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ABSTRACT  

Manag ing  d isc ip l ine  in  schoo ls  i s  one  o f  the  fundam en ta ls  o f  

e f fec t i ve  teach ing  and  lea rn ing.  I t  i s  ev iden t  tha t  i ne f fec t i ve  

d isc ip l ine  management  i n  schoo ls  wou ld  even tua l l y  j eopa rd ize  the  

e f f i cacy  o f  t each ing  and  lea rn ing .  So ,  i t  i s  c ruc ia l  tha t  leg i t imate ,  

democra t ic  d isc ip l ina ry  measu res  and  p rocedu res  shou ld  be  

emp loyed .  

The  a im  o f  th is  s tudy  was  to  inves t iga te  ways  o f  manag ing 

d isc ip l ine  in  se lec ted  secon da ry schoo ls  w i th in  Sekhukhune 

D is t r ic t ,  L impopo.  A  qua l i ta t i ve  resea rch  app roach  was  chosen ,  

emp loy ing  resea rch  methods  wh ich  inc luded  ind iv idua l  in te rv iews,  

f ocus  g roup  in te rv iews  and  non -pa r t ic ipan t  obse rva t ion .  The  

inves t iga t ion  focused  on  four  seconda ry  schoo ls  wh ich  were  

pu rpose fu l l y  samp led  to  pa r t i c ipa te  in  the  s tudy.  The  resea rch  

concen t ra ted  on ly  on  the  v iews  o f  the  educa to rs  and  the  

p r inc ipa ls .   

Th is  inves t iga t ion  revea led  tha t  p r inc ipa ls  and  educa to rs  s t i l l  f ind  

themse lves  in  a  p red icamen t  in  app ly ing  con tempora ry  d i sc ip l ina ry 

measures  due  to  a  lack  o f  t ra in ing o r  m in ima l  t ra in ing  rega rd ing  

a l te rna t i ves  to  corpo ra l  pun ishment .   
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CHAPTER ONE 

 

1.  ORIENTATION AND BACKGROUND OF THE STUDY  

 

1.1  INTRODUCTION   

 

Schoo l  d i sc ip l ine  i s  v i ta l  f o r  e f fec t i ve  teach ing  and  lea rn ing.  

Schoo l  d isc ip l ine  i s  a  fo rm  o f  d isc ip l ine  app rop r ia te  fo r  

h igh l igh t ing  ru les  and  regu la t ions  fo r  lea rne rs  and  ensu r ing  o rder  

i n  schoo ls .  The  a im o f  schoo l  d isc ip l ine  i s  to  c rea te  a  sa fe  and  

happy lea rn ing  env i ronmen t  w i th in  the  schoo l .  D isc ip l i ne  a t  schoo l  

has  two  very  impor tan t  goa ls ,  name ly  to  c rea te  an  env i ronment  

conduc ive  to  lea rn ing  and  teach ing ;  and  to  ensu re  the  sa fe ty  o f  

s ta f f  and  lea rners  (Joube r t ,  De  W aa l  &  Rossouw 2005:208) .  

Gaustad  (1991 :17)  a l so  con f i rms  tha t  the  sa fe ty  o f  l ea rne rs  and  

s ta f f  must  come  f i r s t .  In  a  c lass room where  an  educa to r  i s  unab le  

to  ma in ta in  o rde r  and  d isc ip l i ne ,  lea rne rs  may become 

unmot i va ted  and  d is t ressed ,  and  the  c l imate  fo r  l ea rn ing  is  

d im in ished ,  lead ing  to  unde rach ievement  (H i l l  &  H i l l  1994 :16 ) .  The  

au tho rs  fu r the r  ind ica te  tha t  lea rne rs  lea rn  to  the  bes t  o f  the i r  

ab i l i t i es  in  an  o rde r l y  and  sa fe  env i ronment .  There fo re  

managemen t  o f  d isc ip l ine  in  schoo ls  i s  cen t ra l  to  e f fec t i ve  

teach ing  and  lea rn ing.  I f  teache rs  a re  unab le  to  manage  a  c lass ,  

they  w i l l  be  unab le  to  teach  (B land fo rd  1998:9 ) ;  so  the re  is  a  need 

fo r  schoo ls  to  ma in ta in  a  d i sc ip l ined  env i ronmen t  t ha t  i s  sa fe  and  

secu re  fo r  a l l  lea rn e rs  and  educa to rs .  

 

Be fo re  1994  the  most  common  fo rm  o f  schoo l  d i sc ip l ine  was 

corpora l  pun ishmen t  bu t  now th ings  have  changed .  The  South  

A f r i can  Schoo ls  Ac t  84  o f  1996  (Sec t ion  10 )  p roh ib i t s  the  

adm in is t ra t ion  o f  co rpo ra l  pun ishment .  S ince  the  bann ing o f  

co rpora l  pun ishmen t  most  pub l i c  schoo ls  have  been  unab le  to  

manage  d isc ip l ine .  Some educa to rs  s t i l l  p re fe r  to  use  co rpo ra l  

http://en.wikipedia.org/wiki/Discipline
http://en.wikipedia.org/wiki/Children
http://en.wikipedia.org/wiki/School
http://en.wikipedia.org/wiki/Corporal_punishment
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pun ishment  even  though  i t  has  been  abo l ished .  By admin is te r ing 

corpora l  pun ishmen t  educa to rs  a re  in f r ing ing  the  r igh ts  o f  the  

lea rne rs ,  accord ing  to  Chapte r  2  o f  the  C onst i tu t ion  (Sec t ion s  10  

&  12) ,  so  pos i t i ve  d isc ip l ine  wh ich  i s  cons t ruc t i ve  and  r igh t s -

based  shou ld  be  emphas ised .  The  p rob lem i s :  How  can  th is  

pa rad igm sh i f t  be  add ressed ,  whe reby  pos i t i ve  and  good  d isc ip l ine  

i s  emphas ised  and  employed  by  a l l  educa to rs ?   

 

D isc ip l ine  in  pub l ic  schoo ls  con t inues  to  be  a  bu rn ing  i ssue  fo r  a l l  

s takeho lde rs ,  tha t  i s ,  pa ren ts ,  schoo l  gove rn ing  bod ies ,  educa to rs  

and  p r inc ipa ls .  Crea t ing  and  ma in ta in ing  a  sa fe ,  d i sc ip l i ned  

schoo l  env i ronmen t  i s  one  o f  the  impor tan t  cha l lenges  fac ing  

p r inc ipa ls ,  educa to rs  and  pa ren ts  in  schoo ls  (Sque lch  2000: i i i ) .  

A l l  s takeho lde rs  (schoo l  managers ,  educa to rs ,  schoo l  gove rn ing 

bod ies  and  pa ren ts )  shou ld  be  taken  on  boa rd  in  manag ing 

d isc ip l ine  in  schoo ls .   Accord ing  to  sec t ion  8  o f  t he  Sou th  A f r i can  

Schoo ls  Ac t  (84  o f  1996 )  a  gove rn ing  body o f  a  pub l ic  schoo l  must  

adop t  a  Code  o f  Conduct .  The  Gove rnment  Gazet te  (no .18900  o f  

15  May 1998 )  se ts  ou t  gu ide l ines  fo r  the  cons idera t ion  o f  

gove rn ing bod ies  in  adop t ing a  code  o f  conduct  f o r  lea rne rs .  

Schoo l  gove rn ing body mus t  adopt  a  code  o f  conduct  wh ich  is  

a imed  a t  manag ing  d isc ip l ine  w i th in  the  schoo l .  Lea rne rs  shou ld  

a lso  no t  be  s imp ly  r ega rded  as  rece ive rs  o f  in fo rmat ion .  The i r  

po ten t ia l  to  make d ive rse  con t r ibu t ions  to  reach  shared  a ims  must  

be  recogn ised  as  W agner  (1992:  56 )  s ta ted  tha t  the re  a re  many 

con t r ibu t ions  tha t  can  be  made  by  learners ;  e .g .  suppo r t  f o r  

schoo l  po l i c ies .    

 

1.2  BACKGROUND TO THE PROBLEM  

 

S ince  the  bann ing  o f  co rpo ra l  pun ishment  in  schoo ls  unde r  the  

Sou th  A f r ican  Schoo ls  Ac t  (84  o f  1996 ) ,  lack  o f  d isc ip l ine  and  

sa fe ty  in  schoo ls  has  become one  o f  the  ma jo r  cha l lenges  in  

Sou th  A f r ica .  I t  has  become increas ing ly  d i f f i cu l t  f o r  educa to rs  to  
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ensu re  d isc ip l i ne  in  schoo ls  (Maphosa  and  Shumba  2010 :397) .  

Many p r inc ipa ls  and  educa to rs  f ind  i t  inc reas ing ly  d i f f i cu l t  to  

ma in ta in  d i sc ip l ine  in  schoo ls  in  the  wake  o f  the  new educa t ion  

leg is la t ions  tha t  regu la te  d i sc ip l ine  and  pun ish ment  in  schoo ls  

(Sque lch  2000 : i i i ) .  The  bann ing  o f  co rpora l  pun ishmen t  in  schoo ls  

demands  tha t  new me thods  o f  d i sc ip l ine  be  employed  to  p ro tec t  

the  r i gh ts  o f  lea rne rs  (Sque lch  2 000 : i i i ) .  However ,  educa to rs  fee l  

tha t  a l t e rna t i ve  d i sc ip l ina ry  meas ures  to  corpora l  pun ishment  a re  

no t  e f fec t i ve  (Maphosa and  Shumba 2010:397 ) .  

 

Acco rd ing  to  Al te rna t i ves  to  Co rpora l  Pun ishment  (Depa r tmen t  o f  

Educa t ion  2000 ) ,  co rpo ra l  pun ishment  is  aga ins t  the  law.  The  

document  ou t l ines  the  leg is la t ion  bann ing  co rpo ra l  pun ishment .  I t  

a lso  s ta tes  the  a l te rna t i ves  to  co rpo ra l  pun ishment  as  we l l  as  

app rop r ia te  d isc ip l ina ry  measu res  and  p rocedu res .  The  Sou th  

Af r i can  Cons t i tu t ion  (sec t ion  12 )  s ta tes  tha t :  “everyone  has  the  

r i gh t  no t  to  be  t rea ted  o r  pun ished  in  a  c rue l ,  inhuman  o r  

degrad ing way” .  The  Nat iona l  Educa t ion  Po l i cy  Ac t  (27  o f  1996)  

a lso  s t ipu la tes  tha t :  “no  person  sha l l  admin is te r  co rpora l  

pun ishment  o r  sub jec t  a  s tudent  to  phys ica l  abuse  a t  any 

educat iona l  ins t i tu t ion . ”  The  South  A f r ican  Schoo ls  Ac t  (SASA)  

(84  o f  1996 )  s ta tes  t hat :  (1 )  “no  pe rson  may admin is te r  co rpo ra l  

pun ishment  a t  a  schoo l  to  a  lea rne r ;  (2 )  any person  who  

con t ravenes  subsect ion  1  i s  gu i l t y  o f  an  o f fence  and  l iab le  on  

conv ic t i on  to  a  sen tence  wh ich  cou ld  be  imposed  fo r  assau l t ” .  Th is  

l eaves  schoo ls  w i th  the  re spons ib i l i t y  o f  iden t i f y ing  and  

imp lement ing  a l te rna t i ve  d isc ip l ina ry  p rac t i ces  and  p rocedu res  

(Depar tment  o f  Educa t ion  2000 ) .  I t  means tha t  educa to rs  shou ld  

re f ra in  f rom d isc ip l ine  wh ich  is  pun i t i ve  and  pun ishment -o r ien ted .  

The  management  o f  d isc ip l ine  th e re fo re  ca l ls  on  educa to rs  to  

make  ch i ld ren  fee l  emot iona l l y  comfor tab le  and  phys ica l l y  sa fe  so  

tha t  they  ( learne rs)  can  deve lop  se l f -d isc ip l i ne  ( in t r ins i c  

d isc ip l ine )  and  accountab i l i t y  in  the i r  ac t ions  (Mokhe le  2006:151) .    
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1.3  MOTIV ATION AND RATIONALE FOR THE STUDY 

I t  i s  ev iden t  tha t  p r inc ipa ls  and  educa to rs  have  a  p rob lem in  

manag ing  d isc ip l ine  in  schoo ls .  Th is  s tudy  in tends  to  ass is t  them 

to  be  aware  o f  d i f f e ren t  methods  o f  managing  d isc ip l ine  w i thou t  

i n f r ing ing lea rne rs ’  r i gh ts .  As  a  member  o f  the  schoo l  management  

team in  my schoo l  and  a  member  o f  the  schoo l  govern ing  body in  

my ch i ld ren ’  schoo ls ,  I  ha ve  been  work ing  w i th  educa to rs  and  

pa ren ts  o f  va r ious  schoo ls .  In  t he  p rocess  I  ha ve  rea l i sed  tha t  

p r inc ipa ls  and  educa to rs  s t i l l  have  a  p rob lem in  manag in g 

d isc ip l ine  in  the i r  schoo ls .  They a re  aware  tha t  co rpo ra l  

pun ishment  in  schoo ls  is  ou t lawed  by  the  Sou th  A f r i can  

Cons t i tu t ion  (sec t ion  12) ,  the  South  A f r ican  Schoo ls  Ac t  (84  o f  

1996 )  and  the  Nat iona l  Educa t ion  Po l i cy  Ac t  (27  o f  1996 ) .  

Educa to rs  f i nd  them se lves  in  a  p red icament  due  to  ine f fec t i ve  

methods  o r  s t ra teg ies  p rov ided  by  the  Depar tment  o f  Educa t ion .  

As  Maphosa  and  Shumba  (2010:397 )  ind ica te ,  educa to rs  fee l  tha t  

a l te rna t i ve  d i sc ip l i na ry  measu res  to  co rpo ra l  pun ishment  a re  no t  

e f fec t i ve .  Some educa t o rs  a re  no t  even  aware  tha t  the re  a re  

a l te rna t i ves  to  corpo ra l  pun ishment  p rov ided  fo r  them to  emp loy ;  

due  to  m in ima l  and  spo rad ic  t ra in ing  on  a l te rna t i ves  to  co rpo ra l  

pun ishment  (Le  Roux 2005 :7 ) .  The  s tudy  in tends  to  change  the i r  

a t t i tudes  and  p e rcep t ions  towards  a l te rna t i ves  to  corpora l  

pun ishment  to  some degree .    

 

As  a  resea rche r  I  f ind  i t  c ruc ia l  to  inves t iga te  s t ra teg ies  wh ich  

educa to rs  and  p r inc ipa ls  can  employ  in  manag ing d isc ip l ine  in  

schoo ls  in  o rde r  t o  capac i ta te  them .  Pe rhaps  educa to rs  w i l l  be  

pe rsuaded  to  emp loy  the  re levan t  d isc ip l ina ry  measures  to  a l low 

e f fec t i ve  lea rn ing and  teach ing  wi thou t  hes i ta t ion .   
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1.4  PROBLEM STATEMENT  

 

S ince  the  bann ing  o f  co rpo ra l  pun ishment  in  a l l  schoo ls  unde r  the  

Sou th  A f r ican  Schoo ls  Ac t  (84  o f  1996 )  d i sc ip l i n e  has  become a  

ma jo r  p rob lem a f fec t ing  many schoo ls  in  South  A f r ica .  The  

p rob lem con t r ibu tes  negat i ve ly  towards  e f fec t i ve  teach ing  and  

lea rn ing;  and  th i s  may lead  to  poor  l e arner  pe r fo rmance  in  

schoo ls .  Mas i t sa  (2008 :234 )  s ta tes  tha t  poo r  d isc ip l ine  impac t s  

nega t i ve ly  on  lea rne rs ’  academic  per fo rmance.  Manag ing  

d isc ip l ine  in  schoo ls  i s  the re fo re  o f  t he  ou tmost  impor tance  to  

a l low e f fec t i ve  teach ing and  learn ing .   

 

The  ma in  resea rch  ques t ion  wh ich  need ed to  be  addressed  i s :  

 

How can  seconda ry  schoo ls  in  Sekh ukhune  d is t r i c t  manage 

d isc ip l ine  in  a  pos t -co rpo ra l  pun ishment  env i ronment?   

 

The sub -quest ions  re la ted  to  the  ma in  resea rch  quest ion  a re :  

 

  W hat  pos i t i ve  d isc ip l ine  p rac t i ces  a re  used  in  secondary  

schoo ls  w i th in  Sekhukhune d is t r i c t?  

  W hat  ro le  can  educa to r s  and  the  p r inc ipa l  p lay  in  the  

managemen t  o f  d isc ip l ine  in  seconda ry  schoo ls  w i th in  

Sekhukhune d is t r ic t?  

  How can  schoo ls  manage  d isc ip l ine  w i thou t  v io la t ing  the  r igh ts  

o f  l ea rne rs  in  seconda ry  schoo ls  w i th in  Sekhukhune d is t r i c t?  

 

1.5  AIM AND OBJECTIVES OF THE  STUDY 

 

1.5 .1  Aim 

 

The  a im o f  the  resea rch  i s :  
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To  inves t iga te  ways  o f  manag ing  d isc ip l ine  in  seconda ry  schoo ls  

w i th in  Sekhukhune  d is t r ic t  i n  a  pos t -co rpo ra l  pun ishment  

env i ronment .    

 

1.5 .2  Object ives  

  

The  fo l lowing ob jec t i ves  fo r  th is  resea rch  were  iden t i f ied :    

 

  To  iden t i f y  pos i t i ve  d i sc ip l ine  p rac t ices  in  secondary  schoo ls  

w i th in  Sekhukhune d is t r ic t .  

  To  inves t iga te  the  ro les  o f  educa to rs  and  the  p r inc ipa l  in  the  

managemen t  o f  d isc ip l ine  in  seconda ry  schoo ls  w i th in  

Sekhukhune d is t r ic t .  

  To  inves t iga te  way s  o f  manag ing d isc ip l ine  w i th in  a  human 

r igh ts  f ramework .  

 

1.6  S IGNIF ICANCE OF THE STUDY  

 

The  inves t iga t ion  in tend ed  to  p rov ide  suggest ions  and  

recommendat ions  tha t  w ou ld  hopefu l l y  change  educa to rs ’  and  

pr inc ipa ls ’  a t t i tude  towards  t he  management  o f  d isc i p l ine .  The  

inves t iga t ion  in tended  to  h igh l igh t  va r ious  pos i t i ve  methods  o r  

s t ra teg ies  wh ich  educa to rs  and  p r inc ipa ls  can  adopt  to  manage 

d isc ip l ine  e f fec t ive ly  i n  t he  absence  o f  co rpo ra l  pun ish ment .  

Hopefu l l y  t h i s  s tudy  may  se rve  as  a  wake -up  ca l l  to  educa to rs  to  

avo id  d i sc ip l ine  wh ich  is  pun i t i ve  and  pun ishmen t -o r ien ted .  The  

s tudy  a lso  in tended  to  make  educa to rs  aware  o f  repe rcuss ions  o f  

adm in is te r ing  co rpo ra l  pun ishment .  The  ro les  o f  educa to rs  and  

p r inc ipa ls  i n  t he  managemen t  o f  d i sc ip l ine  were  a lso  h igh l igh ted .  

The  inves t iga t ion  a lso  p rov ide d  recommendat ions  fo r  po l ic ies  

wh ich  a re  in  p lace .   
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1.7  CONCEPTUAL FRAMEWORK  

 

To  de te rm ine  what  i s  re levan t  to  the  f ie ld  o f  s tudy  and  wha t  no t ,  a  

concep tua l  ana lys i s  was  done  wi th  rega rd  to  the  fo l l owing 

concep ts :  managemen t ,  d isc ip l ine ,  pun ishmen t ,  co rpo ra l  

pun ishment  and  c lass room management .   

 

1.7 .1  Management  

 

Acco rd ing  to  Joube r t  and  B ray  (2007 :19 ) ,  the  concept  o f  

management  charac te r i ses  the  p rocess  o f  lead ing and  d i rec t ing 

a l l  o r  pa r t  o f  an  o rgan isa t ion ,  o f ten  a  bus iness ,  th r ough the  

dep loyment  and  man ipu la t ion  o f  resources  (human ,  f i nanc ia l ,  

mate r ia l ,  i n te l l ec tua l  o r  in tang ib le ) .  In  th i s  s tudy  management  

re fe rs  to  hand l ing  o r  con t ro l l ing  d isc ip l ine  success fu l l y  and  

e f fec t i ve ly .  The  concep t  re fe rs  to  how p r inc ipa ls  and  educa to rs  

w i l l  execu te  the i r  task  o f  hand l ing  o r  con t ro l l ing  d isc ip l ine  in  

schoo ls .  In  t h i s  rega rd  Van  de r  W esthu izen  (1991 :55 )  s ta tes  tha t  

managemen t  re fe rs  to  a  spec i f i c  t ype  o f  wo rk  in  educa t ion  wh ich  

compr ises  those  regu la t i ve  tasks  o r  ac t ions  execu ted  by  a  p e rson  

o r  body  in  a  pos i t ion  o f  au tho r i t y  i n  a  spec i f i c  f ie ld  o r  a rea  o f  

regu la t ion ,  so  as  to  a l low fo rmat i ve  educa t ion  to  take  p lace .  

 

Acco rd ing  to  Van  Scha lkwyk  (1986 :4 ) ,  managing  inc ludes  

o rgan is ing ,  lead ing,  mot i va t ing ,  p lann ing ,  con t ro l l ing  and  

de te rm in ing  p rogrammes ,  p rocedu res  and  methods.  In  th i s  

research  s tudy  the  concept  managemen t  a lso  re fe r s  to  how 

educa to rs  and  p r inc ipa ls  p lan  to  e rad ica te  d isc ip l ina ry  p rob lems in  

the i r  schoo ls .  B land fo rd  (1998:37)  i nd ica tes  tha t  e f fec t i ve  

managemen t  o f  d isc ip l i ne  does  no t  jus t  happen;  i t  requ i res  

consu l ta t ion ,  p lann ing,  commi tment  and  cons tan t  rev iew and  

eva lua t ion .  Managemen t  re la tes  to  whe re  the  schoo l  i s  go ing  and  

why,  how i t  i s  go ing  to  ge t  the re  and  then  check ing  ve ry  ca re fu l l y  

to  see  i f  and  when i t  has  a r r i ved  (B land fo rd  1998:38 ) .     
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1.7 .2   Disc ip l ine  

 

Acco rd ing  to  the  W alsh  (1991:17)  the  concep t  o f  disc ip l ine  i s  

de f ined  as  the  p r imary  p rocess  by  wh ich  the  ch i ld ren  o f  a l l  

cu l tu res  deve lop  the  v i ta l  mora ls ,  va lues ,  and  a t t i tudes  o f  the  

cu l tu re  they  inhe r i t .  D isc ip l ine  is  de f ined  as  behav iou r  by  pa ren ts  

in  response  to  and  in tended  to  co r rec t  m isbehav iour  by  the  ch i ld  

(Doug las  &  S t raus  2007:304 ) .  Papa l ia ,  W endkos -Olds  and  Dusk in -

fe ldman  (2006 )  re fe r  to  d isc ip l ine  as  me thods o f  mode l l ing  

cha rac te r  and  o f  teach ing  se l f - con t ro l  and  accep tab le  behav iou r .  

Acco rd ing  to  Le  Mot tee  (2005 :5 ) ,  d isc ip l ine  has  no th ing  to  do  w i th  

con t ro l l ing  d is rup t i ve  o r  o the r  unaccep tab le  behaviou r  bu t  w i th  

ensu r ing  a  “sa fe  and  va lu ing  env i ronmen t  so  tha t  the  r igh ts  and  

needs o f  peop le  a re  respec ted ,  v ind ica ted  and  sa fegua rded ” .   

 

In  th is  s tudy  the  concept  d i sc ip l ine  re fe rs  to  how educa to rs  and  

p r inc ipa ls  ensu re  a  sa fe  and  conduc ive  env i ronment  f o r  teach ing 

and  lea rn ing  so  tha t  the  r igh ts  and  needs  o f  l ea rne rs  and  

educa to rs  a re  respec ted ,  v ind ica t ed  and  sa fegua rded  wi th  the  

in ten t ion  o f  mana g ing  d isc ip l ine .  D isc ip l ine  re fe rs  to  pos i t i ve  

behav iou r  management  a imed  a t  p romot ing  app rop r ia te  behav iou r  

and  deve lop ing  se l f -d isc ip l ine  and  se l f - con t ro l  (Sque lch ,  2000 :2 ) .   

      

1.7 .3   Punishment  

 

 The  concept  punishment  i s  de f ined  as  “a  co r rec t i ve  measu re  o r  a  

pena l t y  in f l i c ted  on  an  o f fende r  who  has  to  su f fe r  the  

consequences  o f  m isconduct  in  o rde r  to  ma in ta in  the  o rde r l y  

soc ie t y  o f  the  schoo l ”  (Repub l i c  o f  Sou th  A f r ica )  1998d ,  pa r  8 .1 ) .  

Le  Mot tee  (2005:2 )  ma in t a ins  tha t  pun ishment  is  ex te rna l ,  pun i t i ve  

and  the  exe rc ise  o f  con t ro l  ove r  peop le  fo r  the  sake  o f  

compl iance .  Roge rs  (1998 :11 )  rega rds  pun ishment  as  a  fo rm o f  

d isc ip l ine .   
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In  th is  s tudy  the  concept  pun ishment  re fe rs  to  a  co r rec t i ve  

measure ;  a  face t  o f  d i sc ip l ine  tha t  i nvo lves  ac t ion  taken  by 

educa to rs  o r  p r inc ipa ls  i n  response  to  inapp rop r ia te  behav iou r  in  

o rde r  to  cor rec t  o r  mod i f y  behav iou r  and  to  res to re  harmon ious  

re la t ions  (Jouber t ,  De  W aa l  &  Rossouw 2005:209 ) .     

 

1.7 .4   Corpora l  punishment  

 

Corpora l  punis hment  can  be  de f ined  as  “any  de l ibe ra te  ac t  

aga ins t  a  ch i l d  tha t  in f l i c ts  pa in  o r  phys ica l  d i scomfo r t  to  pun ish  

or  con ta in  h im/he r ”  (Depar tment  o f  Educa t ion  2000:6 ) .  Soneson 

(2005 :6 )  de f ines  corpora l  pun ishmen t  as  “h i t t ing  the  ch i ld  w i th  the  

hand  o r  w i th  an  ob jec t  ( such  as  a  cane ,  be l t ,  wh ip ,  shoe ,  e t c . ) ;  

k i ck ing,  shak ing,  o r  th rowing  the  ch i ld ,  p inch ing  o r  pu l l i ng  the i r  

ha i r ,  f o rc ing  a  ch i ld  to  s tay  in  uncomfor tab le  o r  und ign i f ied  

pos i t i ons ,  o r  to  t ake  excess ive  phys ica l  exe rc ise ;  burn ing  o r  

sca r r ing the  ch i ld ” .  

 

In  th is  s tudy  the  concept  corpo ra l  pun ishment  re fe rs  to  phys ica l  

pun ishment ,  espec ia l l y  by  h i t t ing .  I t  a l so  re fe rs  to  the  way 

educa to rs  and  p r inc ipa ls  use  inhumane  measures  to  pun ish  

lea rne rs .   

 

1.7 .5   Classroom management  

 

Acco rd ing  to  K ruge r  (1996 :39) ,  the  concept  classroom 

management  can  be  de f ined  as  a  means  to  the  e f fec t i ve  

execu t ion  o f  the  educa t iona l  and  teach ing  tasks  o f  t he  teacher .  

Ca l i t z  (1987,  c i ted  in  K ruge r  1996 :39 )  desc r ibes  c lass room 

managemen t  as  those  manager ia l  ac t i v i t ies  o f  the  teache r  tha t  no t  

on ly  make  e f fec t i ve  ins t ruc t ion  and  lea rn ing  in  the  c lass room 

poss ib le ,  bu t  can  a lso  take  p lace  concu r ren t l y  w i th  the  ins t ruc t ion .  
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In  th i s  s tudy  the  concept  c lass room management  re fe rs  to  the  

p rocess  tha t  educa to rs  engage to  ensure  tha t  c lass roo m lessons  

run  smoo th ly  desp i te  d is rup t i ve  behav iou r  by  lea rne rs  and  a lso  

imp l ies  the  p reven t ion  o f  d i s rup t i ve  behav iou r .   

 

C la r i f i ca t ion  o f  concepts  i s  c ruc ia l  s ince  i t  ass is t s  the  resea rche r  

to  exp la in  the  way peop le  th ink  abou t  the  phenomenon  under  

s tudy .  Conceptua l  ana lys i s  b r ings  conceptua l  c la r i t y  (Mouton  

2008 :175 ) .  The  researche r  f u r ther  asse r t s  tha t  we l l - s t ruc tu red  

concep tua l  ana lys i s  makes conceptua l  ca tego r ies  c lea r ,  exp l ica tes  

theore t ica l  l inkages and  revea ls  the  concep tua l  imp l ica t ions  o f  

d i f f e ren t  v iewpo in ts .    

  

1.8      SCOPE OF THE STUDY  

 

The  p rob lem o f  d isc ip l ine  is  a f fec t ing  most  schoo ls  in  South  A f r ica  

bu t  th is  resea rch  p ro jec t  was  conduc ted  wi th in  Sekhukhune 

D is t r ic t  i n  L imp opo  P rov ince .  The  inves t iga t ion  f ocused  on  

d isc ip l ina ry  p rob lems  in  pub l ic  seconda ry  schoo ls .  Fou r  seconda ry 

schoo ls  we re  se lec ted  fo r  th i s  i nves t iga t ion  by  means o f  

pu rpose fu l  samp l ing  s t ra teg ies .  The  purpos ive  se lec t ion  was 

based  on  the i r  resu l ts .  The  schoo ls  we re  se lec ted  as  fo l lows :  two  

secondary  schoo ls  w i th  good  g rade  12  resu l t s  and  two  seconda r y 

schoo ls  w i th  poo r  g rade  12  resu l t s .  I t  i s  be l ieved  tha t  in  schoo ls  

wh ich  p roduce  be t te r  resu l t s ,  e f fec t i ve  teach ing  and  lea rn ing  is  

tak ing  p lace  due  to  good  d isc ip l ine ,  wh i le  poo r  resu l ts  a re  the  end  

p roducts  o f  ine f fec t i ve  teach ing and  lea rn ing resu l t ing  f rom po or  

d isc ip l ine .  The  schoo ls  w i th  d i sc ip l i na ry  p rob lems  a re  un l ike ly  to  

p roduce  good resu l t s .   

 

The  se lec ted  schoo ls  rep resen t ed  schoo ls  w i th  good  d isc ip l ine  as  

we l l  as  those  wi th  d i sc ip l ina ry  p rob lems .  The  research  wi l l  be  o f  

g rea t  impor tance  to  o the r  secon da ry  schoo ls  tha t  a re  expe r ienc ing 

d isc ip l ina ry  p rob lems  th roughout  Sou th  A f r ica .     

http://en.wikipedia.org/wiki/Lesson
http://en.wikipedia.org/wiki/Challenging_behavior
http://en.wikipedia.org/wiki/Student
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1.9    RESEARCH METHODOLOGY  

 

1.9 .1  Qua l i ta t ive  approach   

 

A  qua l i ta t i ve  resea rch  app roach  was  chosen  fo r  th i s  s tudy .  

Qual i ta t i ve  research  descr ibes  and  ana lyses  peop le ’s  i nd iv idua l  

and  co l lec t i ve  soc ia l  ac t ions ,  be l ie f s ,  thoughts ,  and  pe rcep t ions  

(McMi l lan  &  Schumacher  2006:315 ) .  Qua l i ta t i ve  app roaches a re  

used  when the  resea rche r  a ims  to  unde rs tand  human  phenomena 

and  inves t iga tes  the  mean ing  tha t  peop le  g i ve  to  even ts  the y  

expe r ience .  McMi l lan  and  Schumacher  (2006:12 )  con f i rm th is ,  

s ta t ing  tha t  qua l i ta t i ve  resea rch  is  more  conce rned  wi th  

unders tand ing  the  soc ia l  phenomenon  f rom the  par t i c ipan ts ’  

perspec t i ves .  Accord ing  to  Babb ie  and  Mouton  (2010:270 ) ,  

qua l i ta t i ve  resea rch  is  cha rac te r ised  by the  fo l lowing fea tu res :  

 

  Research  i s  conducted  in  the  na tu ra l  se t t ing  o f  soc ia l  ac to rs .  

  A  focus  on  p rocess  ra the r  than  ou tcome.  

  The  ac to r ’s  pe rspec t i ve  ( the  “ ins ider ”  o r  “emic”  v iew)  i s  

emphas ised .   

  The  p r imary  a im  is  i n -depth  ( “ th ick ” )  desc r ip t ions  and  

unde rs tand ing  o f  ac t ions  and  even ts .  

   The  ma in  concern  is  to  unde rs tand  soc ia l  ac t ion  in  te rms o f  i t s  

spec i f i c  con text  ( ideograph ic  mot i ve )  ra the r  than  a t tempt ing  to  

gene ra l ise  to  some theo re t ica l  popu la t ion .  

  The  resea rch  p rocess  i s  o f ten  induc t i ve  in  i t s  app roach ,  

resu l t ing  in  the  gene ra t ion  o f  new hypotheses and  theo r ies .  

  The  qua l i ta t i ve  resea rche r  is  seen  as  the  “ma in  ins t rument ”  in  

the  resea rch  p rocess .    

 

In  th is  resea rch  p ro jec t  th i s  app roach  was  used  fo r  t he  fo l lowing 

reasons :  
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Data  was  co l lec ted  in  f ace - to - face  s i tua t ions  by  in te rac t ing  w i th  

se lec ted  persons  in  t he i r  na tu ra l  se t t i ngs  (e .g .  conduct i ng 

in te rv iews)  as  suppo r ted  by  McMi l lan  and  Schumacher  (2006:  

315 ) .  The  resea rche r  pe rsona l l y  v i s i t ed  se lec ted  schoo ls  to  co l lec t  

da ta  and  in te rac t  w i th  se lec ted  pe rsons .  In  th is  resea rch  s tudy  the  

co l lec ted  da ta  was  p resen ted  in  the  fo rm  o f  wo rds .  

 

In  qua l i ta t i ve  resea rch  the  inves t iga to r  usua l l y  wo rks  w i th  a  

wea l th  o f  r i ch  desc r ip t i ve  da ta ,  co l lec ted  th rough  me thods  such  as  

pa r t i c ipan t  observa t ion ,  in -dep th  in te rv iewing  and  document  

ana lys is  (Mou ton  1996 :169 ) .  In  th i s  t ype  o f  resea rch ,  resea rche rs  

tend  to  keep  f i e ld  no tes  as  they  par t ic ipa te  in  t he  f ie ldwork  o f ten  

in  na tu ra l  f ie ld  se t t i ngs  (Mou ton  2008 :107 ) .   Qua l i ta t i ve  research  

i s  in te rac t i ve ,  f ace - to - face  resea rch ,  wh ich  requ i res  a  re la t i ve ly  

ex tens ive  amoun t  o f  t ime  to  in te rv iew,  sys temat i ca l ly  obse rve ,  and  

record  p rocesses  as  they  occu r  na tu ra l l y  (McMi l lan  &  Schumacher  

2006 :340 ) .  In  qua l i ta t i ve  resea rch  the  na tu ra l  and  sub jec t i ve  

components  o f  the  samp le  a re  emphas ised .  I t  i s  f o r  t h i s  reason 

tha t  qua l i ta t i ve  research  i s  a l so  re fe r red  to  as  na tu ra l is t i c  

research  (Mou ton  1996:130 ) .  

 

In  th is  s tudy ,  a  qua l i ta t i ve  approach  was  chosen  to  exp lo re  the  

behav iou r ,  be l ie f s ,  percep t ions  and  expe r ien ces  o f  the  

pa r t i c ipan ts  rega rd ing  the  management  o f  schoo l  d isc ip l ine  in  t he  

absence  o f  co rpo ra l  pun ishment .  The  resea rche r  a imed  to  

unde rs tand  human  phenomena  and  inves t iga te  the  mean ing  tha t  

peop le  g i ve  to  even ts  they  expe r ience .  Th is  v iew is  suppor ted  b y 

Fouché  and  De lpo r t  (2003 :  79) ,  who  a rgue  tha t  the  qua l i ta t i ve  

app roach  a ims ma in ly  to  unde rs tand  soc ia l  phenomena  and  the  

mean ing  tha t  peop le  a t tach  to  eve ryday l i f e .  The re fo re ,  t he  

qua l i ta t i ve  resea rch  app roach  enab led  the  resea rcher  to  

unde rs tand  the  soc ia l  phenomenon  f rom the  pa r t ic ipan ts ’  

perspec t i ves .    
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The  resea rch  s t ra tegy  is  usua l l y  o f  a  con textua l  na tu re .  Th is  

imp l ies  focus  on  the  ind iv idua l  case  (o r  sma l l  number  o f  cases )  in  

i t s  spec i f i c  con tex t  o f  mean ings  and  s ign i f i cance  (Mouton  

1996 :169 ) .  S ince  a  qua l i ta t i ve  app roach  was  chosen  fo r  th i s  

research  p ro jec t ,  the  focus  was  on  a  l im i ted  number  o f  

i nd iv idua ls ,  no t  a  la rge  number  o f  peop le  as  in  quant i ta t i ve  

app roach .   

 

1.9 .2  Research methods  

1 .9 .2 .1  L i te ra ture  s tudy  

L i te ra tu re  re levan t  to  the  top ic  was  consu l ted ,  f o r  ins tance  

d isse r ta t ions ,  theses ,  j ou rna l  a r t i c les  and  o the r  sou rces ,  to  

acqu i re  knowledge  per ta in ing  to  schoo l  d isc ip l ine  (managemen t  

and  ma in tenance  o f  d isc ip l ine  in  schoo ls ) .  A  rev iew o f  l i te ra tu re  

was  used  to  document  the  impor tance  o f  the  top ic .  A  qua l i t a t i ve  

rev iew s imp ly  in t roduces  the  pu rpose  o f  the  s tudy  and  the  in i t ia l  

b road  quest ions  tha t  w i l l  be  re fo rmu la ted  du r ing  da ta  co l lec t ion  

(McMi l lan  &  Schumacher  2006:92) .  Bo th  p r imary  and  seconda ry  

l i te ra tu re  was  s tud ied  in  o rde r  to  e s tab l i sh  what  o ther  scho la rs  

have  a l ready  ga thered  wi th  rega rd  to  the  top ic .  Th is  i s  in  

acco rdance  wi th  Mouton ’s  (2008 :87 )  s t ipu la t ion  tha t  “you  shou ld  

s ta r t  w i th  a  rev iew o f  the  ex is t ing scho la rsh ip  o r  ava i lab le  body o f  

knowledge  to  see  how o the r  scho la rs  have  inves t iga ted  the  

research  p rob lem tha t  you  a re  in te res ted  in ” .   

1.9 .2 .2  Da ta  co l lec t ion methods  

The  qua l i ta t i ve  resea rche r  i s  ab le  to  use  a  va r ie t y  o f  techn iques 

fo r  ga the r ing  in fo rmat ion .  In  th i s  resea rch  s tudy  the  resea rcher  

used  ind iv idua l  i n te rv i ews ,  focus  g roup  in te rv iews  and  

nonpar t i c ipan t  observa t ion .   
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1.9 .2 .2 .1  Ind iv idua l  in te rv iews  

 

In -dep th  ind iv idua l  in te rv iews  cons is t  o f  open - response  ques t ions  

to  ob ta in  da ta  o f  pa r t i c ipan t  mean ings  –  how ind iv idua ls  conce ive  

o f  the i r  wor ld  and  how they  exp la in  o r  make  sense  o f  the  

impor tan t  even ts  in  the i r  l i ves  (McMi l lan  &  Schumacher  2006:350 ) .  

The  in -dep th  in te rv iews  were  conducted  wi th  ind iv idua l  persons 

se lec ted  in  pa r t icu la r  schoo ls  to  unde rs tand  the i r  l i fe  expe r iences  

rega rd ing  schoo l  d isc ip l ine  i n  the  absence  o f  co rpo ra l  pun ishment ,  

as  exp ressed  in  the i r  own  words .  Rag in  and  Amoroso  (2011 :122 )  

a lso  concu r  tha t  a  resea rche r  conducts  in te rv iews  to  hea r  how 

peop le  in  the  resea rch  se t t ing  make  sense  o f  the i r  l i ves ,  work ,  

and  re la t ionsh ips .   

 

1.9 .2 .2 .2  Focus g roup  in te rv iews  

 

Focus  g roup  in te rv iew s  were  used  to  ob ta in  a  be t te r  

unde rs tand ing  o f  the  p rob lem.   In  f ocus  g roup  in te rv iew s ,  

pa r t i c ipan ts  d i scussed  how d isc ip l ine  has  been  managed  in  the i r  

schoo ls  s ince  the  abo l i t ion  o f  co rpo ra l  pun ishment .  T hey a lso  

d iscussed  methods  wh ich  they  f ind  use fu l  i n  ma nag ing  d isc ip l ine .  

Pa r t i c ipan ts  were  se lec ted  because  they  ha d  ce r ta in  

cha rac te r i s t ics  in  common  tha t  re la te  to  the  top ic  o f  the  focus  

g roup  (Gree f f  2003 :305 ) ,  so  the  in te rac t ion  w i th  the  g roup  w ou ld  

there fo re  lead  to  da ta  and  ou tcome.  I  f ac i l i ta ted  the  in te rv iews  to  

ensu re  tha t  pa r t ic ipan ts  had  someth ing  to  say  and  fe l t  comfor tab le  

to  say  i t .  Focus  g roup  in te rv iews  were  used  to  empower  

pa r t i c ipan ts  to  speak ou t ,  and  in  the i r  own  words .  I  a l so  ensure d  

tha t  sens i t i ve  ques t ions  were  avo ided  to  a l low them to  pa r t i c ipa te  

f ree ly  w i thou t  any fea r .    

 

The  pa r t i c ipan ts  in te rac t ed  wi th  each  o the r  ra the r  than  wi th  me  as  

the  in te rv iewer ,  such  tha t  the  v iews  o f  t he  par t ic ipan ts  cou ld  

emerge  and  the  in te rac t ion  w i th  the  g roup  wou ld  lead  to  da ta  and  
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ou tcomes  (Cohen,  Man ion  &  Mor r i son  2008:376) .  McMi l lan  and  

Schumacher  (2006 :360 )  s ta te  tha t  by  c rea t ing  a  soc ia l  

env i ronment  in  wh ich  g roup  members  a re  s t imu la ted  by  one  

ano the r ’ s  percep t ions  and  ideas ,  the  resea rche r  can  inc re ase  the  

qua l i t y  and  r i chness  o f  da ta  th rough  a  more  e f f i c ien t  s t ra tegy  than  

by  means o f  one -on -one  in te rv iewing .  Co l lec t i ve  v iew s  on  the  

managemen t  o f  d i sc ip l ine  were  ga the red  th rough  the  focus  g roup  

in te rv iews .   

 

1.9 .2 .2 .3  Non -pa r t i c ipan t  obse rva t ion  

 

As  a  resea rche r  I  rema in ed  an  ou ts ide  (non -pa r t ic ipan t )  observe r .  

Obse rva t ion  is  a  way fo r  the  researcher  to  see  and  hea r  wha t  i s  

occu r r ing  na tu ra l ly  i n  the  research  s i te  (McMi l l an  &  Schumacher  

2010 :  350 ) .   In  th i s  research  p ro jec t ,  I  co l lec ted  the  da ta  by 

obse rv ing  the  s i tua t ion  as  i t  occur red :  f o r  example ,  par t i c ipan ts ’  

body language,  f ac ia l  express ions ,  and  tone  o f  vo ice  were  

obse rved  and  reco rded  du r ing  the  in te rv iews  to  ass is t  in  ana lys ing  

the  ve rba l  da ta .  I  used  th i s  too l  to  ver i f y  some  da ta  tha t  was 

p rov ided  du r ing in te rv iews wi th  p r inc ipa ls  and  teachers .  

1.9 .2 .3  Sampl ing   

Theore t ica l  /  pu rpose fu l  sampl ing  was  used  in  th is  s tudy  by  means  

o f  wh ich  f our  pub l ic  seconda ry  schoo ls  we re  pu rpose fu l l y  

sampled .  Fou r  p r inc ipa ls  and  24  educa to rs  ( s i x  educa to rs  f rom 

each  schoo l )  o f  seconda ry  schoo ls  w i th in  Sekhukhune  d is t r i c t  

we re  se lec ted .  P r inc ipa ls  and  educa to rs  we re  app rop r ia te  as  the  

research  was  conce rned  wi th  a l te rna t i ve  ways  o f  manag ing 

d isc ip l ine  in  the  absence  o f  co rpora l  pun ishment .  McMi l lan  and  

Schumacher  (2010 :326 )  s ta te  tha t  resea rche rs  sea rch  fo r  

i n fo rmat ion - r ich  key  in fo rmants ,  g roups,  p laces  o r  even ts  to  s tudy;  

and  these  samp les  a re  chosen  because  they  a re  l i ke l y  to  be  

knowledgeab le  and  in fo rmat i ve  about  the  phenomena  the  

researche r  is  inves t iga t ing.  On  the  bas is  o f  the  above  s ta tement ,  
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pr inc ipa ls  and  educa to rs  we re  chosen  fo r  the  pu rpose  o f  th is  

research  s tudy  because  they  have  in -dep th  knowledge  about  

schoo l  d i sc ip l ine  and  a re  invo lved  da i l y  in  the  i ssue  o f  d isc ip l ine .   

Fou r  pub l ic  seconda ry  schoo ls  we re  pu rpose fu l l y  se lec ted  fo r  th is  

i nves t iga t ion :  two  schoo ls  w i th  good  g rade  12  resu l ts  and  two  wi th  

poo r  g rade  12  resu l ts  f o r  the  pas t  f i ve  yea rs .  Fou r  f ocus  g roup  

in te rv iews  cons is t ing  o f  s i x  pa r t ic ipan ts  we re  conducted  ( s i x  

educa to rs  f rom each  schoo l ) .  Fou r  ind iv idua l  in te rv iews  were  

conduc ted .  A l l  p r inc ipa ls  o f  the  samp led  schoo ls  fo rm ed  par t  o f  

the  ind iv idua l  in te rv iews .  In  to ta l ,  28  respondents  pa r t i c ipa ted  in  

the  s tudy .  

 

1.9 .2 .4  Da ta  analys is  methods  

De Vos  (2003:339 )  exp la ins  tha t  da ta  ana lys i s  is  the  p rocess  o f  

b r ing ing  o rde r ,  s t ruc tu re  and  mean ing  to  the  mass o f  co l lec ted  

da ta .  There fo re ,  qua l i ta t i ve  da ta  ana lys is  in  th i s  s tudy  invo lve d  

o rgan is ing ,  accoun t ing  fo r  and  exp la in ing  the  da ta ;  in  sho r t ,  

mak ing  sense  o f  the  da ta  in  te rms o f  pa r t i c ipan t s ’  de f in i t ions  o f  

the  s i tua t ion ,  no t ing  pa t te rns ,  themes,  ca tego r ies  and  regu la r i t ies .   

Du r ing  and  a f te r  the  p rocess  o f  da ta  co l lec t ion  I  i den t i f ied  and  

l i s ted  the  ca tegor ies  and  reduce d  them in to  themes ,  as  da ta  

ana lys is  invo lves  “b reak ing  up”  the  da ta  i n to  manageab le  themes,  

t rends  and  re la t ionsh ips .  Th is  is  in  acco rdance  wi th  McMi l lan  and  

Schumacher ’ s  (2006 :364 )  a rgument  tha t  qua l i ta t i ve  da ta  ana lys i s  

i s  p r imar i l y  an  induc t i ve  p rocess  o f  o rgan is ing  da ta  in to  

ca tego r ies  and  iden t i f y ing  pa t te rns  ( i .e .  re l a t ionsh ips )  among the  

ca tego r ies .  As  t he  resea rcher  I  coded ,  ca tego r is ed ,  and  

in te rp re t ed  the  da ta  to  p rov ide  exp lana t ions  o f  a  s ing le  

phenomenon o f  in te res t .   

McMi l lan  and  Schumacher  (2010:369 )  iden t i f y  f i ve  s teps  fo r  

qua l i ta t i ve  da ta  ana lys is .  These  a re :   
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(a )   Da ta  organisa t ion  

In  th i s  phase  da ta  co l lec ted  du r ing  in te rv iews  i s  o rgan ised  and  

ana lysed  la te r .  Organ is ing the  da ta  sepa ra tes  i t  in to  a  few 

workab le  un i t s .  The  in te rv iew responses  were  o rgan ised  

sepa ra te ly  to  be  compared  la te r  in  the  p rocess .    

(b )  Da ta  t ranscr ip t ion  

I  t ranscr ibe d  da ta  co l lec ted  dur ing  in te rv iews  and  observa t ions  to  

conve r t  i t  in to  a  fo rmat  tha t  w ou ld  fac i l i ta te  ana lys is .    

(c )  Coding   

Data  cod ing  beg ins  by  iden t i f y ing  sma l l  p ieces  o f  da ta  tha t  s tand  

a lone .  These  da ta  pa r ts ,  ca l l e d  segments ,  d i v ide  the  da tase t .  

Segmen ts  a re  then  ana lysed  to  come up  wi th  codes so  tha t  each  

segment  i s  labe l led  by  a t  leas t  one  code  (some segmen ts  have  

more  than  one  code ) .  I n  th i s  phase  da ta  need s to  be  coded to  

p rov ide  mean ing to  the  segment  f o r  easy  in te rp re ta t ion .  

(d )  Forming categor ies  /  themes  

Catego r ies  a re  en t i t ies  compr ised  o f  g rouped  codes.  A  s ing le  

ca tego ry  is  used  to  g i ve  mean ing  to  codes  tha t  a re  comb ined .  The  

researche r  d i v ides  da ta  co l lec ted  in to  ca tego r ies  as  da ta  ana lys is  

i nvo lves  “b reak ing  up ”  the  da ta  in to  manageab le  themes,  t rends  

and  re la t ionsh ips ;  to  show s im i la r i t ies  and  d iss im i la r i t ies  fo r  easy  

iden t i f i ca t ion .   

