti@fisntercultural competence were the
awareness, valuing, and understanding of cultuff@rdnces; experiencing other
cultures; and self-awareness of one’s own cultord 83).

Bennett (2008) identified five principles for déwmging intercultural competence
that provide a foundation for the examination @& gnocess (p. 16). First, cultural
knowledge does not equal cultural competence (p. hdividuals can be
knowledgeable about objective culture, e.g., hystgeography, literature, etc., and still
be unsuccessful in their daily interactions (p.. 13econd, language learning may not be
sufficient for culture learning (p. 17). If onelghearns a language but fails to learn a
culture, they may become fluent fools accordinge¢onett (2008) — able to insult people
at even higher levels of sophistication (p. 17hird, upsetting the balance from
experiencing cultural difference does not neec#al Ito dissatisfaction (p. 17). Otten, as
cited in Bennett (2008), stated that upsettingadlance “results from the experience of
differences that causes cognitive irritation, el imbalance, and a disruption of
one’s own worldview” (p. 17). Teachable momentuteéng from being out of one’s
comfort zone are often the stimuli for developintercultural competence (p. 17). When

they are well-facilitated, such events can turiwsel shock into culture learning (p. 17).
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A fourth principle for developing intercultural mpetence is that cultural contact
does not always necessarily lead to competencen@gr2008, p. 17). The mere mixing
of individuals in intercultural contexts is notdilly to produce by itself intercultural
learning (p. 17). The fifth principle is that auél contact does not always lead to a
significant reduction of stereotypes (p. 17). i@etiv and Tropp, as cited in Bennett
(2008), noted that international contact and opityrsaructured programs typically have
larger effects than domestic contact (p. 17). Cagagn, this reinforced the concept
Ward (2006) stated that intervention strategiesasgled to encourage meaningful
interaction between international and domesticestitsl(p. 3).

According to Deardorff (2008), one way that intdtaral competence is
developed is through meaningful interactions witbse from different cultures (p. 45).
These interactions are the first step in buildiea relationships with others (p. 45).
Such meaningful interactions occur when both irdlials are able to engage at a deeper
level, beyond the routine surface-level engager(et5). To achieve this deeper-level
engagement, a degree of risk taking, reachingtaust building, and being able to see
from the other’s perspective is required (p. 46).

Bennett's 1986 Model of Intercultural Sensitivity

Milton Bennett's 1986 Developmental Model of Intgltaral Sensitivity (DMIS)
created a framework for conceptualizing dimensiminigtercultural competence
(Hammer, Bennett, & Wiseman, 2003, p. 421). Thel®ktpresents a progression of
worldview “orientations toward cultural differencéiat comprise the potential for
increasingly more sophisticated intercultural eigreges (p. 421). The DMIS has six

stages on a continuum, and of these six stages #re ethnocentric orientations, where
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one’s culture is experienced as central to reéldignial, Defense, and Minimization) (p.
421). The other three are ethnorelative orientatiashere one’s culture is experienced
in the context of other cultures (Acceptance, Adaph, and Integration) (p. 421). In
general, the more ethnocentric orientations casele@ as ways of avoiding cultural
difference and the more ethnorelative orientatians be seen as seeking cultural
difference (p. 426).

The DMIS was created as an explanation of how leeagerpret cultural
difference (Hammer et al., 2003, p. 423). The dydey assumption of the model is that
as one’s experience of cultural difference becomeie complex, one’s potential
competence in intercultural relations increased?3). The focus of the model is the
individual's ability to achieve sensitivity to défences by moving through stages on a
continuum from lack of experience and low tolerat@acreased experience and
appreciation for diversity (Talbot, 2003, p. 428).

The first stage in the DMIS is Denial (Hammerlet2003, p. 424). Denial of
cultural difference is the state in which one’s cwufture is experienced as the only real
one (p. 424). In this stage, cultural differenseither not experienced at all or it is
experienced with a kind of undifferentiated othectsas “foreigner” or “immigrant” (p.
424). Individuals in the Denial Stage are gengmisinterested in cultural difference,
although they may act aggressively to eliminatéfarénce if it is brought to their
attention (p. 424).

The second stage of the DMIS is Defense (Hammair,2003, p. 424). In this
stage, an individual experiences defense agaittsiraldifference and considers their

culture to be the only viable one (p. 424). Inrefense Stage, an individual has the
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ability to discern differences in cultures, andytle&perience these cultural differences as
more “real” than people in the Denial Stage (p.)424owever, the Defense worldview
structure is not complex enough to create an egtfaliman” experience of the other; (p.
424). This results in individuals in the Defensade feeling more threatened by cultural
differences than those in the Denial Stage (p. 428 world is organized into “us” and
“them” at this stage, with one’s own culture besuperior and all other cultures being
inferior (p. 424).

Minimization is the third stage in the DMIS ane tlast ethnocentric stage
(Hammer et al., 2003, p. 424). In the Minimizat®tage, the elements of one’s own
culture are experienced as universal (p. 424). tiiteat associated with cultural
differences in the Defense Stage is neutralizeddssifying any differences into familiar
categories (p. 424). At this stage there is aangtt to trivialize any differences that
exist, and stress only cultural similarities (Td|l®#003, p. 428). This stage can be
summed up by the attitude of “basically all humaresalike” (p. 428).

As an individual enters the fourth stage of thelBMAcceptance, one’s thinking
shifts from ethnocentric to ethnorelative (Hammtealle 2003, p. 425). In the
Acceptance Stage, one’s own culture is experieasgdst one of a number of equally
complex worldviews (p. 425). Acceptance does neamagreement — in some cases
cultural difference may be judged negatively —thetjudgment is not ethnocentric in the
sense of withholding equal humanity (p. 425).

The fifth stage of the DMIS is Adaptation (Hamnee¢al., 2003, p. 425). In the
Adaptation Stage, the experience of another cuitigles perception and behavior

appropriate to that culture (p. 425). Individualshe Adaptation Stage can engage in
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empathy — the ability to take the perspective ofhoft their frame of reference to other
cultures (p. 425). People in the Adaptation Stageable to express their alternative
cultural experience in culturally appropriate fagé and behavior (p. 425). If this
process of frame shifting is deepened and becomtgs It will become the basis of
biculturality or multiculturality (p. 425).

The sixth and final stage of the DMIS is Integrat(Hammer et al., 2003,

p. 425). Atthe Integration Stage, one’s expereoicself is expanded to move in and out
of different cultural worldviews (p. 425). An inddual at this stage is able to evaluate
events and situations in a cultural context (TalB603, p. 429). The instrument that
measures intercultural competence adapted frorD kS is called the Intercultural
Development Inventory (IDI) (Developing InterculiiCompetence, 2011). The IDl is a
50-item, theory-based instrument that can be takéer in paper and pencil form or
online (Developing Intercultural Competence, 2011).

According to Talbot (2003), Bennett's Model ofdntultural Sensitivity is one
example of a map that an individual or an orgarozafollows on their journey toward
multiculturalism (p. 428). The stages of the DMI® not meant to be seen as having
distinct, rigid boundaries (p. 434). Like mostatistudent development theories,
individuals may revisit, retreat or stagnate ay fhrogress through the stages (p. 434).
Stages or phases may also overlap as an individioraes from one stage to another
along the continuum (p. 434). Finally, individuakually do not journey toward
multiculturalism by embracing all cultural grougsoace; rather they may need to take

several journeys, adding new cultural groups eicé (p. 434).
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Conclusion
The issue of limited interaction between domegtit @mternational students is
consistently identified in the literature (e.g.n,JA009; Teekens, 2007; Ward, 2006), but
has rarely been discussed from the perspectiverokdtic students at their home
institution. The following chapter will discuss dietail the methodology used for this

study.
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Chapter Three
Methodology
Purpose Statement
The purpose of this study was to explore domesiident interactions with and
perceptions of international students from the dstioestudents’ point of view. This
study concentrated on domestic students who hastadied abroad or traveled outside
the United States in order to focus on the conogptternationalization at home.
Research Questions
The central research question for this study wasatdre domestic students’
perceptions of and interactions with internaticstadents at a large Midwestern research
institution? From this central question, a numiifesub-questions were also addressed:
1. What are some barriers to contact between domastienternational
students?
2. What sort of contact do domestic students have widrnational students?
3. What notions/perceptions of international studelatslomestic students have
after interacting with them in college?
4. How are domestic students learning about otheudtby their interactions
with international students?
5. Do domestic students want more interaction witerimational students?
6. How are domestic students participating in progréimat facilitate social
interaction between domestic and internationalesttaf? In what programs do

they participate? How did they learn about them?
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The researcher was interested in exploring inteynak and domestic student
interactions and perceptions of international stisl&rom the domestic students’ point of
view. The researcher hoped that by better undetistg these interactions and
perceptions, new initiatives and programs for diyciategrating international and
domestic students can be developed.

Research Design

The researcher chose a qualitative approadhi®study. Qualitative research
draws from the philosophies of constructionism,@meenology and symbolic
interactionism and is interested in how peoplerpri their experiences, how they
construct their worlds, and what meaning theylaite to their experiences (Merriam,
2009, p. 14). According to Denzin and Lincoln (8R0The wordqualitativeimplies an
emphasis on the qualities of entities and on psE=and meanings that are not
experimentally examined or measured (if measuradl)an terms of quantity, amount,
intensity or frequency” (p. 10). Qualitative resdaseeks to answer questions relating to
how social experience is created and given meamrgpntrast to quantitative methods,
which emphasize the measurement and analysis eécealationships between
variables, not processes (Denzin & Lincoln, 2005.,@).