(e )  Discover ing pa t te rns  

A pa t te rn  is  a  re la t ionsh ip  among ca tego r ies .  In  sea rch ing  fo r  

pa t te rns ,  resea rche rs  t r y  t o  under s tand  the  comp lex  l i nks  among 

va r ious  aspec ts  o f  peop le ’ s  s i tua t ions ,  menta l  p rocesses ,  be l ie f s ,  

and  ac t ions .  The  ma jo r  pa t te rn (s )  se rves  as  the  f ramework  fo r  

repo r t ing  the  f ind ings  and  o rgan is in g  the  repo r t s .  The  pa t te rns  
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ass is ted  me  to  cons ider  wha t  i s  r ea l l y  impor tan t  and  mean ingfu l  in  

the  da ta .   

These  s teps  se rve d  as  a  gu ide l ine  fo r  my resea rch  p ro jec t .   

1.9 .3  E thica l  considerat ions  

 

The domain  o f  resea rch  e th ics  i s  conce rned  wi th  p ro tec t ion  o f  the  

r i gh ts  and  in te res t  o f  resea rch  pa r t ic ipan ts  (Mou ton  19 96:42 ) .  

Acco rd ing  to  McMi l lan  and  Schumacher  (2006 :16 )  the  researche r  

i s  e th i ca l l y  respons ib le  fo r  p ro tec t ing  the  r igh ts  and  we l fa re  o f  the  

sub jec ts  who  par t ic ipa te  in  a  s tudy ,  wh ich  invo lves  i ssues  o f  

phys ica l  and  menta l  d iscomfor t ,  harm,  and  dange r .  The r e fo re ,  the  

researche r  shou ld  ensu re  tha t  the  p lanned  resea rch  i s  e th ica l l y  

accoun tab le ,  tha t  i s ,  tha t  i t  con forms  to  accep tab le  no rms  and  

va lues .  The  resea rcher  shou ld  a lso  ensu re  the  p ro tec t ion  o f  the  

r i gh ts  and  we l fare  o f  the  pa r t ic ipan ts .  The  fo l lowing  resea rch  

e th i cs  we re  taken  in to  accoun t  in  th i s  s tudy:  

1.9 .3 .1  Informed consent  and permiss ion  

Acco rd ing  to  Rag in  and  Amoroso  (2011:89 ) ,  to  p rove  tha t  

i nd iv idua ls  a re  en te r ing  resea rch  s tud ies  vo lun ta r i l y  and  

adequate ly  in fo rmed,  resea rche rs  a re  o f ten  requ i red  to  ob ta in  

i n fo rmed  consent  f rom a l l  pa r t ic ipan ts  o r  the  pa r t ic ipan ts ’  lega l l y  

au tho r i zed  rep resen ta t i ves .  Fu r the rmore ,  t o  ob ta in  in fo rmed 

consen t ,  resea rche rs  must  c lea r ly  commun ica te  the  resea rch  

p rocedu re ,  purposes,  r i sks ,  and  benef i t s  to  the  pa r t i c ipan ts  in  

“ j a rgon - f ree ”  language.  A lso ,  resea rche rs  must  c lea r l y  

communica te  tha t  pa r t ic ipa t ion  i s  vo lun ta ry  and  tha t  the  

pa r t i c ipan t  can  wi thdraw a t  any  t ime.   

 

Us ing  the  above  ou t l ined  fac ts  as  a  gu ide l ine ,  I  ob ta ined  

pe rm iss ion  to  conduct  the  resea rch  f rom the  Depar tmen t  o f  

Educa t ion  a t  d is t r i c t  leve l  and  f rom the  ind iv idua l  par t ic ipan ts .  In  

ga in ing  pe rmiss ion  I  gave  pa r t i c ipan ts  assurances o f  
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conf iden t ia l i t y  and  anonymi t y  and  desc r ibe d  the  in tended use  o f  

the  da ta .  The  par t ic ipan ts  a lso  comp le ted  and  s igned  in fo rmed 

consen t  f o rms  as  p roo f  t ha t  they  h ad  been  in fo rmed  o f  the  s tudy 

de ta i l s .   

 

1 .9 .3 .2  Pr ivacy,  conf ident ia l i ty and anonymi ty  

 

Pr ivacy  o f  resea rch  pa r t ic ipan t s  must  be  p ro tec ted  ( McMi l lan  &  

Schumacher  2010:121) .  The  au thors  fu r the r  men t ion  tha t  access  

to  pa r t i c ipan ts ’  cha rac te r is t i cs ,  responses,  behav iou r ,  and  o ther  

i n fo rmat ion  i s  res t r ic ted  to  the  resea rche r .  So  p r i vacy  i s  ensu red  

by  app ly ing  th ree  p rac t ices :  anonymi t y ,  con f iden t ia l i t y  and  

app rop r ia te  s to r ing  o f  da ta .   

 

As  the  resea rche r  I  ensu red  tha t  the  in fo rmat ion  p rov ided  by 

pa r t i c ipan ts  in  no  way revea led  the i r  iden t i t y ,  as  suppo r ted  by  

Cohen,  Man ion  and  Morr i son  (2008:64) .  I  assu red  the  pa r t ic ipan ts  

tha t  they  wou ld  remain  anonymous.  Da ta  co l lec ted  w ou ld  

de f in i te l y  no t  be  l inked  to  pa r t i c ipa nts ’  names.  Conf iden t ia l  

i n fo rmat ion  wou ld  be  t rea ted  as  such .  The  researche r  wou ld  a l low 

no -one  access  the  co l lec ted  da ta  o r  the  names  o f  par t i c ipan ts .  

The  pa r t i c ipan t ’ s  r i gh t  to  p r i vacy  wou ld  be  respec ted  and  

p ro tec ted  by  a lso  in fo rm ing  them tha t  they  had  the  r igh t  to  re fuse  

to  take  pa r t  in  the  resea rch ;  to  l im i t  t ime needed fo r  pa r t ic ipa t ion ;  

to  re fuse  to  answer  any  ques t ions  and  no t  to  be  in te rv iewed 

du r ing mea l t imes o r  a t  n igh t .     

 

1.10   CHAPTER DIVISION  

 

Chapte r  1  

 

Th is  chap te r  p rov ides  an  o r ien ta t ion  to  the  resea rch .  I t  con ta ins  

the  background and  mot i va t ion  o f  the  s tudy ,  t he  p rob lem 

s ta temen t ,  a ims o f  the  s tudy ,  s ign i f i cance  o f  the  s tudy ,  
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exp lana t ion  o f  the  ma in  concepts ,  scope  o f  the  s tudy ,  demarca t ion  

o f  the  f ie ld  o f  inves t iga t ion  and  methods o f  s tudy .  

 

Chapte r  2  

 

The  chapte r  p rov ides  a  rev iew o f  l i te ra tu re  on  schoo l  d isc ip l ine  

and  the  management  o f  d i sc ip l ine  in  seconda ry  schoo ls .  I t  

ou t l ines  what  l i te ra tu re  revea ls  abou t  the  ma in tenance  and  

managemen t  o f  d i sc ip l ine ;  and  the  impac t  o f  the  ban  on  co rpo ra l  

pun ishment  on  the  management  o f  d isc ip l ine  in  secondary  

schoo ls .   

 

Chapte r  3   

 

Th is  chap te r  w i l l  be  used  to  desc r ibe  research  des ign  and  

methods.  The  resea rch  des ign  and  methodo lo gy  w i l l  be  dea l t  w i th  

i n  de ta i l ,  f o r  examp le  the  se lec t ion  o f  pa r t i c ipan t s ,  da ta  co l lec t ion  

and  da ta  ana lys i s  p rocedu res .  

 

Chapte r  4   

 

Chapte r  4  w i l l  p rov ide  the  resu l ts  and  the  f ind ings  o f  the  empi r ica l  

i nves t iga t ion .  I t  w i l l  a l so  be  used  fo r  da ta  ana lys is  and  

in te rp re ta t ion .  

 

Chapte r  5  

 

The  summary ,  conc lus ion  and  recommendat ions  w i l l  be  ou t l i ned  in  

th i s  chap te r .    

 

1.11   SUMMARY 

 

In  th is  chap te r  t he  background,  mot i va t ion ,  s ign i f i cance  and  scope 

o f  t he  s tudy  were  ou t l ined .  The  p rob lem s ta temen t ,  resea rch  
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quest ions ,  a ims  and  ob jec t i ves  were  add ressed .  The  chapte r  a l so  

con ta ins  the  exp lana t ion  o f  the  ma in  concepts ,  the  chap te rs  wh ich  

w i l l  be  inc luded  in  the  s tudy  and  the  resea rch  methodo logy .  

 

The  bann ing  o f  co rpo ra l  pun ishmen t  i n  schoo ls  has  led  to  a  myr iad  

o f  d isc ip l ina ry  p rob lems  in  schoo ls .  The re fo re ,  i t  becomes  c ruc ia l  

tha t  schoo ls  come up  wi th  leg i t imate  s t ra teg ies  to  manage 

d isc ip l ine .  Moreove r ,  management  o f  d i sc ip l ine  is  cen t ra l  to  

e f fec t i ve  teach ing and  lea rn ing.      

 

A  rev iew o f  l i te ra tu re  on  the  managemen t  o f  d isc ip l ine  in  schoo ls  

w i l l  be  d iscussed in  chap te r  2 .    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

22 
 

CHAPTER TWO 

 

 

2 .  MAN AGING DISCIPLINE IN SECONDARY SCHOOLS  

 

 

2.1  INTRODUCTION  

 

In  the  p rev ious  chap te r  an  ove rv iew o f  the  s tudy  was p resen ted .  

The  background,  mot i va t ion ,  s ign i f i cance  and  scope o f  the  s tudy  

were  ou t l ined .  The  p rob lem s ta temen t ,  re sea rch  quest ions ,  a ims 

and  ob jec t i ves  o f  the  s tudy  were  a lso  addressed .  F ina l l y ,  t he  

research  des ign  and  methodo logy  were  b r ie f l y  d iscussed.  

 

In  th is  chap te r ,  I  p resen t  a  rev iew o f  l i t e ra tu re  re levan t  t o  the  

top ic  o f  d i sc ip l ine  in  schoo ls ,  f o r  i ns tance  d isse r ta t ions ,  t heses ,  

j ou rna ls  and  o the r  sou rces .  The  purpose  o f  th is  rev iew o f  

l i te ra tu re  was  to  document  the  impor tance  o f  the  top ic .  A  

qua l i ta t i ve  rev iew s imp ly  in t roduces  the  pu rpose  o f  the  s tudy  and  

the  in i t ia l  b road  quest ions  tha t  a re  be  re fo rmu la ted  d u r ing  da ta  

co l lec t ion  (McMi l lan  &  Schumacher  2006 :92 ) .  Bo th  p r imary  and  

secondary  l i te ra tu re  was  s tud ied  in  o rde r  t o  es tab l ish  what  o ther  

scho la rs  have  a l ready  ga thered  wi th  rega rd  to  the  resea rch  top ic .  

Mouton  (2008:87 )  con ten ds  tha t  “you  shou ld  s ta r t  w i t h  a  rev iew o f  

the  ex is t ing  scho la rsh ip  o r  ava i lab le  body o f  knowledge to  see  

how o ther  scho la rs  have  inves t iga ted  the  research  p rob lem tha t  

you a re  in te res ted  in ” .    
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2.2  CORPORAL PUNISHMENT  

 

Corpo ra l  pun ishmen t  can  be  de f ined  as  “any  de l ibe ra te  ac t  aga ins t  

a  ch i ld  tha t  in f l i c ts  pa in  o r  phys ica l  d i scomfor t  to  pun ish  o r  

conta in  h im/he r ”  (Depa r tment  o f  Educa t ion  2000:6 ) .  Soneson 

(2005 :6 )  de f ines  corpora l  pun ishmen t  as  “h i t t ing  the  ch i ld  w i th  the  

hand  o r  w i th  an  ob jec t  ( such  as  a  cane ,  be l t ,  wh ip ,  shoe ,  e t c . ) ;  

k i ck ing,  shak ing,  o r  th rowing  the  ch i ld ,  p inch ing  o r  pu l l i ng  the i r  

ha i r ,  f o rc ing  a  ch i ld  to  s tay  in  uncomfor tab le  o r  und ign i f ied  

pos i t i ons ,  o r  to  t ake  excess ive  phys ica l  exe rc ise ;  burn ing  o r  

sca r r ing the  ch i ld ” .  

 

Co rpo ra l  pun ishment  was  pa r t  o f  a  b igge r  p i c tu re  o f  an  

au tho r i ta r ian  app roach  to  manag ing the  schoo l  env i ronmen t  wh ich  

was  based  on  the  v iew tha t  ch i ld ren  need  to  be  con t ro l l ed  by  

adu l t s  and  tha t  measures  such  as  sarcasm,  shou t ing  and  o the r  

abus ive  fo rms  o f  behav iou r  were  ways  o f  teach ing  ch i ld ren  a  

lesson  o r  ensu r ing  tha t  they  were  so  a f ra id  tha t  they  never  

s tepped  ou t  o f  l ine  (Depar tmen t  o f  Educa t ion  2000:9 ) .   

 

Ex tens ive  resea rch  shows  tha t  co rpo ra l  pun ishment  does  no t  

ach ieve  the  des i red  end  –  a  cu l tu re  o f  l ea rn ing  and  d isc ip l ine  in  

the  c lass room (Depar tment  o f  Educa t ion  2000:7 ) .  As  s t ipu la ted  by  

the  Depar tmen t  o f  Educa t ion  (2000 :7 ) ,  key  resea rch  f i nd ings  show 

tha t  co rpo ra l  pun ishment :  

 

  does  no t  bu i ld  a  cu l tu re  o f  human  r igh ts ,  to le rance  and  

respect .  

  does  no t  s top  bad  behav iour  o f  d i f f i cu l t  ch i l d r en .  Ins tead ,  

these  ch i ld ren  a re  pun ished  ove r  and  ove r  aga in  for  the  same 

o f fenses .  
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  does  no t  nu r tu re  se l f -d i sc ip l ine  in  ch i ld ren .  Ins tead ,  i t  

p rovokes  aggress ion  and  fee l ings  o f  revenge  and  leads  to  an t i -

soc ia l  behav iou r .  

  does  no t  make  ch i ld ren  fee l  respon s ib le  fo r  the i r  own  ac t ions .  

They wor ry  abou t  be ing  caugh t ,  no t  abou t  persona l  

respons ib i l i t ies .  Th is  unde rm ines  the  g rowth  o f  se l f -d isc ip l ine  

in  ch i ld ren .  

  takes  the  ch i ld ren ’s  f ocus  away f rom the  wrongdo ing commi t ted  

to  the  ac t  o f  bea t ing  i t se l f .  Some lea rne rs  b rag  abou t  be ing 

bea ten  as  someth ing  to  be  p roud  o f ,  as  a  badge  o f  b ravery  o r  

success .   

  unde rm ines  a  car ing  re la t ionsh ip  be tween  the  lea rne r  and  the  

educa to r ,  wh ich  is  c r i t i ca l  f o r  the  deve lopment  o f  a l l  lea rne rs ,  

pa r t i cu la r l y  those  wi th  behav iou ra l  d i f f i cu l t i es .   

  unde rm ines  the  se l f -es teem and  con f idence  o f  ch i l d ren  who 

have  lea rn ing  o r  behav iou ra l  p rob lems  and /o r  d i f f i cu l t  home 

c i r cumstances  and  con t r ibu tes  to  negat i ve  fee l ings  about  

schoo l .  

  s tands  in  the  way o f  p rope r  commun ica t ion  be tween  the  

educa to r  and  the  lea rne r  and  there fo re  h ides  the  rea l  p rob lems 

beh ind  m isconduct  wh ich  need s  to  be  tack led ,  such  as  t rauma,  

pove r t y - re la ted  p rob lems  and  con f l i c t  a t  home.   

  i s  an  excuse  fo r  educa to rs  no t  t o  f ind  more  cons t ruc t i ve  

app roaches to  d isc ip l ine  in  the  c lass room and the re fo re  

re in fo rces  bad  o r  l azy  teach ing  p rac t ices .  

  has  been  shown to  con t r ibu te  to  t ruancy  and  h igh  d rop -ou t  

ra tes  in  South  A f r i can  schoo ls .  

  i s  usua l l y  used  by  educa to rs  in  a  p re jud iced  way.  Those  

lea rne rs  who  a re  usua l l y  bea ten  mos t  t end  to  be  o lde r  than  

the i r  peers ,  f rom poor  homes ,  b lack  ra ther  than  wh i te ,  boys  

ra the r  than  g i r ls .   

  he lps  acce le ra te  d i f f i cu l t  o r  rebe l l ious  lea rne rs  down  a  pa th  o f  

v io lence  and  gangs te r ism.     
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Le  Mot tee  (2005 :3 )  f u r the r  pos tu la tes  tha t  co rpora l  pun ishment  

i nc ludes ,  bu t  i s  no t  l im i ted  to ,  spank ing ,  s lapp ing,  p inch ing,  

padd l ing  o r  h i t t ing  a  ch i ld  w i th  a  hand  o r  w i th  an  ob jec t ;  deny ing 

o r  res t r i c t ing  a  ch i l d ' s  use  o f  the  to i l e t ;  deny ing  mea ls ,  d r ink ,  hea t  

and  she l te r ,  push ing  o r  pu l l ing a  ch i l d  w i th  fo rce ,  f o rc i ng  the  ch i ld  

to  do  exe rc i se . . . "Acco rd ing  to  Le  Mo t tee ,  co rpora l  pun ishment  

does  no t  ach ieve  the  des i red  cu l tu re  o f  lea rn ing  because  v io lence  

bege ts  v io lence .  

Acco rd ing  to  S t raus  (2000:1110) ,  co rpora l  pun ishmen t  i s  de f ined  

as  the  use  o f  phys ica l  f o rce  w i th  the  in ten t ion  o f  caus ing  a  ch i ld  

to  expe r ience  pa in ,  bu t  no t  in ju ry ,  f o r  the  pu rpose  o f  co r rec t ion  o r  

cont ro l  o f  the  ch i ld ’s  behav iou r .  S t raus  fu r the r  ind ica tes  tha t  th is  

i nc ludes  spank ing on  the  bu t tocks  and  s lapp ing  a  ch i ld ’ s  hand  fo r  

touch ing a  fo rb idde n  o r  dange rous  ob jec t .  

    

2.3  THE PURPOSE OF DISCIPLINE IN  SCHOOLS  

 

2 .3 .1  Disc ip l ine  as  a  correc t ive  measure   

 

D isc ip l ine  shou ld  be  though t  o f  as  a  means  o f  teach ing  learners  to  

take  pos i t i ve  cha rge  o f  the i r  l i ves  (Cha r les  2007:15) .  Cha r les  

fu r the r  asse r ts  th a t  good d isc ip l ine  shows  lea rne rs  wha t  t hey  have  

done  wrong;  has  them assume ownersh ip  o f  the  p rob lem tha t  has  

resu l ted ;  and  teaches  them ways  to  so lve  the  p rob lem;  a l l  the  

wh i le  l eav ing  the i r  pe rsona l  d ign i t y  i n tac t .  The  purpose  o f  

d isc ip l ine  shou ld  be  co ns t ruc t i ve  ra the r  than  des t ruc t i ve .  The  

Depar tmen t  o f  Educa t ion  (2000 :24 )  asse r t s  t ha t  the  a im o f  

d isc ip l ine  shou ld  be  educa t i ve  and  nu r tu re  va lues  o f  to le rance ,  

respect  and  se l f  d isc ip l ine  in  the  lea rne r  ra the r  than  v i c t im ise ,  

seek  revenge  o r  be l i t t le  h im /he r .  D isc ip l ine  a l so  a ims  a t  

es tab l ish ing  o rde r ;  encou rag ing  se l f -d isc ip l ine  and  accoun tab i l i t y ;  

ensu r ing  sa fe ty  and  suppo r t ;  and  encourag ing  comp l iance  and  

coope ra t ion .  
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2.3 .2  Establ ish ing  order   

 

Acco rd ing  to  Por te r  (2004:22 ) ,  the  purpose  o f  d isc ip l ine  i s  a  

la rge ly  manager ia l  one  o f  c rea t ing o rder .  Es tab l ish ing  o rde r  in  a  

schoo l  i s  essen t ia l  f o r  e f fec t i ve  teach ing  and  lea rn ing.  Lea rne rs  

lea rn  most  success fu l l y  in  an  o rder l y ,  we l l -o rgan ised  env i ronment .  

Mtswen i  (2008 :28)  concu rs ,  s ta t ing  tha t  d isc ip l ine  is  necessa ry  fo r  

ma in ta in ing  o rde r  and  ha rmony in  the  c lass room s i tua t ion .  The  

au tho r  f u r the r  asser ts  tha t  lea rners  lea rn  bes t  i n  an  o rde r l y  and  

sa fe  env i ronmen t .  Po r te r  (2004:5 )  pos tu la tes  tha t  the  f i rs t  goa l  o f  

the  va r ious  app roaches  to  schoo l  d isc ip l ine  i s  to  es tab l ish  and  

ma in ta in  o rde r  as  we l l  as  c rea t ing  an  env i ronmen t  i n  wh ich  

lea rn ing  i s  no t  on ly  poss ib le ,  bu t  p robab le .  The re fo re  o rde r  and  

d isc ip l ine  a re  essen t ia l  to  an  e f fec t i ve ,  educa t iona l  env i ronment  

(Goodman  2006:215 ) .  D isc ip l ine  i s  cons ide red  to  be  educa t i ve  in  

na tu re  ra the r  than  pun i t i ve .  Mas i tsa  (2008:244)  comments  tha t  

d isc ip l ine  i s  pa r t  o f  an  educa t i ve  o rde r .   

       

2.3 .3  Encourag ing  se l f -d isc ip l ine  and accountab i l i t y  

 

D isc ip l ine  is  educa t i ve  in  na tu re ;  t he re fo re ,  i t  equ ips  lea rne rs  w i th  

the  ab i l i t y  t o  mot i va te  themse lves .  D isc ip l ine  i s  abou t  pos i t i ve  

behav iou r  management  a imed  a t  p romot ing  app rop r ia te  behav iou r  

and  deve lop ing  se l f -d isc ip l ine  and  se l f -con t ro l  in  lea rners  

(Sque lch  2000 :2 ) .  D isc ip l ine  ass is ts  l ea rne rs  to  a cqu i re  pos i t i ve  

cha rac te r i s t ics  such  as  se l f -con t ro l ,  se l f -d i sc ip l ine  and  

pe rs i s tence  (Mtswen i  2008:27 ) .  The  more  they  acqu i re  the  sense  

o f  se l f -d i sc ip l ine ,  the  more  they  become accountab le  w i thou t  any 

p ressu re  f rom anyone .   

 

Mokhe le  (2006:151 )  ma in ta ins  tha t  d isc ip l ine  ass is ts  learners  to  

deve lop  se l f -d i sc ip l ine  ( in t r ins ic  d isc ip l ine )  and  accoun tab i l i t y  i n  

the i r  ac t ions .  Fu r the rmore  d isc ip l ine  ass is t s  l ea rne rs  to  

expe r ience  educa t i ve ,  co r rec t i ve  app roach es  in  wh ich  they  lea rn  



 

27 
 

to  exe rc i se  se l f -con t ro l ,  respec t  o the rs  and  accep t  the  

consequences  o f  the i r  ac t ion s  (Depar tmen t  o f  Educa t ion  2000 :9 ) .  

The re fo re  a  c lass room c l imate  based  on  mutua l  respect  w i th in  

wh ich  lea rne rs  fee l  sa fe  and  a f f i rmed  wi l l  dec rease  the  need  fo r  

d isc ip l ina ry  ac t ion  and  deve lop  lea rne rs ’  ab i l i t y  t o  p rac t ise  se l f -

d isc ip l ine  (Depar tment  o f  Educa t ion  2000:12 ) .  Soneson  (2005 :28)  

a lso  ind ica tes  tha t  g i v ing  p ra ise  when  ch i ld ren  obey o r  when  they 

do  th ings  we l l  encou rages them to  mode l  the i r  behav iou r  on  

pos i t i ve  re in fo rcement ,  and  i t  encou rages  them to  lea rn  se l f -

d isc ip l ine .  Se l f -d isc ip l ine  i s  ce r ta in l y  the  end  p roduct  o f  pos i t i ve  

and  cons t ruc t i ve  d isc ip l ine ,  and  Mokhe le  (2006:  150 )  suggests  

tha t  pos i t i ve ,  cons t ruc t i ve  d i sc ip l ine  shou ld  p romote  the  

deve lopment  o f  se l f -d isc ip l ine .     

  

2.3 .4  Ensur ing sa fe ty and suppo rt  

 

The  a im  o f  schoo l  d i sc ip l ine  i s  to  c rea te  a  sa fe  and  happy lea rn ing 

env i ronment  w i th in  the  schoo l .  D isc ip l ine  a t  schoo l  has  two  ve ry 

impor tan t  goa ls ,  name ly  to  c rea te  an  env i ronment  conduc ive  to  

lea rn ing and  teach ing ;  and  to  ensu re  the  sa fe ty  o f  s ta f f  and  

lea rne rs  (Jouber t ,  De  W aa l  &  Rossouw 2005 :208 ) .  The  

managemen t  o f  d isc ip l ine  consequen t l y  ca l ls  on  educa to rs  to  

make lea rne rs  fee l  emot iona l l y  comfor tab le  and  phys ica l l y  sa fe  

(Mokhe le  2006:151 ) .  Manag ing  d isc ip l ine  in  schoo ls  p rov ide s  

lea rne rs  w i th  sa f e ty  assu rance .  O l ley ,  Cohn  and  Cowan  (2010:8 )  

agree  tha t  l ea rners  a re  be t te r  ab le  to  lea rn  when  they  fee l  sa fe  

and  suppor ted .  Mtswen i  (2008:28)  a lso  ma in ta ins  tha t  lea rne rs  

lea rn  bes t  in  an  o rde r l y  and  sa fe  env i ronmen t .   

 

Acco rd ing  to  Le  Mot tee  (2005:5 ) ,  d isc ip l ine  has  no th ing  to  do  w i th  

con t ro l l ing  d i s rup t i ve  o r  o the r  unaccep tab le  behav iou r ,  bu t  w i th  

ensu r ing  a  “sa fe  and  va lu ing  env i ronmen t  so  tha t  the  r igh ts  and  

needs  o f  peop le  a re  respec ted ,  v ind ica ted  and  sa fegua rded” .  

Ndaman i  (2008 :196 )  conc ludes  tha t  i f  bo th  pa ren ts  and  the  schoo l  
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are  suppor t i ve  o f  each  o the r  ove r  the  lea rne r  d i sc ip l ine  ma t te rs ,  

mos t  o f  the  d i sc ip l ine  issues  a t  the  schoo l  can  be  eas i l y  and  

qu ick l y  reso lved .    

 

2.3 .5  Encourag ing  compl iance and co -opera t ion  

One o f  the  a ims  o f  d i sc ip l ine  is  to  a l low lea rne rs  to  f ree ly  comply 

w i th  se t  ru les  and  regu la t ions  and  to  wo rk  co l labo ra t i ve ly  w i th  

o ther  learners  and  educa to rs .  So ,  Koen ig  (2008:5 )  ma in ta ins  tha t  

the  goa ls  o f  d i sc ip l ine  a re  to  mot i va te  a  lea rne r  to :  

  s top  d is rup t i ve  behav iou rs ;   

  adop t  p roduct i ve  behav iou rs ;  and   

  have  a  des i re  to  coope ra te .   

Th is  imp l ies  tha t  e f fec t i ve  d isc ip l ine  w i l l  insp i re  learne rs  to  be  co -

ope ra t i ve  and  con fo rm to  po l ic ies .   

 

2.4  THE LEGISLATIVE FRAMEWORK  

 

2 .4 .1  Na t iona l  leg is la t ion  

Sou th  A f r i ca  has  passed  severa l  l aws  t ha t  p ronounce  co rpo ra l  

pun ishment ’s  i l l ega l i t y .  Th is  means  tha t  South  A f r ica  has  passed 

leg is la t ion  wh ich  p roh ib i t s  adm in is t ra t ion  o f  co rpo ra l  pun ishment .  

Sou th  A f r i can  law has  the re fo re  c rea ted  a  new lega l  con tex t  and  i t  

i s  impor tan t  f o r  p r inc ipa ls  and  ed uca to rs  to  know the  law re la t ing 

to  schoo l  d isc ip l ine  and  pun ishment ,  and  to  be  fami l ia r  w i th  lega l  

concep ts ,  p r inc ip les  and  p rocedures  so  tha t  they  can  con t inue  

bu i ld ing  and  ma in ta in ing  e f fec t i ve  schoo ls  (Joube r t ,  De  W aa l  &  

Rossouw 2005:210 ) .   
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2.4 .1 .1  The Const i tu t ion of  the  Republ ic  o f  South Af r ica  

The  Const i tu t i on  o f  Sou th  A f r ica  is  the  sup reme law o f  the  

Repub l ic ;  any  law o r  conduct  incons is ten t  w i th  i t  i s  inva l id ,  and  

the  ob l iga t ions  imposed  by  i t  must  be  fu l f i l led  (The  Cons t i tu t ion  o f  

the  Repub l ic  o f  Sou th  A f r i ca  1996:  sec t ion  (s )  2 ) .  Th is  means  tha t  

a l l  po l i c ies  shou ld  no t  be  in  con t ras t  to  the  cons t i tu t ion .  Th is  

cons t i tu t ion  was  adop ted  as  the  sup reme law o f  the  Repub l i c  so  

as  to :  

 

  Hea l  the  d i v is ions  o f  the  pas t  and  es tab l i sh  a  soc ie t y  based on  

democra t ic  va lues ,  soc ia l  jus t ice  and  fundamenta l  human 

r igh ts ;  

  Lay  the  founda t ions  fo r  a  democra t i c  and  open  soc ie t y  i n  wh ich  

gove rnment  i s  based  on  the  w i l l  o f  the  peop le  and  eve ry  c i t i zen  

i s  equa l l y  p ro tec ted  by law;  

  Improve  the  qua l i t y  o f  l i f e  o f  a l l  c i t i zens  and  f ree  the  po ten t ia l  

o f  each  pe rson ;  and  

  Bu i ld  a  un i ted  and  democra t i c  Sou th  A f r i ca  ab le  to  take  i t s  

r i gh t fu l  p lace  as  a  sovere ign  s ta te  in  the  fami l y  o f  na t ions .  

 

The  South  A f r i can  Cons t i tu t ion  (1996:  s .12 )  s ta tes  tha t :  “eve ryone  

has  the  r igh t  to  f reedom and  secur i t y  o f  the  pe rson  wh ich  inc ludes  

the  r igh t  no t  t o  be  t rea ted  o r  pun ished  in  a  c rue l ,  inhuman  o r  

degrad ing  way” .   Based  on  the  ex t rac t ,  pos i t i ve  d isc ip l ine  wh ich  i s  

cons t ruc t i ve  and  r igh t s -based  shou ld  be  emphas ised .  The  

cons t i tu t ion  (1996:  s .10 )  a l so  s ta tes  tha t :  “eve ryone  has  inhe ren t  

d ign i t y  and  the  r igh t  t o  have  the i r  d ign i t y  respec ted  and  

pro tec ted ” .  By app ly ing  co rpo ra l  pun ishment  educa to rs  v io la te  

lea rne rs ’  r i gh ts .  I t  i s  there fo re  c ruc ia l  tha t  eve ry  ch i ld  be  

p ro tec ted  f rom mal t rea tmen t ,  neg lec t ,  abuse  o r  degrada t ion  (1996:  

s  28 ) .   

 

 



 

30 
 

2.4 .1 .2  The South  Af r ican Schools  Act  

 

The  Sou th  A f r ican  Schoo ls  Ac t  (SASA)  (84  o f  1996 :  s .10 )  s ta tes  

tha t :  (1 )  “no  pe rson  may adm in is te r  co rpo ra l  pun ishment  a t  a  

schoo l  to  a  lea rne r ;  (2 )  any  pe rson  who  con t ravenes  subsect ion  1  

i s  gu i l t y  o f  an  o f fence  and  l iab le  on  conv ic t ion  to  a  sen tence  

wh ich  cou ld  be  imposed  fo r  assau l t ” .  Th is  leaves  schoo ls  w i th  the  

respons ib i l i t y  o f  i den t i f y ing  and  imp lement ing  a l te rna t i ve  

d isc ip l ina ry  p rac t i ces  and  p rocedures  (Depar tme nt  o f  Educa t ion  

2000 :1 ) .  Th is  means  educa to rs  shou ld  re f ra in  f rom d isc ip l ine  

wh ich  i s  pun i t i ve  and  pun ishmen t -o r ien ted .  The  management  o f  

d isc ip l ine  the re fore  ca l l s  on  educa to rs  to  make  ch i ld ren  fee l  

emot iona l l y  comfor tab le  and  phys ica l l y  sa fe  so  tha t  they  

( lea rne rs )  can  deve lop  se l f -d i sc ip l ine  ( in t r ins ic  d i sc ip l ine )  and  

accoun tab i l i t y  in  the i r  ac t ions  (Mokhe le  2006:151 ) .    

 

2.4 .1 .3  The Nat ional  Educat ion Pol icy Act  

 

The  Nat iona l  Educa t ion  Po l icy  Ac t  (27  o f  1996 :3 )  a l so  s t ipu la tes  

tha t :  “no  person  sha l l  adm i n i s te r  co rpo ra l  pun ishment  o r  sub jec t  a  

lea rne r  to  psycho log ica l  o r  phys ica l  abuse  a t  any  educa t iona l  

i ns t i tu t ion . ”  

 

2.4 .2  In terna t ional  legis la t ion  

 

There  a re  a lso  in te rna t iona l  laws  tha t  suppo r t  the  abo l i t ion  o f  

co rpora l  pun ishmen t .  These  a re  b r ie f l y  d i scussed be low.  
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2.4 .2 .1  Convent ion on the  R ights  o f  the  Chi ld  

The  Depar tmen t  o f  Educa t ion  (2000:5 )  h igh l igh ts  tha t  Sou th  A f r ica  

i s  a  s igna to ry  to  the  Conven t ion  on  the  R igh ts  o f  the  Ch i ld ,  wh ich  

compe ls  i t  to  pass  laws  and  take  soc ia l  educa t iona l  and  

adm in is t ra t i ve  measu res  to  p ro tec t  the  ch i ld  f rom a l l  phys ica l  and  

menta l  v io lence ,  i n ju ry  o r  abuse ,  neg lec t  o r  neg l igen t  t rea tmen t ,  

ma l t rea tmen t  o r  exp lo i t a t ion ,  inc lud ing  sexua l  abuse .  The  

Convent ion  on  the  R igh ts  o f  the  Ch i ld  (1990:  A r t ic le  19 )  t hus  

ma in ta ins  tha t :  “S ta tes  Pa r t ies  sha l l  take  a l l  app rop r ia te  

l eg is la t i ve ,  adm in is t ra t i ve ,  soc ia l  and  educa t iona l  measu res  to  

p ro tec t  the  ch i ld  f rom a l l  f o rms  o f  phys ica l  o r  men ta l  v io lence ,  

i n ju ry  o r  abuse ,  neg lec t  o r  neg l igen t  t rea tment ,  ma l t rea tment  o r  

exp lo i ta t ion ,  inc lud ing  sexua l  abuse ,  wh i le  in  the  ca re  o f  

pa ren t (s ) ,  lega l  gua rd ian (s )  o r  any o the r  pe rson  who  has  the  ca re  

of  the  ch i ld ” .     

 

2.4 .2 .2  The  Af r ican Char ter  on  the  Rights  and Wel fa re  o f  the  

Chi ld  

The Af r i can  Char te r  on  the  R igh ts  and  W el fa re  o f  the  Ch i ld  (1999:  

Art i c le  16 )  pos tu la tes  tha t :  “S ta tes  Pa r t ies  to  the  p resen t  Char te r  

sha l l  take  spec i f i c  leg is la t i ve ,  admin is t ra t i ve ,  soc ia l  and  

educa t iona l  measures  to  p ro tec t  the  ch i ld  f rom a l l  f o rms o f  

to r tu re ,  inhuman  o r  degrad ing  t rea tment  and  espec ia l l y  phys ica l  o r  

menta l  in ju ry  o r  abuse ,  neg lec t  o r  ma l t rea tment  inc lud ing  sexua l  

abuse,  wh i le  in  the  ca re  o f  the  ch i ld ” .  The  Char te r  (1999 :   A r t i c le  

11 ,  s .5 )  a lso  adds  tha t  i t s  member  coun t r ies  mus t  take  s teps  to  

ensu re  tha t  a  ch i ld  who  i s  sub jec ted  to  schoo l  o r  pa ren ta l  

d isc ip l ine  sha l l  be  t rea ted  wi th  human i t y  and  respec t  f o r  the  

inhe ren t  d ign i t y  o f  the  ch i ld .   
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2.5  THE ALTERNATIVES TO CORPORAL PUNISHMENT  

 

The manua l ,  “The  a l te rna t i ves  to  corpora l  pun ishment ”  was 

i n t roduced  by  the  Depar tment  o f  Educa t ion  in  2000.  The  manua l  

i n tends  to  ass is t  educa to rs  to  f ind  more  cons t ruc t i ve  ways  o f  

manag ing  d isc ip l ine  in  schoo ls .  I t  ou t l ines  the  leg is la t ion  tha t  

bans  co rpora l  pun ishment .  I t  a lso  p rov ides  gu ide l ines  on  

a l te rna t i ves  to  co rpo ra l  pun ishment ;  and  d isc ip l ina ry  meas ures  

and  p rocedu res .  Acco rd ing  to  the  manua l ,  educa to rs  a re  expec ted  

to  iden t i f y  and  imp lement  a l te rna t i ve  d i sc ip l ina ry  p rac t ices  and  

p rocedu res .   

 

The  Depar tment  o f  Educa t ion  (2000 :12 )  encou rages  educa to rs  to  

imp lement  a  p roac t i ve  app roach  to  pu t  th ings  i n  p lace  wh ich  w i l l  

sa fegua rd  the  cu l tu re  o f  lea rn ing  and  teach ing  in  the i r  

c lass rooms.  The  manua l  suggests  the  fo l lowing  s t ra teg ies  wh ich  

w i l l  se t  the  s tage  fo r  a  pos i t i ve  lea rn ing  env i ronmen t  and  tha t  can  

s ign i f i can t l y  reduce  p rob lems  wi th  d isc ip l ine  in  t he  c lass room:   

 

  p repa r ing fo r  lessons;  

  exe rc is ing  se l f -  d isc ip l ine ;  

  hav ing ex tens ion  work  ava i lab le ;  

  ensu r ing tha t  teach ing and  lea rn ing happen cons is ten t l y ;  

  ensu r ing tha t  lea rne rs  a re  s t imu la ted ;  

  es tab l ish ing  c lass  ru les  w i th  the  learne rs ;   

  mak ing  a  space  fo r  t ime ou t  o r  a  con f l i c t  reso lu t ion  corner ;  

  a f f i rm ing lea rne rs ;  and  

  bu i ld ing pos i t i ve  re la t ionsh ip s  w i th  lea rne rs .  

 

Soneson  (2005:28 )  a lso  p rov ides  gene ra l  h in ts  and  suggest ions  

on  a l te rna t i ves  to  corpora l  pun ishment  and  o the r  f o rms o f  

hum i l ia t ing  and  d egrad ing  pun ishmen t :  
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  G ive  p ra ise  when ch i ld ren  obey o r  when  they  do  th ings  we l l .  

Th is  encou rages  ch i ld ren  to  mode l  t he i r  behav iou r  on  pos i t i ve  

re in fo rcement ,  and  i t  encou rages  them to  lea rn  se l f -d isc ip l ine .  

P ra ise  cos ts  no th ing,  and  even  rewards  need  no t  cos t  vas t  

amoun ts  o f  money.  

 

  P rac t ise  wha t  you  p reach .  I f  you r  ch i ld  i s  no t  a l lowed  to  use  

d i r t y  l anguage  o r  to  swear ,  ne i the r  shou ld  you .  

 

  Be  rea l i s t i c  in  what  you  expect  f rom ch i ld ren  a t  d i f fe ren t  ages .   

 

  Encou rage  ch i ld ren  to  so lve  the i r  own  p rob lems,  a s  they  can  

o f ten  p rov ide  answers  tha t  w i l l  resu l t  in  an  accep tab le  

comprom ise .  Fo r  ins tance ,  a  use fu l  techn ique  wi th  o lder  

ch i ld ren  i s  t o  use  ‘ res to ra t i ve  jus t ice ’  p rac t ises ,  wh ich  a re  we l l -

known  in  A f r i can  cu l tu re .  ‘Res to ra t i ve  jus t ice ’  a ims  to  invo lve  

bo th  ‘ v i c t im ’  and  ‘o f f ender ’  in  meet ing  toge the r  to  dev ise  a  p lan  

on  how to  repa i r  ha rm caused  o r  hu r t  re la t ionsh ips .  A t  the  

same t ime,  p lans  to  p reven t  f u tu re  m isbehav iour  can  a lso  be  

deve loped  by  a l l  conce rned  pa r t ies .  These  techn iques  have  

been  success fu l ly  used  by  schoo l  gove rn ing  bod ies  seek ing 

a l te rna t i ve  pun ishments  in  the  schoo l  sys tem in  South  A f r i ca .  

 

  Do  no t  use  th rea ts  o r  shou t  a t  ch i ld ren .  I t  i s  be t te r  i f  ch i ld ren  

do  as  you  ask  because  they  unde rs tand  the  reasons  why,  

ra the r  than  because  they  a re  f r i gh tened  o r  bu l l i ed .  

 

  Try  and  use  ‘good ’  wo rds  about  you r  ch i ld .  Naming,  bad -

mouth ing  and  hum i l ia t ion  have  been  shown  to  lead  to  a  lower  

se l f -es teem,  and  can  become se l f - fu l f i l l ing  p rophec ies  ( i .e .  you  

a re  jus t  lazy /s tup id / fa t /bad ) .  
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  Negot ia te  a  compromi se ,  even  i f  you  have  to  recons ide r  your  

own  v iews.  Th ink :  how impor tan t  i s  th i s?  Does i t  a f f ec t  the  

ch i ld ’s  sa fe ty?  W i l l  anyone  be  hur t  i f  I  comprom ise?  Is  th is  

impor tan t  enough  to  mat te r  in  ten  yea rs ’  t ime?  

 

  Use  gu idance  and  counse l l i ng methods,  espec ia l l y  w i th  o lde r  

ch i ld ren .  I f  needed,  ca l l  on  a  re la t ive  w i th  whom the  ch i ld  has  

a  spec ia l  re la t ionsh ip ,  o r  an  o lde r  pe rson  in  the  fam i l y  o r  

communi t y  whom the  ch i ld  respects .  Ask  th is  person  to  d i scuss  

the  negat i ve  e f fec ts  o f  t he  ch i ld ’s  behav iou r  w i th  h im  o r  he r ,  

and  to  g i ve  gu idance  on  what  t he  ch i ld ’ s  expecta t ions  a re .  

 

  Ch i ld ren  learn  by do ing ,  the re fo re  g i ve  the  ch i ld  a  non -abus ive  

task  to  pe r fo rm,  p re fe rab ly  one  tha t  i s  re la ted  to  what  the  ch i ld  

has  done  wrong.  A  ch i ld  who  has  to  f i x ,  c lean  o r  t idy  someth ing 

tha t  he  o r  she  has  b roken  o r  d i r t ied  w i l l  be  less  l i ke l y  t o  repeat  

tha t  behav iou r  in  f u tu re .  

 

2.6  THE IMP ACT OF THE ABOLIT ION OF CORPORAL 

PUNISHMENT ON SCHOOL DISCIPLINE  

Af te r  the  bann ing  o f  co rpora l  pun ishment  in  schoo ls  unde r  the  

Sou th  A f r ican  Schoo ls  Ac t  (84  o f  1996 )  lack  o f  d i sc ip l ine  and  

sa fe ty  in  schoo ls  became one o f  the  ma jo r  cha l lenges in  South  

A f r i ca .  I t  has  become inc reas ing ly  d i f f i cu l t  f o r  educa to rs  to  ensu re  

d isc ip l ine  in  schoo ls  as  a  resu l t  o f  t he  bann ing o f  co rpo ra l  

pun ishment  (Maphosa &  Shum ba 2010 :397 ) .   

 

Educa to rs  who  p rev ious ly  re l ied  on  co rpo ra l  pun ishmen t  now have  

to  deve lop  a l te rna t i ve  methods  o f  cop ing  w i th  d i sc ip l ine  p rob lems 

(Naong 2007:  289) .  Educa to rs  fee l  d isempowered  by  the  ou t lawing 

o f  co rpo ra l  pun ishment .  Acco rd ing to  Ndaman i  ( 2008:196 ) ,  lack  o f  

d isc ip l ine  o r  cha l leng ing  behav iou r  i n  seconda ry schoo ls  and  

c lass rooms is  one  o f  the  se r ious  p rob lems  expe r ienced  by  
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educato rs .  Th is  cha l leng ing  behav iou r  resu l ts  in  educa to rs  fee l ing 

he lp less  and  d isempowered ,  and  th i s  may lead  to  unsu ccess fu l  

teach ing  and  learn ing.  I t  i s  a lso  perce ived  tha t  f rom the  t ime 

lea rne rs  became aware  tha t  co rpo ra l  pun ishment  had  been 

abo l ished ,  the i r  m isbehav iour  esca la ted  to  the  ex ten t  tha t  

cu r ren t l y  a  s ta te  o f  unru l iness  p reva i ls  (Mas i tsa  2008 :237 ) .  

Maphosa  and  Shumba  (2010:397)  a l so  s ta te  tha t  the  th rus t  on  

ch i ld ren ’s  r i gh ts  and  subsequen t  bann ing  o f  co rpora l  pun ishment  

has ushe red  in  an  e ra  o f  l i cen t iousness  in  lea rne rs  as  they  no  

longe r  have  respec t  f o r  the i r  educa to rs .  

 

Abo l i t ion  o f  co rpora l  pun ishment  ha s  a  negat i ve  impact  on  schoo l  

d isc ip l ine .  Mato t i  (2010 :577 )  con f i rms  tha t  lea rne rs  do  no t  respect  

educa to rs  and  they  b r ing  dange rous  weapons to  schoo l ,  

endanger ing  everybody ’s  l i ves .  Moreover ,  educa to rs  in  South  

Af r i ca  a re  genera l l y  unhappy,  demora l i sed  an d  exhausted  (Naong 

2007 :291 ) .  

 

Due  to  lack  o f  d isc ip l ine ,  equ ivoca l  po l i c ies ,  and  l i cen t iousness  

d isp layed  by  lea rne rs ,  the  schoo ls  a lso  exper ience  the  fo l l owing 

cha l lenges:  

 

  Gangste r i sm;  

  Teenage  p regnanc ies ;  

  Vanda l i s t ic  behaviou r  and  abho r ren t  gra f f i t i ;   

  Lack  o f  commi tment  on  th e i r  ( lea rne rs)  wo rk  lead ing  to  

dys fun t iona l i t y  o f  many ru ra l  seconda ry  schoo ls ;  

  D ismissa l  o f  educa to rs ;  and   

  H igh  lea rne r  d rop -ou t  ra te .   
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2.7  FACTORS CONTRIBUTING TOWARDS DISCIPLINARY 

PROBLEMS IN SECONDARY SCHOOLS  

There  a re  many caus es  o f  l ack  o f  d isc ip l ine  in  schoo ls  (Ndaman i  

2008 :177 ) .  Some o f  these  causes  o f  d i sc ip l ina ry p rob lems  a t  

schoo ls  a re  d i scussed  be low.       

2.7 .1  Insuff ic ient  t ra in ing on  a l terna t ive  methods of  d isc ip l ine  

In  1996  Sou th  A f r ica  passed  leg is la t ion  tha t  ou t lawe d  corpora l  

pun ishment  in  Sou th  A f r i can  schoo l s  (Depa r tment  o f  Educa t ion  

2000 :5 ) .  The re fo re  educa to rs  we re  expected  to  f ind  a l te rna t i ve  

methods  to  manage  and  ma in ta in  d i sc ip l ine  in  schoo ls .  Th is  led  to  

an  in t roduc t ion  o f  the  manua l  “ Al te rna t i ves  to  Co rpo ra l  

Pun ishment ”  in  2000 .  The  manua l  was  in tended  to  se rve  as  a  

gu ide l ine  fo r  educa to rs  on  a l te rna t i ve  methods  o f  d i sc ip l ine .  The  

Depar tmen t  o f  Educa t ion  had  to  ensure  tha t  t ra in ing  was  execu ted  

on  a l te rna t i ves  to  co rpo ra l  pun ishment .  Acco rd ing to  Le  Roux 

(2005 :7 ) ,  the  gove rnment  shou ld  p lay  a  more  p roac t i ve  ro le  in  

o rgan is ing  in fo rmat ion  sess ions  w i th  educa to rs  and  p r inc ipa ls  on  

a l te rna t i ve  fo rms o f  d isc ip l ine .   

 

The  resea rch  has  ind ica ted  tha t  the re  was  m in ima l  t ra in ing on  th is  

i ssue .  Th is  suggests  tha t  educa to rs  we re  no t  equ ipped wi th  

a l te rna t i ve  methods  to  co rpo ra l  pun ishment  a f te r  i t s  abo l i t ion .  

Acco rd ing  to  Le  Roux (2005:7 )  one  o f  t he  ma in  con t r ibu t ing 

fac to rs  towards  d isc ip l ina ry  p rob lems  in  schoo ls  is  tha t  educa to rs  

we re  no t  equ ipped  wi th  a l te rna t i ve  met hods to  co rpo ra l  

pun ishment  even  a f te r  1996  when  corpora l  pun ishmen t  in  schoo ls  

was  abo l ished .  S ta r  (2006:1 )  a lso  ma in ta ins  tha t  no t  enough  has  

been  done  to  t ra in  educa to rs  in  t he  a l te rna t i ve  me thods  o f  

d isc ip l ine  in t roduced  by  the  Depar tment  Of  Educa t ion .  Soneson  

(2005 :19 )  a lso  a f f i rms  tha t  a  la rge  number  o f  educa to rs  have  no t  

been  reached  by  the  t ra in ing on  a l te rna t i ves  to  co rpo ra l  
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pun ishment  and  they  a re  no t  equ ipped  wi th  sk i l l s  to  manage 

d isc ip l ine  in  the  c lass room th rough non -v io len t  means . 