Another important characteristic of all forms afadjtative research is that the
researcher is the primary instrument for data cttb@ and analysis (Merriam, 2009, p.
15). This is important because understandingagytal of qualitative research;
therefore, the human instrument, which is ablegéanmediately responsive and
adaptive, is the ideal means of collecting andyairad) data (p. 15). The process of

gualitative research is inductive; researchersegathta to build concepts, hypotheses, or
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theories rather than to deductively test hypothasen positivist (quantitative) research
(p. 15). Finally, the end result of a qualitatstady is richly descriptive (Merriam, 2009,
p. 16). Words and pictures instead of numbersised to describe what the researcher
has learned and quotes and excerpts also conttibthe research’s descriptive nature
(p- 16).

Given this description of the characteristics wéliative research, the nature of
this research question makes it best suited faratitgtive approach. According to
Creswell (2008), qualitative research tends to esklresearch problems requiring an
exploration in which little is known about the pheim or a detailed understanding of a
central phenomenon (p. 51). The focus of thisystsdn domestic students’ perceptions
of and interactions with international studentsjclihis not something that could be
easily quantified. The qualitative paradigm is egeat and flexible (Merriam, 2009, p.
16) and allowed the researcher to be responsigkanging conditions while the study
was in progress. Within a qualitative frameworle gtudents were able to share their
thoughts and experiences in their own words wighrsearcher, which painted a rich
description of their views and perceptions.

Case Study

This research was conducted as a case study.rdegdo Merriam (2009), a
case study is “an in-depth description and analysessbounded system” (p. 40).
Creswell (2007) stated that “case study reseanativas the study of an issue explored
through one or more cases within a bounded systemd setting, a context)” (p. 73). In
this study the cases are the students that werevietved and the bounded system is the

characteristics the students share: they areralbise they have all not studied abroad,
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traveled abroad, hosted an international exchangkest in their homes, or had extensive
contact with international exchange students gdaroming to the university. They also
all do have contact with international studentcampus. The issue in this case study is
these students’ perceptions of and interactionis iwternational students on campus.

This case study can be further defined as a heucese study. Heuristic case
studies illuminate the reader’s understanding efghenomenon under study (Merriam,
2009, p. 44). They can bring about the discovémnew meaning, extend the reader’s
experience, or confirm what is known (p. 44). Histcase, the phenomenon under study
is the interactions with international studentd th@mestic students have on campus.

Creswell (2007) stated that case study is a gppdoach when the inquirer has
clearly identifiable cases with boundaries and séelprovide an in-depth understanding
of the cases or a comparison of several casegl(p.CJase study was chosen as the
method for this research study because the resagobight to provide an in-depth
understanding of clearly identifiable cases of dstmcestudents’ perceptions of and
interactions with international students.

Setting

This study was conducted at a large Midwestern &ebkenstitution with a
Carnegie classification of HU/FT4/MS/HTI/L4/R/RU/V{&arnegie Foundation
Website, 2010). This means that the institution d&igh undergraduate population, is
full-time 4-year, more selective, with high transfén, a large four-year, primarily
residential, research intensive institution (Caraégundation Website, 2010). The
institution enrolls approximately 24,000 studenid awards baccalaureate, masters, and

doctoral degrees (Carnegie Foundation Website,)2010
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Participants

The eight participants in this study were chosesedan their responses to a
demographic and basic qualifying survey (see AppeBjithat was sent to all seniors,
excluding international students, and on theirimghess to participate. Initially, nine
students indicated they would be willing to be imtewed, but only eight were actually
interviewed. The researcher e-mailed the 9 stsderget up an interview. The ninth
student did not respond to e-mail to schedule taniiew and the researcher did not
pursue the student beyond one reminder. All gpeids in this study were domestic
students classified as seniors and enrolled dihe@010-2011 academic year. A
student is classified as a senior if they have mcdated 89 credit hours or more. Of the
eight students who were interviewed, three wereerantl five were female. The ages of
the participants ranged from 21 to 31 years old.
Instruments

The researcher developed a brief demographic asid Qualifying survey (see
Appendix B). The purpose of this survey was ta fout background information
(particularly about previous travel and intercudiugxperiences) in order to determine
which students fit the criteria to be chosen aaréigpant for the interviews. As
described in the section above, the basic quadifgirvey was sent out to all seniors
(excluding international students) at a large Midigen research institution. The survey
consisted of questions about international expeesn Each student who agreed to an
interview was entered into a drawing for a $25 ggfitd to the University Book Store.
This was an incentive provided by the researchdy, for students who fit the criteria.

The odds of winning turned out to be 1 in 9. A sstructured interview protocol was
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used for the interviews (see Appendix D). The aed®er developed the survey and the
interview questions and had her advisor review tpeior to use.

Data Collection Procedures

The researcher obtained approval from the Ingiitat Review Board (IRB)
before beginning the study. Once IRB approval ei#ained (see Appendix A), the
Department of Registration and Records at the usityesent out an e-mail to all
students classified as seniors (having completect@d@it hours or more), excluding
international students (because the study is flterdbmestic student perspective). The
e-mail (Appendix E) contained a link to the basi@lfying survey (see Appendix B).
The link directed participants to an online surség, www.surveymonkey.com, to
complete the survey.

The initial survey (see Appendix B) allowed theaarcher to determine previous
international experience which was then used irosimg participants to interview.
Depending on the way a participant answered a iqueshe survey would either end (if
they did not fit the researcher criteria) or counér(if they did fit the researcher criteria).
The criteria consisted of: (a) having never studibrbad; (b) having never traveled out
of the United States; (c) having never hosted tarmational exchange student with their
family; (d) had little or no contact with internattial students prior to coming to college;
and (e) having contact with international studémtsollege. Participation in the survey
was completely voluntary and for those students mhade it to the end of the survey,
they had an option to provide their e-mail addasss$ phone number and be considered
for an interview. All students who were willing participate in an interview were

entered into a drawing to win a $25 gift card te timiversity bookstore (provided by the
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researcher). They did not need to actually bevigeed to win, just to be willing to be
interviewed. Seven hundred and seventy-sevenrmsidegan the survey; of those
students, 54 fit the abovementioned criteria deitgethby the researcher; of those 54, 9
initially agreed to be interviewed and 8 actuallgrevinterviewed. The researcher e-
mailed the 9 students to set up an interview. fiihth student did not respond to e-mail
to schedule an interview and the researcher dighmisue the student beyond one
reminder.

For this study, the researcher was interestégeiperspectives of domestic
students who have had limited international expess. The reason for this is because
students who have had international experiences liealy developed some level of
intercultural sensitivity or competence and theeaesher was interested in the concept of
internationalization at home.

The participants were given a copy of the sigrmtsent form (Appendix C)
when they arrived for the interview and were asikectad and sign it if they agreed to
participate. The interviews were conducted iniagde room in the Multicultural Center
on campus. The interviews lasted between 15 tmiRbites and were tape recorded. The
researcher developed and asked semi-structurearcbsguestions (see Appendix D).
Merriam (2009) defined a semi-structured interveesa type of interview where either
all the questions are more flexibly worded or thieiview is a mix of more and less
structured questions (p. 90). This format allowsel tresearcher to respond to the

situation at hand, the emerging worldview of thetipgpant and to new ideas on the topic

(p. 90).
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The researcher then had the interviews transchlyeadprivate party verbatim for
analysis. The transcriptionist signed the Tramsicnist Confidentiality Statement as
approved by the IRB (see Appendix F).
Data Analysis

The researcher followed Creswell’s (2008) apprdacicoding and analyzing the
data (pp. 250-260). According to Creswell (20@18g, first step in data analysis is to
explore the data (p. 250). The researcher finstlaoted a preliminary exploratory
analysis of the data. Creswell (2008) stateddhaeliminary exploratory analysis of the
data in qualitative research “consists of explotimg data to obtain a general sense of the
data, memoing ideas, thinking about the organimatiche data and considering whether
you need more data” (p. 250). The researcher wnaet®os in the margins of the
transcripts as suggested by Creswell (2008) to inetlpe initial process of exploring the
data (p. 250). These memos can include short @hrageas, concepts, or hunches that
occur to the researcher (p. 250).

According to Creswell (2008), the next step inlgriag the text is coding the
data (p. 251). Coding is the process of segmemtitlabeling text to form descriptions
and broad themes in the data (Creswell, 2008, D). Zhe object of the coding process is
to make sense out of text data, divide it into textnage segments, label the segments
with codes, examine codes for overlap and redundamd create broad themes out of
these codes (p. 251). Also, during this codingess, the researcher selected specific
data to use and disregarded other data that digpeaifically provide evidence for the
themes (p. 251). Over 180 codes emerged as tharober was coding the data (see

Appendix G).
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After the coding process was completed, the rebeareduced the list of codes
to get five themes. According to Creswell (20@Bgmes are similar codes aggregated
together to form a major idea (p. 252). Creswtallexl that the researcher should identify
five to seven themes by examining codes that thiEcjgeants discuss most frequently, are
unique or surprising, have the most evidence tpaghem, or are those you might
expect to find when studying the phenomenon (p).292e five themes that emerged in
this study were Diversity is Good; The Great SoDi@ide; The Language Barrier;
Groups, Cliques and Pods; and Facilitating Meaninigteractions. Within some of the
five themes, the researcher developed subthemes.
Verification Strategies

In order to ensure the internal validity and choddy of the study, the researcher
employed several strategies. The researcher usetbar checks, also known as
respondent validation. According to Merriam (2Q08gmber checks refer to soliciting
feedback on your emerging findings from some ofitiokviduals you interviewed (p.
217). In this study, the researcher solicited li@e#t from all eight participants via e-mail
and only one participant responded. The processvad in member checks is to take
the preliminary analysis back to some of the piaicts and ask whether they understand
and agree with the researcher’s interpretatioheif ttxperiences (p. 217). Although the
researcher will likely use different words, havihg interviewees recognize their
experiences in the researcher’s work is importamd, if they are unable to recognize
their experiences, this allows them to make suggesto better convey their meanings

(p. 217).
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Another strategy to ensure the validity of thedgtthat the researcher will use is
what Merriam (2009) referred to as adequate engageim data collection (p. 219).
How many people one needs to observe or how manpyi@eeed to be interviewed are
always difficult questions to answer, since thenaars are always dependent on the
particular study itself (Merriam, 2009, p. 219).eiMam (2009) suggested that the data
and emerging findings must feel saturated; thatas,begin to see or hear the same
things over and over again, and no new informadianfaces as you collect more data (p.
219). This was the case for the researcher irsthidy after eight interviews. Distinctive
and similar themes emerged from the interviewsadtat eight interviews; it appeared
that no new information surfaced.

A third strategy that will ensure the validitythis study is peer examination or
peer review. Merriam (2009) stated that this exation can be conducted by a
colleague either familiar with the research or new to the topic (p. 220). The
researcher had her advisor and an outside reaal@thie study and assess whether the
findings are plausible based on the data.
Conclusion

This chapter described the methodology used istiidy. The following chapter
will present the findings that emerged using tke themes: Diversity is Good; The
Great Social Divide; The Language Barrier; Groufigjues and Pods; and Meaningful

Social Interactions.
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Chapter Four

Findings

The purpose of this study was to explore domesiident interactions with and

perceptions of international students from the dstioestudents’ point of view. This

study concentrated on domestic students who hastadied abroad or traveled outside

the United States in order to focus on the conogptternationalization at home. The

research questions were:

1.

What are some barriers to contact between domasticnternational
students?

What sort of contact do domestic students have widrnational students?
What notions/perceptions of international studelotslomestic students have
after interacting with them in college?

How are domestic students learning about otheu@dtby their interactions
with international students?

Do domestic students want more interaction witkrimational students?

How are domestic students participating in progrémat facilitate social
interaction between domestic and internationalestta In what programs do

they participate? How did they learn about them?

Description of the Participants

The eight participants in this study were all sem&nd their ages ranged from 21

to 31 years old. Three participants were malefsedvere female. All of the

participants had never studied abroad; had neareeled out of the United States; had
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never hosted an international exchange studenttttin family; and had little or no
contact with international students prior to comiagollege. All participants did have
contact with international students in college @ligih the context in which the contact

occurred varied (See Table 1).

Table 1

Context Where Interaction with International Stude@ccurred

Participant Gender Age Context where Interactionu®ed
1 F 22 Had an international roommate
2 M 23 In class
3 M 21 Class and on-campus job
4 M 23 On-campus job and at rec center
5 F 21 Giving campus tours and in clubs
6 F 24 Classes, lectures, shows
7 F 22 On-campus job and in dining halls
8 F 31 Had an international student tutor

Overview of Themes and Subthemes

This chapter presents the themes and subthemesntieagjed in this study. Five
themes and seven subthemes emerged as outlinedie 4. The theme “Diversity is
Good” discussed how participants generally lookaafably on the presence of
international students on campus and the divetiséy bring. This theme was broken
into two subthemes: “We’re glad you're here” an@rgeptions.” The next theme, “The

Great Social Divide” discussed the disconnectiah lank of integration between
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domestic and international students on campus.tfilgetheme, “The Language
Barrier,” discussed the challenges in communicatiah domestic students perceive
when interacting with international students. “@ps, Cliques, and Pods” discussed how
domestic students perceive that international stisdere always with each other and
never alone. This theme was broken down into watlreemes: “Birds of a Feather . . .”
and “Apprehension or Apathy?” The final theme, ¢@b Interactions” discussed the
desire (or lack of desire) domestic students hawetéract with international students,
the reasons this is not happening, and ways topallg foster this interaction going
forward. This theme was broken into three subtlseff@@ultural events,” “I didn’t

know,” and “Let’s get together” (see Table 2).

Table 2

Themes and Subthemes

Themes Subthemes

1. Diversity is Good a. We're glad you're here

b. Domestic perceptions
2. The Great Social Divide
3. The Language Barrier

4.  Groups, Cliques, and Pods a. Birds of a feather

b. Apprehension or apathy?

5. Social Interactions a. Cultural events
b. [Ididn't know
c. Let's get together
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Themes and Subthemes

Diversity is good. There was a general consensus among the students
interviewed that diversity on campus was a goodiglaind that the presence of
international students on campus had the poteoti@hhance this diversity. When asked
about the ways American students benefitted byrtgaiviternational students on campus,
one student summed it up, “I think it just givesrtha touch of diversity that maybe
people from, maybe a lot of people from small townklebraska wouldn’t get the
opportunity to have. . . .” Another student comieen“You can't diversify too much.”
Two subthemes emerged from the theme “Diversityasd” which were “We’re glad
you're here” and “Domestic perceptions.”

We're glad you're here.Most of the students interviewed perceived thegnes
of international students on campus as positiveefl of the students mentioned that
they had learned from their interactions with intgronal students. One student
discussed having a Korean roommate as a freshman:

| feel like you learn a lot, | mean | know | wasillg naive about it before | came

in, and then | roomed with her, | mean we werdmet ¢tlosest ever, but | just feel

like you learn about a different culture.

Another student stated, “There’s [sic] so manydasdo learn in how they view
politics and things like that. It all comes intest melting pot where we can exchange
ideas and grow to learn and accept each other.”

One student commented that his interactions wattpfe from certain countries
helped to dispel some of his own stereotypes. pReiwom a different culture, seeing
how they act and think and what they're like if you never met someone from a

culture, maybe you’d be more apt to stereotype tloemot see that, you know, they're



36
people too.” The domestic students also identéiedimber of characteristics that they
believed described international students.

Domestic perceptionsDomestic students clearly viewed international stusl as
different from themselves, and they mentioned abemof characteristics of
international students. In this section, the ctt@rstics considered positive or neutral
will be discussed. The characteristics that theekiic students viewed as negative will
be discussed separately in their own sections.

A number of participants mentioned that they viewgdrnational students as
hard working, focused on school, academically dednvaluing education, or taking
studies seriously. Other attributes mentioneduitket! bravery, kindness, being
considerate, eager to learn, quiet, and happy tebe

One student cited the high cost to study in thaddhStates and the complications
of immigration rules and regulations as possibésoas for international students to be
focused on academics:

| think they take their studies a lot more serigukke, they see it as a blessing

that they can be here and they can study hereédakrsow it takes a lot of money

and you have to go through all these forms andmpapg, | think to get here, and
there’s all these rules, and so, | think they yesdle that education as something
that's really, really important and they don’t takéor granted much.

Another student described international studest$aa more serious about
college” when compared with domestic students.aéed, “I mean it makes sense,
they’re probably spending a lot more on school weg’re probably more motivated,
too, since they came to a different country to gtud.”

The consensus seemed to be that different doescéssarily mean bad. When

asked about her interactions with internationalletus, another participant described,
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“Whenever | interact with them, generally, on casipga classes and things, they tend to
be very quiet, but very kind, very considerate.nektly, it's better than interacting with
some of the American students.” When discussimgkperience working with an
international student as a math tutor, a studesdrdeed it as “A good experience. He
was very intelligent and nice and understandingnpieed for my math tutoring.” The
same student summed up her impressions of interetstudents as:

| think they are really brave to be able to coma thfferent country, and try to

interact with, a second language which should bgli§m or how many other

different languages they have. | think they aedlyebrave. | don’t know what
else to say.

Although the students interviewed appeared togreecdhe presence of
international students on campus as positive,abethat domestic students and
international students are rarely interacting asrdes barriers to that interaction became
Clear.

The great social divide. Students consistently cited a lack of meaningful
interactions with international students. Outsflelasses and work, there was not a lot
of social interaction going on. Only three studemit of the eight interviewed
mentioned having international students that trensered their friends and only one of
those students mentioned having “close friends” whee international students. The
other five students interviewed mentioned inteoral students as acquaintances. One
student was not sure how to describe her intemratigth international students. When
the researcher asked if she had contact with iatermal students in class, she replied, “I

think 1 do. | don’t usually have direct interactioMost of mine are either big lecture-

style classes, or they're not really group-worlented classes.” Another student
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commented that she thought both international stiscend domestic students were
nervous about interacting with one another:

Different cultures like we have, you know, like ladihg cultures or anything, and

so | think that's really hard, and | think we’reryeonservative about our own

personal views on things, so | think it makes ali® more timid with interacting
with somebody who might have a clashing view.

Several students interviewed mentioned that theyght domestic students often
held stereotypes or had trouble “thinking outsitithe box” when relating to
international students. When asked about bargecsntact with international students,
one student stated, “Well, barriers . . . | canktof, is probably just one of the biggest,
people have stereotypes, maybe . . . some wheygus$iedon’'t understand why some
people may think the way they do. . ..” Along Haane lines, when asked if she thought
there were any negatives to having internationalestits on campus, a student explained:

| think the only negative might be that when studgelike American students,

don’t get to know them, they might try to fit thento this box of what they think
those people are supposed to be like, and so kipggkl out the things that, that
line up with their already . . . the stereotypesythlready have, so | think it would
be, the biggest drawback would be when student4 dotually get to know

them, and they kind of look at them just from thesade.