 

Consequent l y  schoo ls  a re  a lso  expe r ienc ing  increas ing  inc iden ts  

o f  i l l -d i sc ip l ine  and  unce r ta in t y  about  wh ich  d isc ip l ina ry  measu res  

to  use  to  ma in ta in  d isc ip l ine  (Mas i t sa  2008:236 )  due  to  m in ima l  

and  sporad ic  t ra in ing  on  a l te rna t i ves  to  co rpora l  pun ishment  (Le  

Roux 2005:7 ) .  Neve r the less ,  d isc ip l i ne  is  the  p rac t ice  o f  ca re  and  

respect  f o r  o the rs  and  se l f .  There fo re  in  manag ing d isc ip l i ne  in  

the  c lass room educa to rs  have  to  remove  o the r  f o rms o f  

pun ishment  ha rmfu l  to  lea rne rs ’  se l f  es teem.  Th is  imp l ies  tha t  

phys ica l  pun ishmen t  as  we l l  as  emot iona l  cas t iga t ion  has  no  p lace  

in  t he  c lass room (Mokhe le  2006 :150) .    

2.7 .2  Poor  educator  –  learner  re la t ionship s  

Educato r  –  lea rne r  re la t ionsh ips  appea r  to  be  an  in tegra l  f ea tu re  

in  the  management  o f  d i sc ip l ine  in  pub l ic  h igh  schoo l s  (Mokhe le  

2006 :148 ) .  Pos i t i ve  educa to r  –  lea rne r  re la t ionsh ips  h ave  the  

po ten t ia l  o f  c rea t ing  conduc ive  lea rn ing  env i ronment  in  t he  

c lass room and  wi l l  de te rm ine  whethe r  o r  no t  a  lea rne r  benef i t s  

f rom the  teach ing - lea rn ing  s i tua t ion  (Mokhe le  2006 :149 ) .  A  

pos i t i ve  re la t ionsh ip  be tween  educa to rs  and  lea rne rs  i s  impera t i ve  

fo r  e f fec t i ve  teach ing  and  lea rn ing .  Poo r  re la t ionsh ip s  be tween 

educa to rs  and  lea rne rs  w i l l  l ead  to  an  esca la t ion  o f  d isc ip l ina ry 

p rob lems  wh ich ,  i n  t u rn ,  w i l l  impact  nega t i ve ly  on  lea rner  

pe r fo rmance.  Educa to rs  shou ld  f i r s t  unde rs tand  tha t  l ea rne rs  a re  

un ique  be ings ;  w i th  var ious  capab i l i t ies ,  sk i l l s ,  behav iou ra l  

p rob lems  and  backgrounds .  The re fo re  educa to rs  shou ld  t rea t  them 

as  such  to  c rea te  mutua l  re la t ionsh ip s  bu i l t  on  mutua l  t rus t .   

In  the  c lass room s i tua t ion  the re  mus t  be  a  pos i t i ve  rappo r t  

be tween  educa to rs  and  lea rne rs  so  tha t  e f fec t i ve  teach ing  and  

lea rn ing  can  take  p lace  (Mtswen i  2008 :35 ) .  The  researcher  f u r ther  

i nd ica tes  tha t  educa to r - lea rne r  re la t ionsh ip  shou ld  be  
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cha rac te r i zed  by  ca r ing;  and  a  pos i t i ve  schoo l  c l ima te  shou ld  

man i fes t  l i s ten ing,  c r i t i ca l  ques t ion ing,  openness  and  a  fee l ing o f  

be ing  ca red  fo r .  Th is  w i l l  resu l t  in  improved  behav iou r ,  se l f  

con f idence ,  reduc t ion  o f  absen tee ism,  reduced  d ropou t  ra tes  and  

good  pe r fo rmance .   

2.7 .3  Lack o f  parenta l  invo lvement  

Koen ig  (2008:2 )  ind ica tes  tha t  lack  o f  pa ren ta l  i nvo lvement  and  

suppo r t  in  and  fo r  t he  schoo ls  a re  the  ma in  causes  o f  

m isbehav iou rs  in  schoo ls .  Paren ts  become re luc tan t  to  pa r t ic ipa te  

in  the  educa t ion  o f  the i r  ch i ld ren .  The  pa ren ts  have  a  tendency  o f  

sh i f t ing  the i r  ro le  o f  ins t i l l ing  good mora ls  in  the i r  ch i ld ren  to  the  

educa to rs  and  th i s  causes p rob lems  fo r  the  educa to rs  as  they 

need  pa ren ta l  suppo r t  in  dea l ing  w i th  d isc ip l ina ry  p rob lems 

(Ndaman i  2008:177 ) .  I t  i s  ev ide n t  tha t  paren ts  who  p lay  l i t t le  o r  

no  ro le  in  the i r  ch i ld ren ’s  homework  and  s tudy  p rogramme 

cont r ibu te  to  the  poo r  pe r fo rmance  o f  the i r  ch i l d ren  in  the  

c lass room (S ingh ,  Mbokod i  and  Ms i la  2004:301 ) .  I f  schoo ls  t ru l y  

want  paren ts  to  be  pa r tne rs  in  educa t ion ,  they  must  a l low pa ren ts  

the  amp le  oppo r tun i t y  to  vo ice  the i r  op in ions ,  concerns  and  v iews 

in  a  co -equa l  re la t ionsh ip  w i th  educa to rs  (Lemmer  and  van  W yk 

2004 :184 ) .  

 

2.7 .4  Poor  communica t ion be tw een the  school  and home  

Schoo ls  a re  compe l led  to  commun ica te  regu la r l y  w i th  pa ren ts  

abou t  the  schoo l  p rogramme,  deve lopments ,  cu r r icu lum,  as  we l l  

as  l ea rne rs ’  p rogress  and  deve lopmen t .  Schoo ls  use  va r ious  

methods  to  commun ica te  w i th  pa ren ts ,  f o r  examp le  th rough  med ia  

such  as  le t te rs ,  phone  ca l ls ,  e -ma i ls ,  messages  v ia  ce l l -phones 

and  meet ings .  Somet imes ,  some o f  these  methods appear  to  be  

ine f fec t i ve ,  depend ing  on  the  t ype  o f  tha t  pa r t i cu la r  communi t y .  

The re  a re  many occas ions  when  schoo ls  can  ex change  in fo rmat ion  

w i th  pa ren ts .  These  inc lude  day - to -day  fo rma l  con tac t s ;  b rochures  
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abou t  the  schoo l ’ s  po l i c ies  and  p rocedures ;  f o rma l  mee t ings  

a imed  a t  so lv ing  p rob lems  o r  rou t ine ly  rev iewing  lea rne rs ’  

progress ;  news le t te rs  and  bu l le t in  boa rds  (Po r te r  2004:288 ) .  

Acco rd ing  to  Lemmer  and  van  W yk (2004:183 )  home -schoo l  

communica t ion  is  one  o f  the  most  t rad i t iona l  and  v i ta l  f o rm  o f  

pa ren t  invo lvement ,  bu t  i t  i s  o f ten  poo r l y  imp lemented .  Fo r  

i ns tance ,  in  a  s i tua t ion  where  a  lea rne r  has  commi t ted  m isconduct  

the  schoo l  m igh t  reso r t  to  us ing  a  le t te r  as  a  sou rce  o f  

communica t ion .  The re fo re ,  a  lea rne r  who  has  commi t ted  

m isconduct  i s  used  to  de l i ve r  the  le t te r  to  h is /her  pa ren ts .  So ,  

50% o f  the  le t te rs  don ’ t  reach  the i r  des t ina t ions .  Then,  

communica t ion  b reakdown  beg ins .  Ndaman i  (2008:  188 )  ind ica tes  

tha t  commun ica t ion  b reakdown be tween  the  schoo l  and  the  home 

i s  one  o f  t he  fac to rs  wh ich  con t r ibu te  to  a  lack  o f  d isc ip l ine  in  

secondary  schoo ls .  

 

Lemmer  and  van  W yk (2004:183 )  fu r the r  ind ica te  tha t  acco rd ing  to  

Epste in 's  mode l  o f  pa ren t  invo lvemen t ;  home -schoo l  

communica t ion  shou ld  be  a  two -way communica t ion  and  re f lec t  a  

co -equa l  pa r tne rsh ip  be tween  fami l i es  and  schoo ls .  To  p romote  

e f fec t i ve  communica t ion  w i th  fami l i es ,  schoo ls  shou ld  des ign  a  

va r ie t y  o f  schoo l - to -home as  we l l  as  home - to -schoo l  

communica t ion  s t ra teg ies  w i th  a l l  f am i l ies ,  ea ch  yea r ,  abou t  

schoo l  p rogrammes and  about  the  learners '  p rogress  (Hanhan 

1998 :107  as  c i ted  in  Lemmer  &  van  W yk  2004 :183 ) .  Educa to rs  and  

pa ren ts  can  he lp  the  ch i ld  by  the i r  coope ra t ion  and  mutua l  

unde rs tand ing  (Dre iku rs ,  Casse l ,  &  Fe rguson:  2004:57 ) .  

 

2.7 .5  Poor  parent  –  chi ld  re la t ionships  

Ndaman i  (2008 :  188 )  ind ica tes  tha t  t he  ma jo r i t y  o f  responden ts  do  

agree  tha t  poo r  re la t ionsh ip s  be tween  the  pa ren t s  and  the i r  

ch i ld ren  con t r ibu te  to  lack  o f  d isc ip l ine  in  seconda ry  schoo ls ,  f o r  

example :  
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  Re jec t ion  o f  ch i l d ren  by  the i r  pa ren ts  can  lead  to  a  lack  o f  

d isc ip l ine  in  seconda ry  schoo ls  (Ndaman i  2008:186 ) .   

  Pa ren ts  a l so  fa i l  t o  exe rc ise  con t ro l  ove r  the i r  ch i ld ren  

(Ndaman i  2008 :187 ) .   

  Lack  o f  mora l  t ra in ing  and  poo r  mode l l ing  a re  some o f  the  

fac to rs  tha t  con t r ibu t e  to  lack  o f  d i sc ip l ine  in  schoo ls  (Rosen 

2005 :24 ) .   

  Domes t i c  v io lence  a f fec ts  the  ch i ld ren  emot iona l l y ,  soc ia l l y ,  

phys ica l l y  and  behav iou ra l l y  (Szynd rowsk i  2005 :10  as  c i ted  in  

Mab i t la  2006 :18 ) .  Accord ing  to  Mab i t la  (2006:18) ,  paren t  

behav iou r  may teach  ch i ld ren  some va lues ,  mora ls ,  p rob lem -

so lv ing  techn iques  and  p ro -soc ia l  behav iou r .  So ,  i f  pa ren ts  

in te rvene  ine f fec t i ve ly  i n  the  l i ves  o f  the i r  ch i l d ren  they  may 

insp i re  them negat i ve ly  as  ch i ld ren  mode l  what  they  obse rve  

da i l y .  

 

2 .8  MAN AGING DISCIPLINE IN SCHOO LS 

 

D isc ip l ine  and  management  a re  cen t ra l  to  e f fec t i ve  schoo ls .  So ,  

a l l  educa to rs  a re  respons ib le ,  as  p ro fess iona ls ,  f o r  manag ing 

d isc ip l ine  in  schoo ls ,  as  s ta ted  in  B land fo rd  (1998:1 ) .  Schoo ls  

need  o rgan isa t iona l  s t ruc tu res ,  ru les  and  a ims  i f  they  a re  to  be  

e f fec t i ve .  Acco rd ing  to  B land fo rd  (1998 :  37 ) ,  e f f ec t i ve  

managemen t  o f  d isc ip l ine  does  no t  jus t  happen;  i t  requ i res  

consu l ta t ion ,  p lann ing,  commi tment ,  and  cons tan t  rev iew and  

eva lua t ion .  The  au thor  a l so  ma in ta ins  tha t  a  sha red  unde rs tand ing 

o f  educa t ion  management  w i l l  enab le  schoo ls  to  des ign ,  

imp lement  and  rev iew a  d isc ip l ine  po l i cy  tha t  works  w i th in  the  

schoo l  and  re f lec ts  the  needs  o f  l ea rne rs ,  educa to rs ,  suppor t  

agenc ies  and  the  communi t y .   

 

An educa to r ’s  inab i l i t y  to  con t ro l  a  l ea rne r  o r  c lass  p rev ents  the  

p rocess  o f  educa t ion  and  learn ing  f rom happen ing .  B land fo rd  
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(1998 :61 )  f u r the r  s ta tes  tha t  the  ab i l i t y  to  ma in ta in  an  o rde r l y ,  

d isc ip l ined  c lass room env i ronment  i s  essen t ia l  i f  teach ing  and  

lea rn ing a re  to  occur .    

 

2.8 .1  Promot ing pos i t ive  behavio ur  in  schools  

Harpe r ,  Horno ,  Landsdown,  Mar t in ,  Newe l l  and  N i lsson  (2005 :3 )  

h igh l igh t  key  i ssues  in  p romot ing  pos i t i ve  d i sc ip l i ne  in  schoo ls :  

•  Chi ldren ’s  mot iva t ion :  The  overwhe lm ing  ma jo r i t y  o f  ch i ld ren  

want  to  lea rn  and  a re  capab le  o f  good  behav iou r .  Ed uca to rs  can  

work  e f fec t i ve ly  w i th  learners  i f  they  adopt  a  pos i t i ve  approach ,  

avo id ing  ange r  on  the  one  hand  and  ine f fec t i ve  p lead ing  on  the  

o ther .  Po r te r  (2004 :217 )  i den t i f ies  two  tasks  o f  mot i va t ing 

lea rne rs :  f i rs t ,  to  make  them more  wi l l ing  to  pu t  e f fo r t  to  lea rn ;  

and  second,  to  s t ruc tu re  you r  teach ing  so  tha t  i t  i s  eas ie r  f o r  them 

to  lea rn .  Le  Roux (2005:7 )  a l so  ma in ta ins  tha t  educa to rs  shou ld  

p ra ise  ch i ld ren  fo r  wo rk  done  we l l  o r  reward  them fo r  ou ts tand ing 

academic  and  spo r t ing  ach ievements ,  wh ich  is  a  way to  mot i va te  

ch i ld ren  and  encou rage  them.  

 

•  Rew ards,  not  punishments :  Good  behav iou r  depends  on  

es tab l ish ing  a  c lea r  f ramework  o f  ru les ,  bounda r ies ,  rou t ines ,  

rewards  fo r  good  behav iou r  and  co r rec t i ve  sanc t ions .  Young 

peop le  a re  more  l i ke l y  to  behave  in  an  o rde r l y  f ash ion  i f  the  

expec ta t ions  concern ing  the i r  behav iour  a re  made c lear .  Crego r  

(2008 :32 )  con f i rms  tha t  some  schoo ls  o f fe r  a  va r ie ty  o f  rewards  

fo r  pos i t i ve  behav iou r ,  inc lud ing  lunch  wi th  a  f r iend ,  homework  

passes ,  f ree  t ime  in  the  gym,  o r  a  chance  to  read  ou ts ide .  Leaman 

(2005 :38 )  f u r the r  i nd ica tes  tha t  lea rne rs  who  have  made  an  e f fo r t  

to  con ta in  the i r  own  behav iou r  shou ld  be  p ra ised  and  even  

inc luded in  c lass  awards  o r  ce r t i f i ca tes .  Pos i t i ve  pub l ic  re la t ions  

cou ld  be  c rea ted  by  sha r ing  some pos i t i ves  w i th  the  ch i ld ’ s  

paren ts  (Young 2008 :100 ) .  Th is  researche r  be l ieves  tha t  the  
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educato r ’s  commen ts  w i l l  go  fa r  toward  es tab l i sh ing  mean ingfu l ,  

pos i t i ve  home-schoo l  re la t ions .      

   

•  Shared  ru le -mak ing :  Invo lv ing ch i ld ren  in  mak ing  the  schoo l  

ru les  is  shown to  s ign i f i can t l y  reduce  d isc ip l i na ry  p rob lems .  Ru les  

a re  fa r  more  e f fec t i ve  i f  educa to rs  and  lea rne rs  work  toge the r  to  

agree  on  them.  Kupch ik  (2010:195 )  con f i rms  tha t  lea rne rs  a re  a  

grea t  resource  fo r  iden t i f y ing  the  schoo l ’ s  b igges t  behav iou r  

p rob lems ,  and  they  m igh t  a lso  be  ab le  to  d is t ingu ish  be tween  

conce rns  ove r  ac tua l  p rob lems  the  schoo l  f aces  as  opposed  to  

un rea l is t i c  f ea rs .  Ano the r  impor tan t  reason fo r  reques t ing  lea rner  

i npu t  i s  tha t  i t  wou ld  be  a  b ig  s tep  toward  c rea t ing a  democra t ic  

and  inc lus ive  schoo l  c l imate ,  one  o f  the  most  impor tan t  f ac to rs  

assoc ia ted  w i th  sa fe  schoo ls .  A l lowing  lea rne rs  a  vo ice  in  how 

they  a re  t rea ted  wou ld  empower  them,  make  them fee l  par t  o f  the  

schoo l  communi t y ,  and  inc rease  the i r  bonds  wi th  the  schoo l .  The  

researche r  f u r ther  ind ica tes  tha t  i t  wou ld  a lso  make  them more  

l i ke l y  to  v iew the  schoo l ’ s  ru les  as  fa i r  and  leg i t imate ,  wh ich  is  

ano the r  c ruc ia l  f ac to r  in  p reven t ing m isbehav iou r .   

 

•  Respect ing  r ights  as  a  rec iprocal  process :  I f  ch i l d ren  fee l  tha t  

the i r  r i gh ts  a re  respec ted ,  i t  i s  eas ie r  f o r  them to  unde rs tand  the  

impo r tance  o f  respect ing o the r  peop le ’s  r i gh ts .  

 

•  Adul t  behaviour :  The  behav iou r  o f  an  educa to r  i s  the  most  

impor tan t  de te rm in ing  fac to r  in  lea rne r  behav iou r .  I f  educa to rs  ac t  

aggress ive ly  o r  i ne f fec tua l l y ,  lea rne rs  w i l l  no t  respond  in  a  

cons t ruc t i ve  way.  Soneson  (2005:  26) main ta ins  tha t  ‘Good ’  

d isc ip l ine  –  wh ich  must  u l t imate ly  be  se l f -d isc ip l ine  –  depends  on  

adu l t s  mode l l i ng and  exp la in ing pos i t i ve  behav iou r .  

 

•  Winning  co-operat ion  and reducing  educator  s tress :  Ins tead  

o f  go ing  s t ra igh t  f o r  a  pun ishment ,  educa to rs  shou ld  exp la in  the  

ru le ,  u rge  compl iance ,  and  rem ind  the  lea rner  o f  the i r  cho ice  in  



 

43 
 

the  mat te r .  To  m in im ise  educa to r  s t ress  and  avo id  a  con t inu ing 

ba t t le  w i th  the  lea rne r ,  i t  i s  impor t an t  to  b lame  the  behav iou r  

ra the r  than  the  ch i ld ,  keep  any  ange r  b r ie f ,  pe rhaps  ge t  away f rom 

the  lea rne r  f o r  a  wh i le ,  and  rebu i ld  t he  re la t ionsh ip  as  soon  as  

poss ib le .  

 

•  A p lanned,  w hole -school  approach :  A l l  o f  the  above  i s  much 

eas ie r  i f  eve ryone  conce r ned  wi th  the  good  runn ing  o f  a  schoo l  

wo rks  toge the r .  Educa to rs  w i l l  have  a  more  cons is ten t  app roach  i f  

there  is  co l lec t ive  agreement  on  how to  teach  and  manage  

behav iou r .  

 

•  Curr iculum mat te rs :  A  cu r r i cu lum tha t  i s  s t imu la t ing,  

cha l leng ing  and  invo lves  le arners  w i l l  encou rage  them to  behave  

we l l  and  lea rn  more  e f fec t i ve ly .  A  good  cu r r icu lum i s  necessary  

fo r  ma in ta in ing  o rde r  (Po r te r  2007 :35 ) .   

 

•  Promoting  equi ty and  respect :  W here  d i f f e rences  be tween  

d i f f e ren t  g roups  a re  acknowledged  and  va lued ,  and  the  d amaging  

impac t  o f  d isc r im ina t ion  and  p re jud ice  i s  rea l i sed ,  there  i s  less  

l i ke l y  to  be  v io lence  and  bu l l y ing  e i the r  by  educa to rs  o r  lea rne rs  

towards  each  o ther .  Rogers  (2002 :41 )  a l so  ma in ta ins  tha t  

educa to rs  shou ld  show respect  f o r  the i r  lea rners ,  by  t rea t ing  them 

in  a  po l i t e  and  cou r teous  manner ,  and  no t  resor t i ng  to  mak ing 

un fa i r  and  hu r t f u l  commen ts  based  on  sa rcasm o r  be l i t t l ing  the  

lea rne r .  

 

•  Chi ldren  as  a  resource :  Ch i ld ren  can  p lay  a  va luab le  ro le  as  

med ia to rs ,  pee r  counse l lo rs  and  pee r  educa to rs  to  add ress  

con f l i c t  be tween ch i ld ren  in  the  schoo l .  In  th i s  way,  t hey  

con t r ibu te  the i r  sk i l l s  toward  the  c rea t ion  o f  a  v io lence - f ree  

env i ronment ,  and  re l i eve  p ressure  on  educa to rs .  Lea rne rs  shou ld  

a lso  no t  s imp ly  be  rega rded  as  rece ive rs  o f  in fo rmat ion ;  the i r  

po ten t ia l  to  make d ive rse  con t r ibu t ions  to  reach  shared  a ims  must  
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be  recogn ised .  W agner  (1992:  56 )  s ta te s  some o f  many 

con t r ibu t ions  tha t  can  be  made by  lea rners ,  f o r  ins tance  suppor t  

f o r  schoo l  po l ic ies .  

  

2.8 .2  Reducing d isc ip l inar y problems in  schools  

The  fac to rs  d i scussed  be low are  app rop r ia te  fo r  reduc ing 

d isc ip l ina ry  p rob lems  in  schoo ls :  

2.8 .2 .1  Code o f  conduct  for  l earners   

Acco rd ing  to  sec t ion  8  o f  the  South  A f r i can  Schoo ls  Ac t  (84  o f  

1996 ) ,  a  govern ing  body o f  a  pub l ic  schoo l  must  adop t  a  Code  o f  

Conduct .  Roos  (2003 :510 )  ma in ta ins  tha t  i t  i s  the  du ty  o f  each  

gove rn ing  body to  adopt  a  code  o f  conduct  tha t  w i l l  be  the  lega l  

i ns t rument  regu la t ing  the  ma in tenance  o f  d i sc ip l ine  in  the  schoo l .  

W heneve r  the  code  o f  conduct  is  adop ted  and  imp lemented ,  the  

gove rn ing bod y is  empowered  by  the  South  A f r ican  Schoo ls  Ac t  

(1996 :s .8 ,  ss .1 ) .  The  Gove rnmen t  Gazet te  (no .18900  o f  15  May 

1998 )  se ts  ou t  gu ide l ines  fo r  the  cons ide ra t ion  o f  gove rn ing 

bod ies  in  adopt ing  a  code  o f  conduc t  f o r  lea rners :  

  Sec t ion  8  o f  t he  Sou th  A f r ican  Scho o ls  Ac t  p rov ides  tha t  a  

gove rn ing  body o f  a  pub l ic  schoo l  must  adopt  a  Code o f  

Conduct .  The  Code  o f  Conduct  mus t  a im  a t  es tab l ish ing a  

d isc ip l ined  and  pu rpose fu l  env i ronment  to  fac i l i ta te  e f fec t ive  

educa t ion  and  learn ing in  schoo ls .  

  Th is  document  se ts  ou t  gu ide l ines  fo r  cons idera t ion  by  

gove rn ing  bod ies  o f  pub l i c  schoo ls  in  adopt ing  a  Code o f  

Conduct  f o r  lea rne rs  to  ensu re  tha t  the re  is  o rde r  and  

d isc ip l ine  in  schoo ls .  

  The  Code  o f  Conduct  mus t  be  sub jec t  to  the  Const i tu t i on  o f  the  

Repub l ic  o f  Sou th  A f r ica ,  1996 ,  the  Sou th  A f r ican  Schoo ls  Ac t ,  

1996 ,  and  p rov inc ia l  leg is la t ion .  I t  must  re f lec t  the  
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cons t i tu t iona l  democracy ,  human  r igh ts  and  t ranspa ren t  

communica t ion  wh ich  unde rp in  South  A f r ican  soc ie t y .  

  The  Code o f  Conduct  must  in fo rm the  lea rne rs  o f  the  way in  

wh ich  they  shou ld  conduct  t hemse lves  a t  schoo l  in  p repa ra t ion  

fo r  the i r  conduct  and  sa fe ty  in  c i v i l  soc ie t y .  I t  must  se t  a  

s tanda rd  o f  mora l  behav iou r  f o r  l ea rne rs  and  equ ip  them wi th  

the  expe r t i se ,  knowledge  and  sk i l l s  they  wou ld  be  expec ted  to  

ev ince  as  wor thy  and  respons ib le  c i t i zens .  I t  mus t  p romote  the  

c i v i c  respons ib i l i t ies  o f  the  schoo l  and  i t  must  deve lop  

leade rsh ip .  The  ma in  focus  o f  the  Code  o f  Conduc t  must  be  

pos i t i ve  d isc ip l ine ;  i t  must  no t  be  pun i t i ve  and  pun ishment -  

o r ien ted  bu t  f ac i l i ta te  co ns t ruc t i ve  lea rn ing.  

  Each  schoo l  mus t  deve lop  i t s  own  Code  o f  Conduct .  In  

f o rmu la t ing  a  Code  o f  Conduct  as  a  consensus  document  and  

be fo re  adopt ing i t ,  the  gove rn ing  body must  invo lve  the  

pa ren ts ,  lea rne rs ,  educa to rs ,  and  non -educa to rs  a t  tha t  schoo l .  

A f te r  the  adopt ion  o f  the  Code  o f  Conduc t ,  each  s takeho lde r  

mus t  rece ive  a  copy  the reo f .  The  above  s takeho lde rs  must  a lso  

be  consu l ted  when  the  Code  o f  Conduct  is  rev iewed annua l l y  

o r  when  any  amendments  a re  made.  

  The  purpose  o f  a  code  o f  conduct  i s  to  p romo te  pos i t i ve  

d isc ip l ine ,  se l f -d isc ip l ine  and  exemp la ry  conduc t ,  as  lea rne rs  

lea rn  by  obse rva t ion  and  expe r ience .  

  A l l  key  s takeho lde rs  shou ld  be  commi t ted  to  the  Code o f  

Conduct  desp i te  i t s  be ing  d i rec ted  spec i f i ca l l y  a t  lea rne rs .  

  The  Code  o f  Conduct  mus t  su i t  the  deve lopment  o f  the  lea rne rs  

and  be  app rop r ia te  to  the  d i f f e ren t  schoo l  leve ls .  The  language 

used  must  be  eas i l y  unde rs tandab le  to  make  the  con ten t  

access ib le .  The  fo rmat  shou ld  be  user - f r iend ly .  

  The  Code  o f  Conduct  must  con ta in  a  se t  o f  mora l  va lues ,  

no rms  and  p r inc ip les  wh ich  the  schoo l  communi t y  shou ld  

upho ld .  However ,  the  Code o f  Conduct  is  on ly  en fo rceab le  

aga ins t  lea rne rs  -  no  o the r  pe rson .  
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  The  Code  o f  Conduct  shou ld  c la r i f y  and  p romote  the  ro les  and  

respons ib i l i t ies  o f  va r ious  s takeho lde rs  in  the  c rea t ion  o f  a  

p rope r  lea rn ing  env i ronmen t  in  schoo ls .  

I t  i s  impor tan t  f o r  schoo ls  to  have  ru les  to  regu la te  the  behav iou r  

o f  the  lea rne rs  (Ndaman i  2008 :183 ) .  The  au tho r  f u r the r  ind ica tes  

tha t  hav ing  se t  ru les  in  schoo ls  i s  one  way o f  so lv ing  the  

d isc ip l ine  p rob lems  tha t  a re  exper ienced .  App rop r ia te  bounda r ies  

can  be  se t  f o r  the  behav iour  o f  the  lea rne rs  by  us ing schoo l  ru les .  

Lea rne rs  fee l  secu re  and  in  con t ro l  when  c lea r  bounda r ies  show 

them what  t hey shou ld  and  shou ld  no t  do .  

 

2.8 .2 .2  Crea t ing  a  safe  envi ronment  

Creat ing  and  ma in ta in ing  a  sa fe ,  d i sc ip l ined  schoo l  env i ronment  is  

one  o f  t he  impor tan t  cha l lenges  fac ing  p r inc ipa ls ,  educa to rs  and  

pa ren ts  in  schoo ls  (Sque lch  2000: i ) .   C rea t ing  a  sa fe  env i ronment  

i n  schoo ls  has  become one  o f  the  p r io r i t ies  in  the  depa r t ment  o f  

Educa t ion .  The  a im  o f  schoo l  d i sc ip l ine  is  to  c rea te  a  sa fe  and  

happy lea rn ing  env i ronmen t  w i th in  the  schoo l .  Th is  means  tha t  an  

env i ronment  wh ich  i s  v io lence - f ree  shou ld  be  c rea ted  to  a l low 

c rea t i ve  teach ing and  lea rn ing.  D isc ip l ine  a t  schoo l  has  two  ve ry 

impor tan t  goa ls ,  name ly  to  c rea te  an  env i ronment  conduc ive  to  

lea rn ing and  teach ing ;  and  to  ensu re  the  sa fe ty  o f  s ta f f  and  

lea rne rs  (Joube r t ,  De  W aa l  &  Rossouw 2005 :208 ) .  Gaustad  

(1991 :17 )  a lso  con f i rms  tha t  the  sa fe ty  o f  lea rne rs  and  s ta f f  must  

come f i r s t .  In  a  c lass room where  an  educa to r  is  unab le  to  

ma in ta in  o rde r  and  d isc ip l ine ,  l ea rne rs  may become unmot i va ted  

and  d is t ressed ,  and  the  c l ima te  fo r  l ea rn ing  i s  d im in ished ,  lead ing  

to  unde rach ievemen t  (H i l l  &  H i l l  1994 :  16 ) .  They fu r the r  ind ica te  

tha t  lea rne rs  lea rn  to  the  bes t  o f  the i r  ab i l i t ies  in  an  o rde r l y  and  

sa fe  env i ronment .  Th is  imp l ies  tha t  l ea rn e rs  shou ld  fee l  f ree  and  

secu re  in  schoo l  p rem ises .  
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Acco rd ing  to  Naong (2008 :288 )  educa to rs  a re  expected  no t  on ly  to  

accep t  the  cha l lenge  o f  ma in t a in ing  d isc ip l ine  in  the i r  c lassrooms,  

bu t  a lso  to  use  humane  methods and  ac t  w i th in  the  law ,  wh ich  

demands  a  comp le te  pa rad igm sh i f t  f rom educa to rs  in  South  

A f r i ca .  Acco rd ing  to  Mokhe le  (2006:150 ) ,  d i sc ip l ine  is  the  p rac t ice  

o f  ca re  and  respect  f o r  o the rs  and  se l f ,  the re fo re  in  manag ing 

d isc ip l ine  in  the  c lass room educa to rs  have  to  remove  those  fo rms 

of  pun ishment  harmfu l  to  lea rne rs ’  se l f  es teem.  Th is  imp l ies  tha t  

phys ica l  pun ishmen t  as  we l l  as  emot iona l  cas t iga t ion  has  no  p lace  

in  t he  c lass room.  The  mana gement  o f  d isc ip l ine  the re fo re  ca l ls  on  

educa to rs  to  make  ch i ld ren  fee l  emot iona l l y  comfor tab le  and  

phys ica l l y  sa fe  so  tha t  they  ( learne rs )  can  deve lop  se l f -d i sc ip l ine  

( i n t r i ns ic  d i sc ip l ine )  and  accountab i l i t y  in  t he i r  ac t ions  (Mokhe le  

2006 :151 ) .    

 

2.8 .2 .3  C lassroom management  

Educato rs  shou ld  be  p roac t i ve ;  they  shou ld  no t  wa i t  f o r  

cha l leng ing  behav iou r  to  happen  be fo re  they  con temp la te  dea l ing  

w i th  i t  (Leaman 2005:23) .  I t  i s  impera t i ve  tha t  eve ry  schoo l  

deve lop  i t s  c lassroom d isc ip l ine  p lan  to  avo id  has ty ,  t im id  o r  

hos t i l e  responses  to  lea rne r  behav iour  (Po r te r  2004 :25 ) .  Thus 

e f fec t i ve  educa t ion  and  managemen t  a re  no t  t h ings  tha t  happen 

by  chance  –  they  have  to  be  p lanned  (Oosthu izen  2010:4 ) .The  

p lan  shou ld  cons is t  o f  ru les ,  pos i t i ve  recogn i t ion  and  

consequences t ha t  resu l t  when lea rne rs  do  no t  f o l low the  ru les .   

Kupch ik  (2010:203 )  ma in ta ins  tha t  one  o f  the  most  e f f i c ien t  and  

e f fec t i ve  s teps  a  schoo l  cou ld  take  to  reduce  lea rne r  m isbehav iour  

wou ld  be  to  he lp  educa to rs  improve  the i r  c lassroom management  

sk i l l s .  The  resea rcher  f u r the r  s ta tes  tha t  be t te r  c lassroom 

managemen t  wou ld  mean  tha t  many cases  o f  m isbehav iou r  cou ld  

be  s topped  o r  p reven ted  be fo re  they  esca la te  to  whe re  an  

educa to r  wr i tes  a  re fe r ra l ;  in  tu rn ,  fewer  re fe r ra l s  wou ld  mean  tha t  

the  schoo l  d i sc ip l ina r ians  (deans ,  in te rven t ion is ts ,  ass is tan t  
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pr inc ipa ls )  wou ld  fee l  less  ove rwhe lmed  and  have  more  t ime  to  

he lp  lea rne rs .  

O l ley ,  Cohn  and  Cowan  (2010:7 )  h igh l igh t  some o f  t he  most  

impor tan t  f ac to rs  tha t  con t r ibu te  to  pos i t i ve  c lass room behav iou r :  

Be prepared ins truc t ional ly  

 

  Spend t ime  be fo re  the  schoo l  yea r  beg ins  a r rang ing  the  

phys ica l  space  o f  the  c lass room to  bes t  use  tha t  space .  

  C lear l y  es tab l ish  what  is  expected  o f  lea rne rs ,  inc lud ing  tha t  

they  a re  expec ted  to  fo l low d i rec t ions  and  meet  

expec ta t ions .  

  O rgan ize  lea rne rs ’  t ime .  

  Make  su re  mate r ia ls  a re  ready .  

  Des ign  ac t i v i t ies  tha t  a re  re levan t  and  invo lve  the  lea rne r  in  

l ea rn ing .  

  G ive  many oppo r tun i t ies  fo r  coope ra t i ve  g roup  learn ing .  

 

Establ ish behavioura l  expecta t ions  

 

  Es tab l ish  ru les  and  p rocedures  and  tea ch ,  c la r i f y ,  and  

en fo rce  them cons is ten t l y  and  sys temat i ca l l y .  

  A l i gn  consequences wi th  the  c lass room expecta t ions .  

  Teach  rep lacement  behav iours  (des i red  behav iours . )  

  G ive  immed ia te  feedback  rega rd ing  the  meet ing  o f  

expec ta t ions .  

 

Moni tor  learner  w ork  regul ar ly  

 

  G ive  pos i t i ve  feedback  regu la r l y  fo r  academic  pe r fo rmance 

and  fo r  behav ioura l  comp l iance  by  ce leb ra t ing  success  and  

accomp l ishmen ts .  
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  Hand le  d is rup t ions  qu ick l y  when  they  occur  wh i le  con t inu ing  

to  manage the  res t  o f  the  c lass room and the  lesson .  

  Respond to  m isbehav iou r  p rompt l y  bu t  no t  pun i t i ve ly .  

  M in im ize  wasted  t ime,  con fus ion ,  o r  d i s rup t ion .  

  Spend  a t  l eas t  70% o f  c lass  t ime on  academic  engagement  

whethe r  educa to r  d i rec ted ,  independen t  work ,  o r  in  sma l l .  

G roups .  

 

2.8 .2 .4  Educator  –  l earner  re la t ionship  

The  educa to r - lea rne r  re la t ionsh ip  re fe rs  to  the  commun ica t ion  and  

unde rs tand ing  tha t  ex is t  be tween the  educa to r  and  the  lea rne r  

(Mokhe le  2006 :151 ) .  Roge rs  (2002:41)  ma in ta ins  tha t  educa to rs  

shou ld  show respect  f o r  the i r  lea rne rs ,  by  t rea t ing  them in  a  po l i te  

and  cou r teous  manner ,  and  no t  reso r t ing  to  mak ing  un fa i r  and  

hu r t f u l  comments  based  on  sa rcasm or  be l i t t l ing  the  lea rne r .  In  

tha t  way lea rne rs  w i l l  be  encou raged  to  be  se l f -d isc ip l ined  and  

tha t  w i l l  reduce  lea rne r  m isconduct .  A  pos i t i ve  educa to r -ch i l d  

re la t ionsh ip  wou ld  cons is t  o f  i ngred ien ts  such  as :  mutua l  t rus t ,  a  

sense  o f  loya l t y ,  a  sense  o f  ca r ing  and  in te res t ;  mutua l  respect  

and  respect  f o r  the  r i gh ts  o f  the  o ther ;  and  va lu ing  the  pe rson  as  

a  person  independen t  o f  what  he  o r  she  does  fo r  you  (Jackson  

1991 :29 ) .   

The  key  to  ma in ta in ing  good d isc ip l ine  is  to  es tab l ish  a  good 

re la t ionsh ip  w i th  lea rne rs  based  on  mutua l  respect  and  rappor t  

(Roge rs  2002:41) .  So ,  i t  i s  ev iden t  t ha t  educa to rs  who  a re  

success fu l  in  manag ing  m isbehav iou r  in  the  c lassroom ma in ta in  

good  re la t ions  w i th  the  lea rne rs  (Mokhe le  2006:148 ) .  Po r te r  

(2004 :25 )  a lso  con f i rms  tha t  when  you  respect  lea rne rs ,  they  w i l l  

respect  you r  va lues ,  ru les  and  op in ions .   

Schoo ls  shou ld  emphas ise  pos i t i ve  d i sc ip l ine  tha t  i s  no t  pun i t i ve  

and  pun ishment  o r ien ted .  They shou ld  a lso  c rea te  an  env i ronment  

wh ich  encou rages  pos i t i ve  d isc ip l i ne  fo r  e f fec t i ve  teach ing  and  
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l ea rn ing to  p reva i l .  D isc ip l ine  and  e f fec t i ve  teach ing a re  essen t ia l  

to  o rde r  in  c lass room l i f e  and  lea rn ing  (Rogers  2002:40) .  Pos i t i ve  

d isc ip l ine  w i l l  encou rage  good  educa to r - lea rne r  re la t ionsh ip .  

W estwood  (1995:5 )  s t i pu la tes  tha t  the  most  f undamenta l  

pa r tnersh ip  o f  a l l ,  as  fa r  as  pos i t i ve  lea rn ing  ou tcomes  goes,  is  

tha t  be tween  lea rne r  and  educa to r .  Pos i t i ve  educa to r - lea rner  

re la t ionsh ips  have  the  po ten t ia l  o f  c rea t ing  conduc ive  lea rn ing 

env i ronment  in  the  c lass room and  wi l l  de te rm ine  whether  o r  no t  a  

lea rne r  can  benef i t  f rom the  teach ing - lea rn ing  s i tua t ion  (Mokhe le  

2006 :149 ) .  

 

2.8 .2 .5  Good cur r iculum 

Acco rd ing  to  Rogers  (2002:40 ) ,  the  go lden  ru le  o f  ma in ta in in g 

d isc ip l ine  i s  to  rea l i se  tha t  good  d isc ip l i ne  is  a  na tu ra l  

consequence  o f  good  teach ing .  I f  educa to rs  teach  e f fec t i ve ly  by 

mak ing  the  work  c lea r  and  in te res t ing  and  he lp ing  lea rne rs  to  s tay 

‘ on  task ’  by  keep ing  them invo lved  in  the  lesson  and  he lp ing  the m 

when  they  have  p rob lems  wi th  the  work ,  we  wi l l  f ind  tha t  

d isc ip l ine  w i l l  f o l low.  

Grea t  lessons  beg in  by  unders tand ing  ou tcomes  (Mend le r ,  Cu rv in  

&  Mend le r  2008:69 ) .  Acco rd ing  to  the se  resea rchers ,  educa to rs  

shou ld  know exac t l y  what  they  a re  in tend ing  to  t each  and  what  

they  need  to  ach ieve  th rough  pa r t i cu la r  lessons.  The re fo re  i t  i s  

impera t i ve  fo r  an  educa to r  to  have  a  reason  and  a  purpose  fo r  

eve ryth ing  done in  the  c lassroom.  

Oosthu izen  (2010:5 )  f u r the r  s t ipu la tes  tha t  in  o rde r  to  be  an  

e f fec t i ve  educa to r  who  succeeds  in  incu lca t ing  good  d isc ip l ine  in  

the i r  lea rne rs ,  educa to rs  have  to  possess  th ree  se ts  o f  sk i l l s :  

   Knowledge  o f  the i r  sub jec t  –  they  must  be  maste rs  o f  the i r  

sub jec t .   
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  They  have  to  know how to  p resen t  the i r  sub jec t  in  such  a  

way tha t  lessons w i l l  p rogress  smoo th ly  and  the  lea rne rs ’  

at ten t ion  re ta ined .  

  They  shou ld  have  g roup  management  sk i l l s .   

Ma in ta in ing  d isc ip l i ne  i s ,  in  a  la rge  measure ,  a  by -p roduct  o f  good  

teach ing.  A  good cu r r i cu lum is  necessa ry  fo r  ma in ta in ing  o rde r  

(Po r te r  2007:35 ) .  Scho o ls  shou ld  there fo re  ensure  tha t  good  

cur r icu lum i s  o f fered  to  a rouse  learne rs ’  in te res t .  I t  shou ld  be  the  

du ty  o f  each  educa to r  tha t  t he  lessons  a re  p repa red  in  an  

in te res t ing  way.  Va r ious  me thods o f  teach ing  shou ld  be  emp loyed  

to  make  teach ing  and  lea rn i ng  more  in te res t ing.  Consequen t l y  

l ea rne rs  wou ld  f ind  reason  fo r  be ing  coope ra t i ve  and  we l l -

d isc ip l ined .  

2.8 .2 .6  Parenta l  involvement  

Ndaman i  (2008:182 )  pos tu la tes  tha t  d i sc ip l i ne  in  schoo ls  is  t he  

respons ib i l i t y  o f  eve ryone  and  no t  on ly  o f  t he  educa to rs .  So ,  i t  

shou ld  be  a  p r io r i t y  f o r  schoo ls  to  i nvo lve  pa ren ts  as  much  as  

poss ib le  in  the  educa t ion  o f  the i r  ch i ld ren .  The  resea rche r  f u r the r  

s t ipu la tes  tha t  when  the  paren ts  and  educa to rs  wo rk  toge the r ,  

they  can  p roduce  more  e f fec t ive  changes  in  t he  lea rne rs '  

behav iou r  than  when  e i the r  pa r t y  i s  g rapp l ing  w i th  the  p rob lem 

a lone .  

 

Joube r t ,  De  W aal  &  Rossouw (2004 :85 )  f u r the r  i nd ica te  tha t  i t  

becomes  c lea r  tha t  pa ren ts  to  a  grea t  ex ten t  ho ld  the  key  to  the  

es tab l ishmen t  and  upho ld ing  o f  schoo l  d isc ip l ine .  The re fo re ,  as  a  

c ruc ia l l y  impor tan t  pa r tne r  o f  the  educa to r ,  the  pa ren t  shou ld  se t  

the  bas ic  p r inc ip les  o f  d i sc ip l i ne  in  the  upb r ing ing o f  the  ch i ld .  

The  resea rch  a lso  shows  tha t  l ea rne rs  who  come f rom i l l -

d isc ip l ined  fami l ies  cause  the  most  p rob lems  a t  schoo l .  So ,  

pa ren t s  need  to  take  respons ib i l i t y  f o r  the i r  ch i ld ren ’s  conduct ,  as  
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paren t ing  is  no t  the  p r imary  purpose  o f  educa to rs  (Le  Roux 

2005 :7 ) .  

 

The  South  A f r i can  Schoo ls  Ac t  o f  1996  (SASA)  p rov ides  fo rma l  

power  in  educa t ion  to  pa ren ts  as  we l l  as  commun i t ies .  SASA 

c rea tes  the  expec ta t ion  fo r  pa ren ts  to  be  mean ingfu l  pa r tne rs  in  

schoo l  gove rnance  (S ingh ,  Mbokod i  &  Mats i la  2004 :301 ) .  So ,  

pa ren ts  need  to  be  empowered  to  be  fu l l y  and  ac t i ve ly  i nvo lved  in  

the  educa t ion  o f  t he i r  ch i ld ren .   S ingh ,  Mbokod i  and  Mats i la  

(2004 :306 )  ou t l ine  the  f ramework  wh ich  cou ld  be  used  in  schoo ls  

to  enhance  b lack  pa ren ta l  pa r t i c ipa t ion  in  educa t ion .  The  

f ramework  i s  d iv ided  in to  f i ve  s tages  and  these  s tages  a re  

essen t ia l  in  the  empowerment  o f  pa ren ts ,  namely :  

 

  S tage  1 :  conven ing  leve l  

  S tage  2 :  c la r i f i ca t ion  leve l  

  S tage  3 :  commi tmen t  leve l  

  S tage  4 :  a t ta inment  l eve l  

  S tage  5 :  eva lua t ion  leve l  

 

Stage 1:  Convening leve l  

 

  Demyst i f y  leade rsh ip  fo r  exte rna l  s takeho lde rs  and  pa r tners  

in  educa t ion ;  

  exp la in  the  impor tance  o f  pa ren ta l / communi t y  i nvo lvement  in  

educa t ion ;  

  make  pa ren ts  aware  tha t  they  can  enhance  qua l i t y  in  

schoo ls ;  

  d iscuss  t rans fo rmat ion  in  educa t ion  w i th  them;  

  c rea te  oppo r tun i t i es  fo r  paren ts  to  become par tners  in  

educa t ion ;  and   

  a l low them to  vo ice  ou t  what  t hey  wan t  educa t ion  to  

embrace .  
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Stage 2:  Cla r i f ica t ion  leve l  

 

  C la r i f y  t he  ro le  o f  paren ts  in  educa t ion ;  

  make  educa to rs  aware  o f  the  pos i t i ve  po ten t ia l  o f  the i r  

(pa ren ts )  ro le ;  

  make  pa ren ts  aware  o f  the i r  ro le  in  con t r ibu t ing towards  

change in  educa t ion ;  

  j o in t l y  d raw up  the  v i s ion  and  m iss ion  o f  the  schoo l ;  

  ag ree  on  a ims  and  ob jec t i ves ;  

  ag ree  on  s t ra teg ic  p lans  to  a t ta in  a ims and  ob jec t i ves ;   

  i n fo rm  pa ren ts  o f  cu r r i cu lum mat te rs  and  deve lop  the i r  

knowledge acco rd ing ly ;  and  

  c la r i f y  d i f f e ren t ia l  ro les  fo r  pa ren ts  w i th  va ry ing  educa t iona l  

backgrounds  (e .g .  pa ren ts  w i th  a  low l i te racy  leve l  can  

con t r ibu te  mean ingfu l l y  towards  the  upkeep  o f  the  schoo l  

g rounds ) .   

 

Stage 3:  Commitment  leve l  

 

  Educa to rs  and  paren ts  must  have  the  w i l l  to  wo rk  toge the r ;  

  p lan  jo in t l y ;  

  improve  re la t ionsh ips ;  

  reduce  s t res s  and  anx ie t y ;  

  c rea te  a  conduc ive  c l ima te  fo r  consensua l  dec is ion  mak ing;  

and   

  app ly  a  co l leg ia l  app roach  on  po l icy  i ssues .   

 

Stage 4:  At ta inment  leve l  

 

  Co -o rd ina te  and  con t ro l  ac t i v i t ies ;  

  j o in t l y  de l ibe ra te  on  educa t iona l  i ssues ;  

  assume jo in t  respons ib i l i t y  f o r  resou rce  u t i l i sa t ion ;   

  adop t  a  t ransparen t  app roach  in  po l i cy  imp lementa t ion ;  and  
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  con t r ibu te  jo in t l y  towards  the  a t ta inment  o f  the  v is ion  and  

m iss ion  o f  the  ins t i tu t i on .  

 

Stage 5:  Evalua t ion leve l  

 

  Jo in t l y  eva lua te  educa t iona l  ou tcomes ;  

  p rov ide  feedback  on  cos t -e f fec t i veness ;  

  co r rec t  f au l t y  commun ica t ion  channe ls ;  and   

  mod i f y  cu r ren t  p lans  and  cons ide r  a l te rna t i ve  goa ls ,  i f  

necessa ry .  

 

2.8 .3  Al te rna t ive  methods  to  corpora l  punishment  

In  o rde r  t o  ass is t  educa to rs  in  es tab l i sh ing  a l te rna t i ves  to  

corpora l  pun ishmen t ,  P ro fesso r  Kade r  Asma l ,  the  then  M in is te r  o f  

Educa t ion ,  des igned  a  comprehens ive  documen t  en t i t led  

‘Al te rna t i ves  to  Co rpo ra l  Pun ishment ”  (Depa r tment  o f  Educa t ion  

2000 ) .  D isc ip l ina ry  measu res  to  be  taken  in  South  A f r i can  schoo ls  

a re  c lea r l y  document ed  in  d i f f e ren t  leve ls  (Maphosa  and  Shumba 

2010 :390 ) .  As  Maphosa  and  Shumba  have  ind ica ted ,  the  

Depar tmen t  o f  Educa t ion  (2000:25 )  c lea r l y  ou t l ines  d isc ip l ina ry  

measures  to  be  emp loyed  when dea l ing  w i th  m isconduct  a t  

d i f f e ren t  leve ls :   

 Leve l  1  -  m isconduct  ins ide  the  c lass room  

Fa i l ing  to  be  in  c lass  on  t ime,  bunk ing  c lasses ,  f a i l ing  to  f in ish  

homework ,  f a i l ing  to  respond to  reasonab le  ins t ruc t ions ,  be ing  

d ishones t  w i th  m ino r  consequences.  