One student cited what he perceived as the acadajaroof international
students as being a barrier to contact betweematienal and domestic students. He
commented that “In classes most of the internatisnalents that I've dealt with are far
more serious about college. . . .” He furtherlaixgd that he saw this motivation as a
barrier to contact with domestic students:

| guess that’s probably the big one, it's just tinativation in classes which, |

guess, too, kind of makes getting to know inteoral students difficult as well

‘cause if they're so focused on class when therath&lents are, kinda, you

know, shooting the s***, | guess, for lack of ateetterm . . . that’s not
happening, so | think that makes it difficult, t@md then, | guess to feel
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integrated into the classroom as normal if youwetalking with everybody, kind
of a loner situation. . . .

Housing was another concept that was mentionedaduaes. On campus,
most of the international students live in onevay tesidence halls that stay open all year
round. Although some domestic students live irséheesidence halls, they consist of
mostly international students. Therefore, domemstid international students rarely live
together. Two of the students mentioned that matitonal students being mostly
segregated in housing probably plays a role irstiwéal divide between domestic and
international students.

One student commented:

I lived in the dorms for two years and | don’t thiwe had any international

students on my floor then, and if | had, maybe ulddave known them better,

but, I think, aren’t they mostly in (name of reside hall), like, in international
floors?

Another student added:

And | kinda noticed, like housing wise, it seenke [(name of residence hall) is,

obviously it’s the, you know, the dorm for interiwetal students and so | feel like

that's their safety zone and that’s where they pedple and they don’t branch
out of there.

However, clearly housing segregation was not the thving standing in the way
of social integration between domestic and inteonal students. One of the domestic
students did have an international student asmmuade for the second semester of her
freshman year. She explained that:

My freshman year roommate, second semester, wasKarea, actually, and so |

got to know her . . . but of course it was onlysetsemester and | noticed that,

like, most of the time she had a really hard tilike, trying to hang out with me,
communicating with me, and it was very, it was harehg with her ‘cause she

would go hang out with her friends and not realgnivto interact with me as
much.
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Two major themes relating to the division betwdemestic and international
students emerged in this study and they will beudised in their own sections: one being
the lack of communication and language issues letwlemestic and international
students (The Language Barrier) and the other hbmglea that international students
prefer to stick together in their own groups and’tlalways appear to want to integrate
into the campus (Groups, Cliques, and Pods).

The language barrier. Seven out of the eight students interviewed mestian
some way or another that the language barrier glay®le in the lack of social
integration between domestic and internationalestt&lon campus. One student
described that international students strugglecenaoth language than he expected, “I
know they take tests before they come here, sotltheg enough (English), but
sometimes it seems like . . . maybe they’ll hava@ time getting something out of it
because they have such a hard time interacting.”

Another student expressed concern that her irtierna student co-workers
spoke English well enough to hold on-campus jobs:

The only real concern | have is . . . wheneverworking with some of them in

the dining halls, you really need to have a vegyywgood grasp of English for

really fast-paced jobs that are in some of thengjialls. | don’t think they
prepare them well enough for that, and I think thest like the other workers do,
get really frustrated with the fact that, they’neawn into this environment, and
they're expected to understand everything the fiins¢ around, which can be
really difficult if English isn’t your first languge.

One of the students recalled having difficulty urstiending international
students’ accents. “l sometimes really have tetidhard when I'm trying to hear

somebody with a foreign accent, just because tgack up on that. | don’t have the

right ear for it | guess.” Another student hadféedent perspective on the language
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barrier. When the researcher asked her if shéhfaltinternational students did not feel
comfortable speaking English with native speakss, replied:

| think that could be a possibility but | also féleht way with the U.S. students
because we don't get taught a whole bunch of diffelanguages at a young age,
and so | feel like that might be where we’re ddititand offish towards that
‘cause we're uncomfortable dealing with the langubgrrier, where they might
feel uncomfortable but they still know how to spé&aiglish and several other
different languages, and so | feel like that, | mianguage is definitely going to
be an issue with different groups.

Several of the students mentioned that approadtudgents speaking in another
language made them feel uncomfortable and theyiegthat the students were talking
about them. One student described the languagetbas “daunting” and she explained:

Maybe you come into a room where there’s [sic] people from another

country, and just when they’re talking in theirimatianguage, you can’t help but

think: What are they talking about? Me? You wisli'd understand them, even
though they're not, have anything to do with yoou yust happen to be coming
into the room.

Another student described a situation relatinighguage that made him feel
uncomfortable:

One of my friends who'’s an international studentl.talked to him and then he

saw some of his friends, and they were speakinignalieve it was Laotian, and |

didn’t understand it, and you could tell they weakking about me, and it made
me feel really uncomfortable, | guess.

One student who worked in a student resource centeampus described
experiencing frequent miscommunications when hglpiternational students at work:

Sometimes they’ll play along, and agree with meemvhdon’t really think they

understand what I'm saying, and they’re trying éodgreeable and | appreciate it,

but, like when I'm trying to help them, | want themunderstand. | mean, I'm

not doing them any good if they just act like theyunderstood, and they

haven't.

Difficulty understanding and communicating witli@mational students when

they spoke English, as well as domestic studeptsedension of interacting with
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students speaking a different language were vear clThe overall finding for the theme
“The Language Barrier” was that the communicatiarriler that domestic students
perceive makes them uncomfortable and more hes$danteract with international
students. Another major theme that developed hasact that domestic students
perceive international students to always be tagatlith their co-nationals in large
groups.

Groups, cliques and pods.Another very prominent theme that emerged in this
study was that domestic students perceive intemaltistudents to always be in large
groups or cliques with their co-nationals and tliey feel they are inapproachable. One
student summed it up: “Well, there’s kind of this-going rather insensitive joke that you
never, ever see any international students alomed subthemes emerged from this
theme: “Birds of a feather . . .” and “Apprehensarapathy?”

Birds of a feather . . .Six out of the eight students interviewed mergbn
something regarding international students alwaysdotogether in large groups of co-
nationals. One student perceived this quite negigti When asked about his
impressions of international students, he replied:

You never see . . . other than in classes, | ne@eiinternational students that

aren't, like, in a big group, so that makes itelikntimidating . . . when | approach

them . . . it seems odd ‘cause they . . . my peiaepf it is that they don’t really
want to, like, be involved with the greater campasimunity, or even | guess
learn that much about our culture . . . so thatdhagsys kind of confused me, like,
what'’s the point, you know . . . | guess.

The student explained further that he found ihtkof shocking” that he didn’t
perceive international students as wanting to@&nhbw local students. He described the

students he met in classes as “Nice, and everythinthere’s no reason, | don't dislike

them or anything . . . it's just seemed, alwaysctime as odd.”
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When asked about her overall impressions of iat&gnal students on campus,
the student who had an international student asmmate for a semester, responded:

| kind of feel like they're cliquey—I don’t know that’s just a broad overall idea

because | did room with somebody that was veryeljgwith just her group of

friends. She did try to branch out by moving intg dorm, but then she just went
and hung out with her friends anyway, so it seekesit’s very hard for them to
branch out.

Other students agreed that international studentsto stick together, but didn’t
necessarily perceive that negatively. Some wedenstanding and even sympathetic
toward the international students’ desire to bénwi-nationals. One student described
his perceptions,

It seems like more international students seertki, congregate together, but

that's probably because they share a common laegarad) it's easier to adjust to

. . . when they can actually speak in their naliveuage, or their first

language. . ..

Another student described international studentsaasg “a built in group of friends
who are suffering through this new experience whttm.” She further elaborated:

I think that’s kind of an advantage that they hthad maybe American students

don’t, because if you're an American student, yan just be isolated on campus,

not know anybody, not have anything in common,lyeahless you start joining

clubs and that sort of thing, which is not alwaysable option, depending on, if

you know, you’re working two jobs and going to scshoMeanwhile international
students can, you know, sit down and compare notes.

One student commented, “India is a huge placepably, but the Indian kids,
sort of, well . . . you know, international studehbok up with their respective groups,
which is sensible, I'd probably do the same thing.”

The domestic students interviewed tended to pezdaternational students as

always in large groups. Whether or not that detethem from communicating with

international students will be discussed in thet setbtheme.
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Apprehension or apathy?The findings were clear that domestic students
perceived international students on campus as oftéreir own groups of co-nationals.
Several of the students interviewed mentionedttiet felt apprehensive or intimidated
by international students in large groups and floeeevould be reluctant to initiate
contact. One student summed up her feelings well:
It can be really intimidating whenever you’re oreggon and there’s this entire
group of, you know, people speaking an entirelfedént language than you.
And you really want to go up and talk to them, Jildereally love what you're
wearing,” or something, but you're honestly afreachpproach them because
you're different from them, you're the outsidereyhmight completely reject you.
Another student echoed a similar sentiment of efpgmsion to approach
international students:
When | first came here, you would see a lot of pea@pd they would be speaking
different languages, but they would be kind of likeheir own pods, and it would
be hard to, like, how do you go up and introducergelf to all these people who
seem like they're together, and then you're thesidet, so um, | guess it just
takes, um, stepping outside of your box and gourgide to meet people.
Several of the students interviewed were not regcéyg interested in having more
interactions with international students. Whenreask he perceived any negatives about
having international students on campus, one stueetied:
Oh, it’s kind of having that closed off communitican’t imagine the
international students get a real positive . .u kpow, um . . . they're not seeing
a lot of positives from the American students, theh at the same time, the
American students . . . it kind of feels like, welley (the international students)
don’t want anything to do with us either, so. . ..
One student hesitated when asked if he wishedie get to know international
students better. “Ah, sometimes, yeah, they'reaiffin their own groups a lot, | don’t

know, I've met a couple of them and they're realige, but sometimes . . . well, | guess

so.”



45

The findings clearly showed that even though magonal student presence on
campus is generally perceived as positive, thexedot of barriers to social integration
between domestic and international student intenactHowever, the final theme,
“Social Interactions” looks at what kinds of sodiateraction were occurring, why it is
not occurring, and what suggestions the studemtg¢diancourage more interaction
between the two groups.

Social interactions. The final theme that emerged related to the social
interactions (or lack thereof) between domesticiatetnational students that were
occurring on campus. Three subthemes emergedthigitheme: “Cultural events,”
which discussed current social interaction actsitalready occurring and who
participated in them; “I didn’t know,” which discsesd why domestic students are not
participating in social interactions with interraatal students; and finally, “Let’s get
together,” which examined students’ ideas for howétter foster cohesion between
domestic and international students on campusairiuture.

Cultural events. Three out of the eight students interviewed hashatttd some
kind of international or cultural event on camp@ne student had attended the
International Food Bazaar, a yearly event heldhénStudent Union where different
international groups can set up booths and seflddimm their country. Another student
had attended Japan Night, a cultural evening putyathe student group Global Friends
of Japan. One student had attended both the &ttenal Food Bazaar and Japan Night.
The other five students had not attended any iatemmal or cultural events on campus.
None of the students interviewed had participates inentoring program that pairs new

international students with a domestic studentngaurt
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The three students who participated in the culevants had mostly positive
experiences. One student described Japan NigtEas]y one of the most fun things
I've been to on campus. It made me really sadlthrahot involved in, like, Japanese
Club. . ..” The other student who had attendgdaNight stated, “It was pretty well
done; it was pretty fascinating.” Another studéescribed her experience at the
International Food Bazaar:

I’'m kind of reserved to try different foods justdaeise I'm a really picky eater,

but I like to go around and look at the booth aod they decorate, what pictures

they put up. Um, and they usually put, like litthéngs that kind of tell about
their culture a little bit, so | like that — to semt so much taste.

Although the students who had attended culturahts/generally held favorable
opinions of the experience, the majority of thedstuts interviewed were not attending
these events.

| didn’t know. Of the five students who had not attended any@tthitural or
international events, the majority said it was dinfyecause they didn’t know about them
and several said they would be interested in thesgrams if they had known about
them or had been available. After being told altbetmentoring program for new
international students on campus, one studentss&dhought “I think that they
(programs like these) sound really exciting, ambuld participate if | could.” Another
student commented on attending cultural eventge‘Wanted to a couple times, but | had
class, there was, like baklava, or something;unsied really good.”

Another student who did not know about the cultexents, stated, “If | would

have known about it, | could definitely see mysggling to something like that; I think it

would be really interesting and fun.” One of thedents interviewed cited living off
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campus and being a transfer student as reasobsifay less connected to campus

events:
I've never really been able to get into them (casn@uents), | think . . . especially
living off campus, and depending on how your lijésis, like, | haven't really
been able to get into a lot of the outside of ckad#svities . . . there have been
times when | would have liked to . . . I've hadefids from classes that have

invited me to them, it’s just kind of a time baland’'m married and | have a
daughter, too, so. . ..

In spite of all the barriers to contact and therent low participation in cultural
events, the majority of students interviewed shaytwould like to get to know
international students better and cited benefitsideas to better socially integrate
domestic and international students.

Let's get together.Six of the eight students interviewed said thay theuld like
to get to know international students better angelraore interaction with them, one
student was unsure, and one did not wish to getaav international students better.
Two students made comments relating to the ideat@mationalization at home. One of
these students discussed potential benefits of mtaeaction with international students:

I've always thought study abroad was really coalise | felt like you would be

forced, you know, like, get out of your comfort zoand do that, | feel like you

don’t necessarily have to do that, we can do htrigere, we have so many
international students here you don't really needd study abroad, and spend
that extra money if you can’t really do that, yastjneed to branch out here and
try to find some new groups of people to interaichw

The other student felt similarly, that there wdstaf potential if meaningful
interactions between international and domesticsandents could occur, but he felt that

this interaction was not yet occurring. When askée thought there were benefits to

having international students on campus, he replied
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| feel like there could be . . . and that wouldsbethat the American students

could learn about other cultures without havingaao these other countries, and

that gives them advantage, but since there seebws tike, very little interaction
back and forth, it feels like . . . the opporturtitat is there is squandered . . . on
both parties, | guess.

Several of the students had ideas to increaseadrgtwveen international and
domestic students in the future. One student thbtgt having more international and
domestic students living together in the residdradks would help. He stated, “I think it
would definitely be a big step up if they lived &tlger, but I think, generally, it's
probably very hard for them. ... ” Another stntjevho said she did not know about the
cultural events and the mentoring program, sugdestae advertising that these
activities are available on campus:

More advertising about options that you guys haaeise | think it's a great idea

to pair students off and get them, you know, acafed to a new culture . . . but

other than that, | think just spreading the worat tihat’s available to people and

if you're interested you're totally welcome to do i

When asked about her thoughts on how to encouraigestic students to interact
with international students, one student responded:

| think the Multicultural Center is one big stepo bring students together, uh,

you'll see people around more because there’s digegsity here in the center

than you see in the big, wider campus, and you hawe access, so just taking
advantages of those opportunities. Um, | thinkdtly starts at an individual
level. Like, it's nice to have programs that hpgople to get involved, but at the

end of the day, it takes individuals to take thgdtive, and go out and shake a
hand and meet somebody different than themselves.

Conclusion

This chapter presented the findings of the studingifive themes: “Diversity is
Good;” “The Great Social Divide;” “The Language Bar;” “Groups, Cliques, and
Pods;” and “Social Interactions.” The overall fimgs showed that while the domestic

students interviewed perceived the internationadesit presence on campus as mainly
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positive and most participants wanted more intégactith international students, there
are some major barriers to contact between domastiénternational students. The next

chapter will present the discussion of these figdin
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Chapter Five

Discussion

Purpose Statement and Research Questions

The purpose of this study was to explore domesiident interactions with and

perceptions of international students from the dstioestudents’ point of view. This

study concentrated on domestic students who hastadied abroad or traveled outside

the United States in order to focus on the conogptternationalization at home. The

research questions were:

1.

What are some barriers to contact between domasticnternational
students?

What sort of contact do domestic students have widrnational students?
What notions/perceptions of international studelotslomestic students have
after interacting with them in college?

How are domestic students learning about otheu@dtby their interactions
with international students?

Do domestic students want more interaction witkrimational students?

How are domestic students participating in progrémasfacilitate social
interaction between domestic and internationalestta? In what programs do

they participate? How did they learn about them?

Summary of Findings

The findings in this study showed that while thengstic students interviewed

perceived the international student presence ompuoamas mainly positive and most

participants wanted more interaction with interoasil students, there were some major
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barriers to contact between domestic and internalistudents. The participants in this
study identified the language barrier and the tlaat they perceive international students
as always together in large groups of co-natioaslbarriers to contact between domestic
and international students. Most of the contaat ttas occurring between international
and domestic students was in class, at work on iacademic setting, rather than a social
setting.

Discussion of Findings

Research Question #1: What are some barriers to ctact between domestic
and international students? Two major barriers to domestic student contact with
international students emerged in this study: émgliage barrier, and the fact that the
domestic students interviewed perceived internatistudents as always together in large
groups with their co-nationals. These two barreans be seen as intertwining because if
international students are in a large group of aenals, they are likely to be speaking
in their native language. Thus, this study foumat dlomestic students did not feel
comfortable or did not have an interest in approagternational students when they
were together in large groups speaking in a languiger than English.

Five of the eight students interviewed mentiortet they had a difficult time
communicating with international students in Engli©One student reported concerns
about international students’ abilities to commatécin English, specifically in on-
campus jobsThis was similar to Spencer-Rodgers’ (2001) thimstrcommon negative
attribute of international students (as perceiveddmestic students) which was “do not
speak English well” in her findings of consensualeotypic attributes of international

students studying in the United States (p. 647).
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Another barrier that two students mentioned was fibr the most part,
international and domestic students do not liveetiogr in the residence halls on campus.
On the campus where this study was conductedetson for this was largely because
there are only a very small number of residencks liaht stay open year round. Most of
the international students live in these residdradls because they do not often go home
for holidays. Although some domestic studentsig®ih these residence halls (for
example, the student interviewed who had an intemna student roommate for one
semester); international students would most likayiving with other international
students. Several students in this study suggéséedf possible, they believed that
better integrating domestic and international stislen the residence halls on campus
could play an important role in increasing intetardl interaction.