 

Examples  o f  d isc ip l inary ac t ions  for  misconduct  ins ide  the  

c lassroom -  Car r ied  ou t  by  c lass  educa to r   

 

  Ve rba l  wa rn ings ;  

  Communi t y  se rv i ce ;  
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  Demer i ts  -  los ing c red i ts  wh ich  have  a l ready  been ga ined ;  

  Add i t iona l  wo rk  wh ich  is  cons t ruc t i ve  and  wh ich  poss ib l y  

re la tes  to  the  m isconduc t ;  

  Sma l l  men ia l  tasks  l i ke  t idy ing up  the  c las s room;  

  De ten t ion  in  wh ich  lea rne rs  use  the i r  t ime  cons t ruc t i ve ly ,  bu t  

w i th in  the  con f ines  o f  the  c lass room i .e .  they cannot  

pa r t i c ipa te  in  ex t ra -mura l  ac t i v i t ies  o r  go  home.  

 

Level  2  -  m isconduct  by  b reak ing schoo l  ru les  

 

F requent l y  repea t ing  Leve l  1  m isco nduct  and  no t  respond ing to  

d isc ip l ina ry  measu res  taken  by  the  educa to r ,  smok ing  o r  car ry ing 

tobacco ,  leav ing schoo l  w i thou t  pe rm iss ion ,  us ing  abus ive  

language,  in te r rup t ing  educa t ion  in  the  c lass room,  showing  

d is respect  f o r  ano ther  pe rson ,  engag ing  in  m in o r  vanda l i sm  l i ke  

g ra f f i t i ,  be ing d ishonest  w i th  more  ser ious  consequences .  

 

Examples  of  d isc ip l inary ac t ion  for  misconduct  w hich  breaks  

school  ru les  -  Car r ied  ou t  by  a  h ighe r  au thor i t y  such  as  the  head  

o f  depa r tmen t :  

 

  Any  o f  the  d i sc ip l ina ry  ac t ions  l i s te d  above ;  

  D isc ip l ina ry  ta lk  w i th  the  lea rne r ;  

  Ta lks  w i th  lea rne r ’ s  pa ren ts  o r  gua rd ians ;  

  W r i t ten  warn ings ;  

  S ign ing con t rac t  w i th  the  lea rne r  who  agrees  to  improve ;  

  Da i l y  repo r t  taken  by  the  learne r  and  s igned by  a l l  

educa to rs ;  

  Pe r fo rm ing  du t ies  tha t  improve  the  schoo l  env i ronmen t  such  

as  c lean ing ,  ga rden ing o r  admin is t ra t i ve  tasks .  
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Level  3  -  se r ious  m isconduct  o r  se r ious  v io la t ion  o f  schoo l  codes  

 

F requent l y  repeat ing  Leve l  2  m isconduct ,  whe re  ac t ion  taken  by 

schoo l  au tho r i t ies  i s  cons ide red  ine f fec t i ve ,  in f l i c t ing  m ino r  in ju ry  

on  ano the r  pe rson ,  gambl ing ,  be ing  seve re ly  d is rup t i ve  o f  c lasses ,  

f o rg ing  documents  o r  s igna tu res  w i th  m ino r  consequences ,  us ing 

rac is t ,  sex is t  o r  o the r  d i sc r im ina to ry  behav iou r ,  possess ing  o r  

d is t r ibu t ing po rnograph ic ,  rac i s t  o r  s ex is t  mate r ia l s ,  possess ing 

dangerous  weapons,  t he f t ,  vanda l i sm,  chea t ing  du r ing  exams.  

 

I f  the  p r inc ipa l  has  good  reason  to  suspect  a  lea rne r  o f  ca r ry ing 

d rugs ,  s to len  p rope r t y ,  weapons  o r  pornograph ic  mate r ia l  on to  the  

schoo l  p rope r t y ,  the  p r inc ipa l  o r  a n  educa to r  may sea rch  h im/he r .  

A  person  o f  the  same sex  must  conduct  the  search  in  p r i va te  and  

the  d ign i t y  o f  the  lea rne r  must  be  respec ted .  

 

Examples  o f  d isc ip l inary ac t ions for  ser ious  misconduct  -  

car r ied  ou t  by  the  p r inc ipa l  o r  re fe r red  to  an  ou ts ide  a gency  fo r  

counse l l ing:  

 

  Any  o f  the  d i sc ip l ina ry  ac t ions  l i s ted  above ;  

  W r i t ten  warn ing  o f  the  poss ib i l i t y  o f  suspens ion  f rom the  

schoo l ;  

  Re fe r ra l  to  a  counse l lo r  o r  soc ia l  wo rker ;  

  Communi t y  serv i ce ,  once  perm iss ion  i s  g ran ted  by  the  

p rov inc ia l  educa t ion  dep a r tment .  

 

Level  4  -  ve ry  se r ious  m isconduct  o r  ve ry  ser ious  v io la t ions  o f  

schoo l  codes  

 

Repet i t ion  o f  Leve l  3  m isconduct  whe re  d isc ip l ina ry  ac t ion  has  

been  ine f fec t i ve ,  t h rea ten ing  ano ther  pe rson  wi th  a  dange rous  

weapon ,  caus ing in ten t iona l  l im i ted  in ju ry  to  ano ther  pe rson ,  
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ve rba l l y  th rea ten ing  the  sa fe ty  o f  ano ther  pe rson ,  engag ing  in  

sexua l  abuse  such  as  g rabb ing ,  engag ing  in  sexua l  ac t i v i t y ,  

se l l ing  d rugs ,  possess ing  o r  us ing  a lcoho l  o r  d rugs  o r  be ing  d runk  

o r  unde r  the  in f luence  o f  na rco t i cs ,  d is rup t ing  the  en t i re  schoo l :  

f o r  example ,  boyco t t i ng o r  s tag ing  a  p icke t  w i thou t  consent ,  

f o rg ing  documen ts  o r  s igna tu res  w i th  se r ious  consequences .  

 

Examples  o f  punishments  for  very ser ious  misconduct  –  

Ca r r ied  ou t  by  the  p r inc ipa l  o r  the  schoo l  govern ing  body tog e the r  

w i th  the  p rov inc ia l  educa t ion  depa r tment :   

 

  Any  o f  the  d i sc ip l ina ry  ac t ions  l i s ted  above ;  

  Re fe r ra l  o f  l ea rner  to  an  ou ts ide  agency  fo r  counse l l ing ;  

  App l ica t ion  to  the  p rov inc ia l  educa t ion  depa r tment  f or  l im i ted  

suspens ion  f rom a l l  schoo l  ac t i v i t ies .  

 

Level  5  -  c r im ina l  ac ts  wh ich  no t  on ly  v io la te  schoo l  codes  bu t  

wh ich  b reach  the  law  

 

Repet i t ion  o f  Leve l  4  ac ts ,  i n tend ing  to  in f l i c t  ma jo r  phys ica l  i n ju ry  

on  ano the r  pe rson  (assau l t ) ,  in ten t iona l l y  us ing a  dange rous  

weapon ,  sexua l  ha rassmen t ,  sexua l  abu se  and  rape ,  robbe ry ,  

ma jo r  the f t ,  b reak ing and  en te r ing  locked  p remises ,  murde r .  

 

Examples  o f  d isc ip l inary ac t ions  for  c r imina l  misconduct  -  

Ca r r ied  ou t  by  the  p r inc ipa l  and  the  schoo l  gove rn ing  body 

toge the r  w i th  the  p rov inc ia l  educa t ion  depa r tment :  

 

  App l ica t ion  to  the  p rov inc ia l  educa t ion  depa r tment  f o r  

expu ls ion  o r  t rans fe r  o f  the  lea rne r  f rom the  schoo l ;  

  A l low fo r  c r im ina l  o r  c i v i l  p rosecu t ions  wh ich  may fo l l ow,  

g i ven  tha t  the  m isconduc t  is  o f  a  c r im ina l  na tu re .  
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Suspens ion and expuls ion  

 

A f te r  a  fa i r  d i sc ip l i na ry  hea r ing  (see  be low)  the  schoo l  gove rn ing  

body may suspend  a  lea rne r  f rom a t tend ing  schoo l  e i ther  as  a  

pun ishment  f o r  no  longe r  than  one  week  o r  pend ing  a  dec is ion  

made  by  the  head o f  depa r tment  as  to  whethe r  the  lea rne r  shou ld  

be  expe l led  f rom  schoo l  o r  no t .  The  lea rne r  may be  expe l led  f rom 

a  pub l i c  schoo l  on ly  by  the  Head  o f  Depa r tment  (HoD)  and  on ly  i f  

f ound  gu i l t y  o f  se r ious  m isconduct  a f te r  a  fa i r  hea r ing.  The  

lea rne r  a t  a  pub l i c  schoo l  o r  h i s /he r  paren t  may appea l  aga ins t  

expu ls ion  to  the  p rov inc ia l  MEC fo r  educa t ion .  I f  the  lea rne r  is  

expe l led ,  t he  HoD must  f ind  an  a l t e rna t i ve  schoo l  f o r  h im/he r .  

 

Disc ipl inary  hear ing  or  t r ibuna l  

 

Th is  i s  s im i la r  to  a  cour t  case  he ld  a t  a  schoo l ,  bu t  i t  i s  no t  a  

cou r t  o f  law.  A  hea r ing  takes  p lace  when  ve r y  se r ious  m isconduct  

occu rs .  The  p r inc ipa l  must  re fe r  the  p rob lem to  the  schoo l  

gove rn ing  body,  w i thou t  a t  th i s  s tage  men t ion ing  the  name o f  the  

lea rne r .  The  schoo l  gove rn ing  body must  make  a r rangemen ts  fo r  a  

d isc ip l ina ry  hea r ing .  I t  has  to  gua ran tee  the  l ea rne r  a  fa i r  hear ing;  

o therwise  i t s  dec is ions  may be  cha l lenged.  I t  may no t  con t ravene 

the  B i l l  o f  R igh ts ,  the  Const i tu t ion  and  the  p rov inc ia l  educa t ion  

depar tment ’s  regu la t ions .  Be fo re  the  hea r ing,  the  Schoo l  

Govern ing  Body (SGB)  must  appo in t  one  o r  two  peop le  to  check  

whethe r  the  case  i s  se r ious  enough  to  war ran t  the  hea r ing.  I f  t he  

SGB dec ides  to  go  ahead,  i t  must  appo in t  i n  wr i t ing a  t r ibuna l  o f  

th ree  peop le  to  the  hear ing .  These  th ree  peop le  do  no t  have  to  be  

members  o f  the  SGB.  They may be  ou ts ide rs ,  such  as  a  re t i red  

schoo l  p r inc ipa l ,  a  chu rch  m in is te r  o r  a  magis t ra te ,  bu t  they  must  

be  neu t ra l  and  in  no  way invo lved  wi th  the  p rob lem.  The  t r i buna l  

o r  d i sc ip l ina ry  commi t tee  mus t  f o l low due  p rocess  in  conduc t ing 

the  hea r ing.  
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Due process for  the  hear ing  

 

  The  members  o f  the  t r ibuna l  must  no t  know be fo rehand  about  

the  de ta i l s  o f  t he  p rob lem and  mus t  d raw the i r  conc lus ions  on  

the  bas is  o f  t he  ev idence  pu t  be fo re  them du r ing the i r  own 

i nves t iga t ion  o f  the  lea rne r ’s  m isconduct .  The  

recommendat ions  they  make  t o  the  SGB must  inc lude  

d isc ip l ina ry  o r  cor rec t i ve  s teps  to  he lp  the  lea rne r  s top  h is /her  

unacceptab le  behav iour .  

 

  The  p r inc ipa l  mus t  commun ica te  the  cha rges  b rought  aga ins t  

the  lea rne r  in  wr i t ing  and  must  in fo rm the  lea rne r  and  h is /her  

pa ren ts  a t  leas t  f i v e  days  be fo re  the  hea r ing  o f  the  da te ,  t ime 

and  venue  fo r  the  hea r ing.  The  p r inc ipa l  must  a l so  warn  the  

lea rne r  and  h is /he r  pa ren ts  tha t  the  hea r ing  cou ld  resu l t  in  the  

l ea rne r ’s  expu ls ion  o r  suspens ion  f rom the  schoo l .  

 

  The  learner  and  h is /he r  paren ts  mus t  be  to ld  tha t  t hey  have  the  

r igh t  to  b r ing  ev idence  to  the  t r ibuna l  and  tha t  the  lea rne r  o r  

h is /he r  rep resen ta t i ve  has  the  r igh t  to  te l l  h i s /he r  s ide  o f  the  

s to ry .  The  t r ibuna l  does  no t  have  the  r igh t  to  exc lude  lawyers  

f rom the  hea r ing .  

 

  The  lea rne r  cha rged  wi th  m isconduct  and  h is /he r  pa ren ts  may 

a t tend  the  hear ing ,  bu t  canno t  be  fo rced  to  g i ve  ev idence .  

 

  W i tnesses  may be  ca l led  and  anyone  a t  the  hear ing ,  inc lud ing 

the  lea rne r  and /o r  the  pa ren ts ,  may quest ion  such  wi tnesses .  

Howeve r ,  th is  mus t  be  done  in  a  fa i r  way and  the  lea rne r  who 

s tands accused a lways  has  the  r igh t  to  rep ly .   
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  A l l  pa r t ic ipan ts  a t  the  hear ing  mus t  have  access  to  a l l  

documents  p resen ted .  These  can  inc lude  wr i t ten  s ta tements ,  

schoo l  reco rds ,  cha rac te r  re fe rences,  e tc .  

 

  Eve ryth ing  sa id  a t  the  hea r ing  must  be  reco rded  word  fo r  wo rd .  

Tape o r  v ideo  reco rd ings  may be  made .  

 

  The  accused  learne r  and  h is /he r  pa ren ts  have  the  r igh t  to  

make  s ta tements  in  m i t i ga t ion ,  i n  o the r  wo rds ,  to  g i ve  

exp lana t ions  fo r  what  has  occur red  and  to  ask  the  t r ibuna l  

members  to  be  len ien t  in  the i r  dec is ion .  

 

  A f te r  the  hea r ing,  t he  t r ibuna l  o r  hea r ing  commi t tee  mus t  make 

i t s  recommenda t ions  to  the  SGB.  The  SGB does  no t  have  to  

accep t  these  recommenda t ions  and  i t  may re fe r  some  ma t te rs  

back  to  the  t r ibuna l .  

 

Rosen  (2005 :25 )  a lso  ind ica tes  some o f  the  consequences  wh ich  

lea rne rs  may face  i f  they  fa i l  to  ab ide  by  the  schoo l  ru les :  ve rba l  

rep r imand,  chang ing  a  lea rne r ’ s  sea t  ass ignment ,  ext ra  

ass ignment  to  be  done  a t  home,  a f te rschoo l  de ten t ion ,  a  ca l l  to  a  

pa ren t  o r  a  paren t  con fe rence  and  no ta t ion  on  the  g rade  ca rd .  

These  consequences  wi l l  ass is t  to  m in im ise  m isbehav iou r  by 

lea rne rs .  

A l though  va r ious  a l te rna t i ve  d isc ip l ina ry  measures  to  corpora l  

pun ishment  we re  in t roduced,  some  educa to rs  fee l  tha t  they  a re  

no t  e f fec t i ve  (Ma phosa  and  Shumba  2010 :397 ) .  Th is  i s  suppo r ted  

by  O l ley,  Cohn  and  Cowan  (2010 :7 )  as  they  a rgue  tha t  ex tens ive  

use  o f  suspens ion  and  expu ls ion  does  no t  cor rec t  m isbehav iour  

ove r  t ime and  ac tua l l y  con t r ibu tes  to  inc reased m isbehav iou r ,  lack  

o f  academic  ach ievement ,  poo re r  schoo l  c l ima te ,  an  e leva ted  

d ropou t  ra te ,  and  inc reased  juven i le  de l inquency  and  

inca rce ra t ion .  Le  Roux (2005:7 )  a l so  concu rs  tha t  methods  such  
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as  de ten t ion ,  keep ing  ch i ld ren  in  a t  b reaks  to  comp le te  wo rk ,  

suspens ion  as  we l l  as  ca l l ing  pa ren t s  in  to  d iscuss  d isc ip l ine  have  

fa i led  d i sma l l y .   

 

2.9  THE IMP ACT OF POOR DISCIPLINE ON LE ARNER 

PERFORMANCE  

 

Since  the  bann ing  o f  co rpo ra l  pun ishment  in  a l l  schoo ls  unde r  the  

Sou th  A f r ican  Schoo ls  Ac t  (84  o f  1996 )  d i sc ip l i ne  has  become a  

ma jo r  p rob lem a f fec t i ng  many schoo ls  in  South  A f r ica .  The  

p rob lem con t r ibu tes  negat i ve ly  towards  e f fec t i ve  teach ing  and  

lea rn ing;  and  th i s  may lead  to  poor  l earner  pe r fo rmance  in  

schoo ls .  Mas i tsa  (2008 :234 )  s ta tes  tha t  poo r  d isc ip l ine  nega t i ve ly  

a f fec ts  on  lea rne rs ’  academic  p er fo rmance .  Manag ing  d isc ip l ine  in  

schoo ls  is  t here fo re  o f  ou tmost  impor tance  to  a l low e f fec t i ve  

teach ing and  lea rn ing.   

Acco rd ing  to  Rammala  (2009 :55 ) ,  lack  o f  d i sc ip l ine  c rea tes  a  

nega t i ve  a t t i tude  in  lea rne rs  towards  educa to rs ,  thus  a f fec t ing  the  

re la t ionsh ip  tha t  mus t  be  ma in ta ined  to  p romo te  an  und is rup ted  

lea rn ing p rocess .  T ime fo r  lessons is  used  to  add ress  such  

lea rne rs  and  even tua l l y  the  who le  c lass  is  a f fec ted .  The  en t i re  

scena r io  resu l ts  in  t ime  fo r  lea rn ing  be ing  in te r rup ted ,  and  th is  

l eads  to  mos t  lea rne rs  academica l l y  unde r -pe r fo rm ing  (Marches i  &  

Mar t in  2002  as  c i ted  in  Ramma la  2009 :55 ) .  

 

Success  and  good  ach ievement  and  per fo rmance  depend  on  the  

ab i l i t y  o f  t he  educa to r  to  ma in ta in  d isc ip l ine  and  o rde r  (Mkh ize  

2002 :146 ) .  Mkh ize  (2002:147 )  ma in t a ins  tha t  good  pe r fo rmance  by  

lea rne rs ,  be  i t  academic  o r  ex t racu r r i cu la r  ac t i v i t ies ,  i s  no t  l i ke l y  

to  take  p lace  wi thou t  d isc ip l ine  in  t he  schoo l .  Fu r the rmore  the  

researche r  pos tu la tes  tha t  good  d isc ip l ine  can  thus  be  used  to  

a t ta in  h igh  s tanda rd s  o f  per f o rmance by  learners  in  a  schoo l  
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s i tua t ion .  The  s tudy  a lso  revea led  tha t  i t  i s  ha rd  fo r  lea rne rs  to  

a t ta in  good  pe r fo rmance in  schoo ls  whe re  the re  is  poo r  d i sc ip l ine .  

 

In  Legot lo ,  Maaga ,  Sebego,  Van  der  W esthu izen ,  Masoge,  

N ieuwoudt  and  Steyn  (2002:115) ,  l ack  o f  l ea rner  d i sc ip l ine  was  

v iewed  as  the  second  cause  o f  poo r  pe r fo rmance  in  schoo ls .  So ,  i t  

i s  ev iden t  tha t  poo r  d isc ip l ine  impacts  nega t i ve ly  on  lea rner  

pe r fo rmance.      

 

2 .10  THE ROLE OF EDUCATORS IN  MANAGING DISCIPLINE  

Educato rs  have  va r ious  ro les  in  man ag ing and  ma in ta in ing 

d isc ip l ine  in  schoo ls .  Educa to r ’ s  ro les  in  manag ing d isc ip l ine  may 

i nc lude :  

 

  to  ass is t  in  deve lop ing a  schoo l  d isc ip l ine  po l i cy ;  

  to  es tab l i sh  c lassroom ru les  toge the r  w i th  the  lea rners ;  

  to  ma in ta in  d isc ip l i ne  in  the  c lass room;   

  to  ass is t  in  hand l ing  adm in is t ra t i ve  mat te rs  re la t ing  to  lea rner  

d isc ip l ine ;  

  to  l ia i se  w i th  the  p r inc ipa l ,  o the r  educa to rs  and  the  pa ren ts  

conce rn ing  the  behav iou r  o f  the  lea rne r  to  s t reng then  schoo l  

d isc ip l ine ;   

  to  wo rk  in  co l labo ra t ion  w i th  o the r  educa to rs  in  manag ing 

lea rne rs  w i th  behav ioura l  p rob lems;  

  to  imp lemen t  the  schoo l  d i sc ip l ine  po l icy  and  schoo l  ru les ;  

  to  jo in  fo rces  w i th  pa ren ts  o f  lea rners  w i th  behav iou ra l  

p rob lems  in  he lp ing  the  lea rne rs  ove rcome the i r  d i f f i cu l t ies ;  

  to  ass is t  in  rev iewing  the  schoo l  d i sc ip l ine  po l i cy ,  schoo l  ru les  

acco rd ing  to  the  needs  o f  the  lea rne rs ,  the  schoo l  and  the  

communi t y ;  and  

  to  ac t  as  an  adv iso r  on  lea rne r  d isc ip l ine  mat te rs .  
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Adams (2004:72)  h igh l igh ts  some o f  the  educa to rs ’  key  ro les  in  

l ea rne r  d isc ip l ine  wh ich  emanate d  f rom educa to rs ’  responses:   

 

  Educa to rs  mus t  have  a  common  goa l  -  and  a l l  must  make  the  

e f fo r t  t o  wo rk  toge ther .  

  A  func t iona l  d isc ip l ine  po l icy  mus t  be  imp lemented .  

  The  code o f  conduct  must  be  en fo rced .  

  Lea rne rs  shou ld  be  cons tan t l y  reminded  o f  the  ru les .  

  A l l  educa to rs  must  be  in  t he i r  c lasses ,  no t  dup l i ca te  wo rk ,  take  

money to  the  o f f ice  o r  v i s i t  ano the r  educa to r  du r ing  teach ing 

t ime.  

  The re  mus t  be  a  co l lec t i ve  e f fo r t  f rom a l l  s ta f f  members .  

  Educa to rs  shou ld  ge t  to  the  l ines  p rompt l y .  

  The  consequences  o f  t ransgress ing shou ld  be  commun ica ted  to  

the  lea rne rs ,  and  en fo rced .  

  Educa to rs  mus t  be  exemp la ry  and  cons is ten t  i n  en fo rc ing 

d isc ip l ine .  

  A  p rope r  lea rn ing env i ronment  shou ld  be  c rea ted .  

  G rea te r  pa ren ta l  invo lvement  shou ld  be  encou raged.  

  Lea rne rs  shou ld  be  p ra ised  fo r  good behav iou r .  

  S t i ck  to  what  has  been  dec ided .  

 

Mtswen i  (2008:  106 )  a l so  ou t l ines  some o f  the  educa to rs ’  ro les  in  

manag ing  d isc ip l ine :    

 

  Educa to rs  have  the  respons ib i l i t y  to  ma in ta in  d i sc ip l ine  a t  a l l  

t imes  in  schoo ls  and  c lass rooms so  tha t  th e  educa t ion  o f  

l ea rne rs  f lou r i shes  w i thou t  d i s rup t ive  behav iou r  and  o f fences .   

  Educa to rs  have  the  g rea tes t  respons ib i l i t y  to  incu lca te  among 

lea rne rs  accep tab le  va lues  o f  l i f e ,  l i ke  co -ope ra t ion ,  

f r iend l iness ,  love  o f  jus t ice ,  l ove  o f  t ru th  and  app rec ia t io n  o f  

the  con t r ibu t ions  o f  o the rs .  
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  Educa to rs  must  he lp  lea rne rs  to  deve lop  soc ia l  sk i l l s  wh ich  

a re :   

  the  ab i l i t y  t o  eva lua te  and  use  cons t ruc t i ve ly  the  

d i f f e rence  o f  op in ions ,  ab i l i t ies  and  pe rsona l i t ies  shown  

by  any  g roup ;  

   t he  ab i l i t y  to  d i f fe r  f rom the  o p in ions  o f  ano the r  pe rson  

wi thou t  the  d is tu rbance  o f  a  f r iend ly  persona l  

re la t ionsh ip ;  

  the  ab i l i t y  to  a r r ive  a t  a  consensus  on  a  con t rove rs ia l  

mat te r ;  and  

  the  ab i l i t y  to  p lay  the  ro le  e i the r  o f  leade r  o r  f o l lower .  

 

  Educa to rs  a re  respons ib le  fo r  the  mora l  d eve lopment  o f  

l ea rne rs  in  o rde r  fo r  t hem to  become law -ab id ing c i t i zens .  

  C lassroom educa to rs  need  to  manage  d isc ip l ine  in  a  ca r ing,  

con f iden t  manner  as  the  ab i l i t y  to  ma in ta in  an  o rde r l y ,  

d isc ip l ined  c lass room env i ronment  i s  essen t ia l  i f  teach ing  and  

lea rn ing a re  to  occur .   

 

M tswen i  (2008:47)  a lso  adds  tha t  educa to rs  have  a  du ty  to  hand le  

d is rup t i ve  lea rne rs  a t tend ing the i r  c lasses .   

 

2.11   THE ROLE OF THE PRINCIP AL IN MANAGING DISCIPLINE  

The  ro le  o f  the  p r inc ipa l  mos t  impor tan t l y  i nc ludes  leade rsh ip  and  

managemen t .  The  p r inc ipa l  has  to  equ ip  educa to rs  to  inc rease  

the i r  (educa to rs )  knowledge  abou t  d isc ip l ine  and  qua l i t y  educa to r  

p rac t ice .  He /she  shou ld  become an  execu t i ve  o f f i ce r  o f  the  schoo l  

counc i l .  The  p r inc ipa l ,  as  execu t i ve  o f f i ce r  o f  t he  schoo l  counc i l ,  

mus t  ensu re  tha t  su f f i c ien t  and  ap t  adv ice  i s  p rov ided  to  the  

counc i l  on  educa t iona l ,  d i sc ip l ina ry  and  o the r  mat te rs .  He /she  

shou ld  ensu re  tha t  the  dec is ions  o f  the  counc i l  a re  imp lemented  

app rop r ia te l y .  The re fo re ,  i t  i s  appa ren t  t ha t  the  p r inc ipa l  i s  
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accoun tab le  fo r  the  ove ra l l  leade rsh ip ,  managemen t  and  

deve lopment  o f  the  schoo l .   

 

The  p r inc ipa l  f o rms  pa r t  o f  Schoo l  Management  Team (SMT)  as  

ind ica ted  in  Oos thu izen  (2009 :30 ) .  The  p r inc ipa l  as  a  member  o f  

SMT  p lays  an  impor tan t  ro le  in  manag ing  d isc ip l ine  a t  schoo l  i n  

o rde r  to  c rea te  a  sa fe  env i ronment  conduc ive  to  e f fec t i ve  teach ing  

and  lea rn ing (Oosthu izen  2009:32) . Du  P less is  and  Loock  

(2007 :22 )  in  Oosthu izen  (2009:31 )  ou t l i ne  the  respons ib i l i t ies  o f  

the  SMT as  fo l l ows :   

 

  Deve lop ,  imp lement  and  regu la r l y  r ev iew a  schoo l  behav iou r  

code ;   

  Ensu re  tha t  lea rne r  behav iou r  i s  managed th rough 

p rocedu res  suppor ted  by  a  s t rong  theore t ica l  unders tand ing 

o f  l ea rne r  behav iou r ;   

  Ensu re  tha t  new s ta f f ,  lea rne rs  and  the i r  f am i l ies  a re  aware  

o f  the  dec is ion -mak ing  p rocedu re s ;  

  P romote  s t ruc tu res  a t  c lass  and  schoo l  leve ls  to  enab le  

lea rne rs  to  be  invo lved  in  the  management  o f  the i r  

behav iou r ;   

  P romote  oppo r tun i t ies  fo r  s ta f f  t ra in ing and  deve lopment ;   

  Increase  lea rne rs ’  oppo r tun i t i es  to  expe r ience  in te l l ec tua l ,  

soc ia l  and  phys ica l  success ;  and  

  Teach  and  mode l  dec is ion -mak ing in  g roups.  

 

2.12   THEORETICAL FRAMEWORK  

Grounded Theo ry  Me thodo logy  (GTM)  i s  per t i nen t  f o r  th is  s tudy.  

The  Grounded  Theo ry  Method  was  deve loped  in  the  1960s  by  two  

Amer ican  soc io log is ts ,  Ba rney  G laser  and  Anse l m  St rauss ,  as  a  

new way to  deve lop  theo ry  in  the i r  d isc ip l ine .  G laser  and  St rauss  

worked  ou t  a  way o f  deve lop ing theo ry  empi r ica l l y ,  ‘ f rom the  

bo t tom up ’ ,  as  a  cha l lenge  to  the  more  convent iona l  way o f  
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deve lop ing i t  ra t iona l l y ,  ‘ f rom the  top  down ’ .  Th is  i s  suppor ted  by 

Mavete ra  and  Kroeze  (2009:4 )  who  asse r t  tha t  the  f i rs t  p roponents  

o f  GTM were  Glase r  and  St rauss  who,  in  1967,  used  the  me thod  in  

the i r  s tudy  o f  dy ing  in -pa t ien ts .  Acco rd ing  to  the se  two 

researche rs  the  Grounded  Theory  Method  is  de f ined  as  a  resea rch  

method  tha t  seeks  to  deve lop  theo ry  tha t  i s  g rounded  in  da ta .  

Acco rd ing  to  O l iv ie r  (2004)  as  c i ted  in  Mavete ra  and  K roeze  

(2009 :4 ) ,  the  Grounded  Theory  Method  s ta r ts  by  obse rv ing  the  

f ie ld  o f  in te res t ,  and  theo ry  i s  a l lowed  to  emerge  ( i s  g rounded)  

f rom what  i s  obse rved  in  the  da ta .  The  da ta  shou ld  be  

sys temat ica l l y  ga thered  and  ana lyzed  as  the  s tudy  p rogresses  

(O l i v ie r ,  2004 ;  Corn fo rd  and  Smi thson ,  1996 ,  as  c i ted  in  Mave te ra  

and  K roeze  2009 :4 ) .   

 

Acco rd ing  to  Cohen ,  Man ion  and  Mor r ison  (2008:491 ) ,  theo ry 

gene ra t ion  in  qua l i ta t i ve  da ta  can  be  emergen t ,  and  g rounded 

theory  i s  an  impor tan t  method  o f  t heo ry  gene ra t ion .  I t  i s  more  

induc t i ve  than  con ten t  ana lys is ,  as  the  theo r ies  emerge  f rom,  

ra the r  than  ex is t  be fo re ,  the  da ta .  S t rauss  and  Corb in  (1994 :27 3)  

as  c i ted  in  Cohen,  Man ion  and  Mor r i son  (2008:491 )  emphas ize  

tha t  g rounded  theo ry  i s  a  gene ra l  methodo logy  fo r  deve lop ing 

theory  tha t  i s  grounded in  da ta  sys temat ica l l y  ga the red  and  

ana lysed .  They fur the r  h igh l igh t  seve ra l  f ea tu res  o f  th is  de f in i t ion :  

  Theo ry  i s  emergent  ra the r  than  p rede f ined  and  tes ted .  

  Theo ry  emerges f rom the  data  ra the r  t han  v i ce  ve rsa .   

  Theo ry  gene ra t ion  i s  consequence  o f ,  and  pa r tne r  to ,  

sys temat ic  da ta  co l lec t ion  and  ana lys i s .  

  Pa t te rns  and  theo r ies  a re  imp l i c i t  i n  da ta ,  wa i t ing to  b e  

d iscovered .  

Acco rd ing  to  Neuman  (2006:157 ) ,  a  qua l i ta t i ve  resea rcher  

deve lops  theo ry  du r ing  the  da ta  co l lec t ion  p rocess .  The  au thor  

asse r t s  tha t  th is  more  induc t i ve  method  means  tha t  theory  i s  bu i l t  
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f rom da ta  o r  g rounded  in  the  da ta .  Grounded  theory  make s 

qua l i ta t i ve  resea rch  f lex ib le  and  le ts  da ta  and  theo ry in te rac t .  

Acco rd ing  to  S t rauss  and  Corb in  (1990 :23 ) ,  as  c i ted  in  Babb ie  and  

Mouton  (2010:499 ) ,  a  g rounded  theo ry  i s  one  tha t  i s  induc t i ve ly  

de r i ved  f rom the  s tudy  o f  the  phenomenon  i t  rep resen ts .  Tha t  is ,  i t  

i s  d iscovered ,  deve loped,  and  p rov is iona l l y  ve r i f ied  th rough 

sys temat ic  da ta  pe r ta in ing  to  tha t  phenomenon.  The re fo re ,  da ta  

co l lec t ion ,  ana lys i s  and  theo ry  s tand  in  rec ip roca l  re la t ionsh ip  

w i th  one  o the r .  One  does no t  beg in  w i th  a  theo ry ,  and  then  p rove  

i t .  They  f u r the r  ind ica te  tha t  g rounded  theo ry  i s  an  app roach  tha t  

a l lows  us  to  s tudy  a  re la t i ve ly  unknown  soc ia l  phenomenon  around 

wh ich  no  spec i f i ed  theo ry  may ex is t  ye t .  In  the  p rocess ,  theo ry 

w i l l  be  l i t e ra l l y  bu i l t  f rom the  g round up ,  b r ick  by  b r ick .  

Cohen,  Man ion  and  Mor r ison  (2008 :492 )  a lso  ind ica te  tha t  

g rounded  theo ry s ta r t s  w i th  da ta ,  wh ich  i s  t hen  ana lysed  and  

rev iewed  to  enab le  the  theo ry  to  be  gene ra ted  f rom i t ;  i t  i s  roo ted  

in  t he  da ta  and  l i t t le  e l se .  The re fo re ,  to  inves t iga te  e f fec t i v e  ways  

o f  managing  d isc ip l ine  in  seconda ry  schoo ls ,  GTM wi l l  be  

emp loyed .  I n  my s tudy ,  da ta  w i l l  be  co l lec ted  f i rs t .  Theo ry  w i l l  

consequent l y  be  de r i ve d  f rom the  co l lec ted  da ta  s ince  theo ry  i s  

g rounded in  the  da ta  and  emerges f rom i t .   

 

2.13   SUMMARY 

In  th is  chap te r  va r ious  aspects  re la ted  to  schoo l  d i sc ip l ine  were  

d iscussed .  The  rev iewed  l i te ra tu re  revea ls  tha t  managing 

d isc ip l ine  i s  c ruc ia l  f o r  e f fec t i ve  teach ing  and  lea rn ing.  Poo r  

d isc ip l ine  a  negat i ve  impact  on  lea rne r  pe r fo rmance.  So ,  i t  i s  

impera t i ve  tha t  a l l  s takeho lde rs  (p r inc ipa l ,  educa to rs ,  paren ts  and  

lea rne rs )  jo in  fo rces  in  manag ing  d isc ip l ine  in  schoo ls .  Acco rd ing 

to  the  l i te ra tu re ,  educa to rs  shou ld  f ind  more  cons t ruc t i ve  ways  o f  

manag ing  d isc ip l i ne ,  even  though  some a re  ind ica ted  in  the  

gu ide l ines  o f  Depa r tmen t  o f  Educa t ion  (2000:25 ) .  
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The  ro les  o f  the  p r inc ipa l  and  educa to rs  we re  a lso  h igh l igh ted  in  

th i s  chap te r .  A l though many causes  o f  i l l -d isc ip l ine  in  schoo ls  

have  been  repo r ted ,  schoo ls  shou ld  p roac t i ve ly  add ress  such  

p rob lems  by  deve lop ing  a  code  o f  conduct  f o r  lea rne rs .  The  

l i te ra tu re  has  a lso  shown  tha t  t he  fo l l owing  s t ra teg ies  cou ld  be  

app l ied  to  reduce  d isc ip l ina ry  p rob lems  in  schoo ls :  c rea t ing  a  sa fe  

env i ronment ;  e f fec t i ve  c lass room management ;  good  educa to r -

lea rne r  re la t ionsh ip s ;  good  cu r r i cu lum;  and  pa ren ta l  i nvo lvement .  

The  nex t  chap te r  w i l l  be  used  to  desc r ibe  the  resea rch  des ign  and  

methodo logy.    
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CHAPTER THREE 

 

3 .  RESE ARCH DESIGN AND METHODOLOGY  

 

3.1  INTRODUCTION  

In  the  p reced ing chapte r ,  l i te ra tu re  on  schoo l  d i sc ip l ine  was 

d iscussed .  

A  qua l i ta t i ve  resea rch  app roach  was  chosen  fo r  th i s  s tudy  and  th is  

chap te r  p rov ides  a  descr ip t ion  o f  the  resea rch  des ign  and  

methods.  Th is  inc ludes  the  se lec t ion  o f  par t i c ipan ts ,  da ta  

co l lec t ion  methods,  da ta  ana lys i s  p rocedu res ,  t r iangu la t ion ,  

re l iab i l i t y ,  va l id i t y  and  e th ics  o f  t he  s tudy .  In  a  nu tshe l l ,  the  

l i te ra tu re  rev iew fo r  qua l i ta t i ve  resea rch  wi l l  be  comprehens ive ly  

d iscussed  in  th is  chap te r .   

 

3.2    RESEARCH DESIGN  

 

3.2 .1  Qua l i ta t ive  approach  

 

Th is  s tudy  emp loyed  a  qua l i t a t i ve  research  approach .  I  co l lec ted  

da ta  in  f ace - to - face  s i tua t ions  by  in te rac t ing  w i th  se lec ted  

respondents  in  the i r  na tu ra l  se t t ings  (e .g .  conduct ing  in te rv iews)  

as  suppo r ted  by  McMi l lan  &  Schumacher  (2006:  315 ) .  I  pe rsona l l y  

v i s i ted  se lec ted  schoo ls  to  co l lec t  da ta  and  in te rac t  w i th  se lec ted  

respondents  to  unde rs tand  the i r  rea l  l i f e  s i t ua t ions .  In  my s tudy  

the  co l lec ted  da ta  was  p resen ted  in  the  fo rm o f  wo rds .  

 

Acco rd ing  to  Creswe l l  (200 7 :  37 )  as  c i ted  in  MacMi l l an  and  

Schumacher  (2010:  320 ) ,  

 

Qua l i ta t i ve  research  begins  w i th  ass umpt ions ,  a  wo r ldv iew,  

the  poss ib le  use  o f  a  theo re t i ca l  l ens ,  and  the  s tudy  o f  
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research  p rob lems  inqu i r ing  in to  the  mean ing  ind iv idua ls  o r  

g roups  asc r ibe  to  a  soc ia l  o r  human  p rob lem.  To  s tudy  th is  

p rob lem,  qua l i ta t ive  resea rchers  use  an  emerg ing qua l i ta t i ve  

app roach  to  inqu i ry ,  the  co l lec t ion  o f  da ta  in  a  na tu r a l  

se t t ing  sens i t i ve  to  the  peop le  and  p laces  unde r  s tudy ,  and  

da ta  ana lys i s  tha t  i s  induc t i ve  and  es tab l ishes  pa t te rns  o r  

themes.  The  f i na l  wr i t t en  repor t  o r  p resen ta t ion  inc ludes  the  

vo ices  o f  pa r t ic ipan ts ,  the  re f lec t i v i t y  o f  the  resea rche r ,  and  

a  comp lex  desc r ip t ion  and  in te rp re ta t ion  o f  the  p rob lem.   

 

Qua l i ta t i ve  research  re l ies  on  da ta  in  the  fo rm  o f  wo rds  and  

researche rs  depend  on  desc r ip t ion  to  exp ress  da ta  (Badenhost  

2010 :92 ) .  Qua l i t a t i ve  re sea rch  des igns  emphas ise  ga ther ing  da ta  

on  na tu ra l l y  occu r r ing  phenomena.  The  researcher  must  sea rch  

and  exp lo re  w i th  a  va r ie t y  o f  methods  un t i l  a  deep  unde rs tand ing 

i s  ach ieved  (McMi l lan  &  Schumacher  2006:26 ) .  The  goa l  o f  

qua l i ta t i ve  research  i s  the re fo re  de f ined  as  desc r ib ing  and  

unde rs tand ing  ra ther  than  the  exp lana t ion  and  p red ic t i on  o f  

human  behav iour  (Babb ie  and  Mouton  2010:646) .  

 

A  qua l i ta t i ve  app roach  s tems f rom an  an t i -pos i t i v i s t i c ,  

i n te rp re ta t i ve  approach ,  is  i d iograph ic  and  thus  ho l i s t i c  i n  na tu r e ,  

and  a ims  ma in ly  to  unde rs tand  soc ia l  phenomena  and  the  mean ing 

tha t  peop le  a t tach  to  eve ryday l i f e  (Fouch é  &  De lpor t  2003 :  79 ) .  I  

a imed  to  unde rs tand  human phenomena  and  inves t iga te  the  

mean ing  tha t  respondents  g ave  to  even ts  re la t ing to  d i sc ip l ine  

managemen t .  In  qua l i ta t i ve  resea rch  the  resea rcher  a t temp ts  to  

unde rs tand  peop le  in  t e rms  o f  the i r  own  de f in i t ion  o f  the i r  wo r ld  

(Mouton  1996 :130 ) .  Qua l i ta t i ve  resea rch  desc r ibes  and  ana lyses  

peop le ’s  ind iv idua l  and  co l lec t i ve  soc ia l  ac t ions ,  be l ie f s ,  thoughts ,  

and  pe rcep t ions  (McMi l lan  &  Schumacher  2006 :315 ) .  So ,  I  chose  a  

qua l i ta t i ve  approach  to  exp lo re  the  behav iou r ,  be l ie f s ,  pe rcep t ions  

and  expe r iences  o f  the  par t i c ipan ts  rega rd ing  the  management  o f  

schoo l  d isc ip l ine  in  t he  absence  o f  co rpo ra l  pun ishment .  A  
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qua l i ta t i ve  resea rch  app roach  enab le d  me  to  unde rs tand  the  soc ia l  

phenomenon f rom the  pa r t ic ipan ts ’  pe rspec t i ves .  McMi l lan  and  

Schumacher  (2006:12)  concu r  tha t  qua l i ta t i ve  resea rch  is  more  

conce rned  wi th  unde rs tand ing  the  soc ia l  phenomenon  f rom the  

pa r t i c i pan ts ’  perspect i ves .   

 

In  qua l i ta t i ve  resea rch ,  the  inves t iga to r  usua l l y  wo rks  w i th  a  

wea l th  o f  r i ch  desc r ip t i ve  da ta ,  co l lec ted  th rough  me thods  such  as  

pa r t i c ipan t  observa t ion ,  in -dep th  in te rv iewing  and  document  

ana lys is  (Mou ton  1996:169 ) . In  qua l i ta t i ve  resea rch ,  resea rche rs  

tend  to  keep  f i e ld  no tes  as  they  par t ic ipa te  in  t he  f ie ldwork  o f ten  

in  na tu ra l  f ie ld  se t t i ngs  (Mou ton  2008 :107 ) .   Qua l i ta t i ve  research  

i s  in te rac t i ve ,  f ace - to - face  resea rch ,  wh ich  requ i res  a  re la t i ve ly  

ex tens ive  amoun t  o f  t ime  to  in te rv iew,  sys temat i ca l ly  obse rve ,  and  

record  p rocesses  as  they  occu r  na tu ra l l y  (McMi l lan  &  Schumacher  

2006 :340 ) .  In  qua l i ta t i ve  resea rch  the  na tu ra l  and  sub jec t i ve  

components  o f  the  samp le  a re  emphas ised .  I t  i s  f o r  t h i s  reason 

tha t  qua l i ta t i ve  research  i s  a l s o  re fe r red  to  as  na tu ra l is t i c  

research  (Mou ton  1996:130 ) .  

 

Moreover ,  the  resea rch  s t ra tegy  i s  usua l l y  o f  a  con tex tua l  na tu re .  

Th is  imp l ies  focus  on  the  ind iv idua l  case  (o r  sma l l  number  o f  

cases )  in  i t s  spec i f i c  con tex t  o f  mean ings  and  s ign i f i cance  

(Mouton  1996:169) .  S ince  I  chose  a  qua l i ta t i ve  app roach  the  focus  

was  on  a  sma l l  number  o f  ind iv idua ls  as  opposed  to  the  la rge  

numbers  o f  pa r t ic ipan ts  in  quant i ta t i ve  app roach .  So ,  the  focus  

was  on  four  p r inc ipa ls  and  twenty - fou r  educa to rs .   

 

3.2 .2  Charac te r is t ics  o f  a  qual i ta t ive  research approach  

 

Acco rd ing  to  MacMi l lan  and  Schumacher  (2010 :  321 ) ,  qua l i ta t i ve  

research  i s  charac te r i sed  by the  fo l l owing  fea tu res :  
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  Natura l  se t t ings:  In  qua l i t a t i ve  resea rch  behav iou r  i s  s tud ied  

as  i t  occu rs  na tu ra l l y .  Qua l i ta t i ve  res earche rs  tend  to  co l lec t  

da ta  in  the  f ie ld  a t  the  s i te  whe re  pa r t ic ipan ts  expe r ience  the  

i ssue  o r  p rob lem under  s tudy  (Creswe l l  2009 :175 ) .  The re fo re ,  

research  i s  conducted  in  the  na tu ra l  se t t ing  o f  soc ia l  ac to rs  

(Babb ie  &  Mouton  2010:270 ) .  

 

  Contex t  sensi t i v i ty:  The  s i t ua t iona l  con tex t  i s  ve ry impor tan t  

i n  unde rs tand ing behav iou r .  Th is  i s  based  on  the  be l ie f  tha t  

human  ac t ions  a re  s t rong ly  in f l uenced  by  the  se t t ing  in  wh ich  

they  occu r .  The  ma in  conce rn  is  to  unders tand  soc ia l  ac t ion  in  

te rms o f  i t s  spec i f i c  con tex t  ( ideograph ic  mot i ve )  ra ther  than  

a t tempt ing  to  gene ra l ise  to  some theore t ica l  popu la t ion  

(Babb ie  &  Mouton  2010:270 ) .  

 

  Direct  data  col lec t ion:  Qua l i ta t ive  resea rche rs  co l lec t  da ta  

d i rec t l y  f rom the  sou rce .  They co l lec t  da ta  themse lves  though 

examin ing  documen ts ,  obse rv ing  behav iou r ,  o r  in te rv iewing 

pa r t i c ipan ts  (Creswe l l  2009 :175 ) .  So ,  the  qua l i ta t i ve  

researche r  i s  seen  as  the  “ma in  ins t rument ”  in  the  resea rch  

process  (Babb ie  &  Mouton  2010:270 ) .  

 

  Rich  narra t ive  descr ipt ions:  Qua l i ta t i ve  resea rch  comp r ises  

de ta i led  nar ra t i ves  tha t  p rov ide  in -dep th  unde rs tand ing o f  

behav iou r .  Eve ry  de ta i l  tha t  i s  recorded  is  thought  to  

con t r ibu te  to  a  be t te r  unde rs tand ing  o f  behav iour .  The  p r imary 

a im  o f  qua l i ta t i ve  resea rch  is  in -dep th  ( “ th ick ” )  desc r ip t ions  

and  unde rs tand ing  o f  ac t ions  and  even ts  (Babb ie  &  Mouton  

2010 :270 ) .  

 

  Process or ienta t ion:  The qua l i ta t ive  resea rche r  wants  to  know 

how and  why behav iou r  occu rs .  The  focus  is  the re fo re  on  

p rocess  ra the r  than  ou tcome (Babb ie  &  Mouton  2010:270) .  
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  Induct ive  da ta  analys is :  Gene ra l i za t ions  a re  induced f rom 

syn thes iz ing  ga the red  in fo rmat ion ;  th i s  means  the  da ta  is  

ga the red  f i r s t  and  then  syn thes ized  induc t i ve ly  to  gene ra te  

gene ra l i za t ions .  Qua l i ta t i ve  researchers  bu i ld  the i r  pa t te rns ,  

ca tego r ies ,  and  themes  f rom the  bo t tom up ,  by  o rgan is ing  the  

da ta  in to  inc reas ing ly  more  abs t rac t  un i t s  o f  in fo rmat ion  

(Creswe l l  2009 :175 ) .  Th is  induc t i ve  p rocess  i l lus t ra tes  work ing 

back  and  fo r th  be tween  the  themes and  th e  da tabase  un t i l  the  

researche r  has  es tab l i shed  a  comprehens ive  se t  o f  th emes.  

Th is  imp l ies  tha t  the  resea rch  p rocess  i s  o f ten  induc t i ve  in  i t s  

app roach ,  resu l t ing  in  t he  gene ra t ion  o f  new hypotheses and  

theor ies  (Babb ie  &  Mouton  2010:270 ) .   

 

  Par t ic ipant  perspect ives:  The focus  i s  on  pa r t i c ipan ts ’  

unders tand ing ,  desc r ip t ions ,  l abe ls ,  and  mean ings .  The  goa l  i n  

qua l i ta t i ve  resea rch  is  to  unde rs tand  pa r t ic ipan ts  f rom the i r  

own  po in t  o f  v iew,  in  the i r  own  vo ices .  In  qua l i ta t i ve  resea rch  

the  ac to r ’s  pe rspect i ve  ( the  “ ins ide r ”  o r  “em ic ”  v iew)  is  

emphas ised  (Babb ie  &  Mouton  2010 :270 ) .  There fo re ,  in  the  

en t i re  qua l i ta t i ve  research  p rocess  the  resea rcher  keeps a  

focus  on  learn ing the  mean ing  tha t  t he  par t i c ipan ts  ho ld  about  

the  p rob lem o r  issue ,  no t  the  mean ing  tha t  the  resea rche rs  

b r ing  to  the  resea rch  o r  wr i t e rs  exp ress  in  the  l i te ra tu r e  

(Creswe l l  2009 :175 ) .     