Two students mentioned that they were surprisatitiernational students
weren’t better acclimated to the university, and student mentioned that he thought
that international students secluded themselvesl@hdot appear to want to make
friends with domestic students. These studentgesigd that the segregation of
international and domestic students is due to gaothps not being interested in
integrating with one another, not simply the doneestudents’ lack of interest. All of
the domestic students interviewed mentioned thefiisrof social integration with
international students, but many pointed out thatd was a long way to go for this to
actually happen. One student mentioned that oppibiegs for benefits of having
international students on campus were being “soeraad by “both parties” (domestic

and international students).
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Research Question # 2: What sort of contact do doretic students have with
international students? Brown and Daly (2004) found that both domestic and
international students reported having more clasadships with co-nationals than with
students from a different ethnic group (p. 9). Wktudents did interact with people
from different ethnic backgrounds, the interactiended to be for academic rather than
social activities (p. 10). This study supportee darlier evidence, suggesting that
significant interaction between international adnéstic students is not occurring often
on campus. With the exception of two students,wine had an international student as
a roommate, and the other who interacted with matigonal students at the campus
recreation center, all the participants reporteir ttontact with international students
was in an academic or work setting rather thansoaal setting (see Table 1 in Chapter
4).

Only three of out the eight students interviewezhtioned having international
students whom they considered friends, and onlyobtigose three mentioned having
international students she considered “close fe€ndhis is probably due in part to the
fact that there is not a lot of direct interactgwing on between domestic and
international students. Five of the eight studemstioned rarely having direct
interactions with international students; insteadst of their interactions were in large,
lecture style classes, at work on campus, or ithem@cademic setting.

The other three students did describe contactiniémnational students in a
social setting. One student played pool with imtional students at the campus
recreation center, another student mentioned halosg international student friends

she knew from clubs on campus, and the third hadtamational student roommate for
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one semester. The student with the internatim@hmate mentioned that although they
lived together, they did not have a lot of soamdéraction outside of the residence hall.
She mentioned that her roommate would usually leangvith her own friends and did
not socialize a lot with her.

Research Question # 3: What notions/perceptions ofternational students
do domestic students have after interacting with tam in college? The majority of the
students interviewed in this study held favoralgaimns about the presence of
international students on campus and about thefibemgernational students could bring
to enhancing campus diversity. This corroboratedfindings in Ward’s (2006) review
where she found that domestic students held relgtiavorable perceptions of
international students (p. 2). Four out of thénegjudents interviewed mentioned that
they perceived international students in some fofimard working or academically
oriented.

Other characteristics that the participants in shigly attributed to international
students included being brave, kind, considerageketo learn, quiet, and happy to be
here. This was mostly consistent with Spencer-Rmi¢2001) findings about
consensual stereotypic attributes of internatishadents studying in the United States
(as perceived by domestic students) (p. 647). higleest positive attribute cited in
Spencer-Rodgers (2001) study was intelligencepiaddd by brave/adventurous and then
by hard working (p. 647).

In addition to asking about differences betweearimtional and domestic
students (where the barriers came out), the radseaasked the domestic student

participants about the similarities they saw betwie#ernational and domestic students.



55
To answer this question, the participants minimidéi@rences and pointed out that both
international and domestic students were just stisglgoing to class, socializing with
friends, studying, and doing other similar thingis.other words, the domestic students
saw international students as similar to themsealvesany ways, yet for the most part,
going along parallel to them in their own grougher than intersecting (interacting)
with them.

Bennett's Development Model of Intercultural Seingi (DMIS) is described in
detail in Chapter 2 (see pages 17-20). In thidysttihe researcher inferred that the
majority of the participants — six out of eight,redikely in the Minimization Stage of
the DMIS. In the Minimization Stage, the elemeritene’s own culture are experienced
as universal (Hammer et al., 2003, p. 424). Theathassociated with cultural
differences in the Defense Stage is neutralizeddssifying any differences into familiar
categories (p. 424). In the Minimization Stageréhis an attempt to trivialize any
differences that exist, and stress only cultumailsirities (Talbot, 2003, p. 428). This
stage can be summed up by the attitude of “bagiedllhumans are alike” (p. 428). This
came out when participants in the study pointedtoaisimilarities between international
and domestic students. This was made evident loynemts such as, “Oh, they’re just
people and they're really similar. . . . ” or “Withis age group we all kind of actin a
similar fashion, so. . ..” Comments like thesaimized the differences between
international and domestic students, rather thaoraomg the differences and looking at
them as an opportunity to learn from one another.

The researcher inferred that one participant imt&red was possibly in the

Defense Stage of the DMIS. He used words like ¢khmy” and “odd” to describe his
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perceptions that international students were nditintegrated into the greater campus
community, and as he perceived, not interesteeiimgobetter integrated. In the Defense
Stage, an individual experiences defense agailtstraldifference and considers their
culture to be the only viable one (Hammer et @102 p. 424). The fact that the
participant assumed that international studentsldh@ant to integrate into American
culture supported this. As described by Hammait.€R003), in the Defense Stage, the
world is organized into “us” and “them,” with osedwn culture being superior and all
other cultures being inferior (p. 424).

The researcher also inferred that one participaretviewed had likely reached
the Acceptance Stage. In the Acceptance Stagés thmeking shifts from ethnocentric
to ethnorelative (Hammer et al., 2003, p. 425).e®own culture is experienced as just
one of a number of equally complex worldviews @5¥ This participant compared her
culture with that of international students an#éédl about the benefits of sharing and
learning about different cultures. She recogniaed discussed differences between the
cultures of international students and the US celtu

The researcher made these inferences based oartlegpants’ responses to the
guestions and the researcher’s knowledge of the)kidwever, the participants in this
study did not actually take the Intercultural D@grhent Inventory (IDI), which is the
instrument that measures the DMIS. In hindsidig,researcher believes it would have
added value to the study if the participants ha&drahe IDI in addition to being

interviewed.
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Research Question #4: How are domestic students teang about other
cultures by their interactions with international students? As previously mentioned,
this study showed that interaction between intéonat and domestic students was
occurring mainly in class, at work and in otherdaraic settings and rarely in social
settings. This supported Ward’s (2006) finding th& mere presence of international
students, even in large numbers, is insufficienit$slf to promote intercultural
interactions, to develop intercultural friendshigsd to result in international
understanding (p. 3). When asked if they felt thagl learned anything from their
interactions with international students, only thaeit of the eight participants said yes;
two said no, and three were uncertain. Two stigder@ntioned that their interactions
with international students helped them to dispsieptypes and other things the students
mentioned learning from international students vedreut cultural differences or about
another culture.

The three students who were uncertain about whetheot they learned anything
from international students cited not having enodigéct interaction or personal
connections with international students in ordemf@aningful intercultural learning to
occur. One of the two students who said she dideaon anything from international
students cited not having the opportunity as thsaa and the other student said that he
mainly talked to international students in clasg ey only talked about material related
to the class.

Six of the eight students in this study seemechapenteracting more with
international students, and several of the studshtded to the concept of

internationalization at home. They mentioned thatfgresence of international students
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on campus had the potential to expose domestiestsido other cultures without having
to leave their home country and spend the timenaoigey to study abroad. However,
this was viewed as more of an ideal situation,esthe lack of social integration was
preventing meaningful intercultural learning on gars

Research Question # 5: Do domestic students wanbne contact with
international students? Although six of the eight students interviewedhiststudy
indicated that they would like to get to know imational students better, and thought
that they could learn a lot from international €tnt$, none of the students seemed to
have a definite plan to begin initiating this cantaThis partially corroborated earlier
findings by Ward (2006) that domestic studentslamgely uninterested in initiating
contact with their international classmates (p. B)e students in this study generally
seemed fine having contact with international stislén classes and at work, but not
largely interested in going out of their way to radkends with international students.

This could be due to the barriers to contact witarnational students that
domestic students perceive. As previously disaigbese barriers are the language
barrier and the perception that international stiglare always together in large groups
of co-nationals and therefore, are often vieweddyestic students as unapproachable.

Research Question #6: How are domestic students pefpating in programs
that facilitate social interaction between domesti@and international students? In
what programs did they participate? How did they earn about them? This study
showed that the domestic students interviewed Vaegely not participating in programs
on campus that facilitate interaction between ddimesid international students. Only

three out of the eight students interviewed memiibparticipating in these types of
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programs. Two students had participated in JapghtMnd found out about this event
because they were studying Japanese. One ofgshesmts had also attended the
International Food Bazaar at the Student Uniomaddition to another student, who also
mentioned attending the bazaar. Due to the fattthe Food Bazaar is held in the
Student Union, students may end up attending whmai know about the event and
were simply passing through and stopped on theyt viane student interviewed
mentioned that one of the benefits of the Inteamati Food Bazaar was that the event
was in a highly visible area with high studentficafpossibly attracting students passing
by who would not normally attend a cultural event.

The majority of the students, five out of eighhmstated they had not
participated in any events that facilitated contattveen domestic and international
students said that they would be interested iretkeegnts in the future. The main
reasons cited for not participating were time @ithot having time or having a conflict
with the time of the event) or not knowing the eygrogram existed.

This study gave strong support to the idea thaariot of meaningful social
interaction is occurring between domestic and imdggonal students on campus.
However, the findings also supported the ideadbatestic students have overall
positive associations with the presence of intéonat students on campus and that they
desire more contact with international studentsabeteither unsure of how to initiate
contact or uninterested in initiating contact.

This study contributed to the existing researcbewveral ways. As previously
mentioned, there have been relatively few studiespteted on domestic students at

home in regards to their perceptions of and interas with international students. This



60
study provided some insight into the domestic stug@erspectives of and interactions
with international students at a large Midwestesearch institution. The findings also
provided more evidence that meaningful intercultineractions are unlikely to occur
spontaneously and that social interactions betwleemestic and international students
must be facilitated.