 

  Emergent  des ign:  The  des ign  evo lves  and  changes  as  the  

s tudy  takes  p lace .  Th is  means  tha t  the  in i t ia l  p lan  fo r  the  

research  canno t  be  t i gh t l y  p resc r ibed ,  and  a l l  phases  o f  the  

p rocess  may change  o r  sh i f t  a f te r  the  resea rche r  en te rs  the  

f ie ld  and  beg ins  to  co l lec t  da ta  (Creswe l l  2009 :175 ) .   For  

example ,  the  quest ions  may change,  the  fo rms  o f  da ta  

co l lec t ion  may sh i f t ,  and  the  ind iv idua ls  s tud ied  and  the  s i tes  

v i s i ted  may be  mod i f ied .   
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  Complex  understanding and exp lana t ion:  Unders tand ings  

and  exp lana t ions  a re  complex,  w i th  mu l t ip le  perspect i ves .  

Cent ra l  to  qua l i ta t i ve  resea rch  i s  the  be l ie f  tha t  the  wor ld  is  

complex  and  tha t  the re  a re  few s imp le  exp lana t ions  fo r  human 

behav iou r .  The  methods  tha t  i nves t iga te  behav iou r ,  as  we l l  as  

the  exp lana t ions ,  need  to  be  su f f i c ien t l y  complex  to  cap tu re  

the  t rue  mean ing  o f  what  has  occu r red .  Th is  leads  resea rche rs  

to  exam ine  mu l t i p le  pe rspect i ves .  Th is  invo lves  repo r t ing 

mu l t ip le  pe rspect ives ,  iden t i f y ing  the  many fac to rs  invo lved  in  

a  s i tua t ion ,  a nd  gene ra l l y  ske tch ing  the  la rger  p ic tu re  tha t  

emerges (Creswe l l  2009 :175 ) .      

 

3.3  RESE ARCH METHODS  

 

A va r ie t y  o f  techn iques were  app l ied  fo r  ga the r ing  in fo rma t ion .  In  

th i s  s tudy ,  ind iv idua l  in te rv iews,  f ocus  g roup  in te rv iews  and  non -

pa r t i c ipan t  obse rva t ion  were  employed .   

3.3 .1  L i terature  review   

A l i te ra tu re  rev iew i s  a  p iece  o f  wr i t ing  tha t  i s  a  sys tema t ic ,  

c r i t i ca l  eva lua t ion  and  syn thes is  o f  ex is t i ng  scho la r l y  wo rks ,  

s tud ies ,  theo r ies  and  cu r ren t  th ink ing  on  a  g i ven  resea rch  sub jec t  

o r  a rea  (G i lbe r t  2008 :66 ) .  A  l i t e ra tu re  rev iew i s  based  on  the  

assumpt ion  tha t  knowledge accumu la tes  and  tha t  peop le  learn  

f rom and  bu i ld  on  wha t  o the rs  have  done  (Neuman  2006:111) .  

Th is  imp l ies  tha t  th is  da ta  co l lec t ion  method  dea ls  w i th  ex is t ing 

da ta .  Bo th  p r imary  and  s econda ry  sou rces  were  consu l ted  in  o rder  

to  es tab l ish  what  o the r  scho la rs  have  a l ready  ga thered  wi th  

rega rd  to  the  s tudy .  Mouton  (2008:87)  s ta tes  tha t  a  resea rche r  

shou ld  s ta r t  w i th  a  rev iew o f  the  ex is t ing  scho la rsh ip  o r  ava i lab le  

body o f  knowledge  to  see  how o the r  scho la rs  have  inves t iga ted  

the  resea rch  p rob lem tha t  she /he  is  i n te res ted  in .  So ,  t he  sou rces  

were  consu l ted  to  acqu i re  knowledge  pe r ta in ing  to  schoo l  
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d isc ip l ine  (management  and  ma in tenance  o f  d isc ip l ine  in  schoo ls ) .  

A  rev iew o f  l i t e ra tu re  was  used  to  document  t he  impor tance  o f  the  

top ic  (McMi l lan  &  Schumacher  2010 :96 ) .  A  qua l i ta t i ve  rev iew 

s imp ly  in t roduces the  pu rpose  o f  the  s tudy  and  the  in i t ia l  b road  

quest ions  tha t  w i l l  be  re fo rmu la ted  du r ing  da ta  co l lec t ion  

(McMi l lan  &  Schumacher  2006 :92 ) .   

Neuman (2006:111 )  h igh l igh ts  four  goa ls  o f  l i te ra tu re  rev iew:  

  To demonstra te  a  fami l ia r i ty w i th  a  body o f  know ledge  and 

es tabl ish  credib i l i ty.  A  rev iew te l ls  a  reade r  tha t  the  

researche r  knows the  ma jo r  issues .  A  good  rev iew increases  a  

reade r ’s  con f idence  i n  the  researche r ’s  p ro fess iona l  

competence ,  ab i l i t y ,  and  background.  

 

  To show  the  path  o f  pr ior  research  and how  a  current  

pro jec t  is  l inked  to  i t .  A  rev iew ou t l ines  the  d i rec t ion  o f  

research  on  a  quest ion  and  shows  the  deve lopmen t  o f  

knowledge.  A  good  rev iew p laces  the  resea rch  p ro jec t  in  a  

con tex t  and  demonst ra tes  i t s  re levance  by  mak ing  connect ions  

to  a  body o f  knowledge.  

 

  To in tegra te  and summarise  w hat  is  know n in  an  a rea .  A 

review  pul ls  toge ther  and  s ynthes izes  d i f ferent  resu l ts .  A  

good  rev iew po in t s  ou t  a reas  where  p r io r  s tud ies  agree ,  where  

they  d isagree ,  and  where  ma jo r  ques t ions  rema in .  I t  co l lec ts  

what  is  known up  to  a  po in t  in  t ime  and  ind ica tes  the  d i rec t ion  

fo r  f u r the r  resea rch .  

 

  To learn  f rom others  and s t imulate  new  ideas .  A  rev iew te l ls  

what  o the rs  have  found  so  tha t  a  researche r  can  benef i t  f rom 

the  e f fo r t s  o f  o the rs .  A  good rev iew iden t i f i es  b l ind  a l leys  and  

sugges ts  hypo theses  fo r  rep l i ca t ion .  I t  d i vu lges  p rocedu res ,  
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techn iques,  and  research  des igns  wor th  copy ing  so  tha t  a  

researche r  can  be t te r  f ocus  hypo theses and  ga in  new ins igh ts .   

As  a  resea rche r  I  had  to  ensu re  tha t  the  an t i c ipa ted  goa ls  we re  

met .   

G i lbe r t  (2008 :65)  a l so  h igh l igh ts  add i t iona l  a ims o f  l i t e ra tu re  

rev iew:  

  Iden t i f y  wha t  has  been  ach ieved  and  wha t  needs  to  be  done 

rega rd ing to  the  resea rch  a rea .  

 

  Ou t l ine  a l l  the  fac to rs  o r  va r iab les  imp ing ing  on  the  resea rch  

quest ion .  

 

  P rov ide  a  con tex tua l  f ramework  fo r  the  resea rch  ques t ion .  

 

  Exp la in  the  methods o r  research  p rocesses  used  and  the i r  

e f f ec t i veness  in  p rev ious  s tud ies .  

 

  Exp lo re  the  re la t ionsh ips  be tween  the  theor ies  and  the  

p rac t ices  in  t he  resea rch  f ie ld  unde r  s tudy .  

 

  P rov ide  a  ra t iona le  fo r  the  resea rch  quest ion  o r  p rob lem under  

s tudy .  

 

  Demons t ra te  a  deep  knowledge o f  the  h i s to ry  and  b read th  o f  

the  sub jec t  under  s tudy  as  we l l  as  how the  in te l lec tua l  f ie ld  

a round  i t  has  deve loped .  

 

  Disp lay  a  knowledge  and  mas te ry  o f  the  f ie ld ’s  vocabu la ry  in  

d iscuss ing the  resea rch  ques t ion .  

The  l i te ra tu re  rev iew as  a  da ta  co l lec t ion  method  was  emp loyed  in  

my s tudy  fo r  the  fo l lowing  bas ic  rea sons  as  iden t i f i ed  by  G i lber t  

(2008 :64 ) :  
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  to  l earn  as  much  as  I  can  about  my resea rch  top ic ;  

  to  deve lop  the  sea rch ing and  ana ly t i ca l  sk i l l s  necessa ry  in  a  

research  p ro jec t ;  and  

  to  demonst ra te  th i s  knowledge  th rough  a  cohe ren t  and  

sys temat ic  text  tha t  he lps  to  l ink  what  I  have  learned  f rom 

p rev ious  researches  to  what  I  am resea rch ing  fo r  my own 

p ro jec t .  

3.3 .2  In terview s 

An in te rv iew i s  a  pe rsona l  exchange  o f  in fo rmat ion  be tween  an  

in te rv iewer  and  an  in te rv iewee  (Ruane  2008:147) .  Th is  imp l ies  

tha t  i t  i s  a  two -way conve rsa t ion  in i t ia ted  by  the  in te rv iewer  fo r  

the  spec i f i c  pu rpose  o f  ob ta in ing  research  re levan t  i n fo rma t ion ,  

and  focused by  h im  o r  he r  on  con ten t  spec i f ied  by  resea rch  

ob jec t i ves  o f  sys tema t i c  desc r ip t ion ,  p red ic t ion ,  o r  exp lana t ion  

(Canne l l  &  Kahn 1968  as  c i ted  in  Cohen,  Man ion  &  Morr ison  

2008 :351 ) .  I n  th is  s tudy  I  conduc t ed  face - to - face  in te rv iews .  I  

pe rsona l l y  v i s i t ed  samp led  seconda ry  schoo ls  to  in te rv iew 

educa to rs  and  p r inc ipa ls .  Sem i -s t ruc tu red  in te rv iews were  

conduc ted  whereby  ma jo r  ques t ions  were  asked  the  same way 

each  t ime,  bu t  the i r  sequence  and  word ing  cou ld  be  a l te red  

depend ing  on  par t i c ipan ts ’  responses.  The  in te rv iew schedu le  was 

be  p repa red  be fo rehand.  

 

In te rv iews  have  va r ious  purposes ,  as  ind ica ted  in  Cohen ,  Man ion  

and  Mor r ison  (2008 :3 51 ) :  

 

  to  eva lua te  o r  assess  a  pe rson  in  some respect ;  

  to  se lec t  o r  p romote  an  emp loyee ;  

  to  e f fec t  the rapeut i c  change,  as  in  the  psych ia t r ic  i n te rv iew;  

  to  tes t  o r  deve lop  hypo theses;  

  to  ga the r  da ta ,  as  in  su rveys  o r  expe r imenta l  s i tua t ion s ;   

  to  samp le  respo nden ts ’  op in ions ,  as  in  doo rs tep  in te rv iews ;  
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  i n te rv iews  may be  used  as  the  p r inc ipa l  means  o f  ga ther ing 

in fo rmat ion  hav ing  d i rec t  bear ing  on  the  resea rch  ob jec t i ves ;  

  i t  may be  used  to  tes t  hypo theses  o r  to  sugges t  new ones ;  o r  

as  an  exp lana to ry  dev ice  to  h e lp  iden t i f y  var iab le s  and  

re la t ionsh ips ;  and  

  i t  may be  used  in  con junc t ion  w i th  o ther  me thods  in  a  resea rch  

unde r tak ing.  

Kva le  (1996 :30 ) ,  as  c i ted  in  Cohen,  Man ion  and  Mor r ison  

(2008 :355 ) ,  ind ica tes  key  cha rac te r is t i cs  o f  qua l i ta t i ve  resea rch  

in te rv iews ,  wh ich  shou ld  do  the  fo l lowing:  

  Engage,  unders tand  and  in te rp re t  the  key  fea tu re  o f  the  

l i f ewor lds  o f  the  pa r t ic ipan ts .  

  Use  na tu ra l  language  to  ga the r  and  unders tand  qua l i ta t i ve  

knowledge.  

  Be  ab le  to  revea l  and  exp lo re  the  nuanced  desc r ip t ions  o f  the  

l i f ewor lds  o f  the  pa r t ic ipan ts .  

  E l ic i t  desc r ip t ions  o f  spec i f i c  s i tua t ions  and  ac t ions ,  ra ther  

than  gene ra l i t ies .  

  Adopt  a  de l ibe ra te  openness  to  new da ta  and  phenomena,  

ra the r  than  be ing too  p re -s t ruc tu red .  

  Focus  on  spec i f i c  ideas  and  themes ,  i .e .  have  d i rec t ion ,  bu t  

avo id  be ing too  t igh t l y  s t ruc tu red .   

  Accep t  the  ambigu i t y  and  con t rad ic t ions  o f  s i t ua t ions  where  

they  occu r  in  par t ic ipan ts ,  i f  th is  i s  a  fa i r  re f lec t ion  o f  the  

amb iguous  and  con t rad ic to ry  s i tua t ion  in  wh ich  they f ind  

themse lves .  

  Accep t  tha t  the  in te rv iew may p rovoke  new ins igh ts  and  

changes in  the  par t ic ipan ts  themse lves .  

  Rega rd  in te rv iews  as  an  in te rpersona l  encounte r ,  w i th  a l l  tha t  

th i s  en ta i l s .  

  Be  a  pos i t i ve  and  en r ich ing  exper ience  fo r  a l l  pa r t i c ipan ts .   
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3.3 .2 .1  Ind iv idua l  i n te rv iews  

Semi -s t ruc tu red / in -dep th  in te rv iews  were  conduc ted .  In -dep th  

in te rv iewing  is  a  qua l i ta t i ve  resea rch  techn ique  tha t  invo lves  

conduc t ing  in tens ive  ind iv idua l  in te rv iews  wi th  a  sma l l  number  o f  

respondents  to  exp lo re  the i r  pe rspect i ves  on  a  par t icu la r  idea ,  

p rogram,  o r  s i tua t ion  (Boyce  &  Nea le  2006:3 ) .  The  au thors  fu r ther  

i nd ica te  tha t  in -dep th  in te rv iews a re  use fu l  when  you  want  

de ta i led  in fo rmat ion  about  a  person ’s  thoughts  and  behav iou rs  o r  

want  to  exp lo re  new i ssues  in  dep th .  Semi -s t ruc tu red  in te rv iews 

were  conducted  whereby  ma jo r  ques t ions  were  asked  the  same 

way each  t ime,  bu t  the i r  sequence  and  word ing  cou ld  be  a l te red  

depend ing on  pa r t i c ipan ts ’  responses.  

 

In -dep th  ind iv idua l  in te rv iews  a re  open - response  quest ions  to  

ob ta in  da ta  o f  par t ic ipan t  mean ings  –  how ind iv idua ls  conce ive  o f  

the i r  wo r ld  and  how they  exp la in  o r  make  sense  o f  the  impor tan t  

even ts  in  the i r  l i ves  (McMi l lan  &  Schumacher  2006:350) .  The  in -

dep th  in te rv iews  were  conduc ted  wi th  ind iv idua l  pa r t ic ipan ts  

se lec ted  f rom sampled  schoo ls  to  unde rs tand  the i r  l i f e  

expe r iences  in  te rms  o f  schoo l  d isc ip l ine  in  the  absence  o f  

co rpora l  pun ishment ,  as  exp ressed  in  the i r  own  words .  

Fu r the rmore ,  as  Rag in  and  Amoroso  (2011:122 )  ind ica te ,  

i n te rv iews  revea l  how peop le  in  the  resea rch  se t t ing  make  sense  

o f  the i r  l i ves ,  wo rk ,  and  re la t ionsh ips .   

In  my case  fou r  ind iv idua l  in te rv iews  were  conducted .  Th is  meant  

tha t  f our  p r inc ipa ls  o f  the  sampled  schoo ls  we re  in te rv iewed 

ind iv idua l l y .   

 

3 .3 .2 .2  Focus  g roup  in te rv iews  

 

A  focus  g roup  in te rv iew cons is t s  o f  s i x  to  ten  pa r t i c ipan ts .  These  

pa r t i c ipan ts  ge t  toge the r  to  d iscuss  and  exp ress  the i r  v iews  on  

d isc ip l ine  management  i n  the i r  schoo ls .  I  use d  focus  g roup  
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i n te rv iews  to  ob ta in  a  be t te r  unde rs tand ing  o f  the  p rob lem.   In  the  

focus  g roup  in te rv iew s  par t i c ipan ts  d i scuss ed  how d isc ip l ine  has  

been  managed  in  the i r  schoo ls  s ince  the  abo l i t ion  o f  co rpo ra l  

pun ishment .  They a lso  d iscuss ed  methods  wh ich  they  f ound  use fu l  

i n  manag ing  d isc ip l ine .  Pa r t ic ipan ts  a re  no rma l l y  se lec ted  

because  they  have  ce r ta in  cha rac te r i s t i cs  in  common tha t  re la te  to  

the  top ic  o f  t he  focus  g roup  (Gree f f  2003 :305) ,  so  the  in te rac t ion  

w i th  the  g roup  wi l l  the re fo re  lead  to  da ta  and  ou tcome.  I  

f ac i l i ta ted  the  in te rv iew sk i l f u l l y  by  ensur ing  tha t  pa r t ic ipan ts  had  

someth ing  to  say  and  fe l t  comfor tab le  to  say  i t .  Focus  g roup  

in te rv iews  were  used  to  empower  pa r t ic ipan ts  to  speak ou t ,  and  in  

the i r  own  words .  I  a lso  ensu re d  tha t  sens i t i ve  quest ions  were  

avo ided  to  a l low them to  pa r t i c ipa te  f ree ly  w i thou t  any  fea r .    

 

The  pa r t i c ipan ts  in te rac t  w i th  each  o the r  ra the r  t han  wi t h  the  

in te rv iewer ,  such  tha t  the  v iews  o f  t he  par t i c ipan ts  can  emerge  

and  the  in te rac t ion  w i th  the  g roup  leads  to  da ta  and  ou tcomes 

(Cohen,  Man ion  &  Mor r ison  2008:376 ) .  McMi l lan  and  Schumacher  

(2006 :360 )  s ta te  tha t  by  c rea t ing  a  soc ia l  env i ronment  i n  wh ich  

group  members  a re  s t imu la ted  by  one  ano the r ’ s  percep t ions  and  

i deas ,  the  resea rche r  can  inc rease  the  qua l i t y  and  r i chness  o f  

da ta  th rough  a  more  e f f i c ien t  s t ra tegy  than  one -on -one  

in te rv iewing.  I n  th is  s tudy ,  a  c o l lec t i ve  v iew on  the  management  

o f  d isc ip l ine  was  ga the red  th rough focus  g roup  in te rv iew s.  

 

Fou r  f ocus  g roup  in te rv iews  cons is t ing  o f  s i x  pa r t ic ipan ts  we re  

conduc ted  (s i x  par t ic ipan ts  we re  se lec ted  f rom each  schoo l ) .   

 

3.3 .3  Non-par t ic ipant  observa t ion  

Observa t ion  is  a  way fo r  the  researcher  to  se e  and  hea r  wha t  i s  

occu r r ing  na tu ra l ly  i n  the  research  s i te  (McMi l l an  &  Schumacher  

2010 :350 ) .  In  my s tudy  I  rema ined  an  ou ts ide  (non -pa r t ic ipan t )  

obse rve r .  A  n on-pa r t ic ipan t  observe r  rema ins  a  l i s tener ;  and  
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at tempts  to  obse rve  peop le  w i thou t  in te rac t ing w i th  them.  I  

co l lec ted  the  da ta  by  obse rv ing  the  s i t ua t ion  as  i t  na tu ra l l y  

occu r red ,  f o r  examp le  by  obse rv ing  how lea rne rs  behave d  wi th in  

the  schoo l  p remises  and  ve rba l  exchanges  be tween  educa to rs  and  

lea rne rs .  I  a lso  obse rved  and  recorded  pa r t ic ipan ts ’  body  

language ,  f ac ia l  exp ress ions  and  tone  o f  the  vo ice  du r ing  the  

in te rv iews  to  ass is t  in  ana lys ing  the  ve rba l  da ta .    

 

 

3.4  TRI ANGULATION  

Cohen,  Man ion  and  Morr i son  (2008:141 )  de f ine  t r iangu la t ion  as  

the  use  o f  two  o r  more  methods  o f  da ta  co l lec t ion  in  t he  s tudy  o f  

some aspect  o f  human  behav iou r .  They fu r the r  i nd ica te  tha t  

t r iangu la r  techn iques a t tempt  to  map  ou t ,  o r  exp la in  more  fu l l y ,  

the  r i chness  and  complex i t y  o f  human  behav iou r  by  s tudy ing  i t  

f rom more  than  one  s tandpo in t .  T r iangu la t ion  i s  a lso  ca l led  a  

mu l t i -me thod  approach ,  wh ich  s imp ly  means the  use  o f  mu l t ip le  

methods.  In  my s tudy ,  t r iangu la t ion  was  ach ieved  by  app ly ing 

va r ious  da ta  co l lec t ion  methods ,  name ly  the  l i te ra tu re  s tudy ,  

i nd iv idua l  in te rv iews ,  f ocus  g roup  in te rv iews  an d  non -pa r t i c ipan t  

obse rva t ion .  A l l  these  resea rch  methods  were  app l ied  to  add ress  

the  resea rch  p rob lem.  Us ing d i f fe ren t  methods  ass is t ed  me to  

bu i ld  an  in  dep th  unde rs tand ing  o f  mean ing.  

 

 

3.5  S AMPLING   

Co l lec t i ve ly ,  the  g roup  o f  sub jec ts  o r  pa r t ic ipan ts  f rom whom the  

da ta  i s  co l lec ted  is  re fe r red  to  as  a  sample  (McMi l lan  &  

Schumacher  2006:  119) .  Acco rd ing to  the se  au tho rs ,  t he  samp le  

can  be  se lec ted  f rom a  la rge r  g roup  o f  pe rsons,  iden t i f ied  as  the  

popu la t ion .  In  t h is  s tudy  the  popu la t ion  was  seconda ry  schoo l s  

and  the  samples  were  educa to rs  and  p r inc ipa ls .  Mos t  impor tan t l y ,  
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the  popu la t ion  shou ld  be  iden t i f i ed  f i rs t  and  then  subsequen t l y  the  

sample .  Th is  p rocess  o f  se lec t ing pa r t ic ipan ts  is  re fe r red  to  as  

sampl ing .  

The  idea  beh ind  qua l i ta t i ve  resea rch  i s  t o  pu rpose fu l l y  se lec t  

pa r t i c ipan ts  o r  s i tes  (o r  documents  o r  v isua l  mater ia l )  tha t  w i l l  

bes t  he lp  the  resea rche r  unders tand  the  p rob lem and  the  resea rch  

quest ion  (Creswe l l  2009 :178 ) .  I  the re fo re  emp loyed  pu rpose fu l  

sampl ing  in  th is  s tudy .  Acco rd ing ly ,  f our  seconda ry  schoo ls  were  

pu rpose fu l l y  se lec ted  fo r  th is  inves t iga t ion :  two  schoo ls  w i th  good 

g rade  12  resu l t s  and  two  wi th  poo r  g rade  12  resu l ts  f o r  the  pas t  5  

yea rs .  I  chose  these  two  t yp es  o f  schoo ls  because  in  schoo ls  tha t  

p roduce  be t te r  resu l ts ,  e f f ec t i ve  teach ing  and  lea rn ing  is  tak ing 

p lace  due  to  good  d isc ip l ine ,  wh i le  poo r  resu l ts  a re  the  end  

p roducts  o f  ine f fec t i ve  teach ing and  lea rn ing resu l t ing  f rom poor  

d isc ip l ine .  Schoo ls  w i th  d isc ip l ina ry  p rob lems  a re  un l i ke ly  to  

p roduce  good  resu l ts .  Seconda ry  schoo ls  we re  de l ibe ra te l y  

chosen  fo r  th is  s tudy  because  i t  i s  ev iden t  tha t  many seconda ry 

schoo ls  in  Sou th  A f r i ca  a re  expe r ienc ing  d isc ip l ina ry  p rob lems.  

Fou r  p r inc ipa ls  and  twenty - fou r  educa to rs  (s i x  educa to rs  f rom 

each  samp led  seconda ry  schoo l )  o f  seconda ry  schoo ls  w i th in  

Sekhukhune  d is t r ic t  we re  se lec ted .  P r inc ipa ls  and  educa to rs  were  

re levan t  f o r  th is  i nves t iga t ion  in to  a l te rna t i ve  ways  o f  manag ing 

d isc ip l ine  in  the  absence  o f  co rpora l  pun ishment .  McMi l lan  and  

Schumacher  (2010 :326 )  s ta te  tha t  resea rche rs  sea rch  fo r  

i n fo rmat ion - r ich  key  in fo rmants ,  g roups,  p laces  o r  even ts  to  s tudy;  

and  these  samp les  a re  chosen  because  they  a re  l i ke l y  to  be  

knowledgeab le  and  in fo rmat i ve  about  the  phenom ena  the  

researche r  i s  inves t iga t ing.  I  the re fo re  chose  p r inc ipa ls  and  

educa to rs  fo r  the  purpose  o f  my resea rch  because  they  have  in -

dep th  knowledge  abou t  schoo l  d i sc ip l ine  and  a re  invo lved  da i l y  in  

the  issues  o f  d i sc ip l ine .   

 

http://en.wikipedia.org/wiki/Sampling_(statistics)
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3.6  DAT A AN ALYSIS  

McMi l lan  and  Schumacher  (2006:364)  de f ine  qua l i ta t i ve  da ta  

ana lys is  as  p r imar i l y  an  induc t i ve  p rocess  o f  o rgan is ing  da ta  in to  

ca tego r ies  and  iden t i f y ing  pa t te rns  o r  re la t ionsh ips  among the  

ca tego r ies .  Ca tego r ies  and  pa t te rns  emerge  f rom the  da ta ,  ra the r  

than  be ing  imposed  on  them p r io r  to  co l lec t ion .  The  au thors  

fu r the r  exp la in  tha t  qua l i t a t i ve  ana lys i s  is  a  re la t i ve ly  sys temat ic  

p rocess  o f  cod ing ,  ca tego r is ing,  and  in te rp re t ing  da ta  to  p rov ide  

exp lana t ions  o f  a  s ing le  phenomenon  o f  in te res t .  Creswe l l  

(2009 :183 )  ind ica tes  tha t  the  p rocess  o f  da ta  ana lys i s  invo lves  

mak ing  sense  ou t  o f  tex t  da ta ,  p repa r ing  the  da ta  f o r  ana lys i s ,  

conduc t ing d i f f e ren t  ana lyses ,  mov ing  deepe r  and  deepe r  in to  

unde rs tand ing  the  da ta ,  rep resen t ing  the  da ta ,  and  a r r i v ing  a t  an  

in te rp re ta t ion  o f  the  la rge r  mean ing o f  the  da ta .   

Qua l i ta t i ve  da ta  ana lys is  in  th i s  s tudy  invo lve d  o rgan is ing ,  

accoun t ing  fo r  and  exp la in ing  the  da ta ;  in  sho r t ,  mak ing  sense  o f  

the  data  in  te rms  o f  par t i c ipan ts ’  de f in i t ions  o f  the  s i tua t ion ,  

no t ing  pa t te rns ,  t hemes,  ca teg or ies  and  regu la r i t ies  (Cohen,  

Man ion  &  Mor r i son  2008:183 ) .  De  Vos  (2003:339)  suppo r t s  the  

v iew tha t  da ta  ana lys is  i s  the  p rocess  o f  b r ing ing  o rde r ,  s t ruc tu re  

and  mean ing to  the  mass  o f  co l l ec ted  da ta .   

Du r ing  and  a f te r  the  p rocess  o f  da ta  co l lec t ion  I  i de n t i f ied  and  

l i s ted  the  ca tegor ies  and  reduce d  them in to  themes ,  s ince  da ta  

ana lys is  invo lves  “b reak ing  up”  the  da ta  in to  manageab le  themes,  

t rends  and  re la t ionsh ips .  Da ta  co l lec ted  was  coded,  ca tegor i sed ,  

and  in te rp re ted  to  p rov ide  exp lana t ions  o f  the  s ing le  phenomenon 

o f  i n te res t .   

C reswe l l  (2009 :  185 )  iden t i f ie s  s i x  s teps  fo r  qua l i ta t i ve  da ta  

ana lys is  wh i le  McMi l lan  and  Schumacher  (2010:369 )  iden t i f y  f i ve  

s teps .  These  a re  b r ie f l y  d i scussed be low.   

S ix  s teps  fo r  qua l i ta t i ve  da ta  ana lys i s  by  Creswe l l  (2009 :  185 )  
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Step 1:  Organize  and prepare  the  da ta  for  analys is  

Th is  invo lves  t ransc r ib ing  in te rv iews ,  op t i ca l l y  scann ing  ma te r ia l ,  

t yp ing up  f ie ld  no tes ,  o r  so r t ing and  a r ranging the  da ta  in to  

d i f f e ren t  t ypes  depend ing  on  the  sou rces  o f  in fo rmat ion .  

Step 2:  Read through a l l  the  da ta  

A f i rs t  s tep  i s  t o  ob ta in  a  gene ra l  sense  o f  the  in fo rmat ion  and  to  

re f lec t  on  i t s  ove ra l l  mean ing .  I n  th is  s tage  the  researche r  is  

t r y ing  to  f i gu re  ou t  the  answers  to  the  fo l lowing:  

  W hat  gene ra l  ideas  a re  pa r t i c ipan ts  express ing?  

  W hat  i s  the  tone  o f  the  ideas?  

  W hat  i s  the  impress ion  o f  the  overa l l  dep th ,  c red ib i l i t y ,  and  

use  o f  the  in fo rmat ion?  

Somet imes qua l i ta t i ve  resea rchers  wr i te  no tes  in  the  marg ins  o r  

s ta r t  reco rd ing gene ra l  t houghts  abou t  the  da ta  a t  th is  s tage .  

Step 3:  Begin d eta i led ana lys is  w i th  coding process .   

Cod ing  i s  the  p rocess  o f  o rgan is ing  the  ma te r ia l  in to  chunks  o r  

segments  o f  the  tex t  be fo re  b r ing ing  mean ing  to  in fo rmat ion .  I t  

i nvo lves  tak ing text  da ta  ga the red  du r ing  da ta  co l lec t ion ,  

segment ing  sen tences  (o r  pa rag raphs )  in to  ca tegor ies ,  and  

labe l l ing  those  ca tego r ies  w i th  a  te rm,  o f ten  a  te rm based  in  the  

ac tua l  language o f  the  par t i c ipan t  (ca l led  i n  v ivo  te rm) .  

Step  4:  Use  the  coding  process  to  genera te  descr ip t ion  of  the  

se t t ing  or  people  as  w el l  as  ca tegor ies  or  themes  for  

analys is .  

Descr ip t ion  invo lves  a  de ta i led  rende r ing  o f  in fo rmat ion  about  

peop le ,  p laces ,  o r  even ts  in  a  se t t i ng.  Researche rs  can  gene ra te  

codes  fo r  th is  desc r ip t ion ,  and  then  use  the  cod ing to  gene ra te  a  

sma l l  number  o f  themes  o r  ca tego r ies ,  pe rhaps  f i ve  to  seven  

ca tego r ies  fo r  a  resea rch  s tudy .  These  themes  a re  the  ones  tha t  
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appear  as  ma jo r  f i nd ings  in  qua l i ta t i ve  s tud ies  and  a re  o f ten  used  

to  c rea te  head ings  in  the  f ind ings  sec t ions  o f  s tud ies .  They shou ld  

d isp lay  mu l t ip le  pe rspect i ves  f rom in d iv idua ls  and  be  suppo r ted  by  

d i ve rse  quo ta t ions  and  spec i f i c  ev idence .   

Step  5:  Advance  how  the  descr ip t ion and themes  w i l l  be  

represented in  the  qua l i ta t ive  nar ra t ive .  

The  most  popu la r  app roach  i s  to  use  a  nar ra t i ve  passage  to  

convey the  f ind ings  o f  the  ana lys is .  Th is  m igh t  be  a  d iscuss ion  

tha t  ment ions  a  ch rono logy  o f  even ts ,  the  de ta i led  d iscuss ion  o f  

seve ra l  themes  (comple te  w i th  sub themes,  spec i f i c  i l lus t ra t ions ,  

mu l t ip le  pe rspect i ves  f rom ind iv idua ls ,  and  quo ta t ions )  o r  

d iscuss ion  w i th  in te rconnect in g themes .   

Step  6:  A f ina l  s tep  in  da ta  analys is  invo lves  making  an   

in terpre ta t ion or  meaning o f  the  da ta .   

In te rp re ta t ion  in  qua l i ta t i ve  resea rch  means  tha t  the  resea rcher  

d raws  mean ing  f rom the  f ind ings  o f  da ta  ana lys i s .  Th is  mean ing 

may resu l t  in  l ess ons  lea rned ,  in fo rmat ion  to  compare  w i th  the  

l i te ra tu re ,  o r  pe rsona l  expe r iences .  These  lessons cou ld  be  the  

researche r ’s  pe rsona l  in te rp re ta t ion ,  couched  in  the  

unders tand ing  tha t  the  inqu i re r  b r ings  to  the  s tudy  f rom he r /h is  

own  cu l tu re ,  h i s to ry ,  and  exp e r iences .  I t  cou ld  a l so  be  a  mean ing 

de r i ved  f rom a  compar ison  o f  t he  f i nd ings  w i th  in fo rmat ion  

g leaned  f rom the  l i te ra tu re  o r  theo r ies .  I n  t h i s  way,  the  f ind ings  

con f i rm pas t  in format ion  o r  d i ve rge  f rom i t .  I t  can  a lso  suggest  

new quest ions  tha t  need  to  b e  asked  –  ques t ions  ra ised  by  the  

da ta  and  ana lys i s  t ha t  the  inqu i re r  had  no t  f o reseen  ea r l i e r  i n  the  

s tudy .  

F ive  s teps  fo r  qua l i ta t i ve  da ta  ana lys is  by  McMi l lan  and  

Schumacher  (2010:369 ) :  
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(a )   Da ta  organisa t ion  

In  th i s  phase  da ta  co l lec ted  du r ing  in te rv i ews  i s  o rgan ised  and  

ana lysed  la te r .  Organ is ing the  da ta  sepa ra tes  i t  in to  a  few 

workab le  un i t s .  The  in te rv iew responses  a re  o rgan ised  sepa ra te ly  

to  be  compared  la te r  in  the  p rocess .    

(b )  Da ta  t ranscr ip t ion  

I  t ranscr ibe d  da ta  co l lec ted  dur ing  in te rv iews  and  observa t ions  to  

conve r t  i t  in to  a  fo rmat  tha t  wou ld  fac i l i ta te  ana lys is .    

(c )  Coding   

Data  cod ing  beg ins  by  iden t i f y ing  sma l l  p ieces  o f  da ta  tha t  s tand  

a lone .  These  da ta  pa r ts ,  ca l l ed  segments ,  d i v ide  the  da tase t .  

Segmen ts  a re  then  ana lysed  to  come up  wi th  codes so  tha t  each  

segment  i s  labe l led  by  a t  leas t  one  code  (some segmen ts  have  

more  than  one  code ) .  I n  th i s  phase  da ta  need s to  be  coded to  

p rov ide  mean ing to  the  segment  f o r  easy  in te rp re ta t ion .  

(d )  Forming categor ies  /  themes  

Catego r ies  a re  en t i t i es  compr ised  o f  g rouped  codes.  A  s ing le  

ca tego ry  i s  used  to  g i ve  mean ing to  codes  tha t  a re  combined .  I  

d i v ided  the  da ta  co l lec ted  in to  ca tegor ies  as  da ta  ana lys is  

i nvo lves  “b reak ing  up ”  the  da ta  in to  manageab le  themes,  t rends  

and  re la t ionsh ips ;  to  show s im i la r i t ies  and  d iss im i la r i t ies  fo r  easy  

iden t i f i ca t ion .   

(e )  Discover ing pa t te rns  

A pa t te rn  is  a  re la t ionsh ip  among ca tego r ies .  In  sea rch ing  fo r  

pa t te rns ,  resea rche rs  t r y  t o  unders tand  the  comp lex  l i nks  among 

va r ious  aspec ts  o f  peop le ’ s  s i tua t ions ,  menta l  p rocesses ,  be l ie f s ,  

and  ac t ions .  The  ma jo r  pa t te rn (s )  se rves  as  the  f ramework  fo r  

repo r t ing  the  f ind ings  and  o rgan is ing  the  repo r t s .  The  pa t te rns  
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ass is ted  me  to  cons ider  wha t  was  rea l l y  impor tan t  and  mean ingfu l  

i n  t he  da ta .   

Bo th  these  two  se ts  o f  qua l i ta t i ve  da ta  ana lys is  s teps  serve d  as  

gu ide l ines  fo r  my research  p ro jec t .    

 

3.7  ETHICAL CONSIDERATION  

 

Eth ics  a re  se t s  o f  gu ide l ines ,  p r inc ip les  and  codes  wh ich  a re  used  

to  gu ide  the  behav iou r  o f  the  researche r  when  conduct ing 

research  (Mer r i l l  &  W est  2009:168 ) .  Accord ing  to  May (2001:67) ,  

as  c i ted  in  Mer r i l l  and  W est  (2009 :168 ) ,  the  deve lopment  and  

app l ica t ion  o f  resea rch  e th ics  is  impor tan t  no t  on ly  t o  ma in ta in  

pub l ic  con f idence  and  to  t r y  to  p ro tec t  ind iv idua ls  and  g roups  f rom 

the  i l leg i t imate  use  o f  resea rc h  f ind ings ,  bu t  a l so  to  ensu re  the  

s ta tus  o f  the  resea rch  p ro jec t  as  a  leg i t imate  and  wor thwh i le  

unde r tak ing.  

 

The  domain  o f  resea rch  e th ics  i s  conce rned  wi th  the  p ro tec t ion  o f  

the  r i gh ts  and  in te res t  o f  resea rch  pa r t i c ipan ts  (Mouton  1996:42) .  

Acco rd ing  to  McMi l lan  and  Schumacher  (2006:16 ) ,  the  resea rcher  

i s  e th i ca l l y  respons ib le  fo r  p ro tec t ing  the  r igh ts  and  we l fa re  o f  the  

sub jec ts  who  par t ic ipa te  in  a  s tudy ,  wh ich  invo lves  i ssues  o f  

phys ica l  and  menta l  d i scomfor t ,  ha rm,  and  danger .  I  the re fo re  

ensu red  tha t  the  p lanned  resea rch  was  e th ica l l y  accountab le  and  

tha t  i t  con fo rm ed to  accep tab le  norms  and  va lues .  I  a l so  ensu re d  

the  p ro tec t ion  o f  the  r i gh ts  and  we l fa re  o f  the  pa r t i c ipan ts  in  t h i s  

s tudy .  

 

The  fo l lowing resea rch  e th i cs  we re  taken  in to  account  i n  my s tudy :  

3.7 .1  In formed consent  and  permiss ion  

The  p r inc ip le  o f  in fo rmed  consen t  is  abou t  t he  r igh t  o f  ind iv idua ls  

to  de te rmine  fo r  themse lves  whe the r  o r  no t  they  want  t o  be  par t  o f  
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a  resea rch  p ro jec t  (Ruane  2008 :19 ) .  More  spec i f i ca l l y ,  i n fo rmed 

consen t  re fe rs  to  the  r igh t  o f  resea rch  par t i c ipan ts  to  be  fu l l y  

i n fo rmed  about  a l l  aspects  o f  a  resea rch  p ro jec t  tha t  m igh t  

i n f luence  the i r  dec is ion  to  pa r t ic ipa te .   

 

Acco rd ing  to  Rag in  and  Amoroso  (2011:89 ) ,  to  p rove  tha t  

i nd iv idua ls  a re  en te r ing  resea rch  s tud ies  vo l un ta r i l y  and  

adequate ly  in fo rmed,  resea rche rs  a re  o f ten  requ i red  to  ob ta in  

i n fo rmed  consent  f rom a l l  pa r t ic ipan ts  o r  the  pa r t ic ipan ts ’  lega l l y  

au tho r i zed  rep resen ta t i ves .  Fu r the rmore ,  t o  ob ta in  in fo rmed 

consen t ,  resea rche rs  must  c lea r ly  commun ica te  the  res ea rch  

p rocedu re ,  purposes,  r i sks ,  and  benef i t s  to  the  pa r t i c ipan ts  in  

“ j a rgon - f ree ”  language.  A lso ,  resea rche rs  must  c lea r l y  

communica te  tha t  pa r t ic ipa t ion  i s  vo lun ta ry  and  tha t  the  

pa r t i c ipan t  can  wi thdraw a t  any  t ime.  Mer r i l l  and  W es t  (2009:171 )  

a lso  concu r  tha t  i t  i s  essen t ia l  tha t  a l l  pa r t i c ipan ts  en te r  the  

research  p rocess  vo lun ta r i l y  and  wi l l i ng ly  th rough  ‘ in fo rmed 

consen t ’  and  tha t  they a re  aware  o f  the i r  r i gh ts  as  par t ic ipan ts .    

 

In  my s tudy  perm iss ion  to  conduct  the  resea rch  was  ob ta ined  f rom 

the  Depar tmen t  o f  Bas ic  Educa t ion  a t  d is t r i c t  leve l ,  the  schoo ls  

and  the  pa r t ic ipan ts .  In  ga in ing  pe rmiss ion  I  gave  pa r t ic ipan ts  

assu rances  o f  con f iden t ia l i t y  and  anonymi t y  and  desc r ibe d  the  

in tended use  o f  the  da ta .  The  par t ic ipan ts  a lso  comp le te d  and  

s igned  in fo rmed consent  f o rms as  p roo f  tha t  they  ha d  been 

in fo rmed o f  the  s tudy  de ta i l s .   

 

3 .7 .2  Pr ivac y,  conf ident ia l i ty and  anonymi ty  

 

The  r igh t  to  p r i vacy  re fe rs  to  our  ab i l i t y  to  con t ro l  when  and  unde r  

what  cond i t i ons  o thers  w i l l  have  access  to  in fo rmat ion  ab ou t  us  

(Ruane  2008:22 ) .  A  sub jec t ’ s  r igh t  to  p r i vacy  requ i res  the  

researche r  to  pay  a t ten t ion  to  th ree  d i f f e ren t  p r i vacy  i ssues :  
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  The  sens i t i v i t y  o f  the  in fo rmat ion  be ing so l i c i ted ;  

  the  loca t ion  o r  se t t ing  o f  the  resea rch ;  and  

  the  d isc losu re  o f  a  s tudy ’s  f i nd ings .   

 

The  resea rche r  shou ld  respect  and  p ro tec t  pa r t ic ipan ts ’  p r i vacy .  

Access  to  pa r t ic ipan ts ’  cha rac te r is t ics ,  responses,  behav iou r ,  and  

other  in fo rmat ion  i s  res t r ic ted  to  the  researche r  (McMi l lan  &  

Schumacher  2010:121) .  So  p r i vacy i s  ensu red  by  app l y ing  th ree  

p rac t ices :  anonym i t y ,  con f iden t ia l i t y  and  app rop r ia te  s to r ing o f  

da ta .   

To  meet  the  p rom ise  o f  anonym i t y ,  the  co l lec t ion  o f  da ta  i s  

s t ruc tu red  so  tha t  the  resea rcher  canno t  l ink  spec i f i c  in fo rma t ion  

w i th  the  ind iv idua ls  who  p rov ide  i t  (Ruane  200 8 :24 ) .  Fur the rmore ,  

the  au tho r  ind ica tes  tha t  the  p rom ise  o f  con f iden t ia l i t y  i s  an  

assu rance  by  the  resea rche r  tha t  the  in fo rmat ion  p rov ided  by  

pa r t i c ipan ts  w i l l  neve r  be  l inked  to  them pub l i c l y .  So ,  I  ensured  

tha t  the  in fo rmat ion  p rov ided  by  pa r t i c ipan ts  wou ld  in  no  way 

revea l  the i r  iden t i t y ,  as  suppo r ted  by  Cohen,  Man ion  and  Mor r ison  

(2008 :64 ) .  I  assu re d  the  par t i c ipan ts  tha t  they  w ou ld  remain  

anonymous.  Data  co l lec ted  was  de f in i te l y  no t  be ing  l inked  to  

par t i c ipan ts ’  names .  As  a  resea rche r ,  I  t rea t ed  con f iden t ia l  

i n fo rmat ion  as  such .  I  a l lowed  no  one  access  the  co l lec ted  da ta  o r  

the  names  o f  pa r t i c ipan ts .  The  par t ic ipan t ’ s  r i gh t  to  p r i vacy  was  

respected  and  p ro tec ted  by  a lso  in fo rm ing  them tha t  they  ha d  the  

r igh t  to  re fuse  to  take  par t  in  the  research ;  to  l im i t  t ime needed 

fo r  pa r t ic ipa t ion ;  to  re fuse  to  answer  any  ques t ions  and  no t  to  be  

in te rv iewed  du r ing  mea l t imes o r  a t  n igh t .     

 

3 .8  RELIABIL ITY 

 

Re l iab i l i t y  i s  a  mat te r  o f  whe the r  a  par t i cu la r  techn ique ,  app l ied  

repea ted ly  to  the  same ob jec t ,  wou ld  y ie l d  the  same resu l t  each  

t ime  (Babb ie  &  Mou ton  2010:119) .  Qua l i ta t i ve  re l iab i l i t y  ind ica tes  
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tha t  the  resea rche r ’s  app roach  is  cons is ten t  ac ross  d i f f e ren t  

researche rs  and  d i f f e ren t  p ro jec ts  (G ibbs  2007 as  c i ted  in  

Creswe l l  2009 :190 ) .  Qua l i ta t i ve  re l iab i l i t y  a lso  imp l ies  tha t  the  

same resea rch  cou ld  y ie ld  the  same resu l ts  i f  conducted  by 

d i f f e ren t  resea rche rs  o r  the  same resea rche r  repea ted ly .  So ,  

re l iab i l i t y  i s  ach ieved  i f  the  research  when  repea ted  cou ld  y ie ld  

the  same resu l t s .  Accord ing  to  Neuman  (2006 :196 ) ,  re l iab i l i t y  

means  dependab i l i t y  o r  cons is tency .  In  my s tudy  a  va r ie t y  o f  

techn iques  ( in te rv iews ,  non -pa r t ic ipan t  obse rva t ion  and  document  

s tud ies )  was  emp loyed  to  reco rd  my obse rva t ions  cons is ten t l y .  

Thus ,  the  use  o f  t r iangu la t ion  add ress ed  the  re l i ab i l i t y  o f  the  

f ind ings .    

 

To  check  whethe r  my f i nd ings  a re  cons is ten t  o r  re l iab le  the  

fo l lowing  re l i ab i l i t y  p rocedu res  se rve d  as  a  gu ide l ine  in  my s tudy ,  

as  s ta ted  by  G ibbs  (2007 ) ,  c i ted  in  Creswe l l  (2009 :190 ) :  

 

  Check ing  t ransc r ip t s  t o  make  su re  tha t  they  do  n o t  con ta in  

obv ious  m is takes  made du r ing  t ransc r ip t ion .  

  Mak ing  sure  tha t  the re  i s  no t  a  d r i f t  in  the  de f in i t ion  o f  

codes ,  a  sh i f t  in  the  mean ing  o f  the  codes  du r ing  the  p rocess  

o f  cod ing.  Th is  can  be  accomp l ished  by  cons tan t l y  compar ing  

da ta  w i th  the  codes and  the i r  de f in i t ions .  

 

3.9  V ALIDITY 

 

The  te rm  va l id i t y  re fe rs  to  the  ex ten t  to  wh ich  an  empi r ica l  

measure  adequate ly  re f lec ts  the  rea l  mean ing  o f  the  concept  

unde r  cons idera t ion  (Babb ie  &  Mouton  2010:122) .  Qua l i t a t i ve  

va l id i t y  means  tha t  the  resea rche r  ch ecks  fo r  the  accu racy  o f  the  

f ind ings  by  employ ing  ce r ta in  p rocedu res  (Creswe l l  2009 :190 ) .  

Va l id i t y  is  bas ica l l y  based  on  de te rm in ing  whe the r  the  f ind ings  a re  

accu ra te  f rom the  researche r ’ s  and  the  par t i c ipan t s ’  pe rspec t i ve .  
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There fo re ,  va l id i t y  re fe rs  to  t he  degree  to  wh ich  the  

in te rp re ta t ions  have  mutua l  mean ing  be tween  the  par t ic ipan ts  and  

the  resea rcher .  Neuman  (2006 :196 )  pos tu la tes  tha t  va l id i t y  means 

t ru th fu lness .  So ,  qua l i ta t i ve  resea rchers  a re  more  in te res ted  in  

au then t ic i t y  than  in  the  idea  o f  a  s in g le  ve rs ion  o f  t ru th .  The  

au tho r  f u r the r  exp la ins  tha t  au then t i c i t y  means  g iv ing fa i r ,  honest ,  

and  ba lanced  accoun t  o f  soc ia l  l i f e  f rom the  v iewpo in t  o f  someone  

who l i ves  i t  eve ry day.   

 

McMi l lan  &  Schumacher  (2010:330 )  sugges t  s t ra teg ies  tha t  

enhance  va l i d i t y .   In  my s tudy  the  fo l lowing  s t ra teg ies  were  

u t i l i sed  to  he igh ten  va l id i t y .  

 

  Pro longed and pers is tent  f ie ld  w ork:  Non-pa r t ic ipan t  

obse rva t ion ,  f ocus  g roup  in te rv iews  and  in -dep th  in te rv iews 

were  conducted  in  the  na tu ra l  se t t ings  o f  the  pa r t ic ipan ts  to  

re f lec t  l i ved  expe r ience .  The  leng thy  da ta  co l lec t ion  per iod  

ass is ts  the  resea rcher  to  deve lop  in -dep th  unde rs tand ing o f  

the  phenomenon under  s tudy.  The  more  the  researcher  

connec ts  w i th  the  pa r t i c ipan ts  in  the i r  na tu ra l  se t t ing,  the  more  

accu ra te  o r  va l id  w i l l  be  the  f ind ings .   