Implications and Future Research

Previous research has shown that significant inten@l interaction is unlikely to
occur spontaneously and therefore, interventististegies are necessary in order to
foster and develop cross-cultural interaction (Bia&Daly, 2004; Ward, 2006)This
study supported the earlier research. Given tleermation provided by the domestic
students who participated in this study, the redearbelieves that more opportunities for
meaningful social integration between internaticared domestic students should be
provided. The findings in this study showed thamnéstic students are interested and
open to these opportunities but are not takingrttiative to facilitate that contact.
Therefore, the already existing cultural events grogjrams to facilitate contact between
domestic and international students should be hieigdlighted and advertised campus-
wide. These events and programs should also ucome to allowing non-traditional
students and students who live off campus to egsitiicipate.

Another recommendation would be to encourage iate&m between domestic
and international students early, as freshmen, wienfirst arrive to campus. All of the
students in this study were seniors and some esgulaggret that they did not find out
about all of the cultural events and programs éxéted until they felt it was too late.

Several of the participants wished they had gattealved sooner. If students begin to
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have meaningful intercultural interactions wherytfiest arrive on campus, they might
be more likely to continue these interactions tgfmut their college career.

One big step would be if international and domestiiclents were better
integrated in the residence halls. If domesticiatetnational students were living
together, intercultural contact would be increased hopefully, lead to more
meaningful interactions and understanding betwkenwo groups. According to
Nesdale and Todd’s (2000) study, integrating irdéomal and domestic students
together in a residence hall setting did have arfve outcome in promoting
intercultural contact among domestic students awsiralian university (p. 354).
Nesdale and Todd’s (2000) study provided considerstpport for the intercultural
contact hypothesis (p. 355). Allport, as citedNesdale and Todd (2000), defined the
“contact hypothesis” as positive contact betweembers of different groups should
improve intercultural relations, and, in particulsinould reduce negative out-group
stereotyping (p. 342). The results of NesdaleBoat’s (2000) study indicated that the
pattern of contact which occurred in the residdralés tended to impact directly upon
the extent of contact on the wider university cam@s well as the students’ level of
intercultural acceptance (p. 355).

The author also has several recommendations fiorefistudies to further this
research. This study focused on domestic seniiinsliwited international experience.
Further research should be done on domestic ssigdrd have had international
experiences such as studying abroad or travelihgfahe country to see how the results
are different. The researcher also believes atiatdigal study would be beneficial,

starting with domestic students when they are fresf) just entering college, and
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interviewing them every year until they were sesitar see how their perceptions of and
interactions with international students change tivee as they are exposed to more
diversity.

Another recommendation would be to do a studyrsgipg out domestic
students’ perceptions of and interactions withrimaional students by specific country
(or region) where they are from. For the purpagdhis study, all international students
were grouped together, whereas they are actuailly diverse by region, country, and
numbers present on campus. Spencer-Rodgers (8201) that domestic students’
descriptions of international students included/\few references to the race, ethnicity,
nationality, or specific cultural background of th@up (p. 650). Looking at domestic
students’ perceptions of and interactions withrimiéional students by specific country
or region could provide new insight into intercu#fLinteraction on campuses.

One final recommendation would be to conduct aeahinethods study, where for
the quantitative portion domestic students wouke the Intercultural Development
Inventory (IDI) to find out their level of interduiral competence according to Bennett’s
Development Model of Intercultural Sensitivity (DB)l. After completing the IDI, a
gualitative portion of the study could include iviewing the participants about their
perceptions of and interactions with internaticstaldents to see how this compared to
their level of intercultural competence on the IDI.

Conclusion

The existing literature revealed a gap in researcdomestic students at home in

relation to their perceptions of and interactionthwnternational students. This study

explored these perceptions and interactions fraviéwpoint of eight domestic students
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with limited international experience at a largedidlestern research institution. This
study revealed that the students’ perceived thegmee of international students as
positive and thought that there could be a lotefddits from social interaction between
domestic and international students. Howeversthdents perceived several barriers to
contact between domestic and international studardsiding the language barrier and
that domestic students perceive international stisdes un-approachable when they are
together in large groups of co-nationals. In spftéhe potential for increasing
intercultural understanding, currently significaotial interactions between domestic

and international students were not found to beloty.
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Department of Educational Administration
113 TEAC, THL, 68588-0360

IEE Mumber: 20101211223 EP
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Project Title: Effects of International Sdents on Domestic Students' Intercultural Competence

Dear Sondra:

This letter 15 to officially notify you of the approwval of your project by the Institutional Eeview Board (IRBE)
for the Protection of Human Subjects. It 1z the Boardd.’s opinion that you have provided adequate safeguards
for the rights and welfare of the participants in this study based on the information provided Tour proposal s
in compliance with this institution &’ s Federal Wide Assurance 00002258 and the DHES Eegulations for the
Protection of Human Subjects (45 CFR 46).
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Walid Until: 12/06/2011.

Your stamped and approved informed consent form has been uploaded to NUgrant. Please use this form to
make copies to distnbute to participants. If changes need to be made, please submit the revised informed
consent form to the IRE for approval prior to using it.

We wish to remind you that the principal investigator 15 responsible for reporting to this Board any of the
following events within 48 hours of the event:

* Any serious event (including on-site and off -site adverse events, injuties, side effects, deaths, or other
problems) which in the opinton of the local investigator was unanticipated, involved risk to subjects or others,
and was possibly related to the research proce dures;

* Any serious accidental or unintentional change to the IRB-approved protocol that involves risk or has the
potential to recur,

* Any publication in the literature, safety monitoning report, interim result or other finding that indicates an
unexpected change to the nskibenefit ratio of the research,

* Any breach in confidentiality or compromise in data privacy related to the subject or others; or
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Hello,

My name is Sondra Schreiber and | am a graduatgta@ssin the Office of International
Affairs here at (name of university) and currentigrking on my master’s degree in
higher education administration. |1 am conductiegearch for my master’s thesis on
experiences that domestic students have had wemattional students. | would greatly
appreciate it if you could take a few minutes aachplete the following survey. This
survey presents no known risks. There are alsdreotdenefits to you as a participant.
Completion of this survey will indicate your congsesnd all answers will be kept
anonymous. You may also choose not to particijetiee survey by simply exiting from
your browser. Also, the researcher is lookingsjoecific criteria so depending on your
responses the survey may end early. At the engecdurvey, there is a chance to provide
your contact information if you would be willing ftentially be contacted for an
interview. This contact information will be keitistly confidential. If you indicate that
you would be willing to do so, you may be contadtadan in-person interview. You
may complete the survey but choose not to be cereidfor an interview.

Thank you for your time and consideration.

Gender: Male Female

Age

Are you currently classified by the university asemior?
Yes No (if no, survey will end)

In what city/town did you graduate from high schb(Please indicate city and state)

Have you studied abroad?
Yes No (if yes, survey will end)

Have you ever traveled outside of the United States
Yes No (if yes, survey will end)

Has your family ever hosted an exchange student &oother country?
Yes No (if yes, survey will end)

Did you have international exchange students i wgh school?
Yes No

If yes, how frequently did you interact with them?
Often Sometimes Rarely Never

(if often or sometimes, survey will end)
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Do you interact with (an) international student{gje at (hame of university)?

Yes No (if no, survey will end)
If yes, are you . . . . (Please check all that@ppl

In class/classes with (an) international stude®nt(s)
In an organization or group with (an) internatiostaldent(s)?
Friends with (an) international student(s)?

Other (Please explain)

If contacted, would you be willing to participatean interview (approximately 30-45
minutes; all responses will be kept anonymous)rdigg your experiences with
international students at (name of university)2sY _No___ (All students who agree
to be interviewed will be entered into a drawingvio a $25 gift card to the University
Book Store. Odds of winning depend on how mangestis agree to participate, but
would be approximately 1 in 5,306 if based on thire senior class. The first 8 students
to respond will be contacted for an interview. Yamnot have to actually be interviewed

in order to win the gift card).

If yes, please provide your name and an e-mailessdand phone number address where

you can be contacted
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Nebraska

Lincoln

COLLEGE OF EDUCATION AND HUMAN SCIENCES
Department of Educational Administration

NL IRB# 20101211223 EP
INFORMED CONSENT FORM { Date Approved: 12/07/2010 |
LTV valid Until: 12/06/2011

Domestic Students’ Perceptions of and Interactions with International Students

This is a research project that will examine domestic students’ perceptions of and interactions with international
students here at UNL to see what effect the presence of international students on campus has on domestic students.
You must be 19 years of age or older to participate and classified by UNL as a senior (89 credit hours or more). You are
invited to participate in this study because you filled out the basic qualifying survey and indicated you would be willing to
participate in an interview.

Participation in this study will require approximately 30-45 minutes of your time and will consist of the primary
researcher conducting an interview with you about your experiences with international students here at UNL.
There are no known risks or discomforts associated with this research. In the event of problems resulting from
participation in the study, psychological treatment is available on a sliding fee scale at the UNL Psychological
Consultation Center, telephone (402) 472-2351. There are also no direct benefits to you as a research participant.

This study will give you the opportunity to share with the researcher your experiences with international students and
may help to aid in future International Education research at UNL. By better understanding the interactions between
domestic students and international students, we may be better able to facilitate positive social interaction between the
two groups on campus. Any information obtained during this study which could identify you will be kept strictly
confidential. The data will be stored in a locked cabinet in the investigator’s office and will only be seen by the
investigator during the study and for two years after the study is complete. The information obtained in this study may
be published in scientific journals or presented at scientific meetings but the data will be reported as aggregated data.
The audiotapes will be erased after transcription.

You may ask any questions concerning this research and have those questions answered before agreeing to participate
in or during the study. Or you may call the investigator at any time, office phone, (402) 472-5864, or after hours (515)
314-6721. Please contact the investigator:

« if you want to voice concerns or complaints about the research

e in the event of a research related injury.
Please contact the University of Nebraska-Lincoln Institutional Review Board at (402) 472-6965 for the following
reasons:

= you wish to talk to someone other than the research staff to obtain answers to questions about your rights as

a research participant

= to voice concerns or complaints about the research

= to provide input concerning the research process

= in the event the study staff could not be reached

Participation in this study is voluntary. You can refuse to participate or withdraw at any time without harming your

relationship with the researchers or the University of Nebraska-Lincoln, or in any other way receive a penalty or loss of
benefits to which you are otherwise entitled.

141 Teachers College Hall / P.O. Box 880360 / Lincoln, NE 68588-0360 / (402) 472-3726 / FAX (402) 472-4300
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IRB# 20101211223 EP
L Date Approved: 12/07/2010
LLEVLTRY Valid Until: 12/06/2011

You are voluntarily making a decision whether or not to participate in this research study. Your signature certifies that
you have decided to participate having read and understood the information presented. You will be given a copy of this
consent form to keep.

Please check here if you agree to be audio taped during the interview.

Signature of Research Participant Date

Sondra T. Schreiber, Principal Investigator Office; (402)472-5864
Richard E. Hoover, Ph.D., Secondary Investigator Office: (402)472-3058
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As illustrated in Creswell’s (2007) example, theaarcher will use headings (adapted
from Creswell) for each interview as follows (p6)3
Time of Interview

Date:
Place:

INTRODUCTION:

Thank you for agreeing to talk with me today abgauir experiences with
international students here at (hame of universiy name is Sondra Schreiber and |
am a graduate assistant International Student enol& Services. | am working on my
master’s degree in higher education administratith a focus in student affairs. This
project is part of my thesis research. | want gwknow that all information that you
give me today will be kept confidential. The infaation will be used solely for research
purposes. | will be recording our conversationléber transcription but | want you to
know that you may stop me at any time. Before egim do you have any questions?
INTERVIEW:

I'd like to begin by asking you some general quesiabout international students.

Before you came to college, what were your idedsins about international students?
Had you ever met a student from another country?

If yes, under what circumstances?

Do you have contact with international student®tagr(name of university)?
If yes, where?

If no, is there a particular reason why not?
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Can you tell me about your overall impressionsérinational students at (name of
university)?
Are these impressions mostly consistent with diedgit from your ideas about
international students before arriving at (namaraVersity)?
What do you feel are the benefits of having ireéional students on campus?

Do you feel there are any negatives to havingmatisonal students on campus?
Do you wish you could get to know internationaldstats better or interact with them
more?

Why or why not?

In what ways do you see international studentsnagas to and different from domestic

students here on campus?

What barriers to contact between domestic andriatemal students do you see?

Do you feel like you have learned something abloetwtorld or another culture from

your interactions with international students?

Now, | would like to ask you a little bit about yolbackground.

Where did you grow up?

While growing up did you have any exposure to othdtures?
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Have you ever traveled out of the country?

If so, where and when?

Do you want to travel out of the country (either fioe first time or again)?

Do you speak another language?
Are you learning another language?
Do you want to learn another language someday?

Why or why not?

Next, let’s talk a little bit about campus eventsl @rganizations.

Have you ever attended a cultural event on canfpugXample — China Night, Malaysia
Night)?

If yes, what were your perceptions?

Did you enjoy it?

If no, would you be interested in attending onéhia future?

Why or why not?

Are you familiar with (name of specific internatedrstudent mentoring program)?
If yes, have you ever participated in it?

If you have participated, what did you think abi@t
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If no, would you like to participate in it? Why ahy not?
Can you tell me if and how you think internatiosildents and domestic students benefit

from social integration with each other?

EXIT COMMENTS:
Thank you again so much for taking the time to kpeigh me today. | really appreciate
it. Your answers have been very helpful. Is thergthing else that you would like to

share with me?
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Hello,

| am a graduate student in Educational Adminigiratvorking on my thesis. Below is a
link to a basic survey that will take approximatbBlyninutes of your time to complete. If
you are able to complete the survey, | would gyesppreciate it. This survey presents
no known risks. There are also no direct bendfitgou as a participant. Completion of
this survey will indicate your consent, and allaess will be kept anonymous. The
researcher is looking for specific criteria andelgting on your response to certain
guestions, the survey may end early. At the entleEurvey, there is a chance to provide
your contact information if you wish to potentiabg interviewed. You may complete
the survey but choose not to be considered fon@miiew. You may also choose not to
participate in the survey by simply exiting fromuydrowser. Thank you for your time
and consideration.

Click on this link to take the survey:
http://www.surveymonkey.com/s/JF2DTG3

Sincerely,
Sondra Schreiber
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Transcriptionist Confidentiality Statement

I (name of transcriptipagptee to hold all information
contained in digital recordings/and in interviewseived from Sondra Schreiber,
primary investigator for the study entitled Inteioaalization at Home? Exploring
Domestic Students’ Perceptions of and Interactwitts International Students at a Large
Midwestern Research Institution, in confidence wegard to the individuals and
institutions involved in this research study. Herstand that to violate this agreement
would constitute a serious and unethical infringetoa the informants’ right to privacy.

Signature of Transcriptionist Date

Signature of Principle Istigator Date
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THEME 1: Generally favorable attitudes toward international students: Diversity
is Good

Subtheme 1: Benefits of international students onacnpus: We're Glad You're Here

Different people of different origins
Touch of diversity

Interesting

Learn from them

Learn from you

Intermesh different cultures
Kind of awesome

Different cultures

Expanding cultures

Global economy

Think outside the box

Other peoples’ points of view
Avoid discrimination

Really important aspect

A lot of different cultures
Really good variety

Broaden outlook

Enhance our campus

Learn about their country
Have conversations

Talk back and forth
Language exchange

Cultural values

Melting pot

Exchange ideas

Accept each other

Broaden your scope
Different worldview

Connect with people

Build relationships
Friendships

Somebody else’s perspective
Learning about each other
Different backgrounds

You get the benefit
Dispelling stereotypes
Interesting discussions
Learn about other cultures
Exposure to people from other countries
Understand the world



Out of comfort zone
Branch out
Really positive thing

Subtheme 2: Domestic students’ perceptions of inteational students:Domestic
perceptions

Really brave

Quiet, but very kind
Very considerate

Eager to learn

Take studies seriously
Takes a lot of money
Education is really important
Hard workers

Very happy to be here
Acclimate to this society
Very focused

Strong work ethic
Really positive thing
Serious about college
Academically oriented

THEME 2: Division between international and domestt students:The Great
Social Divide

Hard living with her
Hard time interacting
Communication barrier
Very secluded

Don't feel comfortable
Safety zone

Don’t branch out

Don't interact

Nervous interacting
Colliding cultures
Really hard

Timid

Clashing view
Different

Different social norms
Huge barrier

Don’t want to be involved
Confused me

What's the point?



Kind of shocking

Struck me as odd
Separation from American students
Very little interaction
Uncomfortable situation
Don't see it happening
Not integrated
Segregated in housing
Disconnect

Not cohesive
Stereotypes

Lack of information
Distance themselves

No direct interaction
Don’'t want to offend
Preferential job treatment
Difficult co-workers

Hard to meet people

No opportunities

THEME 3: Communication can be difficult: The Language Barrier

Language difference
Frustrated

Unprepared for jobs
Daunting

Are they talking about me?
Thick accent

Hard to understand
Speaking different languages
Native language

Translate

Foreign accent

Can't pick that up

Don’'t understand me
Struggle with language
Miscommunication
They're speaking Chinese
Talking about me

Really uncomfortable
Speaking Laotian

Hard time communicating
Communication barrier
Uncomfortable speaking English
English not first language
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THEME 4: International students are rarely alone: Groups, Cliques and Pods

Subtheme 1: International students would rather stk together:
Birds of a Feather . . .

Hang out with her friends
Not interact with me
Cliquey

Hard to branch out
Korean group really strong
(specific name of international residence hall)
International student dorm
From their own country

In a big group

Closed community

Pack mentality

Never alone

Stay in their groups

Not integrated

Walk six wide

Chinese students together
Living separately
Congregate together

In their own pods

Built in group of friends

Subtheme 2: Why domestic students won'’t approach ternational students:
Apprehension or Apathy?

Don’t want to be involved
Separated from Americans
You're the outsider
Opportunity is squandered
Afraid to approach

Reject you

Different from them
Intimidating

Different interests
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THEME 5: Why are we not interacting? Social Interactions

Subtheme 1: Participation/thoughts about activitiesalready occurring: Cultural
events

Went to Japan Night (2)
Fun

Sad I'm not involved
Wanted to go

Sounded really good
Food Bazaar (2)
Fascinating
Conversation table
Definitely would go
Interesting

Would participate if | could
Think that's brilliant
Really beneficial

Subtheme 2: Why Domestic Students don’t participatén activities: | Didn’t Know

Didn’t know about it
Live off campus
Transfer student
Married with a daughter
Time balance

Wasn’t aware

| had class

Didn’t hear about it

Subtheme 3: Students’ ideas for more interactiontet’'s Get Together

One-on-one

Get into the community
Approachable

Easier transition
Community interaction
Right in the Union
Exposure

Multicultural center
Start at individual level
Individuals take initiative
Shake a hand

Meet somebody different
Opened my eyes



Live together

Move out of comfort zone
It's pretty tough

Forced together
Advertising

Spread the word
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