 

  Mult i -method s tra tegies:  Va r ious  da ta  co l lec t ion  methods 

were  emp loyed  to  a l low t r i angu la t ion  o f  da ta  across  inqu i ry  

techn iques.  D i f f eren t  s t ra teg ies  may y ie ld  d is t inc t  ins igh ts  

abou t  the  top ic  o f  in te res t  and  increase  the  t rus twor th iness  o f  

f ind ings .   

 

  Par t ic ipant  language  and verba t im accounts:  In te rv iews 

quest ions  were  ph rased  unequ ivoca l l y  to  pe rmi t  max ima l  

par t i c ipa t ion .  The  pa r t ic ipan ts ’  v iewpo in ts  were  exp ressed  in  

the i r  own  words .   
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  Low - in ference:  Conc re te ,  p rec ise  desc r ip t i ons  f rom f ie ld  no tes  

and  in te rv iew e labo ra t ions  a re  the  ha l lmarks  o f  qua l i ta t i ve  

research  and  the  p r inc ipa l  me thod  fo r  i den t i f y ing  pa t te rns  in  

the  da ta .  Th is  imp l ies  tha t  the  researche r  reco rds  p rec ise ,  

a lmos t  l i te ra l ,  and  de ta i led  desc r ip t ions  o f  peop le  a nd  

s i tua t ions .  The  resea rche r  cau t ious ly  emp loy s  te rms  tha t  a re  

unde rs tood  by  the  par t i c ipan ts .   

 

  Mechanica l l y recorded da ta:  I  u t i l i sed  a  tape  reco rde r  du r ing 

da ta  co l lec t ion .  So ,  s i tua t iona l  aspects  tha t  a f fec ted  the  da ta  

record  were  no ted  fo r  the  da ta  t o  be  usab le .          

 

3.10  SUMMARY  

 

Th is  chap te r  has  p rov ided  a  de ta i led  d iscuss ion  o f  qua l i ta t i ve  

research  des ign  and  me thodo logy  as  we l l  as  the  qua l i ta t i ve  

research  methodo logy  used  to  co l lec t  da ta  in  th is  s tudy  on  ways  

o f  manag ing  d isc ip l ine  in  secondar y  schoo ls .  The  da ta  co l lec t ion  

methods  inc luded  focus  group  in te rv iews ,  in -dep th  in te rv iews  and  

non -pa r t i c ipan t  obse rva t ion .  Da ta  ana lys is  p rocedures  were  a lso  

ou t l ined .   

 

The  nex t  chap te r  w i l l  p resen t  the  f ind ings  o f  the  resea rch  as  we l l  

as  da ta  ana lys is  and  in te rp re ta t ion .  
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CHAPTER FOUR 

 

 

4 .  F INDINGS OF THE EMPIRICAL RESE ARCH  

 

4.1  INTRODUCTION  

Chapte r  3  p rov ided  a  de ta i led  d iscuss ion  o f  qua l i ta t i ve  resea rch  

des ign  and  methodo logy .  

Th is  chap te r  d i scusses  the  f i nd ings  o f  the  resea rch  and  g ive s  a  

de ta i led  descr ip t ion  and  ana lys i s  o f  the  da ta  and  i t s  

i n te rp re ta t ion .  In  add i t ion ,  da ta  co l lec ted  th rough  in te rv iews  and  

non -pa r t i c ipan t  obse rva t ions  i s  d i scussed  comprehens ive ly .  I t  

shou ld  howeve r   be  no ted  tha t  the  ind iv idua l  and  focus  g roup  

in te rv iews  conduc te d  wi th  pa r t i c ipan ts  we re  co r robo ra ted  wi th  

non -pa r t i c ipan t  obse rva t ions  whereby  body language,  f ac ia l  

exp ress ion  and  tone  o f  vo ice  were  obse rved  and  reco rded  to  

ass is t  in  ana lys ing  the  verba l  da ta .  The respondents ’  responses 

are  p resen ted  in  i ta l i cs  to  ind ica te  tha t  i t  was  the i r  exac t  wo rds .  

The  d iscuss ion  w i l l  be  based  on  the  fo l lowing themes:   

 

4.2  RESPONDENTS’  PERCEPTIONS ON ALTERNATIVES TO 

CORPORAL PUNISHMENT  

 

4 .2 .1  Educators ’  percept ions on  a l ternat ives  to  corpora l  

punishment  

Acco rd ing  to  the  da ta  co l lec ted ,  edu ca to rs  d isp layed  d ive rse  

unde rs tand ing  o f  a l te rna t i ve  methods  to  co rpo ra l  pun ishment .  

Some educa to rs  a re  no t  aware  tha t  the re  a re  a l te rna t i ves  to  

corpora l  pun ishment  p rov ided  fo r  t hem to  emp loy .  Th is  is  

suppo r ted  by  Mato t i  (2010 :577 ) ,  who  ind ica tes  tha t  ed uca to rs  

con t inua l l y  lament  the  fac t  tha t  no  a l te rna t i ves  to  co rpo ra l  
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pun ishment  we re  pu t  in  p lace  by  the  Nat iona l  Depa r tmen t  o f  

Educa t ion .  They ind ica te  tha t  th is  is  due  to  m in ima l  and  spo rad ic  

t ra in ing  on  a l te rna t i ves  to  co rpo ra l  pun ishment  (Le  Roux 2005: 7 ) .  

Educa to r  3  in  Schoo l  A  agrees :  “ I  don ’ t  remember  see ing  the  

document  wh ich  ta lks  about  a l te rna t i ves  to  co rpo ra l  pun ishment ” .     

 

Educa to r  4  in  Schoo l  B  ind ica tes  tha t  a l t e rna t i ves  to  corpora l  

pun ishment  “a re  no t  we l l  de f ined  to  say  i f  the  ch i ld  has  don e  th is  

you  need  th is  t ype  o f  pun ishmen t ” .  Some educa to rs  ma in ta in  tha t  

these  a l te rna t i ves  m igh t  wo rk  o r  they  m igh t  no t  work ,  depend ing  

on  the  env i ronmen t  lea rne rs  f ind  themse lves  in .  Educa to r  6  in  

Schoo l  A  s ta tes :  “ I t  depends  w i th  the  env i ronment  a t  t imes ,  whe re  

the  schoo l  i s  s i tua ted  and  the  t ype  o f  lea rne rs  and  d isc ip l ine ;  fo r  

i ns tance  how  the  pa ren ts  ins t i l  d isc ip l ine  ou ts ide  the  schoo l ” .  

Educa to r  1  in  Schoo l  D  a lso  con f i rms  th i s :  “Somet imes  the  

a l te rna t i ves  do  work  and  somet imes  don ’ t  wo rk ;  i t  depends  o n  the  

t ype  o f  lea rne rs  and  k inds  o f  f r iends ” .  She  adds :  “We ’ve  go t  th ree  

t ypes  o f  l ea rne rs .  We ’ve  go t  l ea rne rs  who  a re  w i l l ing  to  be  

cor rec ted ;  l ea rne rs  who  a re  hab i tua l  and  ve ry  unru ly  l ea rne rs .  So ,  

they  work  somet imes  in  o ther  cases  bu t  i n  some o the r  cas es  they  

don ’ t  wo rk ” .  Some educa to rs  be l ieve  tha t  “ the  issue  o f  d isc ip l ine  

by  the  gove rnment  to  the  teache rs  i s  a  w i t ch -hun t ”  as  Educa to r  3  

in  Schoo l  B  h igh l igh ted .  

 

The  respondents ’  submiss ions  above  d isp lay  the  f rus t ra t ion  

educato rs  expe r ience  on  learner  d isc ip l ine  due  to  m in ima l  

t ra in ing.  I t  f o l lows  tha t  educa to rs  need  to  be  tho rough ly  t ra ined  on  

a l te rna t i ve  methods  to  co rpora l  pun ishment .  Educa to rs  a l so  need  

to  acqua in t  t hemse lves  w i th  gove rnmenta l  documents  on  d isc ip l ine  

such  as  the  manua l  “The  a l t e rna t i ves  to  corpora l  pun ishment ” .  

They  wou ld  then  be  conversan t  w i th  a l te rna t i ve  me thods  to  

corpora l  pun ishmen t  as  the  manua l  c lea r l y  ou t l ines  d i sc ip l i na ry  

measures  to  be  emp loyed  when dea l ing w i th  m isconduct .   
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4.2 .2  Princ ipa ls ’  percept ions on  a l ternat ives  to  corpo ra l  

punishment  

 

The  p r inc ipa ls  in te rv iewed  a lso  demonst ra ted  d iverse  knowledge  

and  unde rs tand ing  on  a l te rna t i ve  methods  to  co rpora l  pun ishment .  

Un l i ke  the  educa to rs  in te rv iewed  they  were  more  conve rsan t  w i th  

these  a l te rna t i ve  methods.  Acco rd ing  to  the  p r in c ipa ls  in te rv iewed 

some o f  the  a l te rna t i ve  methods to  co rpora l  pun ishment  a re  

e f fec t i ve  wh i le  some a re  no t .  Th is  was  exp la ined  by  P r inc ipa l  4  

who  commented  tha t ,  “methods l i ke  suspens ion  and  de ten t ion  

don ’ t  work  fo r  us ” .  P r inc ipa l  2  suggest ed  tha t  “a l te rna t i ves  to  

corpora l  pun ishmen t  a re  work ing  i f  c lose ly  mon i to red  and  i f  we  

work  co l lec t ive ly  as  the  s ta f f  and  cons is tency  a lso  ass is t . ”  The  

p r inc ipa l  shows  the  impor tance  o f  cons is tency  in  app ly ing  schoo l  

ru les  and  po l ic ies .   

 

P r inc ipa l  3  a rgued  tha t  in ten t io ns  o f  a l te rna t i ve  measures  a re  

good  bu t  the  p rob lem i s  tha t  the  manua l  “A l te rna t ives  to  co rpo ra l  

pun ishment ”  was  s imp ly  p resen ted  to  educa to rs  w i thou t  t ra in ing.  

P r inc ipa l  4  was a lso  d i scou raged  by  the  comp lex i t y  o f  t he  

imp lementa t ion  o f  these  measu res  as  h e  asse r ted  tha t  “ they  a re  

t ime  consuming ” .  The  respondent  a rgues  tha t  a l te rna t i ves  “don ’ t  

bea r  the  immed ia te  resu l ts ”  un l ike  co rpo ra l  pun ishment  “wh ich  

goes  ma in ly  f o r  behav iou r  change and  tha t  comes so le l y  where  

the  pa in  in f l i c ted  i s  a lmost  immed ia te  beca use you  fee l  i t ”  as 

Educa to r  1  in  Schoo l  B  con tends.  These  two  responden ts  a re  s t i l l  

i n  f avour  o f  the  use  o f  co rpo ra l  pun ishment  as  they a rgue  tha t  i t  

bea rs  immed ia te  resu l ts .  Acco rd ing  to  them the  a l te rna t i ves  a re  

less  e f fec t i ve .   

 

P r inc ipa l  4  fu r ther  com p la ined  about  educa to rs ’  a t t i tude  towards  

these  a l t e rna t i ves  and  he  a lso  be l ieves  “ou r  a t t i tude  as  B lacks  

towards  th is  type  o f  d isc ip l ine ,  i t  i s  ve ry  awkward .  In  case  o f  

Whi te  lea rne rs  they  a re  a l ready  d isc ip l ined  and  you  won ’ t  even  
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encounte r  such  p rob lems  tha t  we  a re  encounte r ing  a t  ou r  

schoo ls ” .  The  la t te r  respondent  in fe rs  tha t  a l t e rna t i ves  to  co rpo ra l  

pun ishment  a re  meant  f o r  W h i te  schoo ls  and  v ice  ve rsa .  I  

there fo re  conc lude  tha t  the  responden t  a lso  imp l ies  tha t  W h i te  

lea rne rs  a re  more  d isc ip l ined  than  B lack  lea rne rs .  Acco rd ing to  

what  I  have  lea rn t  the  a l te rna t i ves  to  co rpo ra l  pun ishment  a re  

meant  f o r  a l l  schoo ls  in  South  A f r ica .   

 

F rom the  da ta  co l lec ted  the re  was  a lso  an  emphas is  o n  t ra in ing  on  

a l te rna t i ves  to  co rpo ra l  pun ishment .  The  respondents  men t ioned  

tha t  some  a l te rna t i ves  a re  ine f fec t i ve .  They a lso  h igh l igh ted  the  

need  fo r  teamwork  and  cons is tency  in  app ly ing  ru les  and  po l i c ies  

w i th in  the  schoo l .  

 

 

4.3    DISCIPLINARY PROBLEMS IN SECONDARY SCHOOLS  

 

4 .3 .1  D isc ip l inary prob lems exper ienced by schools  

 

Through in te rv iews  and  obse rva t ion  I  have  lea rned  tha t  

d isc ip l ina ry  p rob lems  va ry  f rom schoo l  to  schoo l  bu t  some 

d isc ip l ina ry  p rob lems  a re  expe r ienced  by  a l l  schoo ls .  Th is  is  

suppo r ted  by  Masekoameng (2010 :13 ) ,  who a rgues  tha t  

d isc ip l ina ry  p rob lems  a re  a lmost  t he  same in  the  d i f f e ren t  

schoo ls ,  a l though the  in tens i t y  may d i f f e r  f rom schoo l  to  schoo l .  

The  resea rche r  f ur the r  asse r t s  tha t  th is  i s  the  reason  why au tho rs  

in  many par ts  o f  the  wor ld  keep  on  ment ion ing the  same t ypes  o f  

d isc ip l ina ry  p rob lems .  These  d isc i p l ina ry  p rob lems hamper  the  

smooth  runn ing  o f  schoo l s .  The  p rob lems  con t r ibu te  negat i ve ly  to  

e f fec t i ve  teach ing  and  lea rn ing;  and  th is  may lead  to  poo r  lea rne r  

pe r fo rmance.  Th is  i s  emphas ised  by  Mas i t sa  (2008 :234 ) ,  who 

dec la res  tha t  poor  d isc ip l ine  has  a  negat i ve  impact  on  lea rne rs ’  

academic  pe r fo rmance.  Consequen t l y ,  th is  is  tax ing ,  as  Educa to r  

1  in  Schoo l  C  s ta tes :  “ somet imes  we  a re  compe l led  to  leave  o the r  
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l ea rne rs  who need  ou r  ass is tance  and  concent ra te  on  learners  

wi th  d isc ip l ina ry  p rob lems” .  Th is  resea rch  has  revea led  tha t  

schoo ls  expe r ience  the  fo l lowing d isc ip l ina ry  p rob lems :  

 

4.3 .1 .1  Late  coming  

 

A l l  educa to rs  tha t  I  in te rv iewed  comp la ined  about  l a te  com ing.  

Educa to r  1  in  Schoo l  A  desc r ibed  la te  com ing  as  “ the  most  

obv ious  d isc ip l ina ry  p rob lem a t  schoo l ” .  Th is  in fo rmat ion  sugges ts  

the  poss ib i l i t y  tha t  th i s  m igh t  be  a  case  in  most  seconda ry  schoo ls  

in  t he  d is t r i c t .   

 

4.3 .1 .2  Absentee ism 

 

The  resea rch  has  revea led  tha t  absentee ism is  a  common 

occu r rence  in  mos t  seconda ry  schoo ls  in  t he  d is t r ic t .  Educa to r  6  

in  Schoo l  A  ment ioned  tha t  most  lea rne rs  f rom Grade  10 –12  a re  

absent  on  F r idays .   Educa to r  3  suppo r ted  th is  by  s ta t ing  tha t  “ I  

can  say  i s  commun i t y  va lues  as  educa to r  6  has  a l ready  sa id  tha t  

mos t  l ea rne rs  become absent  on  F r idays  espec ia l ly  boys  because  

when  someone  i s  dead  w i th in  the  commun i ty  they  have  to  p repa re  

the  g rave  o f  the  deceased ” .  I t  i s  pe rce ived  tha t  g i r l s  a re  a lso  

mos t l y  absent  on  F r idays  to  p repa re  food  fo r  the  boys  so  tha t  

when  they  come back  f rom the  g raveya rd  they  can  have  someth ing 

to  ea t .  Educa to r  1  in  Schoo l  D  a lso  s ta tes  tha t  “Somet imes  they  

don ’ t  come  to  schoo l  o r  t hey  come la te  fo r  they  were  supposed  to  

co l lec t  soc ia l  g ran t ” .  The  educa to rs  tha t  I  i n te rv iewed  

demonst ra ted  the  ex ten t  o f  the  se r iousness  o f  the  p rob lem o f  

absentee ism espec ia l l y  on  F r idays  and  on  soc ia l  g ran t  days .  

These  d isc ip l ina ry  p rob lems  have  a  negat i ve  e f fec t  on  lea rne r  

pe r fo rmance ,  as  lea rne rs  m iss  some o f  t he  c ruc ia l  lessons  a t  

schoo l .   
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4.3 .1 .3  Neglec t  of  academic  work  

The  resea rch  has  a lso  exposed  tha t  some  lea rne rs  a t  schoo l  

neg lec t  the i r  schoo l  wo rk .  Educa to r  3  in  Schoo l  A  s ta tes  “Learners  

do  no t  do  the i r  wo rk ” .  Educa to r  4  in  Schoo l  B  comp la ined  o f  

l ea rne rs  who  do  no t  subm i t  the  work  g i ven .  Schoo l s  C  and  D  a lso  

had  the  same p rob lems  o f  lea rne rs  no t  comple t ing  the i r  academic  

wo rk  and  fa i l ing to  submi t  the  g i ven  tasks .  Th is  resea rch  has  

shown lea rne rs ’  l ack  o f  commi tment  to  the i r  ( lea rners ’ )  work  wh ich  

leads  to  the  dys func t iona l i t y  o f  many ru ra l  seconda ry  schoo ls ,  

spec i f i ca l l y  in  th i s  d i s t r i c t .   

 

4.3 .1 .4  Possess ion o f  ce l l  phones  a t  school   

 

I  obse rved  tha t  lea rne rs  have  a  tendency  o f  b r ing ing  ce l l  phones 

to  schoo l .  The  educa to rs  comp la ined  about  lea rne rs  who 

de l ibe ra te l y  ca r ry  ce l l  phones  to  schoo l .  They ind ica ted  tha t  

l ea rne rs  p lay  mus ic  and  games  wi th  the  phones dur ing  schoo l  

hou rs .  Educa to r  2  s ta tes :  “They  a re  b r ing ing  ce l l  phones to  schoo l  

and  p lay ing  mus ic  w i th  the i r  ea rphones ” .  So ,  i t  i s  ev iden t  t ha t  

more  e f fo r t  i s  pu t  in to  the i r  ce l l  phones  ra the r  than  on  lea rn ing.  

Th is  may de f in i te l y  d is t rac t  the i r  concent ra t ion .  As  such ,  th is  

hampers  w i th  the  smoo th  runn ing  o f  the  schoo l  and  e f fec t i ve  

teach ing and  lea rn ing.   

 

4.3 .1 .5  I l lega l  substances  

 

One o f  the  ma jo r  cha l lenges  in  some schoo ls  i s  tha t  lea rne rs  b r ing 

d rugs  and  a lcoho l  to  schoo l .  Th is  is  suppo r ted  by  Leka laka la  

(2007 :77 ) ,  who ind ica tes  tha t  the  use  o f  d rugs  and  a lcoho l  in  

schoo ls  i s  one  o f  the  fac to rs  tha t  cause  misconduc t .  Educa to r  3  in  

Schoo l  B  ment ions :  “ I  remember  tha t  boy  who  came w i th  l iquo r  a t  

schoo l  and  was supposed  to  s tand  in  f ron t  o f  everyone  a t  the  

assemb ly  and  apo log ise  fo r  hav i ng  b rough t  l iquo r  a t  the  schoo l  
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premises ” .  Educa to r  1  in  Schoo l  D  repor ted  susp ic ion s  o f  d rug 

abuse  because  o f  these  lea rne rs ’  un ru l i ness .  Th is  i s  suppo r ted  by 

Mtswen i  (2008 :85 ) ,  who  ment ions  tha t  subs tance  abuse  by 

lea rne rs  dur ing  schoo l  hou rs  i s  ano ther  con t r ibu t ing  f ac to r  to  the  

gene ra l  l ack  o f  lea rne r  d i sc ip l ine .  So ,  t he re  is  a  need  to  cu rb  th e  

p rob lem o f  subs tance  abuse  a t  schoo ls  as  i t  con t r ibu tes  

s ign i f i can t l y  to  the  lack  o f  d i sc ip l ine  w i th in  the  schoo l .     

 

4.3 .1 .6  I l lega l  ob jec ts  

 

Th rough  th i s  resea rch  i t  was  revea led  tha t  some  lea rne rs  b r ing 

dangerous  weapons  to  schoo l .  Educa to r  3  in  Schoo l  C s ta tes :  

“Some learne rs  b r ing  i l lega l  ob jec ts  to  schoo l  e .g .  kn ives ” .  Mato t i  

(2010 :577 )  con f i rms  tha t  lea rners  b r ing  dange rous  weapons to  

schoo l ,  endanger ing  eve rybody ’ s  l i ves .  I n  such  a  s i tua t ion  i t  i s  

un l ike ly  f o r  e f fec t i ve  teach ing  and  lea rn ing to  take  p lace .  One o f  

the  goa ls  o f  d i sc ip l ine  a t  schoo l  i s  to  c rea te  an  env i ronment  

conduc ive  to  lea rn ing  and  teach ing ;  and  to  ensu re  the  sa fe ty  o f  

s ta f f  and  lea rners  (Joube r t ,  De  W aa l  &  Rossouw 2005:208) .  

Gaustad  (1991 :17 )  a f f i rms  tha t  the  sa fe ty  o f  l ea rne rs  and  s ta f f  

mus t  come f i rs t .  

 

4.3 .1 .7  Bunking  c lasses  

 

Educa to r  5  in  Schoo l  B  men t ions  tha t  bunk ing  c lasses  is  one  o f  

the  p rob lems  tha t  a f fec t  the i r  schoo l .  Educa to r  4  in  Schoo l  B  

h igh l igh ts  the  fac t  tha t  lea rne rs  do  bunk  c lasses  and  the  

impor tance  o f  teamwork  in  manag ing  d isc ip l ine :  “Some o f  the  

educato rs  w i l l  jus t  bypass  lea rne rs  s i t t ing  ou ts ide  bunk ing  

c lasses .  We a re  supposed  to  wo rk  toge the r  as  admin is t ra t ion  and  

educato rs ” .  Th i s  shows  a  lack  o f  teamwork  in  d isc ip l ine  

managemen t .  Teamwork  p lays  a  v i ta l  ro le  in  the  management  o f  

d isc ip l ine ;  a  lack  o f  teamwork  in  schoo ls  w i l l  lead  to  an  esca la t ion  

in  d isc ip l ina ry  p rob lems .  Th is  w i l l  in f luence  the  schoo l s ’  e f f i cacy .      
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4.3 .1 .8  Not adher ing  to  dress  codes  

 

Educa to r  2  in  Schoo l  B  says :  “Lea rne rs  a re  no t  ab id ing  to  d ress  

codes .  They  migh t  be  in  un i fo rm bu t  no t  d ressed  in  an  accep tab le  

way .  They do  no t  d ress  p roper l y  as  expec ted ” .  Th is  i s  suppo r ted  

by  Subb iah  (2004:65) ,  who  men t ions  tha t  lea rne rs  wea r  the i r  

un i fo rms  gene ra l ly  i n  a  very  d is respect fu l  manner .  These  lea rne rs  

d isp lay  d i s respect  f o r  au tho r i t y  w i th in  the  schoo l  wh ich  may ru in  

the  repu ta t ion  o f  the  schoo l .     

 

4.3 .1 .9  Bul ly ing  

Bu l l y ing  is  one  o f  the  ma jo r  p rob lems  tha t  a f fec t  mos t  schoo ls  in  

Sou th  A f r ica .  Acco rd ing  to  Bea r ,  Cava l ie r  and  Mann ing  (2005:42 ) ,  

bu l l y ing  is  an  i ssue  tha t  has  ga ined  g rea t  a t ten t ion  among the  

med ia ,  educa to rs  and  leg is la tu res .  Bu l l y ing  is  a  se r ious  p rob lem,  

espec ia l l y  because  v i c t ims  o f  bu l l y ing  a re  a t  h igh  r isk  o f  

expe r ienc ing  academic ,  emot iona l ,  soc ia l ,  and  behav iou ra l  

d i f f i cu l t i es  (E l l ias  &  Z ins  2004  as  c i ted  in  Bear ,  Cava l ie r  &  

Mann ing  2005:42) .  Educa to r  3  in  Schoo l  C s ta tes  tha t  some 

lea rne rs  in  the  schoo l  have  a  tendency  o f  bu l l y ing  o ther  lea rne rs .   

Th is  behav iour  shou ld  be  d iscou raged  as  i t  a f fec ts  e f fec t i ve  

teach ing  and  lea rn ing ,  and  th is  w i l l  beyond  doub t  impac t  

nega t i ve ly  on  lea rne r  per fo rmance  wi th in  the  schoo l .   

  

4.3 .1 .10  Teenage  pregnancy  

 

Educa to rs  a re  rea l l y  f rus t ra ted  by the  i ssue  o f  p regnan t  teenage 

lea rne rs  a t  schoo l .  Th is  is  emphas ised  by  one  o f  the  pa r t ic ipan ts  

in  Lekganyane (2011 :45 )  who  comments  as  fo l lows:  “Eve ry  yea r  a t  

th i s  schoo l  we  have  about  10  to  15  teenage  g i r l s  who  fa l l  

pregnant .  Th is  rea l ly  f rus t ra tes  us  as  educa to rs ” .  Educa to r  4  in  

Schoo l  B  sugges ts :  “ I  don ’ t  mind  how  many  p regnan t  g i r l s  a re  

there  a t  schoo l  bu t  why  can ’ t  we  t rans fe r  them to  ano the r  schoo l  
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ra the r  than  be ing  in  the  same schoo l ” .  He  adds:  “ I  hea rd  tha t  in  

one  schoo l  in  th is  p rov ince  the re  were  f i f t y  lea rne rs  who  were  

p regnant .  The  f i r s t  one  became pregnant  and  no th ing  happened ,  

the  second  one ,  the  th i rd  one  and  now  they  became f i f t y .  Now 

when  the  educa to r  i s  teach ing  they  a re  jus t  yawn ing .  I t  i s  a  b ig  

prob lem you  know” .  Educa to r  2  in  Schoo l  B  suppo r ts  the  p rev ious  

respondent  by  s ta t ing :  “Why can ’ t  they  have  the i r  own  co l lege  so  

tha t  any  g i r l  who i s  p regnant  can  be  t rans fe r red  to  the  co l lege ” .  

Educa to r  1  in  Schoo l  D  concu rs :  “We a lso  have  a  h igh  ra te  o f  

teenage  p regnancy ” .  I t  i s  appa ren t  tha t  most  l earne rs  do  no t  

p ro tec t  themse lves  aga ins t  sexua l l y  t ransm i t ted  d iseases.  The  

igno rance  d isp layed  by  these  lea rne rs  is  tax ing  and  d i s t ress ing ,  

espec ia l l y  f o r  educa to rs ,  because  they  a re  expected  to  be  ben ign  

and  suppo r t i ve  towards  such  lea rne rs .  The  s i tua t ion  causes 

ine f fec t i veness  w i th in  the  sc hoo l .    

 

4.3 .1 .11  Insolence  

 

The  research  shows  tha t  the re  i s  a  dec l ine  o f  respec t  f o r  

educa to rs  in  South  A f r i can  schoo ls .  Mato t i  (2010 :577 )  con f i rms 

tha t  lea rne rs  do  no t  respec t  educa to rs .  Fu r thermore ,  educa to rs  in  

Sou th  A f r ica  a re  gene ra l l y  unhappy,  demora l i sed  a nd  exhausted  

(Naong 2007:291 ) .  The  s i tua t ion  is  rea l l y  f rus t ra t ing ;  Educa to r  3  

in  Schoo l  A  ind ica tes  tha t  some  lea rne rs  compare  the i r  

(educa to rs ’ )  ach ievements  w i th  those  o f  the i r  paren ts  ( lea rne rs)  

and  then  th i s  becomes  a  s tepp ing  s tone  fo r  d is respec t ing  them.  

Educa to r  4  in  Schoo l  B  laments :  “One  day  the re  was a  g i r l ;  I  sa id  

to  he r  can  you  p lease  sweep  th is  c lass room? She  sa id ,  “No !  I  

can ’ t  sweep,  because  I ’m  no t  even  do ing  i t  a t  home.  I  don ’ t  do  the  

sweep ing  a t  home.  How can  I  come  and  sweep  the  c lass room ? ”  

Educa to r  2  in  Schoo l  B  a lso  adds :  “There  was  the  o ther  one  who 

re fused  to  sweep and  I  sa id  i f  you  do  no t  want  to  sweep  p lease  

don ’ t  come  in ! ,   I ’m so r ry ,   you ’ re  go ing  to  wa i t  ou ts ide  a t  the  

w indow  and  a t tend  th rough  the  w indow.  I  don ’ t  say  you  must  no t  
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at tend  bu t  a t tend  f rom the  w indow” .  These  inc iden ts  demons t ra te  

the  f rus t ra t ions  educa to rs  a re  exper ienc ing  in  the i r  va r ious  

schoo ls .  Such  inc iden ts  demora l i se  educa to rs ,  and  may lead  to  

ine f fec t i ve  teach ing  and  lea rn ing i f  no t  app ropr ia te l y  addressed .    

 

4.4  CAUSES OF INEFFECTIVE DISCIPLIN E IN  SECONDARY 

SCHOOLS 

 

4 .4 .1  Uns ystemat ic  abo l i t ion  o f  corpora l  punishment  

 

In  1996  Sou th  A f r ica  passed  leg is la t ion  tha t  ou t lawed  corpora l  

pun ishment  in  a l l  Sou th  A f r i can  schoo ls  (Depar tment  o f  Educa t ion  

2000 :5 ) .  The  South  A f r ica n  Schoo ls  Ac t  (SASA ,  84  o f  1996 :  s .10 )  

s ta tes  tha t :  (1 )  “no  pe rson  may adm in is te r  co rpo ra l  pun ishment  a t  

a  schoo l  to  a  lea rne r ;  (2 )  any  pe rson  who  con t ravenes subsec t ion  

1  i s  gu i l t y  o f  an  o f fence  and  l iab le  on  conv ic t ion  to  a  sen tence  

wh ich  cou ld  be  impose d  fo r  assau l t ” .  The re fo re ,  educa to rs  were  

expec ted  to  f ind  a l te rna t i ve  methods  to  manage and  ma in ta in  

d isc ip l ine  in  schoo ls .  Th is  led  to  the  in t roduc t ion  o f  the  manua l  

“Al te rna t i ves  to  Co rpo ra l  Pun ishment ”  in  2000  (Depar tmen t  o f  

Educat ion ) .  The  manua l  was  in tended  to  se rve  as  a  gu ide l ine  fo r  

educa to rs  on  a l te rna t i ve  methods o f  d i sc ip l ine .   

 

Th is  resea rch  shows  tha t  the  abo l i t ion  o f  co rpo ra l  pun ishment  was 

haphaza rd ly  done.  Educa to r  3  in  Schoo l  B  a rgues :  “ In  as  fa r  as  

the  i ssue  o f  d i sc ip l ine  i s  conce rned  in  schoo ls ;  eh… you know,  the  

i ssue  o f  co rpora l  pun ishment  even  though  somet imes  somewhere  

i t  was  ha rsh  bu t  i t  had  been  abo l ished  be fo re  the  gove rnment  

made  a  tho rough resea rch  about  what  mus t  be  done  to  c rea te  

tha t ” .   Educa to r  2  in  Schoo l  B  a lso  ind ica tes  th a t  the  abo l i t ion  o f  

co rpora l  pun ishmen t  w i thou t  pu t t ing  a l te rna t i ve  ways  in  p lace  i s  

one  o f  the  con t r ibu t ing  fac to rs  t o  d isc ip l ina ry  p rob lems .  Educa to r  

3  in  Schoo l  B  adds :  “A f te r  the  gove rnment  has  pu t  t he  law,  

abo l ish ing  corpora l  pun ishment ,  t he re ’s  no th i ng  they  d id  to  t r y  to  
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he lp  the  schoo ls  to  come up  w i th  what  they  shou ld  do  in  o rde r  to  

pun ish  lea rne rs .  They  le f t  tha t  i ssue  in  t he  hands  o f  the  schoo ls  to  

an  ex ten t  tha t  i t  i s  d i f f i cu l t .  They  a re  the  ones who  abo l i shed  

corpora l  pun ishmen t  they  shou ld  have  a lso  been  the  ones  who 

mus t  come  up  w i th  the  mechan ism to  dea l  w i th  tha t  one ,  

someth ing  tha t  must  rep lace  tha t .  And  they  fea r  to  es tab l ish  the  

common  eh… sys tem o r  me thod  fo r  pun ishment ,  because  they  do  

no t  want  to  be  respons ib le ” .   

 

These  respondents  a rg ue  tha t  a t  l eas t  common  ways o f  manag ing 

d isc ip l ine  shou ld  be  es tab l ished ;  as  Educa to r  4  in  Schoo l  B  

h igh l igh ts :  “They  a lways  say  use  the  a l te rna t ives  means;  don ’ t  use  

corpora l  pun ishmen t .  Tha t ’s  t he  s ta tement  t hey  use ,  they  neve r  

came up  and  say  do  ABC”.  Thorough  t ra in ing on  a l te rna t i ves  to  

corpora l  pun ishmen t  w i l l  su re ly  ove rcome a l l  the  m ispe rcep t ions  

demonst ra ted  by  some o f  the  respondents  w i th in  th i s  s tudy .  Th is  

s tudy  has  revea led  tha t  t he  government  was  un jus t  to  educa to rs  

by  ou t lawing  corpo ra l  pun ish ment  w i thou t  pu t t ing in  p lace  a  

sys temat ic  p lan  on  how to  con t ro l  m isconduct  a t  schoo ls .   

 

4.4 .2   Insuff ic ient  formal  t ra in ing  

 

The  Depar tment  o f  Educa t ion  shou ld  have  ensured  tha t  t ra in ing 

was  execu ted  on  a l te rna t i ves  to  corpora l  pun ishmen t  a f te r  i t s  

abo l i t ion .  Acco rd ing  to  Le  Roux (2005 :7 ) ,  the  gove rnment  shou ld  

p lay  a  more  p roac t i ve  ro le  in  o rgan is ing  in fo rmat ion  sess ions  w i th  

educa to rs  and  p r inc ipa ls  on  a l te rna t i ve  fo rms  o f  d isc ip l ine .  Th is  

research  has  ind ica ted  tha t  there  was  m in ima l  t ra in ing on  th i s  

i ssue  and  in  some cases  the re  was  none .  Th is  sugges ts  tha t  

educa to rs  we re  no t  equ ipped  wi th  a l te rna t i ve  me thods  to  co rpo ra l  

pun ishment  a f te r  i t s  abo l i t ion .  Accord ing  to  Le  Roux (2005 :7 ) ,  one  

o f  the  ma in  con t r ibu t ing  fac to rs  towards  d isc ip l ina ry  p rob lems  in  

schoo ls  i s  tha t  educa to rs  we re  no t  equ ipped  wi th  a l te rna t i ve  

methods  to  corpo ra l  pun ishmen t  even  a f te r  1996  when  co rpo ra l  



 

104 
 

pun ishment  in  schoo ls  was  abo l ished .  S ta r  (2006 :1 )  a lso  

ma in ta ins  tha t  no t  enough  has  been done  to  t ra in  educa to rs  in  t he  

a l te rna t i ve  metho ds  o f  d isc ip l ine  in t roduced  by  the  Depar tmen t  o f  

Educa t ion .  Soneson  (2005:19 )  a f f i rms  tha t  a  la rge  number  o f  

educa to rs  have  no t  been  reached  by  the  t ra in ing  on  a l te rna t i ves  to  

corpora l  pun ishmen t  and  they  a re  no t  equ ipped  wi th  sk i l l s  to  

manage  d isc ip l ine  i n  the  c lass room th rough  non -v io len t  means . 

Consequent l y  schoo ls  a re  a lso  expe r ienc ing  increas ing  inc iden ts  

o f  i l l -d i sc ip l ine  and  unce r ta in t y  about  wh ich  d isc ip l ina ry  measu res  

to  use  to  ma in ta in  d isc ip l ine  (Mas i t sa  2008:236 )  due  to  m in ima l  

and  sporad ic  t ra i n ing  on  a l te rna t i ves  to  co rpora l  pun ishment  (Le  

Roux 2005 :7 ) .   

 

In  th is  resea rch  a lmost  a l l  responden ts  d id  no t  rece ive  t ra in ing  on  

a l te rna t i ves  to  co rpo ra l  pun ishment .  Educa to r  3  in  Schoo l  A  

ind ica tes :  “We were  jus t  to ld  tha t  we  shou ld  do  away w i th  co rpo r a l  

pun ishment ” .  Educa to r  4  in  Schoo l  A  adds :  “We a lso  hea rd  about  

tha t  f rom the  med ia ” .  Educa to r  5  in  Schoo l  A  adds :  “We a lso  

became aware  o f  these  a l te rna t i ves  th rough  ou r  s tud ies ” .  

Educa to rs  1  and  2  in  Schoo l  B  ind ica ted  tha t  they  learn t  abou t  

d isc ip l ine  in  the  co l lege  bu t  they  d id  no t  suggest  what  one  shou ld  

do  when the  lea rne r  t ransgresses .      

 

In  Schoo l  C on ly  one  educa to r  rece ived  t ra in ing  fo r  th ree  days  

(Educa to r  5 ) .  Educa to r  4  in  Schoo l  C hea rd  about  these  

a l te rna t i ves  a t  the  co l lege .  A l l  educa to rs  in  Schoo l  D  ind ica ted  

tha t  they  were  no t  t ra ined  on  a l te rna t i ves  to  corpora l  pun ishment .  

Educa to r  1  a f f i rms :  “The  in fo rma t ion  was  g iven  to  us  in  a  c i rcu la r  

fo rm” .  The  issue  o f  a l te rna t i ve  methods  to  corpora l  pun ishment  

was  no t  we l l  commun ica ted  to  educa to rs ;  i t  was  jus t  imposed  

wi thou t  tho rough  research  and  t ra in ing.  
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4.4 .3  Lack o f  parenta l  invo lvement  

 

Koen ig  (2008:2 )  ind ica tes  tha t  lack  o f  pa ren ta l  i nvo lvement  and  

suppo r t  in  and  fo r  the  schoo ls  is  one  o f  the  ma in  causes o f  

m isbehav iou rs  in  schoo ls .  Th is  rese a rch  has  revea led  tha t  most  

pa ren ts  do  no t  suppo r t  educa to rs  on  the  issue  o f  d isc ip l ine .  

Educa to r  5  in  Schoo l  A  says :  “Mos t  paren ts  on ly  come to  schoo l  

when  they  want  to  comp la in  about  someth ing  o r  when  they  have  a  

prob lem w i th  the  teache r ” .  Educa to r  1  in  Schoo l  A  a lso  adds :  

“Yeah ,  s t i l l  on  the  ve ry  same quest ion ,  ma jo r i t y  o f  pa ren ts  do  no t  

show  in te res t  on  the i r  ch i ld ren ’s  educa t ion .  Most  o f  t hem do  no t  

at tend  mee t ings  un less  they  a re  compe l led  to ;  by  dea l ing  w i th  

them ind iv idua l l y .  So ,  i t  becomes  d i f f i cu l t  fo r  the  schoo l  because  

when  se r ious  issues  a re  d iscussed  in  the  meet ings  you  w i l l  f ind  

tha t  most  pa ren ts  a re  no t  the re .  On  top  o f  t ha t  come  Janua ry ,  

tha t ’s  whe re  now  pa ren ts  a re  go ing  to  come to  compla in  to  

educa to rs  on  the i r  ch i ld ren ’s  resu l ts  whe reas  t here  was  no  

suppo r t  by  pa ren ts  du r ing  the  yea r ” .   Educato r  5  in  Schoo l  D 

sha res  the  same sen t iments :  “They on ly  come a t  the  beg inn ing  o f  

the  yea r  when  they  rea l i se  tha t  the i r  ch i ld ren  have  fa i led  and  

dur ing  the  yea r  they  were  no t  in te res ted ” .  

 

P r inc ipa l  4  a lso  commented  on  the  lack  o f  pa ren ta l  i nvo lvement  i n  

l ea rne r  d isc ip l ine :  “They  on ly  come when  the  lea rne r  has  done 

someth ing  ser ious  where  the  schoo l  i s  compe l led  to  send  the  

leane r  back  home to  co l l ec t  the  pa ren t .  Tha t  i s  why  paren ts  a re  

usua l l y  coming  b ut  i t  doesn ’ t  necessa r i l y  mean tha t  pa ren ts  a re  

a lways  ava i lab le .  They  don ’ t  p lay  an  uppe r  ro le .  And  tha t  i s  why 

when  we  ta l k  abou t  i l l -d i sc ip l ine ,  i t  emana tes  f rom pa ren ts  no t  

push ing  f rom the i r  s ide .  I t  i s  f rom tha t  background  where  paren ts  

a re  no t  he lp ing  because  lea rne rs  come f rom the i r  background ” .   

Educa to r  5  in  Schoo l  D a f f i rms :  “Yes ,  on ly  a  few  shows  in te res t .  

Mos t  o f  the  paren ts  a re  no t  in te res ted  in  the i r  ch i ld ren ’s  educa t ion  

and  we l fa re .  Maybe  i s  because  some o f  them work  away  f rom the i r  
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homes  and  they  on ly  come a t  the  end  o f  the  mon th .  Some o f  the  

paren ts  jus t  s tay  away.  Some don ’ t  even  come when  they  a re  

ca l led .  Some o f  them come bu t  mos t  o f  them don ’ t  show  up ” .  The  

research  has  revea led  tha t  paren ts  who  a re  ava i lab le  d i s tance  

themse lves  f rom th e  educa t ion  o f  the i r  ch i ld ren ,  espec ia l l y  in  

secondary  schoo ls .  Educa to r  1  in  Schoo l  C  agrees :  “Most  o f  the  

pa ren ts  don ’ t  respond  and  what  su rp r ises  me  i s  tha t  we ’ve  go t  a  

pr imary  schoo l  nea rby  and  when  they  a re  ca l led  they  respond  bu t  

when  we ca l l  them so me don ’ t  respond ” .  Th is  shows  tha t  paren ts  

a re  re luc tan t  to  pa r t ic ipa te  in  the  educa t ion  o f  the i r  ch i l d ren .  The  

more  paren ts  d is tance  themse lves  f rom the i r  ch i ld ren ’s  educa t ion ,  

the  more  th is  w i l l  resu l t  in  an  esca la t ion  o f  m isconduc t  in  schoo ls .  

The re fo re ,  e f fec t ive  teach ing and  lea rn ing w i l l  be  hampered .    

  

4.4 .4  Socie ta l  problems  

Th is  resea rch  has  revea led  tha t  the  p rob lem o f  d isc ip l ine  i s  a  

soc ie ta l  p rob lem.  P r inc ipa l  3  a rgues :  “You  see  d isc ip l ine  is  no t  

conf ined  to  a  schoo l ,  i s  a  soc ie ta l  p rob lem.  You  w i l l  f ind  tha t  most  

o f  t hese  i l l -behaved lea rne rs  a re  coming  f rom broken  fami l ies ;  

v io len t  fami l i es  o r  they  a re  coming  f rom ch i ld -headed fami l ies .  So ,  

they  lack  pa ren ta l  gu idance .  So ,  I  t h ink  i f  we  can  add ress  th is  

soc ie ta l  p rob lem tha t  ch i l d ren  a re  le f t  a lone  to  th ink  fo r  

themse lves ,  i f  we  can  add ress  tha t  in  the  soc ie ty ,  I  t h ink  th is  

p rob lem can  be  min ima l  i f  no t  e rad ica ted .  Because  a  ch i ld  i s  a  

ch i ld  and  so ,  i f  a  ch i ld  i s  le f t  t o  tend  h im/he rse l f  i t  w i l l  be  d i f f i cu l t  

fo r  tha t  ch i ld  to  be  taugh t  on  how  to  beha ve .  In  my  op in ion  I  th ink  

we need  pa ren ta l  invo lvemen t ,  we  need  to  he lp  the  soc ie t y  to  

ensu re  tha t  eve ry  ch i l d  has  an  e lde r  to  t ake  ca re  o f .  They  must  

no t  be  a lone .  There  shou ld  a lways  be  gu idance ” .   

Educa to r  5  in  Schoo l  D  agrees :  “You  a lso  f ind  tha t  the re  a re  

fami l ies  wh ich  a re  headed by  these  lea rne rs .  The  pa ren ts  work  fa r  

f rom the i r  homes o r  e i t her  dead.  So ,  in  tha t  case  fami l ies  a re  

headed  by  these  lea rne rs ” .  Educa to r  5  in  Schoo l  A  adds :   “Most  
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l ea rne rs  come f rom fami l ies  whe re  there  a re  no  pa ren ts  beca use  

a t  t imes  when  pa ren ts  a re  ca l led  you  w i l l  f ind  tha t  ch i l d ren  a re  on  

the i r  own,  the  paren ts  a re  no t  the re  maybe  because  o f  wo rk .   So ,  

th i s  c rea tes  a  p rob lem” .  Th is  suggests  tha t  the re  is  l ack  o f  

supe rv is ion  a t  home.  Educa to r  1  in  Schoo l  B  a lso  sugges ts :  “The  

env i ronment  i s  no t  conduc ive ,  the  commun i t y  i s  con t r ibu t ing ,  jus t  

imag ine  a lcoho l  be ing  so ld  to  young  ch i ld ren .  These  lea rne rs  

somet imes copy  the  behav iou r  f rom the  adu l t s ” .  

 

4.4 .5  Evading responsibi l i ty  

The  pa ren ts  have  a  tendency  o f  sh i f t ing  the i r  ro le  o f  ins t i l l ing  

good  mora ls  in to  the i r  ch i ld ren  on to  the  educa to rs  and  th i s  causes 

p rob lems  to  the  educa to rs  as  they  need  pa ren ta l  suppo r t  in  

dea l ing  w i th  d i sc ip l ina ry  p rob lems  (Ndaman i  2008:177 ) .  P r inc ipa l  

1  comments :  “Honest ly  speak ing  they  s t i l l  wan t  us  t o  reso lve  

these  p rob lems  on  ou r  own bu t  the  ass is tance  tha t  they  g ive  us  is  

when  they  a re  inv i ted  they  a re  w i l l ing  to  come and  they  rea l ly  

l i s ten  to  what  you  a re  say ing ,  and  we le t  them ta lk  to  the i r  

ch i ld ren  in  ou r  p resence ” .  Educa to r  3  in  Schoo l  C a lso  a grees :  

“They  expect  you  to  do  eve ry th ing  even  when  they  a re  ca l led  to  

schoo l  to  d iscuss  an  i ssue  on  the i r  ch i ld ren .  They  jus t  l i s ten  to  

what  you  a re  say ing ” .   

 

Th is  shows  tha t  some  o f  these  paren ts  a re  a f ra id  o f  the i r  ch i ld ren  

as  Educa to r  1  in  Schoo l  A  ind ica tes :  “Pa ren ts  a re  a lso  a f ra id  o f  

the i r  k ids .  Even  i f  you  can  d isc ip l ine  a  ch i ld  he re  a t  schoo l  when 

the  pa ren t  comes he /she  w i l l  be  in  f avou r  o f  the  learne r  because  

she /he  is  a f ra id  o f  h im/her .  Fo r  example  the re  was  an  educa to r  

who  took  the  cap  f rom the  lea rne r .  When the  pa ren t  came,  ins tead  

of  he lp ing  the  educa to r  she  to ld  h im how expens ive  the  cap  i s ” .  

 

Acco rd ing  to  Joube r t  and  B ray  (2007:82 ) ,  the  u l t imate  

respons ib i l i t y  f o r  l ea rne rs ’  behav iou r  res ts  w i th  the i r  pa ren ts  o r  
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l ega l  gua rd ians .  They fu r the r  ind ica te  tha t  pa ren ts  shou ld  suppo r t  

the  schoo l  and  d i rec t  the i r  ch i ld ren  to  ab ide  by  a l l  schoo l  ru les  

and  regu la t ions  and  a lso  to  accep t  respons ib i l i t y  f o r  any 

m isconduct  on  the i r  pa r t .  Educa to rs  and  pa ren ts  shou ld  suppo r t  

each  o the r  in  d i sc ip l ine  managem en t  to  a l low e f fec t i ve  teach ing 

and  lea rn ing.  Th is  is  suppo r ted  by  Ndaman i  (2008 :182 ) ,  who 

s t ipu la tes  tha t  when  the  paren ts  and  educa to rs  wo rk  toge the r ,  

they  can  p roduce  more  e f fec t ive  changes  in  t he  lea rne rs '  

behav iou r  than  when  e i the r  pa r t y  i s  g rapp l ing  w i th  the  p rob lem 

a lone .  

 

Acco rd ing  to  Educa to r  3  in  Schoo l  B  the  gove rnment  a l so  

con t r ibu tes  on  the  issue  o f  i l l -d isc ip l ine  in  schoo ls :  “They  jus t  

want  to  be  the re  and  po in t  a t t i tud ina l  f ingers  a t  educa to rs  who  a re  

a t  schoo l  and  who  a re  rea l ly  expe r ienc ing  th is  p red icament .  What  

they  d id  is  t he  theory .  And  the  p rac t ica l  pa r t  o f  tha t  i s  ve ry  

d i f f i cu l t .  My  comment  fo r  th i s  neh…,  eh… up  un t i l  the  gove rnmen t  

becomes  se r ious  abou t  t he  educa t ion  o f  ou r  lea rne rs  (x2  to  s t ress  

the  po in t )  we  a re  go ing  nowhere .  E h…  the  manner  in  wh ich  the  

gove rnment  i s  hand l ing  educa t ion  i n  the  coun t ry  doesn ’ t  show  any  

ser iousness .  We mus t  be  hones t  w i th  tha t  because  eh . . .  you  know;  

we can  on ly  succeed  as  a  coun t ry  i f  we  inves t  more  in  educa t ion .  

Inves t ing  more  in  educa t ion  must  go  ha nd  in  hand w i th  d isc ip l ine .  

We can  inves t  money  bu t  i f  t he re  i s  no  d isc ip l ine  then  no th ing  w i l l  

happen.  And  then  second ly ,  the  s i tua t ion  in  the  ma jo r i t y  o f  ou r  

schoo ls  in  the  coun t ry ,  the  s i tua t ion  in  gene ra l  i s  no t  conduc ive  

fo r  educa t ion  to  take  p lace ,  t hat ’s  t he  bo t tom l i ne ,  i s  no t  

conduc ive  a t  a l l  fo r  educa t ion  to  take  p lace ,  the  s i t ua t ion  in  

gene ra l .  And  i t  i s  the  respons ib i l i t y  o f  gove rnment  t o  see  to  i t  tha t  

i t  i s  conduc ive ” .  

 

Educa to r  3  in  Schoo l  B  fu r the r  a rgues :  “The  unde r ly ing  func t ion  o f  

the  gove rnment  in  wha tever  coun t ry  i s  to  leg is la te  leg is la t ion  and  

leg is la t ions  must  be  leg is la ted  in fo rmed  by  wha t  i s  happen ing  ou t  
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the re .  We do  have  a  p rob lem o f  i l l -d isc ip l ine  bu t  gove rnment  

doesn ’ t  come  up  w i th  the  leg is la t ion  to  con t ro l  tha t ,  you  see? 

Leg is la t ion  a lways  comes  to  the  fo re  a f te r  we  have  exper ienced  

the  p rob lem in  the  commun i ty  i n  o rde r  t o  t ry  to  con t ro l  tha t .  Bu t  

why  th is  i s  long  s ince  we ’ve  been ta l k ing  about  i t  bu t  no th ing  i s  

done  up  to  now?  And  obv ious ly ,  somehow somewhere  the  

gove rnment  is  no t  rea l ly  exe rc i s ing  i t s  power .  They  exe rc i se  

power  whe re  they  want  to  serve  the i r  own  in te res t  bu t  no t  t he  

in te res t  o f  the  commun i ty  a t  la rge .  And  w i th  the  issue  o f  educa t ion  

I ’m te l l ing  you ,  they  a re  d ragg ing  the  count ry  down  the  d ra in  and  

we a re  the  ones to  su f fe r ” .    

 

4.4 .6  Underperforming learners  

 

The  resea rch  demonst ra tes  tha t  mos t  learners  w i th  d i sc ip l ina ry  

p rob lems  a re  unde rpe r fo rm ing.  Educa to r  5  in  Schoo l  A  be l ieves  

tha t  they  pe r fo rm bad ly  due  to  soc ia l  p rob lems.  Educa to r  2  in  

Schoo l  A  adds :  “Some unde rpe r fo rm because  they  a re  no t  co -

opera t i ve ” .  Educa to r  1  in  Schoo l  B  a rgues :  “They a re  d is rup t i ve  

and  do  no t  concent ra te  in  c lass ” .  Educa to r  4  in  Schoo l  C  ind ica tes  

tha t  most  o f  these  lea rne rs  “ repea t  the  quest ions  ins tead  o f  

answer ing  them”.  Educa to r  5  in  Schoo l  D  concu rs :  “Mos t  o f  the  

l ea rne rs  a re  no t  we l l  p repa red  fo r  seconda ry  educa t ion ;  you  w i l l  

f ind  tha t  some  o f  them won ’ t  even  w r i te  no r  read  so  they  become 

bored .  The  leve l  o f  the i r  IQ  ( In te l l igence  Quot ien t )  i s  tha t  o f  

p r imary  schoo l .  You  w i l l  a l so  f i nd  tha t  t hese  lea rne rs  a re  pushed 

to  the  nex t  g rade  even  i f  they  don ’ t  cope  because  the  po l icy  says  

they  must  go  w i th  the i r  age  coho r t ” .   

 

Th is  resea rch  suggests  tha t  mos t  o f  the  i l l -d isc ip l ined  learne rs  a re  

those  who  unde rpe r fo rm  academica l l y .  Educa to r  4  in  Schoo l  B  

ind ica tes :  “They  pe r fo rm poo r l y !  Most  o f  them a re  poo r ! ”  Educa to r  

4  in  Schoo l  D  agrees :  “They  rea l l y  pe r fo rm be low  par .  They  don ’ t  

pe r fo rm as  expec ted ” .   Educa to r  5  in  Schoo l  D adds :  “They  
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per fo rm d isma l l y  and  don ’ t  ca re .  They don ’ t  see  the  nee d  to  be  

educated ” .  I t  i s  ev iden t  tha t  th is  t ype  o f  lea rner  do es  no t  even  see  

the  impor tance  o f  educa t ion  and  th i s  m igh t  be  due  to  “ lack  o f  

fu tu re  o r ien ta t ion”  as  Educa to r  1  in  Schoo l  A  h igh l igh ts .  Educa to r  

5  in  Schoo l  B  ind ica tes :  “They  p lay  a  lo t ” .  Due to  the  fac t  tha t  

they  become bo red  they  a lso  “d i s rup t  o thers ”  as  Educa to r  1  in  

Schoo l  C  ind ica tes .  Th is  resea rch  revea led  tha t  unde rpe r fo rm ing 

lea rne rs  a re  d i s rup t i ve  and  de l ibera te l y  d i s tu rb  o the r  lea rne rs  in  

c lass ,  so  th is  may hamper  e f fec t i ve  teach ing and  lea rn ing.    

 

4.4 .7  Outw eighing o f  r ights   

Maphosa  and  Shumba  (2010:397 )  s ta te  tha t  the  th rus t  on  

ch i ld ren ’s  r i gh ts  and  subsequen t  bann ing  o f  co rpora l  pun ishment  

has ushe red  in  an  e ra  o f  l i cen t iousness  in  lea rne rs  as  they  no  

longe r  have  respect  f o r  the i r  educa to rs .  Educa to r  5  in  Schoo l  A  

ind ica tes :  “Lea rne rs  s t i l l  don ’ t  unde rs tand  what  r igh ts  a re .  Each  

t ime  when  you  t ry  to  he lp  them they  th ink  tha t  no t  do ing  the i r  

schoo l  work  i s  t he i r  r igh t ,  igno r ing  the  fac t  tha t  r igh ts  go  toge ther  

wi th  respons ib i l i t ies ” .  Educato r  2  in  Schoo l  B  s ta tes :  “They  a lways  

ta l k  about  r i gh ts .  The  r igh ts  a re  ou twe igh ing .  Whethe r  d isc ip l ined  

or  ind isc ip l ine ,  they ’ve  go t  r igh t  to  educa t ion ” .    

Educa to r  1  in  Schoo l  B  a rgues  tha t  “ the re  is  a  Code o f  conduct  fo r  

l ea rne rs  and  eve ry  leaner  and  pa ren t  s ign  tha t  they ’ve  read .  I t  i s  

j us t  a  theo ry  and  the  imp lementa t ion  o f  i t  i s  some th ing  e lse  

because  the  r igh ts  a re  coming  in ” .  Educato r  4  in  Schoo l  B  a lso  

adds :  “ the re  is  a  lo t  o f  exagge ra t ion  in  the  name o f  democracy ” .  

Th is  research  has  revea led  tha t  there  i s  an  ove remphas is  o f  

r i gh ts ,  as  suppo r ted  by  Jouber t  and  B ray  (2007:81 ) ,  who  s ta te  tha t  

an  ove remphas is  o f  human  r igh ts  i s  de tec tab le  in  schoo ls ,  a t  

home and  in  the  communi t y .  They fu r ther  h igh l igh t  tha t  lea rne rs  

a re  ve ry  much aware  o f  the i r  r i gh ts ,  bu t  they  show l i t t l e  

respons ib i l i t y  t o  meet  the i r  ob l i ga t ions .  The  researche rs  fu r the r  

i nd ica te  tha t  the  on ly  way to  ma in ta in  ba lance  is  c lea r  ins t ruc t ion  
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rega rd ing  r igh ts  and  ob l iga t ions ,  a  p rocess  in  wh ich  a  we l l -

f o rmu la ted  code o f  conduct  can  p lay  a  ma jo r  ro le .    

 

4.5  D ISCIPLINARY ME ASURES  

 

4 .5 .1  Methods employed as  d isc ip l inary measures  

Al though  va r ious  a l te rna t i ve  d isc ip l ina ry  measures  to  corpora l  

pun ishment  we re  in t roduced,  some  educa to rs  fee l  tha t  they  a re  

no t  e f fec t i ve  (Maphosa  &  Shumba 2010 :397 ) .  Th is  is  su ppo r ted  by  

O l ley ,  Cohn  and  Cowan  (2010 :7 ) ,  who  a rgue  tha t  extens ive  use  o f  

suspens ion  and  expu ls ion  does no t  co r rec t  m isbehav iou r  ove r  t ime 

and  ac tua l l y  con t r ibu tes  to  inc reased  m isbehav iou r ,  lack  o f  

academic  ach ievement ,  poo re r  schoo l  c l imate ,  an  e leva ted  

d ropou t  ra te ,  and  inc reased  juven i le  de l inquency  and  

inca rce ra t ion .  Le  Roux (2005:7 )  a l so  concu rs  tha t  methods  such  

as  de ten t ion ,  keep ing  ch i ld ren  in  du r ing  b reaks  to  comp le te  wo rk ,  

suspens ion ,  as  we l l  as  ca l l ing  pa ren ts  in  to  d i scuss  d isc ip l ine  

have  fa i l ed  d i smal l y .  Neve r the less ,  t h i s  research  has  exposed  tha t  

a l though  some d isc ip l ina ry  measu res  a re  no t  e f fec t ive ,  some  a re  

dec la red  to  be  work ing  e f fec t i ve ly .     

The  responden ts  iden t i f ied  some o f  t he  a l te rna t i ve  methods  wh ich  

they  emp loy  to  manage  d isc ip l i ne  in  the i r  va r ious  schoo ls .  The  

fo l lowing  were  iden t i f ied  as  success fu l  methods to  add ress  

d isc ip l ine  p rob lems  in  schoo ls :  

Inv i t ing  pa ren ts  to  schoo l ;  g i v ing  lea rne rs  l i gh te r  wo rk ,  f o r  

example  sweep ing  o r  p ick ing  up  pape rs ;  de ten t ion ;  ex t ra  wo rk ;  

ve rba l  wa rn ing;  a  wr i t ten  rep r imand;  men to rsh ip ;  sworn  s ta tement ;  

i nvo lv ing the  d isc ip l ina ry  commi t tee ;  exc lus ion  f rom o ther  

ac t i v i t ies ;  con fess ing  in  f ron t  o f  o the r  learners  a t  assembly ;  

suspens ion ;  and  inv i t ing  s takeho lde rs  to  g i ve  mot i va t iona l  ta l k s .  
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4.5 .2  E f fec t ive  methods o f  d isc ip l ine  

 

  Inv i t ing parents  to  school :  P r inc ipa l  1  responds:  “What  we 

norma l l y  do  when the  ch i ld  i s  i l l -d isc ip l ined  in  the  schoo l  i s  we  

no rma l l y  inv i te  a  pa ren t .  We i ssue  ou t  a  le t te r  to  the  pa ren t .  

We mee t  w i th  the  pa ren t  toge ther  w i th  the  ch i ld ” .  The  

respondent  e labo ra tes :  “Th is  one  o f  ca l l ing  pa ren ts  is  e f fec t ive  

because  you  see  lea rne rs  don ’ t  want  the i r  paren ts  to  come to  

schoo l .  I f  he /she  comes  once ,  the  lea rne r  w i l l  no t  want  h im/he r  

to  come aga in ” .  Educa to r  4  in  Schoo l  B  adds :  “Know ing  the  

pa ren ts  is  the  one  wh ich  works  a  lo t  and  ho ld ing  con fe rence  

wi th  them”.  Th is  resea rch  revea led  tha t  invo lvement  o f  paren ts  

in  the  educa t ion  o f  the i r  ch i ld ren  may reduce  m isbehav iou r  in  

schoo ls .  

 

  Mentorship :  P r inc ipa l  1  s ta tes :  “ In  o rde r  o f  p re fe rence  th is  

one  o f  mento rsh ip  a l so  works  e f fec t ive ly ” .  The  responden t  

e labo ra tes  fu r ther :  “ In  mos t  cases  I  reques t  c lass  educa to rs  

and  g rade  mentors  to  iden t i f y  p rob lemat i c  lea rne rs  then  we 

a r range  mento r ing  fo r  t hem and  mon i to r  them.  I  a l so  mon i to r  

the  p rocess  and  check  i f  the  number  reduces  o r  inc reases,  i f  

they  were  twen ty ,  I  con t inuous ly  check  i f  they  a re  s t i l l  twen ty  

o r  no t .  Bu t  in  most  cases  the  number  dec reases  because  o f  the  

i nvo lvement  o f  a l l  educa to rs ” .  Mento r ing  seems to  be  ano ther  

success fu l  method  o f  reduc ing m isbehav iou r  a t  schoo ls .   

 

  Suspens ion:  Educa to r  5  in  Schoo l  D  responds :  “We  ca l l  

paren ts  and  in te rv iew  them toge the r  w i th  the  lea rners .  I f  the re  

i s  a  need  fo r  suspens ion  we  suspend  the  lea rne r  f o r  3  days  

and  a f te r  tha t  i f  the  lea rne r  doesn ’ t  chang e  we re fe r  the  mat te r  

to  the  HOD.  I f  the  o f fence  i s  ma jo r  we  re fe r  the  mat te r  to  the  

HOD.  Somet imes suspens ion  do  work  e f fec t i ve ly  because  most  

l ea rne rs  come back  rehab i l i ta ted ” .  The  Depar tment  o f  

Educa t ion  (2000:27 )  c lea r l y  s ta tes  tha t  a f te r  a  fa i r  d isc ip l ina ry 
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hear ing  the  schoo l  gove rn ing  body may suspend  a  lea rne r  f rom 

a t tend ing  schoo l  e i the r  as  a  pun ishment  f o r  no  longe r  than  one  

week  o r  pend ing a  dec is ion  made  by  the  Head  o f  Depa r tment  

as  to  whethe r  t he  lea rne r  shou ld  be  expe l led  f rom schoo l  o r  

no t .  Th is  d i sc ip l ine  method  seems to  be  work ing  more  o r  less  

e f fec t i ve ly  f o r  th is  schoo l  bu t  no t  f o r  o the r  schoo ls ,  as  

P r inc ipa l  4  a rgues :  “Me thods  l i ke  suspens ion  and  de ten t ion  

don ’ t  wo rk  fo r  us ” .  

 

  Publ ic  confession:  Educa to r  3  in  Schoo l  B  s ta tes :  

“Apo log is ing  i n  f ron t  o f  eve ryone.  I  remember  tha t  boy  who 

came w i th  l iquo r  a t  schoo l  and  was  supposed to  s tand  in  f ron t  

o f  eve ryone  a t  the  assembly  and  apo log ise  fo r  hav ing  b rought  

l i quo r  a t  the  schoo l  p remises .  The  lea rne rs  asked  h im why  he  

b rough t  the  l iquo r  in  the  f i rs t  p lace .  He  was  supposed  to  

exp la in  to  eve ryone .  And  they  wanted  h im to  exp la in  be fo re  

they  cou ld  even  fo rg ive  h im.  To  an  ex ten t  tha t  i f  rea l l y  a  ch i ld  

i s  no rma l  he  cou ld  neve r  do  i t  aga in .  Tha t  one  i s  very  much 

ef fec t i ve ” .  P r inc ipa l  2  a lso  con f i rms  th i s :  “ I n  most  cases  

l ea rne rs  a re  made  to  con fess  pub l ic l y  in  the  assembly  on  what  

he /she  d id  and  why  tha t  was  done .  He /she  has  to  assure  

eve ryone  tha t  i t  w i l l  neve r  happen aga in .  Then  the  lea rne r  w i l l  

i n  f ron t  o f  o the r  lea rne rs  be  reques ted  to  choose  the  re l evan t  

pun ishment  fo r  h i s /he r  misconduct .  Th is  ass is t s  the  learner  

toge the r  w i th  o the r  lea rne rs  no t  to  do  the  same mis take .  So ,  

the  lea rne rs  a re  a f ra id  to  commi t  the  misconduct  because  they  

know  tha t  t hey  w i l l  have  to  con fess  in  f ron t  o f  t he  who le  

schoo l ” .  I r respect i ve  o f  whethe r  th i s  method  works  e f fec t i ve ly  

f o r  the  schoo l  o r  no t ,  the  schoo l  shou ld  cons ide r  the  human 

d ign i t y  o f  t he  lea rne r .  In  whateve r  me thod  app l ied  by  the  

schoo ls  to  co r rec t  m isconduc ts ,  the  schoo ls  shou ld  ensu re  tha t  

the  lea rne rs ’  r i gh ts  are  no t  in f r inged .  Th is  is  suppo r ted  by 

Roos  (2003 :486 ) ,  who  ind ica tes  tha t  the  d isc ip l ina ry  sys tem is  
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based  on  human  d ign i t y  and  on  respec t  and  cons ide ra t ion  o f  

o thers  and  no t  on  fea r  o r  assau l t .   

 

The above -men t ioned  methods  o f  d i sc ip l ine  were  iden t i f ied  by 

schoo ls  as  the  mos t  e f fec t i ve  methods  tha t  can  be  used  to  

cor rec t  m isconduc ts .  A l though  these  methods  were  iden t i f ied ,  

they  a re  no t  wo rk ing  fo r  a l l  schoo ls ,  espec ia l l y  suspens ion ,  

wh ich  is  no t  work ing  fo r  some  o f  t he  schoo ls .  Hav ing no ted  the  

methods  tha t  wo rk  to  ass is t  in  t he  d i sc ip l in ing  o f  lea rne rs ,  i t  

was  a lso  impera t i ve  to  inves t iga te  methods  tha t  a re  no t  

wo rk ing in  schoo ls .  These  were  iden t i f ied  as  fo l l ows :  

 

4.5 .3  Ine f fec t ive  methods  o f  d isc ip l ine  

 

The  respondents  comp la ined  o f  the  ine f fec t i veness  o f  mo st  

d isc ip l ina ry  measu res  because  the  same behav iour  recu rs  and  

even  ge ts  wo rse .  Educa to r  4  in  Schoo l  B  ind ica tes :  “Some o f  

these  me thods  tha t  we  a re  ment ion ing  a round  a re  no t  e f fec t i ve  

they  a re  somehow because  the  same behav iou r  con t inuous ” .   

 

  Manua l  tasks :  P r inc ipa l  1  repor ts :  “When the  o f fence  i s  no t  

ser ious  we  g ive  h im/he r  l igh t  wo rk  to  do  o r  a t  t imes  we  de ta in  

the  lea rne r .  These  methods  o f  de ten t ion ,  do ing  l igh te r  work  

l i ke  p ick ing  up  pape rs  a re  ine f fec t ive ;  they  seem to  be  en joy ing  

be ing  ou ts ide ” .  Educa to r  5  in  Schoo l  D  con f i rms th is :  “The  

manua l  one  doesn ’ t  wo rk  because  they  l i ke  be ing  ou ts ide  to  an  

exten t  tha t  they  somet imes  even  ge t  used  to  the  fac t  t ha t  we  

can  o f fend  and  they  w i l l  never  do  any th ing  to  us .  We a re  go ing  

to  c lean  ou ts ide ” .  Th is  percep t ion  c lea r l y  ind ica tes  tha t  th is  

method  does  no t  add ress  wha t  i t  i s  in tended  to  do .  So ,  th is  

sugges ts  tha t  th is  me thod  has  fa i led  d i sma l l y .   
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  Detent ion:  Educa to r  5  in  Schoo l  C  ma in ta ins :  “D isc ip l in ing  

l ea rne rs  by  mak ing  them rema in  a f te r  schoo l  i s  a  p rob lem ;  i t  

doesn ’ t  rea l ly  work  more  espec ia l ly  because  we  a re  in  a  ru ra l  

area  whereby  lea rne rs  themse lves  happen  to  be  pa ren ts  in  

the i r  homes.  As  such  keep ing  them he re  a f te r  schoo l  i s  a  

p rob lem because  the  lea rner  shou ld  make  su re  tha t  the re  is  

someth ing  to  ea t  fo r  the  young  ones ” .  Educa to r  1  in  Schoo l  C 

adds :  “On  the  pa r t  o f  the  lea rne rs  be ing  de ta ined  a f te r  schoo l ,  

the re  a re  lea rne rs  who  a re  us ing  t ranspo r t .  When the  schoo l  

knocks -o f f  the  t ranspo r t  come  and  co l lec t  them.  So ,  i t  i s  

d i f f i cu l t  to  manage de ten t ion  proper l y ” .   

Some o f  the  respondents  asse r t  tha t  the  fo l l owing  methods a re  

a lso  rega rded  as  ine f fec t i ve :  sworn  s ta tement ,  wr i t ten  rep r imand;  

exc lus ion  f rom o ther  ac t i v i t i es  and  suspens ion .  P r inc ipa l  4  

a rgues :  “Methods l i ke  suspens ion  and  de ten t ion  don ’ t  wo r k  fo r  

us” .   

Th is  research  showed  tha t  some  methods  o f  d i sc ip l ine  a re  less  

e f fec t i ve  than  o the rs .  F rom my po in t  o f  v iew and  wha t  I  have  

ga the red  f rom th is  resea rch  some methods  m igh t  wo rk  e f fec t i ve ly  

f o r  a  pa r t icu la r  schoo l  bu t  the i r  e f f ec t i veness  may be  d im in ished  

in  o the r  schoo ls .  Fo r  ins tance ,  I  have  a  son  who  was  de ta ined  

once  in  h is  l i f e t ime.  L i ke  some o f  the  lea rners  ment ioned  above ,  

he  was  us ing  t ranspo r t  as  men t ioned  above .  I  d i scussed  the  

mat te r  w i th  the  boy  and  to ld  h im  I  wou ld  neve r  come to  co l l e c t  h im 

and  tha t  he  shou ld  be  respons ib le  fo r  h is  unbecoming  behav iou r .  

S ince  then ,  he  has  a lways  been e lec ted  a  c lass  p re fec t  and  

p resen t l y  he  has  been  e lec ted  a  head -boy .  So ,  based  on  th i s  

expe r ience ,  I  recommend  tha t  a l l  t hese  methods be  used  in  

co l labo ra t ion  w i th  pa ren ta l  invo lvement .  Th is  i s  emphas ised  by 

P r inc ipa l  1  who  dec la res :  “Th is  one  o f  ca l l i ng  paren ts  i s  e f fec t ive  

because  you  see  learners  don ’ t  want  the i r  pa ren ts  to  come to  

schoo l .  I f  he /she  comes  once ,  the  lea rne r  w i l l  no t  want  h im/her  to  
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come aga in ” .  There fo re ,  each  pa ren t  shou ld  be  in fo rmed  o f  eve ry  

m isconduct  t he  lea rne r  commi ts ,  whe the r  m inor  o r  ma jo r .  

 

4 .6  REDUCING DISCIPLINARY PROBLEMS AT SECONDARY 

SCHOOLS 

Th is  research  has  succeeded  in  iden t i f y ing  fac to rs  tha t  can  ass is t  

to  enhance  d isc ip l i ne  in  schoo ls .   

4.6 .1  Code o f  Conduct  

 

Roos  (2003 :510 )  ma in ta ins  tha t  i t  i s  the  du ty  o f  each  gove rn ing 

body to  adopt  a  code  o f  conduct  tha t  w i l l  be  the  lega l  ins t rument  

regu la t ing  the  ma in tenance  o f  d i sc ip l ine  in  the  schoo l .  The re fo re ,  

i t  i s  impor tan t  f o r  schoo ls  to  have  ru les  to  regu la te  the  behav iou r  

o f  the  learne rs  (Ndaman i  2008:183) .  The  resea rcher  f u r ther  

i nd ica tes  tha t  hav ing  se t  ru les  in  schoo ls  is  one  way o f  so lv ing the  

d isc ip l ine  p rob lems  tha t  a re  expe r ienced .  

 

Sec t ion  8  o f  the  Sou th  A f r ican  Schoo ls  Ac t  (8 4  o f  1996 )  h igh l igh ts  

tha t  a  gove rn ing  body o f  a  pub l i c  schoo l  must  adopt  a  Code o f  

Conduct .  The  responden ts  ind ica ted  the  key  ro le -p laye rs  who 

were  invo lved  in  the  d ra f t ing  o f  the  Code  o f  Conduct  f o r  lea rne rs ,  

e .g .  t he  SGB (Schoo l  Gove rn ing  Body) ,  SMT  (Sc hoo l  Management  

Team) ,  RCL  (Representa t i ve  Counc i l  o f  Lea rne rs ) ,  educa to rs  and  

pa ren ts .  The  Code  o f  Conduct  is  then  r a t i f i ed  and  adop ted  by  the  

SGB.   Pr inc ipa l  1  ind ica tes :  “Eh  wha t  we  no rma l l y  do  i s  when i t  i s  

dra f ted  a l l  educa to rs  know about  i t ,  lea rne rs  and  then  pa ren ts ’  

meet ing  is  ca l led  and  where  poss ib le  i t  i s  rec t i f ied  he re  and  

the re ” .   

P r inc ipa l  2  a lso  repo r t s :  “Pa ren ts  a re  invo lved  in  the  d iscuss ion  o f  

the  code  o f  conduct  and  g ive  inpu ts .  Then  pa ren ts  ge t  to  know 

what  is  needed  o r  no t .  Invo lv ing  pa ren ts  ass is t s  a  lo t ,  fo r  example  

they  ass is ted  us  to  do  away  w i th  the  ce l l  phones  a t  schoo l  and  fo r  
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those  who  do  no t  adhe re  to  th is  ru le  the  ce l l  phone  i s  kep t  in  the  

o f f i ce  un t i l  t he  end  o f  the  yea r .  Th is  ru le  i s  s ta ted  in  the  Code  o f  

Conduct .  The  pa ren ts  a re  a l so  in fo rmed  on  the  minor  misconducts  

so  tha t  they  can  a lso  en fo rce  d isc ip l ine  to  the i r  ch i ld ren  a t  home.  

Th is  ass is t s  in  ma in ta in ing  d isc ip l ine  in  schoo l  because  the  ch i ld  

w i l l  know  tha t  the  schoo l  i s  a lways  updat ing  h is /he r  paren ts  on  

h is /he r  behav iour  a t  schoo l .  Th is  a l so  ass is t s  to  min imise  

prob lemat ic  l ea rne rs  a t  schoo l ” .  P r inc ipa l  3  adds :  “The  pa ren ts ,  

usua l l y  in  con junc t ion  w i th  th i s  gu ide l ine ,  t hey  p rov ide  the i r  own 

v iews on  how  the i r  ch i l d ren  shou ld  be  d isc ip l ined  a t  schoo l  and  

tha t  in  i t se l f  he lps  in  cha l leng ing  imp lement  th is  gu ide l ine  to  come 

up  w i th  e f fec t i ve  d isc ip l ina ry  measu res .  So ,  the i r  i npu ts  usua l ly  in  

con junc t ion  w i th  these  d isc ip l ina ry  measu res  p lay  an  impor tan t  

ro le  because  a t  t imes  paren ts  b r ing  in  the i r  v iews on  how we 

shou ld  d i sc ip l ine  the i r  ch i ld ren  to  avo id  incons is tency  w i th in  the  

schoo l ” .  

Educato r  1  in  Schoo l  B  s ta tes :  “The re  i s  a  Code  o f  Conduc t  f o r  

l ea rne rs  and  eve ry  leane r  and  pa ren t  s ign  tha t  they ’ve  read  and  

unde rs tood  i t ” .  Th is  m igh t  ass is t  to  manage  d isc ip l i ne  becaus e  

each  and  eve ry  pa ren t  becomes  acqua in ted  wi th  the  schoo l  ru les  

and  regu la t ions .  The  s igna tu res  symbo l ise  tha t  t he  pa ren ts  

toge the r  w i th  the  learne r  acknowledge  tha t  they  have  unde rs tood  

what  i s  en ta i led  in  the  Code  o f  Conduct .  Educa to r  1  in  Schoo l  D 

con f i rms  th i s :  “We have  d isc ip l ine  po l i cy  and  we  make  tha t  

ava i lab le  to  eve ryone  inc lud ing  paren ts  and  we  make  them s ign ” .  

P r inc ipa l  3  adds :  “By  mak ing  su re  tha t  th i s  Code  o f  Conduc t  is  

access ib le  and  v i s ib le  to  a l l  lea rne rs  so  tha t  i t  can  add ress  to  

them,  and  they  can  see  i t  whe reve r  they  go  in  mos t  pa r t s  o f  t he  

a rea  l i ke  the  assemb ly  and  no t ice  board .  We  do  th is  so  tha t  they  

can acqua in t  themse lves  w i th  i t . ”  

Dur ing  the  course  o f  the  yea r  lea rne rs  a re  con t inuous ly  rem inded 

o f  the  ru les  and  regu la t ions  a t  assem bly  and  even  in  the i r  

c lass rooms.  Educa to r  5  in  Schoo l  A  s ta tes :  “We  in fo rm them 
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cont inuous ly  about  schoo l  ru les ” .  P r inc ipa l  3  a lso  h igh l igh ts  how 

c lass room ru les  p lay  a  v i ta l  ro le  w i th in  the  schoo l .  He  repo r t s  as  

fo l lows:  “We a lways  make  use  o f  the  c lass  educato rs  to  d iscuss  

g round  ru les  w i th  the  lea rne rs  a t  the  beg inn ing  o f  the  yea r  and  

a lways  remind  them o f  the  Code  o f  Conduc t  du r ing  the  assemb ly  

maybe  once  a  week.  We th ink  ta l k ing  to  these  lea rne rs  about  the  

Code o f  Conduct  a lways  he lps  them to  remember  wha t  is  w rong ” .   

The a im  o f  the  Code  o f  Conduc t  in  schoo ls  is  to  reduce  i l l  

d isc ip l ine  and  encou rage  pos i t i ve  behav iou r  amongs t  the  learners .  

The  schoo l ’ s  Code  o f  Conduct  shou ld  be  in  acco rdance  wi th  the  

Prov inc ia l  o r  Na t iona l  Code  o f  Conduct  as  ind ica ted  in  the  

gu ide l ines  o f  the  Depar tmen t  o f  Educa t ion  (2000:20 ) .  A l though 

codes  o f  conduc t  d rawn up  by ind iv idua l  schoo ls  must  no t  

con t rad ic t  the  Prov inc ia l  o r  Na t iona l  Code  o f  Conduct ,  wh ich  

embraces  the  va lues  ensh r ined  in  the  Const i t u t ion  and  South  

A f r i can  Schoo ls  Ac t ,  they  shou ld  mee t  t he  un ique  needs  o f  the  

schoo l .  So ,  t he  SGB shou ld ,  i n  consu l ta t ion  w i th  pa ren ts ,  lea rne rs  

and  educa to rs ,  adop t  the  Code o f  Conduct  o f  the  schoo l .    

 

Moreover ,  a  code  o f  conduc t  p romotes  p roper  and  good  behav iour  

and  se ts  s tanda rds  fo r  pos i t i ve  d i sc ip l ine .  A  schoo l ' s  code  o f  

conduc t  f unc t ions  s im i la r l y  to  the  law in  b roade r  soc ie t y :  the  law 

cons is ts  o f  a  body o f  no rms,  va lues  and  ru les  wh ich  soc ie t y  has  

accep ted  as  i t s  law;  peop le  ( i .e .  persons  as  bea re rs  o f  r i gh ts  and  

ob l iga t ions)  must  obey  the  law and  when  the  law is  d i sobeyed,  

l ega l  measu res  must  be  en fo rced  to  res to re  lega l  equ i l ib r ium.  The  

code  o f  conduct  l i kewise  ope ra tes  to  p romote ,  ma in ta in  and  

en fo rce  learne r  d isc ip l ine  in  the  schoo l ,  and  res to re  o rde r  and  

equ i l ib r ium i n  the  lea rne r  commun i t y ,  as  B ray  (2005 :134)  

con tends.  So  i t  f o l lows  tha t  i t  i s  p rope r  tha t  l ea rne rs  be  

con t inua l l y  rem inded  o f  the i r  schoo l ’s  Code  o f  Conduct  as  f rom 

the  resea rch .  Th is  w i l l  hope fu l l y  lead  to  a  reduc t ion  o f  m isconduct  
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wi th in  the  schoo l  beca use  each  lea rne r  w i l l  know exac t l y  wha t  i s  

expec ted  o f  h im/he r .   

 

4.6 .2  Promoting  posi t ive  behaviour  

 

Th is  research  revea led  tha t  the  fo l lowing  succe ss fu l  s t ra teg ies  

can  be  u t i l i sed  to  p romote  pos i t i ve  behav iou r  w i th in  the  schoo l :  

 

(a )   Awards   

Leaman  (2005:38)  i nd ica tes  tha t  lea rne rs  who  have  made  an  e f fo r t  

to  con ta in  the i r  own  behav iou r  shou ld  be  p ra ised  and  even  

inc luded in  c lass  awards  o r  ce r t i f i ca tes .  P r inc ipa l  1  ment ioned  

tha t  t hey  p repa re  ce r t i f i ca tes  and  award  lea rne rs  who  a re  do ing 

we l l  in  va r ious  ac t i v i t ie s .  P r inc ipa l  2  exp la ins  fu r the r :  “ I f  you  can  

l ook  beh ind ,  t here  a re  tokens  wh ich  a re  d i sp layed .  A l l  th is  tokens 

a re  t roph ies  wh ich  were  awarded  to  lea rne rs .  Recent l y  we  had  a  

p r i ze  g i v ing  ce remony  where  we  awarded  them t roph ies  and  

cer t i f i ca tes .  We award  t hem accord ing  to  d i f fe ren t  ac t iv i t ies ,  tha t  

i s ,  the  commi t tees ,  academic -sub jec ts ,  (sp i r i t )  bes t  ou tgo ing  

lea rne r ,  spor ts ,  cu l tu ra l ,  se rv ice  award  (se rv ice  to  schoo l  

commun i t y ) ,  Eng l i sh  L i t e ra tu re  award ,  Grade  12  top  academic  

ach ievemen t ,  spec ia l  awards  (e spec ia l ly  fo r  va r ious  compe t i t i ons  

a t  P rov inc ia l  and  Na t iona l  l eve l ) .  Th is  ass is t  the  schoo l  to  

min imise  d isc ip l ina ry  p rob lems  because  lea rne rs  wo rk  ha rd  and  

they  a re  a lways  engaged  th roughou t  the  year  i n  o rde r  to  qua l i f y  

fo r  awards  a t  the  end  o f  the  yea r ” .  

Educato r  1  in  Schoo l  D ind ica tes  the  fo l lowing:  “Usua l ly  we  used  

to  ho ld  the  d ip loma  day  where  we g ive  them mer i t  awards  and  we 

recogn ise  the i r  pe r fo rmances  in  c lass .  A t  the  end  o f  each  te rm 

those  who  pe r fo rmed  we l l  a re  announced  a t  the  assemb ly .  We 

mo t iva te  them in  assemb l ies  o r  p ra ise  them,  a l though we  are  

s t rugg l ing  bu t  we  a re  t r y ing .  They a re  a lso  awarded  fo r  good 

behav iou r ,  e .g .  punc tua l  lea rne r ,  a  we l l -behaved learne r ,  e tc ” .   
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I t  i s  abso lu te l y  advantageous  to  mot i va te  and  encourage  lea rne rs  

fo r  pos i t i ve  behav iou r  and  work  we l l  done .  Lea rne rs  w i l l  have  a  

sense  o f  be long ing  and  be  more  de te rm ined  to  improve .  

Consequent l y ,  d isc ip l ina ry  p rob lems  wi l l  be  reduced;  and  e f fec t i ve  

teach ing and  lea rn ing w i l l  p reva i l .     

(b )   Shared  ru le  making  

Kupch ik  (2010:195 )  as se r ts  tha t  lea rne rs  a re  a  g rea t  resource  fo r  

i den t i f y ing  the  schoo l ’ s  b igges t  behav iou r  p rob lems ,  and  they  

might  a l so  be  ab le  to  d is t ingu ish  be tween  conce rns  ove r  ac tua l  

p rob lems  the  schoo l  f aces  as  opposed  to  un rea l is t i c  f ea rs .  A l l  the  

schoo ls  ind ica ted  t ha t  lea rne rs  a re  invo lved  in  the  d ra f t ing  o f  t he  

Code  o f  Conduct .  These  lea rne rs  a re  a lso  invo lved  in  deve lop ing 

c lass room ru les .  Ha rpe r  e t  a l .  (2005 :3 )  asse r t s  tha t  invo lv ing 

ch i ld ren  in  mak ing  the  schoo l  ru les  is  shown  to  s ign i f i can t l y  

reduce  d isc ip l ina ry  p rob lems.  They fu r the r  ma in ta in  tha t  ru les  a re  

fa r  more  e f fec t i ve  i f  educa to rs  and  learne rs  wo rk  toge ther  to  

agree  on  them.  

(c )  Motiva t ion  

Le  Roux (2005:7 )  ma in ta ins  tha t  educa to rs  shou ld  p ra ise  ch i ld ren  

fo r  wo rk  done  we l l  o r  reward  them fo r  ou ts tand ing  acad emic  and  

spo r t ing  ach ievements ,  wh ich  i s  a  way to  mot i va te  ch i ld ren  and  

encou rage  them.  P r inc ipa l  3  s ta tes :  “Somet imes  we  award  

cer t i f i ca tes  fo r  most  behaved  lea rne rs  to  mot i va te  o ther  learners .  

We th ink  th rough recogn i t ion  i t  w i l l  p romote  se l f -d i sc ip l ine  and  

se l f - con t ro l ,  i n  a  way  th is  l ea rne rs  w i l l  be  w ish ing  to  ob ta in  tha t  

meanwh i le  we  a re  ach iev ing  what  we  s t r ive  fo r .  So ,  pos i t i ve  

behav iou r  can  be  p romo ted  th rough  recogn i t ion  o f  pos i t i ve  

behav iou r ” .  

Educato r  1  in  Schoo l  B  s ta tes :  “We announce  the  awards  a t  

assemb ly ,  p ra is ing  them in  f ron t  o f  o the rs  fo r  wo rk  we l l  done ” .  So ,  

l ea rne rs  become more  de te rm ined  i f  t hey  a re  encou raged  and  
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mot iva ted  fo r  work  we l l  done .  Educa to r  1  in  Schoo l  C  ment ions  

tha t  l ea rne rs  a lso  become more  mot i va ted  i f  t he i r  exce l len t  wo r k  

i s  read  a t  the  assemb ly .  O the r  lea rne rs  a l so  s t r i ve  to  ach ieve  tha t .  

Educa to r  4  in  Schoo l  B  a lso  h igh l igh ts :  “When they  pe r fo rmed  ve ry  

we l l  eve ry  yea r  they  a re  g i ven  awards .  And  those  lea rne rs  who 

improve  in  d isc ip l i ne  a re  awarded ce r t i f i ca tes  o f  improve ment  in  

the  behav iour .  So ,  lea rne rs  fee l  ve ry  good  tha t  we  a re  recogn is ing  

the i r  change  o f  a t t i tude ” .  P r inc ipa l  D  adds :  “Th rough app rec ia t ion ,  

encou rag ing  them,  and  g iv ing  resu l t s  a t  assemb ly  by  announc ing  

top  ten  lea rne rs  and  p ra is ing  them.  Th is  is  done  e very  te rm and  i t  

mot iva tes  o the r  lea rne rs  to  wo rk  hard ” .    

(d )   Mode l l ing  good behaviour  

Soneson  (2005:  26) ma in ta ins  tha t  “Good”  d i sc ip l ine  –  wh ich  must  

u l t imate ly  be  se l f -d isc ip l ine  –  depends  on  adu l t s  mode l l ing  and  

exp la in ing  pos i t i ve  behav iou r .  P r inc ipa l  D  responds :  “We 

encou rage  educa to rs  to  be  punctua l  in  whateve r  they  a re  do ing  

and  to  make  sure  tha t  they  do  the i r  wo rk  because  one  p rob lem is  

caus ing  the  o the r  one .  So ,  immed ia te l y  you  can  make su re  tha t  

the  s ta f f  i s  punc tua l ,  au tomat ica l l y  i t  reduces  the  p rob lems” .  

Educa to r  1  in  Schoo l  A  ind ica tes  tha t  educa to rs  in  the i r  schoo l  

mode l  good behav iou r  so  tha t  lea rne rs  can  copy  f rom them.    

(e )  Var ious  spor t ing act iv i t ies  

 

Th is  resea rch  has  revea led  tha t  i nvo lv ing  lea rners  in  va r ious  

ac t i v i t ies  rea l l y  a rouse s  the i r  i n te res t .  Pr inc ipa l  2  ind ica tes  the  

fo l lowing:  “We  invo lve  them in  d i f fe ren t  ac t i v i t ies  and  d i f fe ren t  

spo r t ing  codes to  keep  them busy ” .  Educa to r  1  in  Schoo l  D a lso  

agrees  tha t  schoo ls  shou ld  be  we l l  equ ipped  wi th  spo r t s  f ac i l i t ies  

so  tha t  va r ious  spo r t s  ac t i v i t ies  can  be  in t roduced.  Th is  can  ass is t  

i n  m in im is ing  d isc ip l ina ry  p rob lems  in  schoo ls .  Pe rhaps  educa to rs  

cou ld  deve lop  a l te rna t i ve  sk i l l s  o f  l ea rne rs  who  a re  academica l l y  

unde rper fo rm ing .    
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( f )  Rel ig ious organisa t ion  

Th is  resea rch  has  a lso  revea led  tha t  re l i g ious  o rgan isa t ions  can  

ass is t  to  mou ld  lea rne rs ’  behav iou r .  Educa to r  4  in  Schoo l  B  

s ta tes :  “We encou rage  them to  be long  to  re l i g ious  o rgan isa t ions  

l i ke  chape l  commi t tee .  And  eve ry  day  we  p ray  you  know.  We go  to  

the  chape l  fo r  p rayer  and  i t  he lps  qu i t e  a  number  o f  them to  th ink  

tw ice  because  eve ry  day  we  a re  read ing  the  b ib le .  So  the  re l ig ious  

ethos  tha t  we  have  he lps  most  o f  them”.  P r inc ipa l  1  a lso  ind ica tes  

tha t  l ea rners  need  to  be  suppo r ted  in  a l l  ac t i v i t i es  they  a re  

invo lved  in  and  among o the rs  he  a lso  ment ions  the  SCO (S tudent  

Ch r i s t ian  Organ isa t ion ) .   

 

4.6 .3  Se l f  control  and se l f  d isc ip l ine  

 

Acco rd ing  to  Bear ,  Cava l ie r  and  Mann ing  (2005 :5 )  se l f  d isc ip l ine  

connotes  in te rna l  regu la t ion  o f  one ’s  behav iou r .  I t  en ta i ls  

assum ing  respons ib i l i t y  f o r  one ’s  ac t io ns,  unders tand ing  r igh t  

f rom wrong,  app rec ia t ing  the  impor tance  o f  co -ope ra t i ve  

re la t ionsh ips ,  and  inh ib i t ing  soc ia l l y  inapp rop r ia te  behav iou r .  I t  

i nvo lves  knowing what  i s  r i gh t ,  des i r ing  to  do  what  i s  r i gh t ,  and  

do ing wha t  is  r i gh t .      

 

P r inc ipa l  1  po in t ed  ou t  how lea rne rs  a re  invo lved  in  l eade rsh ip  

pos i t i ons  in  o rde r  to  encou rage  them to  deve lop  se l f  con t ro l  and  

d isc ip l ine .  He  s ta tes  tha t  lea rne rs  a re  invo lved  in  t he  RCL  and  

says :  “We usua l ly  te l l  them tha t  they  a re  leade rs  and  encourage  

them to  be  good leade rs .  Do ing  th ings  on  the i r  own;  w i l l  make  

them to  be  ab le  to  take  own  in i t ia t i ves .  Or  i f  pe rhaps  we  want  to  

pass  in fo rmat ion  to  the  lea rne rs  we  don ’ t  l e t  educa to rs  do  i t  

i ns tead  we send  RCL” .   

Pr inc ipa l  2  a l so  ind ica tes  how lea rne rs  a re  invo lved :  “ I n  th is  

schoo l  we  have  many commi t tees  so ;  lea rne rs  a re  invo lved  in  

these  va r ious  commi t tees ,  e .g .  spo r t s  (each  spor t ing  code  has  
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commi t tee  o f  i t s  own) ,  l ib ra ry ,  food  e tc .  So ,  we  a re  encou rag ing  

a l l  lea rne rs  to  a t  leas t  se rve  in  one  o f  the  commi t tees .  Lea rne rs  

s ta r t  to  lea rn  respons ib i l i t y ,  d isc ip l i ne  and  leade rsh ip  by  ge t t ing  

invo lved  in  those  commi t tees .  They  a re  there  as  leade rs  

supe rv is ing  the i r  fe l low  s tudents .  They  lead ,  superv i se  and  gu ide  

lea rne rs  unde r  the i r  supe rv is ion  and  th is  encourages  o thers  to  

deve lop  se l f -con t ro l  and  se l f -d isc ip l ine .  Th is  he lps  us  to  

ef fec t i ve ly  manage  d isc ip l i ne  w i th in  the  schoo l ” .   Educa to r  1  in  

Schoo l  B  and  P r inc ipa l  4  con f i rm  tha t  l ea rners  be long  to  d i f f e ren t  

commi t tees  l i ke  the  Food  Commi t tee  where  they  o rgan ise  the  

d is t r ibu t ion  o f  f ood .   

P r inc ipa l  3  a l so  s ta tes :  “We l l  we  use  the  RCL  to  he lp  in  d isc ip l ine ,  

somet imes  we invo lve  them in  d isc ip l ina ry  hea r ings  and  we use  

them to  mon i to r  tha t  the i r  f e l low  lea rne rs  adhe re  to  the  po l icy  

when  they  a re  in  the  schoo l  ya rd .  These  RCL  is  d rawn  f rom a l l  the  

c lasses ,  so  eve ry  c lass  i s  rep resen ted .  Th is  means  tha t  each  

c lass  w i l l  be  reminded  o f  the  c lass room ru les  and  the  code  o f  

conduc t  by  the i r  c lass  represen ta t ives .  I f  some th ing  goes w rong  in  

c lass ,  the  c lass  rep resen ta t i ves  in fo rm the  c l ass  educa to r ” .   

 

The  Depar tmen t  o f  Educa t ion  W este rn  Cape  (2007:6 )  ou t l ines  the  

du t ies  and  respons ib i l i t ies  o f  the  RCL  and  c lass  p re fec ts  as  

fo l lows:   

Du t ies  and  respons ib i l i t ies  o f  t he  Representa t i ve  Counc i l  o f  

Lea rne rs  (RCL)  

 

•  Deve lop  and  p romote  a  pos i t i ve  lea rne r  sp i r i t  and  cu l tu re  w i th in  

the  schoo l .  

•  Encou rage  fe l low lea rne rs  to  par t i c ipa te  and  a re  respons ib le  fo r  

the  sound func t ion ing  o f  the  schoo l .  

•  P romote  good  d isc ip l ine  by  ho ld ing  regu la r  l ea rne r  meet ings  and  

d iscuss ions .  
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•  Use  communica t ion  ch anne ls  to  d i scuss  lea rne r  f rus t ra t ions  and  

fears .  

•  P romote  pos i t i ve  communica t ion  w i th  educa to rs  and  schoo l  

managemen t .  

•  Create  c lubs  and  spec ia l  p ro jec ts  to  p romo te  lea rner  

i nvo lvement .  

•  Take  par t  in  schoo l  gove rn ing  body  ac t i v i t ies .  

•  Ac t  as  ambassado r s  in  the  schoo l  and  commun i t y .  

Dut ies  and  respons ib i l i t ies  o f  the  Pre fec t  P rogramme/C lass  

Mon i to r  Sys tem  

 

•  Promote  good d isc ip l ine  in  c lass  and  on  the  schoo l  p remises .  

•  Ensu re  a  c lean  and  t idy  c lass room.  

•  P romote  c lass room p r ide .  

•  Mon i to r  c lass  a t tend ance.  

•  L ia ise  w i th  c lass  educa to rs  about  l ea rne r  issues  and  lea rne r  

gr ievances.  

 

The  du t ies  ment ioned  above  can  be  car r ied  ou t  e f fec t i ve ly  in  some 

schoo ls  bu t  g i ven  the  cha l lenges  schoo ls  a re  cu r ren t l y  f aced  wi th ,  

i n  some  schoo ls  th is  w i l l  no t  wo rk  a t  a l l .  As  long  as  some lea rners  

a re  a t  l ibe r t y  to  car ry  dange rous  ob jec ts  to  schoo ls ,  RCL s  and  

c lass  p re fec ts  w i l l  be  fear fu l  to  execu te  the i r  du t ies  as  expec ted .     

 

4.6 .4  Educator– lea rner  re la t ionship s  

 

The  key  to  ma in ta in ing  good d isc ip l ine  is  to  es tab l ish  a  good 

re la t ionsh ip  w i th  lea rne rs  based  on  mutua l  respect  and  rappor t  

(Roge rs  2002 :41) .  There fo re ,  a  pos i t i ve  re la t ionsh ip  be tween 

educa to rs  and  lea rne rs  i s  impera t i ve  fo r  e f fec t i ve  teach ing  and  

lea rn ing.  Moreove r ,  pos i t i ve  educa to r - lea rne r  re la t ionsh ips  have  

the  po ten t ia l  o f  c rea t ing  conduc ive  lea rn ing  env i ronment  in  the  

c lass room (Mokhe le  2006:149 ) .  
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Educa to r - lea rne r  re la t ionsh ip s  shou ld  be  charac te r ized  by  ca r ing;  

and  a  pos i t i ve  schoo l  c l imate  shou ld  man i fes t  l i s ten ing,  c r i t i ca l  

ques t ion ing,  openness  and  a  fee l ing  o f  be ing  ca red  fo r  (Mtswen i  

2008 :35 ) .  P r inc ipa l  4  d isp lays  how good  educa to r - lea rne r  

re la t ionsh ip  ass is ts  to  unea r th  lea rne rs ’  p rob lems :  “Somet imes 

you  w i l l  th ink  the  lea rne r  i s  i l l -d i sc ip l ined  bu t  on ly  to  f ind  tha t  the  

l ea rne r  has  soc ia l  p rob lems” .  He  fur the r  ind ica te s  tha t  the re  was  a  

lea rne r  who  had  to  face  seve ra l  cha l lenges ,  f o r  i ns tance  pove r t y ,  

and  a  l ack  o f  pa ren ta l  ca re  due  to  h i s  paren ts ’  neg l igence .  By  a  

mere  d iscuss ion  be tween the  educa to r  and  the  learne r ,  th is  was 

reso lved .   Th is  suggests  t ha t  i f  an  educa to r  shows  tha t  he /she  

cares  and  i s  p repa red  to  l i s ten ;  l ea rne rs  open  up  wi th  the i r  

p rob lems .  Th is  most  impor tan t l y  a l so  ass is ts  l ea rne rs  to  o f f load  

the i r  burdens  and  concent ra te  on  the i r  schoo l  wo rk .     

 

A  pos i t i ve  educa to r -ch i ld  re la t ionsh ip  wou ld  cons is t  o f  ing red ien ts  

such  as :  mutua l  t rus t ,  a  sense  o f  l oya l t y ,  a  sense  o f  ca r ing  and  

in te res t ;  mutua l  respec t  and  respec t  f o r  the  r i gh ts  o f  the  o ther ;  

and  va lu ing  the  pe rson  as  a  pe rson  independent  o f  wha t  he  o r  she  

does fo r  you  (Jackson  1991 :29 ) .  The  resea rch  a lso  revea led  tha t  

l ea rne rs  become more  wi l l ing  to  ass is t  in  manag ing  d isc ip l ine  i f  

educa to rs  show tha t  they  t rus t  t hem.  P r inc ipa l  1  says :  “ I f  pe rhaps 

we  want  to  pass  in fo rma t ion  to  the  lea rne rs  we  don ’ t  send  

educato rs  we  send  RCL  and  th i s  he lps  lea rne rs  to  take  the i r  own 

i n i t ia t ives ” .  To  demonst ra te  respect ,  Educa to r  3  in  Schoo l  C  

ind ica tes  tha t  i f  educa to rs  encounte r  a  p rob lem wi th  a  pa r t i cu la r  

l ea rne r ,  “ they  ta lk  to  h im/her  ind iv idua l ly ” .  Good educa to r - lea rner  

re la t ionsh ip s  w i l l  the re fo re  p romote  e f fec t i ve  teach ing  and  

lea rn ing.   
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4.6 .5  School–home re la t ionships  

 

Ndaman i  (2008 :  188 )  ind ica tes  tha t  a  communica t ion  b reakdown 

be tween  the  schoo l  and  the  home is  one  o f  the  fac to rs  wh ich  

con t r ibu te  to  a  lack  o f  d isc ip l ine  in  seconda ry  schoo ls .  So ,  

schoo ls  shou ld  ensu re  good  re la t ionsh ip s  be tween  the  educa to rs  

and  paren ts .  In  th i s  way  educa to rs  and  paren ts  can  he lp  the  ch i ld  

by  the i r  coope ra t ion  and  mutua l  unde rs tand ing  (Dre ikurs ,  Casse l ,  

&  Ferguson :  2004:57) .  Schoo ls  ma in ta in  good  re la t ionsh ip s  w i th  

the  pa ren ts  by  a lways  invo lv ing  and  in fo rm ing  them abou t  schoo l  

ac t i v i t ies .  P r inc ipa l  2  pu ts  i t  as  fo l l ows:  “We usua l ly  phone  them 

bu t  most  o f  the  t ime  du r ing  pa ren ts  meet ing  we  g ive  RCL  and  

educa to rs  s lo ts  to  in fo rm pa ren ts  abou t  what  i s  happen ing  a t  the  

schoo l .  Then  we d iscuss  toge the r  w i th  the  pa ren ts  and  come up  

w i th  the  so lu t ions  wh ich  w i l l  wo rk  bes t  fo r  the  schoo l .  By  

d iscuss ing  toge the r  as  s takeho lde rs  ass is ts  in  min imis ing  

misunders tand ings  tha t  migh t  be  the re  because  a l l  s takeho lde rs  

w i th in  the  schoo l  know  what  is  happen ing  a t  the  schoo l .  The  

invo lvement  o f  a l l  s takeho lde rs  ass is ts  a  lo t . ”  

Pr inc ipa l  3  ind ica tes  the  impor tance  o f  ma in ta in ing  good 

re la t ionsh ip s  w i th  pa ren ts :  “Yes  de f in i te ly  because  you  see ,  

paren ts  p lay  very  impor tan t  ro le  in  t he  dev e lopment  o f  the i r  

ch i ld ren .  So ,  the i r  ava i lab i l i t y  i s  ve ry  c r i t i ca l .  We can ’ t  do  i t  on  

our  own  as  educa to rs  a t  the  schoo l .  We  a re  w i th  the  ch i ld  fo r  the  

o ther  pa r t  o f  the  day  and  the  o the r  pa r t  o f  the  day  the  ch i ld  i s  w i th  

the  pa ren ts  so  the i r  inpu t  i s  ve r y  impor tan t ” .  P r inc ipa l  1  a lso  

h igh l igh ts  tha t  i f  the  schoo l  i s  in  a  good  re la t ionsh ip  w i th  paren ts  

they  can  bo th  ass is t  in  mon i to r ing  the  lea rne r  con t inuous ly .   

P r inc ipa l  2  s ta tes :  “The  re la t ionsh ip  tha t  we  have  w i th  our  pa ren ts  

ass is ts  us  to  reso lve  the  p rob lem immed ia te ly  be fo re  i t  becomes 

worse ” .   

Good re la t ionsh ip  be tween  educa to rs  and  pa ren ts  induces 

vo lun ta ry  suppo r t  and  pa r t ic ipa t ion  by  pa ren ts .  Educa to r  4  in  
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Schoo l  B  s ta tes :  “Mos t  pa ren ts  a re  suppo r t ive  when  coming  to  

lea rne r  d isc ip l ine ” .  Educa to r  1  in  Schoo l  B  a lso  adds :  “Some 

paren ts  show  suppo r t  by  v is i t ing  the  schoo l  un inv i ted  to  d i scuss  

the i r  ch i ld ’s  p rog ress  o r  h i s /he r  p rob lem in  a  pa r t i cu la r  sub jec t ” .  I t  

i s  ev iden t  tha t  in  some schoo ls  most  pa ren ts  have  come  to  

unde rs tand  the  impor tance  o f  pa ren ta l  invo lvemen t .  So ,  paren ts  

have  begun  to  take  respons ib i l i t y  f o r  t he i r  ch i ld ren ’s  conduct ,  as  

paren t ing  is  no t  the  p r imary  purpose  o f  educa to rs  (Le  Roux 

2005 :7 ) .  Educa to r  1  in  Schoo l  C  a lso  suppo r t s  t he  pe rcep t ion  tha t  

on ly  i n  some  schoo ls  paren ts  a re  ac t i ve ly  i nvo lved  in  t he i r  

ch i ld ren ’s  educa t ion :  “Most  o f  the  pa ren ts  don ’ t  respond  and  what  

surp r i ses  me  i s  tha t  we ’ve  go t  a  p r imary  schoo l  nearby  and  when 

they  a re  ca l led  they  respond  bu t  when  we  ca l l  them some don ’ t  

respond ” .  

4.6 .6  Good communicat ion  amongst  a l l  s takeholders   

Communica t ion  i s  v i t a l  whe re  peop le  wo rk  toge the r  as  a  un i t y .  I t  

ass is ts  a  g roup  to  wo rk  as  a  un i t  and  to  s t r i ve  fo r  a  common goa l .  

Good commun ica t ion  i s  c ruc ia l  amongst  a l l  s takeho lde rs  fo r  the  

smooth  runn ing  o f  the  schoo l .  Th is  resea rc h  revea led  how good 

communica t ion  ass is t s  in  manag ing d isc ip l i ne  w i th in  the  schoo l .   

P r inc ipa l  3  s ta tes :  “Communica t ion  i s  ve ry ,  ve ry  c ruc ia l  because  

th rough communica t ion  a l l  misunde rs tand ings  a re  be ing  c lea red  

and  eve rybody  has  a  common  v is ion  o r  unders t and ing  o f  how  the  

schoo l  ope ra tes  and  tha t  unde rs tand ing  came th rough 

commun ica t ion ” .  He  con t inues :  “We  a l l  wo rk  toge ther  as  a  un i t ;  we  

be l ieve  in  teamwork ” .  Educa to r  3  in  Schoo l  B  concu rs :  “A  team 

work  in  any  ins t i tu t i on  o r  company  has  to  b r ing  abou t  a  go od  

p roduct ion .  I f  eh . . .  maybe  the  managers  migh t  be  open  and  take  

the  respons ib i l i t y  and  make su re  tha t  even  the  learne rs  know tha t  

each  and  eve ry  teache r  on  the  schoo l  p remises  i s  respons ib le  to  

ma in ta in  d isc ip l ine ;  tha t  wi l l  a l so  he lp ” .  P r inc ipa l  1  a l so  h igh l igh ts  

“ I t  i s  impor tan t  in  the  sense  tha t  i f  you  do  no t  commun ica te  w i th  
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the  pa ren ts  you  w i l l  f ind  you rse l f  nowhere .  You  have  to  

commun ica te  w i th  them so  tha t  when  you  inv i te  them they  shou ld  

no t  que ry  and  comp la in  tha t  you  don ’ t  invo lve  them” .    

P r inc ipa l  2  a lso  emphas ises  the  impor tance  o f  commun ica t ion :  

“Communica t ion  p lays  a  v i ta l  ro le  fo r  examp le  i f  you  commun ica te  

wi th  a  learner  abou t  wha t  he /she  d id ,  the  lea rne r  w i l l  end  up  

unde rs tand ing  tha t  wha t  he /she  d id  was  w rong  so ,  th i s  ass is t  in  

min imis ing  the  p rob lems  a t  schoo l .  By  commun ica t ing  ru les  and  

regu la t ions  o f  the  schoo l  a t  assemb ly  t imeous ly  keeps  on  

remind ing  lea rners  o f  what  i s  wrong  and  what  i s  no t .  So ,  we 

somet imes  read  the  Code  o f  Conduct  a t  the  assemb ly  to  remind  

them about  schoo l  ru les  a nd  regu la t ions .  By  mere  commun ica t ing  

w i th  each  o the r ,  min imise  the  p rob lems  tha t  we  migh t  have  as  a  

schoo l  because  when  we  commun ica te  w i th  learne rs  we  knock  

sense  in to  them and  they  w i l l  s ta r t  to  unde rs tand  the  schoo l  

po l ic ies  and  why is  i t  impo r tan t  to  adhere  to  the  po l ic ies ” .    

Pr inc ipa l  4  adds :  “ I t  i s  ve ry  impor tan t  to  commun ica te  because  

somet imes  you  w i l l  t h ink  tha t  the  lea rne r  i s  too  i l l -d i sc ip l ined  bu t  

on ly  to  f ind  tha t  the  lea rne r  has  a  soc ia l  p rob lem.  Fo r  examp le  

las t  yea r  in  g rade  12  we had  a  le a rne r  who was adaman t  and  

wasn ’ t  do ing  h is  home works .  I  commun ica ted  w i th  the  lea rne r  and  

rea l i sed  tha t  they  a re  se l l ing  l iquo r  a t  home and they  a re  no t  

s leep ing  because  o f  the  se t  up  a t  home.  I  adv ised  the  lea rne r  to  

rema in  a t  schoo l  to  do  home works  and  s tudy .  In  o ther  s i tua t ion  

we  found  tha t  the  learner  i s  s tay ing  a lone  and  the  mo the r  i s  

s tay ing  w i th  he r  boy f r iend .  The  lea rne r  had  to  face  d i f fe ren t  

cha l lenges  e .g .  pove r ty ,  lack  o f  paren ta l  ca re  e tc .  So ,  th i s  made 

the  lea rne r  to  be  aggress ive  w i th  eve ryo ne.  So ,  commun ica t ion  

unea r ths  those  p rob lems .  Mos t  p rob lems  a re  soc ia l  p rob lems 

un less  you  commun ica te  them you  w i l l  no t  unde rs tand  why  those  

l ea rne rs  a re  behav ing  l i ke  tha t ” .    
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Through  th is  resea rch  i t  has  become appa ren t  tha t  good 

communica t ion  enhances  good  re la t ionsh ip s  amongs t  

s takeho lde rs .  So ,  good  communica t ion  w i l l  lead  to  e f fec t i ve  

lea rn ing  and  teach ing ,  whe re  educa to rs  and  lea rne rs  w i l l  be  

mot i va ted  to  wo rk  coopera t i ve ly  t oge the r .  There fo re ,  i t  i s  

impera t i ve  tha t  a l l  schoo ls  shou ld  cons ide r  sus ta in ing good 

communica t ion  w i th in  the  schoo l  env i ronmen t .  And  th is  i s  f eas ib le  

i f  the  d i c tum is  embraced  by  everyone  wi th in  the  schoo l .   

Moreover ,  i t  i s  ev iden t  tha t  open  and  s ince re  commun ica t ion  

ass is ts  in  d i sc ip l ine  management .    

 

4 .6 .7  Proper  secur i ty  

 

D isc ip l ine  a t  schoo l  has  two  ve ry  impor tan t  goa ls ,  name ly  to  

c rea te  an  env i ronment  conduc ive  to  lea rn ing  and  teach ing;  and  to  

ensu re  the  sa fe ty  o f  s ta f f  and  lea rne rs  (Joube r t ,  De  W aa l  &  

Rossouw 2005:208 ) .  So ,  i t  i s  o f  the  ou tmos t  impor tance  to  ensure  

tha t  a l l  schoo ls  a re  we l l  secured  fo r  the  sa fe ty  o f  bo th  the  s ta f f  

and  learners .  A l l  schoo ls  shou ld  c rea te  a  sa fe  env i ronment ,  

conduc ive  to  e f fec t i ve  teach ing  and  learn ing .  O l ley ,  Cohn  and  

Cowan  (2010 :8 )  a l so  a f f i rm  tha t  lea rne rs  a re  be t te r  ab le  to  lea rn  

when they  fee l  sa fe .  

 

P r inc ipa l  1  asser t s :  “Acco rd ing  to  me ,  a l l  these  schoo ls  shou ld  

have  p roper  secu r i t y .  A l l  schoo ls  shou ld  be  p rope r ly  fenced .  The re  

shou ld  be  p roper  con t ro l  a t  the  ga te .  The re  shou ld  be  someone  a t  

the  ga te  to  mon i to r  the  en t rance  o f  eve ryone  en te r i ng  the  schoo l  

p remises .  Lea rners  shou ld  a l so  be  searched  when en te r ing  the  

ga te ” .  Educa to r  4  in  Schoo l  B  h igh l igh ted  the  inc iden t  o f  an  

educa to r  who  was  k i l l ed  because  the  lea rne r  en te red  the  schoo l  

p rem ises  in  possess ion  o f  a  gun :   “Do  you  remember  the  in c iden t  

i n  Kwa Zu lu  Nata l  whe reby  a  lady  teache r  was  teach ing  

Mathemat i cs  and  gave  learners  homework  and  then  one  o f  the  



 

130 
 

l ea rne rs  took  ou t  a  gun  and  sho t  the  teache r?  The  teache r  was 

l y ing  the re  dead.  I t  was  on  news .  And  th is  i s  b r ing ing  more  

ind isc ip l ine  because  educa to rs  a re  a f ra id  to  con t ro l  the  lea rne rs .  

So,  educa to rs  wou ld  ra the r  teach  and  go  home” .  Educa to r  3  in  

Schoo l  B  adds :  “And  he lp  lea rne r  who  wants  to  ge t  he lp .  And  then  

tha t ’s  the  p rob lem and  where  i s  the  gove rnment?   In  L impopo 

recen t ly  an  educa to r  has  been  chopped  in to  p ieces  by  h i s  b ro the r  

who  go t  in to  the  schoo l  because  our  schoo ls  a ren ’ t  rea l ly  

pro tec ted .  Peop le  a re  jus t  coming  in ,  coming  ou t ,  go ing  ou t  and  so  

fo r th .   Tha t  is  why  we  say ;  and  when  we  ta lk  to  the  gove rnment  

they  w i l l  say  the re  i s  no  enough  money  fo r  h i r ing  p rope r  secu r i t y ” .  

Cons ide r ing  these  two inc iden ts  i t  becomes  more  appa ren t  tha t  

educa to rs ,  lea rners  and  o the r  s ta f f  a re  no t  sa fe  in  our  schoo ls .   

 

Pr ins loo  (2005 :5 )  c lea r l y  exp la ins  a  lega l  f ramework  fo r  sa fe  

schoo ls :  

 

A sa fe  schoo l  may  be  de f ined  as  one  tha t  i s  f ree  o f  dange r  

and  where  the re  i s  an  absence  o f  poss ib le  ha rm;  a  p lace  in  

wh ich  non -educa to rs ,  educa to rs  and  learne rs  may  work ,  teach  

and  lea rn  w i thou t  fea r  o f  r i d i cu le ,  in t imida t ion ,  harassment ,  

humi l ia t ion ,  o r  v io lenc e .  A  sa fe  schoo l  i s  the re fo re  a  hea l thy  

schoo l  in  tha t  i t  i s  phys ica l l y  and  psycho log ica l ly  sa fe .  

Ind ica to rs  o f  sa fe  schoo ls  inc lude  the  p resence  o f  ce r ta in  

phys ica l  fea tu res  such  as  secu re  wa l ls ,  f enc ing  and  ga tes ;  

bu i ld ings  tha t  a re  in  a  good  s ta te  o f  re pa i r ;  and  we l l -

ma in ta ined  schoo l  g rounds.  Sa fe  schoo ls  a re  fu r the r  

cha rac te r i sed  by  good  d isc ip l ine ,  a  cu l tu re  conduc ive  to  

teach ing  and  learn ing ,  p ro fess iona l  educa to r  conduct ,  good  

gove rnance  and  managemen t  p rac t i ces ,  and  an  absence  (o r  

l ow leve l )  o f  c r i me and  v io lence  (Sque lch ,  2001:137 -149 ) .  
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Based  on  what  th i s  research  has  revea led ,  the  government  is  no t  

do ing  enough .  Even though  the  gove rnment  a l lows  schoo ls  to  

conduc t  random sea rches  when the re  i s  a  need,  th i s  i s  no t  

enough.  The  l im i ta t ions  an t ic ipa t ed  in  the  Educa t ion  Laws  

Amendmen t  Ac t ,  no .  31  o f  2007 ,  h inde r  t he  cu rb ing  o f  schoo l  

sa fe ty  and  secur i t y  p rob lems  wi th in  the  schoo ls .  So ,  i t  i s  

impera t i ve  fo r  the  gove rnment  to  h i re  secu r i t y  s ta f f  f o r  a l l  schoo ls  

to  ensu re  p rope r  con t ro l  and  mon i to r ing  o f  eve ryone en te r ing  and  

leav ing  the  schoo l  p remises .  The  Educa t ion  Laws  Amendmen t  Ac t ,  

no .  31  o f  2007 ,  s ta tes :  

 

Subsect ion  (2 )  Sub jec t  to  subsect ion  (3 ) ,  t he  p r inc ipa l  o r  h is  

o r  her  de lega te  may,  a t  random,  sea rch  any  g roup  o f  l ea rne rs ,  

o r  the  p roper ty  o f  a  g roup  o f  lea rne rs ,  fo r  any  dangerous  

ob jec t  o r  i l lega l  d rug ,  i f  a  fa i r  and  reasonab le  susp ic ion  has  

been  es tab l i shed :  

 

(a )  tha t  a  dange rous  ob jec t  o r  an  i l lega l  d rug  may be  found  on  

schoo l  p remises  o r  du r ing  a  schoo l  ac t iv i t y ;  o r  

(b )  tha t  one  o r  more  lea rne rs  on  s choo l  p remises  o r  dur ing  a  

schoo l  ac t iv i t y  a re  in  possess ion  o f  dange rous  ob jec ts  o r  

i l lega l  d rugs .  

 

Subsect ion  (3 )  (a )  A  search  con temp la ted  in  subsec t ion  (2 )  

may  on ly  be  conducted  a f te r  tak ing  in to  account  a l l  re levan t  

fac to rs ,  inc lud ing :  

 

( i )  the  bes t  in te res t  o f  the  learners  in  ques t ion  o r  o f  any  

o ther  l ea rne r  a t  the  schoo l ;  

( i i )  the  sa fe ty  and  hea l th  o f  the  lea rne rs  in  ques t ion  o r  o f  

any  o ther  l ea rne r  a t  the  schoo l ;  

( i i i )  reasonab le  ev idence  o f  i l lega l  ac t iv i t y ;  and  

( i v )  a l l  re levan t  ev idence  rece ived .  
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(b )  When conduct in g  a  sea rch  con temp la ted  in  subsect ion  (2 ) ,  

the  p r inc ipa l  o r  h is  o r  he r  de lega te  mus t  do  so  in  a  manner  

tha t  i s  reasonab le  and  p ropo r t iona l  to  t he  suspec ted  i l l ega l  

ac t iv i t y .  

 

Th is  Ac t  en ta i ls  tha t  i f  the re  i s  no  reasonab le  susp ic ion  

es tab l ished  tha t  there  m igh t  be  someone  ca r ry ing a  dangerous  

weapon  o r  i l lega l  d rugs  w i th in  the  schoo l  p remises ,  t he re  shou ld  

be  no  sea rch .  And  th i s  pu t s  the  l i ves  o f  eve ryone  in  danger ;  hence  

educa to rs  and  lea rne rs  d ie  w i th in  the  schoo l  p remises  due  to  the  

absence  o f  p rope r  sec ur i t y .     

 

4.6 .8  Incorpora t ion o f  spor ts  in to  the  curr icu lum  

 

Educa to r  1  in  Schoo l  D  is  o f  the  op in ion  tha t  spor t s  shou ld  be  

inco rpora ted  in  the  cu r r icu lum so  tha t  lea rne rs  who a re  g i f ted  in  

spo r ts  a re  enab led  to  take  tha t  pa th  as  the i r  ca ree r  f rom an  ea r l y  

age  ra the r  than  to  fo rce  them to  fo l l ow the  academic  pa th .  I t  goes  

wi thou t  say ing  tha t  even  the  techn ica l  s t ream shou ld  be  

in t roduced  a t  ear l i e r  s tages  o f  l ea rne rs ’  deve lopment  in  o rde r  t o  

i den t i f y  and  deve lop  the i r  sk i l l s  a t  an  ea r l ie r  s tage .  Th is  w i l l  

ass is t  to  reduce  the  number  o f  lea rne rs  who  become bo red  du r ing 

the  teach ing  and  lea rn ing  p rocess  because  they w i l l  a l so  be  

focus ing  on  wha t  they a re  con f iden t  in .   

 

Educa to r  1  in  Schoo l  D  e labo ra tes :  “ I  th ink  s tep  number  one  

ac tua l ly  i s  fo r  the  depa r tment  to  ma ke  the  cur r i cu lum o f  the  

secondary  schoo l  t o  inc lude  spor t s  as  pa r t  and  pa rce l  o f  the  

cur r icu lum jus t  l i ke  in  the  fo rmer  mode l  C  schoo ls .  And  we  must  

have  fac i l i t ies ,  spo r t s  fac i l i t i es  fo r  these  ch i ld ren .  They shou ld  no t  

have  t ime  when  they  a re  no t  engaged .  I f  t hey  a re  in  c lasses ,  to  

open  up  the i r  minds  and  make  them aware  tha t  they  do  have  sk i l l s  

and  they  can  use  them e f fec t i ve ly  f rom a  ve ry  young  age  so  tha t  

they  shou ld  no t  j us t  be  con f ined  to  c lassroom and  ou t  o f  the  
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c lass room we  on ly  have  soccer  and  ne t ba l l .  Where  e lse  in  the  

fo rmer  mode l  C schoo ls  they  have  sw imming ,  tenn is ,  rugby ,  

c r i cke t  and  they  have  every th ing ;  and  we  don ’ t  have  fac i l i t ies  fo r  

tha t .  And  so ,  i t  t u rns  to  be  a  p rob lem ra ther  to  invo lve  the  

lea rne rs  to  t ra in  them and  to  educa te  them in  to ta l i t y ;  and  un fo ld  

the  sk i l l s  tha t  t hey  have .  I  th ink  tha t  shou ld  be  the  f i r s t  s tep .  I f  

the  depa r tment  doesn ’ t  do  tha t ,  then  we w i l l  go  back  to  hav ing  a  

p rob lem o f  d i sc ip l i n ing  lea rne rs .  Bu t  i f  we ’ve  go t  tha t  and  engage 

them fu l l y  I  th ink  tha t  t here  w i l l  be  s t r i c t  reduc t ion  o f  d i sc ip l i ne ” .     

Acco rd ing  to  da ta  co l lec ted  “spo r ts ”  shou ld  be  a  p rac t ica l  sub jec t  

wh ich  car r ies  the  same  va lue  as  o ther  sub jec ts .  A l though spo r t  

f o rms pa r t  o f  the  cu r r icu lum as  incorpora ted  in  L i f e  Or ien ta t ion ,  

no t  enough  is  done .  Th is  v iew i s  suppo r ted  by  Rooth  (2005:109) ,  

who  s ta tes  tha t  phys ica l  educa t ion  is  be ing  marg ina l i sed  in  

schoo ls ,  pa r t icu la r l y  in  h ighe r  g rades.  Th is  is  due  to  lack  o f  

qua l i f ied  phys ica l  educa t ion  teache rs ,  l im i ted  funds ,  insu f f i c ien t  

t ime  a l loca ted  to  phys ica l  educa t ion  and  ra t iona l isa t ion  o f  

educa to rs .  Roo th  (2005:110 )  a lso  ind ica te s  tha t  a t  some  schoo ls  

phys ica l  educa t ion  was  abandoned  fo r  academic  pu rsu i ts  in  the  

four th  te rm  in  p repa ra t ion  fo r  upcom ing  exam ina t ions .  Spo r t  i s  an  

ex t ramura l  ac t i v i t y  (Depa r tment  o f  Educa t ion ,  2003b)  wh ich  shou ld  

be  p romoted  and  o f fe red  a t  the  schoo l  (Roo th  2005 :295 ) .  The  

researche r  a lso  ind ica tes  tha t  the  task  o f  L i f e  Or ien ta t ion  i s  to  

mot i va te  learners  to  pa r t ic ipa te  in  spo r t  and  k ind le  the i r  in te res t  

i n  spo r t ,  as  we l l  as  t o  equ ip  them wi th  the  in fo rma t ion  to  know the  

impor tance  o f  a  ba lanced l i f es t y le ,  wh ich  wou ld  inc lude  spo r t .   

 

I t  i s  t here fo re  impera t i ve  tha t  enough  t ime  be  a l loca ted  fo r  spo r t  

ac t i v i t ies ;  qua l i f ied  phys ica l  educa t ion  educa to rs  be  employed ;  

enough  funds  be  a l loca ted ;  schoo ls  be  we l l  equ ipped  wi th  spo r t s  

equ ipmen t ,  va r ious  spo r t ing  ac t iv i t ies  be  in t roduced  and  L i f e  

Or ien ta t ion  be  t rea ted  l i ke  any  o the r  impor tan t  sub jec t .  

Even tua l l y ,  lea rne rs  w i l l  be  mot i va ted  to  make in fo rmed  dec is ions  
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on  the i r  ca reer  pa th .  And  mos t  impor tan t l y ,  th is  w i l l  ass is t  schoo ls  

in  d i sc ip l ine  managemen t  because  the  ma jo r i t y  o f  lea rne rs  w i l l  be  

engaged in  a  va r ie t y  o f  ac t i v i t ies .    

 

4.7  ROLES OF VARIOUS STRUCTURES IN  MANAGING 

DISCIPLINE WITHIN THE SCHOOL  

 

4 .7 .1  Educators ’  ro les  on  learner  d isc i pl ine  

 

The  responden ts  ment ioned  var ious  educa to r  ro les  and  some have  

been  h igh l igh ted  in  Chapte r  2.  Among o the rs ,  educa to rs ’  ro les  on  

l ea rne r  d isc ip l ine  inc lude :  

 

  Developing  a  Code  o f  Conduct ,  c lassroom rules  and 

ensur ing  tha t  they  a re  implemented ef fec t i ve ly .  I t  i s  ev iden t  

tha t  in  a l l  schoo ls  educa to rs  p lay  a  v i ta l  ro le  in  deve lop ing 

schoo l  po l ic ies  and  es tab l ish ing  c lass room ru les .  P r inc ipa l s  1 ,  

2 ,  3  and  4  made  ment ion  o f  t he  fac t  tha t  educa to rs  take  par t  in  

deve lop ing  a  Code  o f  Conduct  and  o ther  respond ents  ind ica ted  

tha t  they  a lso  es tab l i sh  c lass room ru les  toge the r  w i th  the  

lea rne rs  (Educa to r  1  &  6  in  Schoo l  A ;  Educa to r  3  in  Schoo l  C) .  

The rea f te r ,  i t  i s  the  du ty  o f  each  and  eve ry  educa to r  to  ensure  

tha t  what  was in i t i a ted  i s  e f fec t i ve ly  imp lemen ted .  

 

  Model l ing  good behaviour .  P r inc ipa l  4  s ta tes :  “we  encou rage  

educato rs  to  be  punctua l  in  whateve r  they  a re  do ing  and  to  

make su re  tha t  they  do  the i r  wo rk  because  one  p rob lem is  

caus ing  the  o the r  one ” .  Educa to r  1  in  Schoo l  A  ment ions  tha t  

“educa to rs  mode l  good  behav iou r ” .  Th is  w i l l  i nd i rec t l y  

pe rsuade  learners  to  be  we l l -behaved .  P r inc ipa l  4  fu r ther  adds :  

“ I  t h ink  the  most  c r i t i ca l  i ssue  i s  to  ma in ta in  d isc ip l ine  amongst  

the  s ta f f ,  because  i l l -d isc ip l ine  w i th in  the  s ta f f  c rea tes  a  

loopho le .  Fo r  ins tance ,  i f  you  a re  no t  punc tua l  as  an  educa to r ,  
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i t  w i l l  be  d i f f i cu l t  f o r  you  to  te l l  the  lea rne r  to  be  punctua l ,  

because  she /he  wi l l  no t  take  you  se r ious ly .  So ,  as  an  educa to r  

you mus t  mode l  the  behav iou r ” .    

 

  Moni tor ing and superv is ing  the  learners  in  a l l  ac t iv i t ies .  

Educa to r  1  in  Schoo l  D  ment ions  tha t  lea rne rs  a re  mon i to red  in  

c lasses ,  i n  the  morn ing  and  du r ing b reaks .  Educa to r  1  and  5  in  

Schoo l  A  add  tha t  educa to rs  even  ass is t  by  conduct ing  morn ing 

and  a f te rnoon  s tud ies ;  and  con t ro l l i ng  la te -coming .  Dete rmined  

educa to rs  go  to  the  ex ten t  o f  adop t ing  lea rne rs  and  l ia i s ing 

w i th  pa ren ts  o n  the  pa r t i cu la r  lea rne r  in  o rder  to  mon i to r  

h is /he r  p rogress  and  behav iou r .  Educa to r  1  in  Schoo l  D  says :  

“We adopt  learne rs  (S ta r ted  w i th  the  g rade  12) ,  mon i to r ing  

them con t inuous ly .  Eac h  educa to r  adopts  3  lea rners .  We  have  

the  con tac ts  o f  the  pa ren ts  fo r  mon i to r ing  o f  the  lea rne r  and  

we  communica te  w i th  the  pa ren ts  o f  those  lea rne rs .  The  

pa ren ts  shou ld  a lso  mon i to r  them and  the rea f te r  we reconc i le  

w i th  the  pa ren ts .  And  in  tha t  case  we re duce  the  number  o f  

misconducts  in  t he  schoo l  because  the  learners  a re  mon i to red  

cont inuous ly ” .      

 

  Mentor ing  learners .  Educa to r  4  in  Schoo l  B  s ta tes :  “The  g rade  

educato rs  ta l k  t o  the i r  lea rne rs  on  d isc ip l ine  be fo re  they  even  

commi t  an  o f fence ” .  P r inc ipa l  1  dec la res  tha t  the  schoo l  

i den t i f ies  p rob lemat ic  learners  w i th  the  ass is tance  o f  c lass  

educa to rs  and  “we  a r range  mento r ing  fo r  them and  mon i to r  

them”.  He a lso  assures  tha t  the  number  o f  p rob lemat i c  learners  

dec reases th rough men to rsh ip .   

 

  Mainta in  d isc ip l ine  w i th in  the  school .  Educa to r  3  in  Schoo l  A  

ment ions  tha t  “educa to rs  dea l  w i th  gene ra l  d i sc ip l ine  w i th in  the  

schoo l ” .  

 



 

136 
 

  Cont inuous ly  remind learners  about  school  ru les .  P r inc ipa l  

2  ind ica tes :  “we  somet imes  read  the  Code  o f  Conduct  a t  the  

assemb ly  to  remin d  them about  schoo l  ru les  and  regu la t ions ” .   

He  e labora tes  fur the r :  “We a lways  make use  o f  the  c lass  

educato rs  to  d i scuss  g round  ru les  w i th  the  learne rs  a t  the  

beg inn ing  o f  the  yea r  and  a lways  remind  them o f  the  Code  o f  

Conduct  du r ing  the  assemb ly  maybe  on ce  a  week.  We  th ink  

ta l k ing  to  these  lea rne rs  about  the  Code  o f  Conduct  a lways  

he lps  them to  remember  wha t  is  w rong ” .   

 

  Motiva t ing  learners .  Educa to rs  have  a  du ty  o f  mot i va t ing 

lea rne rs  in  va r ious  ways .  Th is  resea rch  has  d isp layed  tha t  

l ea rne rs  a re  mot i va t ed  th rough  awards ,  pub l i c  p ra ise ,  and  

mot i va t iona l  ta l ks  and  by  invo lv ing  them in  schoo l  ac t i v i t ies .      

 

  Discuss  learner ’s  behaviour  w i th  parents .  P r inc ipa l  2  says :  

“we  inv i te  the  pa ren t  to  schoo l  to  d i scuss  the  behav iou r  o f  the  

l ea rne r  in  h i s /he r  p resenc e  ( lea rner ) ” .  Educato r  4  in  Schoo l  B  

a lso  ind ica tes  tha t  a  paren ts ’  con fe rence  i s  a r ranged  wi th  the  

paren ts  conce rned  to  d i scuss  the  behav iou rs  o f  the i r  ch i l d ren  

wi th  educa to rs .   

 

4.7 .2  Princ ipa ls ’  ro les  on  learner  d isc ip l ine  

The  ro le  o f  the  p r inc ipa l  i s  to  lead  and  manage  the  p lann ing,  

de l i ve ry ,  eva lua t ion  and  improvement  o f  the  educa t ion  o f  a l l  

s tuden ts  in  a  commun i t y  th rough  the  s t ra teg ic  dep loyment  o f  

resources  p rov ided  by  the  Depar tmen t  and  the  schoo l  commun i t y .  

The re fo re ,  the  p r inc ipa l  i s  accountab le  fo r  t h e  ove ra l l  leade rsh ip ,  

managemen t  and  deve lopment  o f  t he  schoo l  w i th in  s ta te -wide  

gu ide l ines  and  Gove rnment  po l ic ies  (Depar tment  o f  Educa t ion  and  

Ea r l y  Ch i ldhood  Deve lopmen t  2009:2 ) .  S t ipu la ted  be low,  a re  the  

ro les  o f  the  schoo l  manager  (p r inc ipa l )  on  lea rn e r  d i sc ip l ine  as  

an t i c ipa ted  by Depar tmen t  o f  Educa t ion  W este rn  Cape  (2007:4 ) :    
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  Pr imar i ly  respons ib le  fo r  es tab l ish ing  the  concep t  o f  pos i t i ve  

behav iou r  w i th in  the  schoo l  se t -up .  

  Ensures  tha t  a l l  pe rsonne l ,  paren ts  and  lea rne rs  a re  aware  o f  

the  po l i c ies  rega rd ing  pos i t i ve  lea rne r  behav iou r .  

  Ensures  tha t  po l icy  rega rd ing  d isc ip l ina ry  measu res  is  

imp lemented .  

  Ensures  tha t  lea rne r  behav iou r  and  lea rne r  issues  a re  

d iscussed  regu la r l y .  

  Ensures  tha t  record  is  kep t  o f  l ea rne r  behav iou r .  

  Organ ises  s ta f f  deve lopme n t  sess ions  rega rd ing  the  

managemen t  o f  l ea rne rs ’  behav iou r .  

  Organ ises  in te rv iews  w i th  pa ren ts  about  the  p rog ress  and  

behav iou r  o f  l ea rne rs .  

  Ensures  tha t  t he  schoo l  has  a  good  o r ien ta t ion  p rogramme fo r  

new lea rne rs  (espec ia l ly  Grade 8 ) .  

  Ensures  tha t  l ea rne rs  a re  dea l t  w i th  fa i r l y  and  cons is ten t l y .  

S ign i f i can t l y ,  in  add i t ion  to  the  ro les  men t ioned  above ,  t h is  

research  has  revea led  the  fo l lowing  ro les  o f  the  p r inc ipa ls :  

  The  p r inc ipa l  manages  the  who le  schoo l ,  rang ing  f rom 

cur r icu lum management ,  manag ing d isc i p l ine  and  ma in ta in ing 

o rde r .  So  the  p r inc ipa l  ensu res  e f fec t i ve  management  o f  

d isc ip l ine  and  the  cu r r i cu lum (P r inc ipa l  3 ) .   

 

  The  ro le  o f  the  p r inc ipa l  i s  to  ensu re  the  ava i lab i l i t y  o f  

d isc ip l ine  po l icy  and  mon i to r ing  tha t  the  po l icy  i s  imp lemented  

acco rd in g ly .  The  p r inc ipa l  shou ld  a lso  work  toge the r  w i th  the  

SMT and sen io r  teache rs  to  ensu re  tha t  d i sc ip l ine  is  managed 

e f fec t i ve ly  (P r inc ipa l  4 ) .   

 

  The  p r inc ipa l  pa r t i c ipa t es  in  any  ac t i v i t y  and  commi t tee  in  the  

schoo l  to  see  what  is  happen ing  and  ass is t  whe re  necessary 
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and  g ive  gu ide l ines  where  needed (Pr inc ipa l  1 ) .  Th is  imp l ies  

tha t  the  p r inc ipa l  shou ld  ac t  as  an  oversee r .  The  p resence  o f  

the  p r inc ipa l  p lays  a  v i ta l  ro le  as  educa to rs  w i l l  be  more  

mot i va ted  in  execu t ing  the i r  du t ies  (P r inc ipa l  2 ) .  

 

  A  p r inc ipa l  suppor t s  a l l  educa to rs ,  avo id s  favou r i t i sm  and  th is  

w i l l  ass is t  h im/he r  i n  manag ing  the  schoo l  e f fec t i ve ly .  

Educa to rs  w i l l  be  w i l l i ng  to  ass is t ,  f o r  ins tance  i f  the re  i s  an  

educa to r  who  is  do ing  someth ing  wrong they  w i l l  adv i se  

h im/he r  and  i f  they  a re  una b le  to  so lve  the  p rob lem,  they  w i l l  

i n fo rm  you  as  the  p r inc ipa l  (P r inc ipa l  1 ) .   The  p r inc ipa l  shou ld  

suppo r t  the  educa to rs  in  whateve r  they  do  (Pr inc ipa l  2 ) .  

 

  A  p r inc ipa l  suppor t s  h i s /he r  lea rners  in  a l l  ac t i v i t ies  done  a t  

schoo l ,  f o r  i ns tance  spo r t ing  ac t i v i t ies  and  SCO and  must  no t  

d is tance  h im/he rse l f  f rom  whateve r  i s  happen ing  a t  schoo l .  I f  

you  show in te res t  as  the  p r inc ipa l ,  l ea rne rs  s ta r t  to  va lue  the i r  

pa r t i c ipa t ion  (P r inc ipa l  1 ) .  

 

  I t  i s  a lso  the  du ty  o f  t he  p r inc ipa l  to  know learne rs  w i th in  

h is /he r  te r r i to ry .  I f  the  lea rne rs  rea l i se  tha t  the  p r inc ipa l  knows 

them,  they  become more  d isc ip l ined  and  they  become happy 

because  the  p r inc ipa l  knows them (P r inc ipa l  1 ) .  

 

  The  du ty  o f  the  p r inc ipa l  i s  t o  g i ve  suppo r t ,  to  mon i to r  and  g ive  

gu idance  wi th  rega rd  to  d isc ip l ine  in  the  schoo l  (Pr inc ipa l  2 ) .  

 

  The  p r inc ipa l  shou ld ,  among o thers ,  encou rage  teamwork  

(P r inc ipa l  1 ) .  
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4.7 .3  Roles  o f  the  d isc ip l inary commi t tee  

 

The  Disc ip l ina ry  commi t tee  is  cons t i tu ted  by  the  gove rn ing  body 

and  persons  wi th  lega l  exper t ise  w i th in  the  schoo l .  Th is  commi t tee  

i s  appo in ted  by  the  gove rn ing  body and  i t  i s  usua l l y  e lec ted  

annua l l y .  Even  though the  commi t tee  can  cons is t  o f  members  

w i th in  and  ou ts ide  the  gove rn ing body,  i t  i s  p rocedura l l y  v i ta l  tha t  

a  member  o f  the  gove rn ing  body cha i rs  th e  commi t tee  w i th  the  

in ten t ion  o f  repor t ing  the  p roceed ings  o f  the  commi t tee  du r ing  

gove rn ing body meet ings .  The  d isc ip l ina ry  commi t tee  o f  t he  

gove rn ing  body becomes  invo lved  in  cases  where  se r ious  

m isconduct  has  been  commi t ted  (Joube r t  and  Bray  2007:86 ) .  

A l though  th is  d i sc ip l ina ry  commi t tee  o f ten  on ly  becomes invo lved  

when  suspens ion  o r  expu ls ion  may occu r ,  Roos  (2003 :115 ) ,  as  

c i ted  in  Joube r t  and  Bray  (2007 :86 ) ,  men t ions  tha t  t he  d i sc ip l ina ry 

commi t tee  “shou ld  no t  be  l im i ted  to  impose  on ly  these  two  t ypes  

of  d isc ip l ina ry  sanc t ions ” .     

 

In  t h i s  s tudy  the  fo l lowing  ro les  o f  the  d isc ip l ina ry  commi t tee  were  

iden t i f ied :    

 

  I f  the  p rob lem is  ma jo r  i t  i s  re fe r red  to  the  commi t tee  because  

“ i f  we  don ’ t  i nvo lve  them they  may  d is tance  themse lves  f rom 

what  is  happen ing” .  They  dea l  w i th  ma jo r  p rob lems (P r inc ipa l  

1 ) .   

 

  They  a re  the  ones  who  conduct  d isc ip l ina ry  hear ing s .  They a re  

the  f i rs t  ones  to  in te r roga te  the  lea rne r  t o  f ind  ou t  what  is  

happen ing.  F rom the  ou tcome o f  the  mee t ing  w i th  the  lea rne r ,  

the  pa ren ts  w i l l  th en  be  in fo rmed  o r  inv i ted  to  schoo l  to  

d iscuss  the  mat te r .  They wi l l  t hen  repor t  to  the  management  

and  educa to rs  on  the  ou tcome o f  the  d i sc ip l ina ry  hea r ing 

(P r inc ipa l  2 ) .   
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  I f  a  lea rne r  has  t ransgressed  aga ins t  the  schoo l ’s  Code o f  

Conduct ,  the  lea rne r  is  re fe r red  to  the  d isc ip l ina ry  commi t tee  

(Educa to r  2  in  Schoo l  B) .  

 

  The i r  ma in  ro le  is  to  imp lemen t  the  code  o f  conduct  and  the  

d isc ip l ina ry  p rocedu res  to  ensure  tha t  a l l  measures  and  

po l ic ies  a re  adhe red  to .  I n  case  the re  a re  some 

t ransgress ions ,  they  a re  in  cha rge  o f  go ing  th rough  a l l  the  

d isc ip l ina ry  p rocesses (P r inc ipa l  3 ) .  

 

  A l l  cases  a re  re fer red  to  the  commi t tee .  The re  a re  cases  wh ich  

a re  regu la r  and  they  a re  hand led  by  the  c lass  educa to rs  and  

mon i to red  by  the  commi t tee .  The re  a re  o the r  cases  where  

dec i s ions  shou ld  be  taken  by  the  o f f i ce  so  such  cases  a re  

hand led  d i rec t l y  by  the  o f f i ce  (P r inc ipa l  4 ) .   

I t  i s  ve ry  impor tan t  tha t  a l l  s takeho lde rs  wo rk  toge the r  to  address  

the  p rob lem o f  d isc ip l ine  in  schoo ls .  Th is  w i l l  ensu re  coope ra t ion  

and  e f fec t i ve  commun ica t ion  th roughou t  the  en t i re  sys tem.  

 

4.8  SUMMARY  

 

Th is  chap te r  has  ana lysed  and  in te rp re ted  the  da ta  f rom the  

respect i ve  responden ts  who  were  invo lved  in  the  s tudy .  The  

chapte r  has  a lso  p rov ided  the  resu l ts  and  the  f ind ings  o f  the  

emp i r i ca l  inves t iga t ion  as  p resen ted  by  par t i c ipan ts  in  the i r  d i rec t ,  

una l te red  words .  Fu r the rmore ,  i t  has  p rov ided  a  d i scuss ion  o f  the  

research  f ind ings  wh ich  add ressed  the  ma in  a ims  o f  th i s  p ro jec t .  

These  wi l l  be  de ta i led  in  the  fo l l owing  chap te r .  Fu r thermore ,  d a ta  

on  managing  d isc ip l ine  in  secondary  schoo ls  has  been  d iscussed 

and  exp la ined  to  l i nk  the  ma in  resea rch  quest ions  o f  th i s  resea rch  
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pro jec t  and  i t s  a ims .  These  wi l l  a lso  be  c lea r l y  exp la ined  in  t he  

nex t  chap te r .  

 

The  f ina l  chap te r  w i l l  ou t l ine  the  summary ,  conc lus ion  a nd  

recommendat ions  o f  t he  s tudy .  L im i ta t ions  o f  th i s  s tudy  w i l l  a l so  

be  h igh l igh ted .    
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CHAPTER FIVE 

 

 

5 .  CONCLUSIONS AND RECOMMENDATIONS  

 

5.1  INTRODUCTION  

 

The  p rev ious  chapte r  was  used  fo r  da ta  ana lys is  and  

in te rp re ta t ion  as  we l l  as  to  d i scuss  the  f ind ings  o f  the  research .  

Data  co l lec ted  th rough  in te rv iews  and  obse rva t ions  was  

comprehens ive ly  d iscussed .   

Th is  chap te r  in tends  to  d i scuss  gene ra l  conc lus ions  and  p rov ide  

v iab le  recommenda t ions  on  how schoo ls  cou ld  improve  the  

managemen t  o f  d i sc ip l ine  w i th in  the  p a ramete rs  o f  human  r igh ts .  

Based  on  the  da ta  co l lec ted ,  conc lus ions  a re  d rawn  on  th i s  

research  p ro jec t .  The  l im i ta t ions  o f  the  s tudy  a re  a lso  h igh l igh ted .   

 

In  th i s  chap te r ,  I  w i l l  a lso  re fe r  to  the  p rev ious  chapte rs  to  ass is t  

i n  reach ing  conc lus ions  abou t  t he  research  f ind ings  and  p rov id ing  

some feas ib le  recommenda t ions .        

   

5.2  GENERAL CONCLUSIONS  

Th is  resea rch  s tudy  in tended  to  inves t iga te  cons t ruc t i ve  ways  o f  

manag ing  d isc ip l i ne  in  secondary  schoo ls  w i th in  Sekhukhune 

d is t r i c t .  The  resea rch  s tudy  in tend ed  to  p rov ide  suggest ions  and  

recommendat ions  tha t  w i l l  hope fu l l y  change  the  a t t i tude s  o f  

educa to rs  and  p r inc ipa ls  towards  the  management  o f  d i sc ip l ine .  I t  

a lso  in tended  to  h igh l igh t  va r ious  pos i t i ve  me thods o r  s t ra teg ies  

wh ich  educa to rs  and  p r inc ipa ls  can  adopt  to  manage  d isc ip l ine  

e f fec t i ve ly  in  the  absence  o f  co rpo ra l  pun ishment .  I  be l ieve  and  

hope  tha t  th rough  th is  resea rch  schoo ls  m igh t  even tua l l y  be  

de te rm ined  to  manage  d isc ip l ine  e f fec t i ve ly  and  e f f i c ien t l y .  Above  
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a l l ,  th is  resea rch  p ro jec t  a imed to  exp l ic i t l y  h igh l igh t  the  ro les  o f  

educa to rs  and  p r inc ipa ls  in  d i sc ip l ine  management .    

The re fo re ,  to  ach ieve  these  a ims ,  the  fo l lowing  quest ions  were  

add ressed :  

The  ma in  resea rch  ques t ion :   

How can  seconda ry  schoo ls  in  Sekhukhune  d is t r i c t  manage 

d isc ip l ine  in  a  pos t -co rpo ra l  pun ishment  env i ronment?   

 

The sub -quest ions :  

  What  pos i t i ve  d i sc ip l ine  p rac t i ces  a re  used  in  seconda ry  

schoo ls  w i th in  Sekhukhune d is t r i c t?  

 

  What  ro le  can  educa to rs  and  the  p r inc ipa l  p lay  in  the  

managemen t  o f  d i sc ip l ine  in  seconda ry  schoo ls  w i th in  

Sekhukhune d is t r ic t?  

 

  How can  schoo ls  manage  d isc ip l ine  w i thou t  v io la t ing  the  r igh ts  

o f  l ea rne rs  in  seconda ry  schoo ls  w i th in  Sekhukhune d is t r i c t?  

 

Th is  resea rch  s tudy  was  the re fo re  conduc ted  wi th  bo th  p r inc ipa ls  

and  educa to rs  in  an  a t temp t  to  ans wer  these  quest ions .  So ,  the  

an t i c ipa ted  ques t ions  were  a t tended  to  th rough  in te rv iews  and  

obse rva t ions .  S ince  th is  s tudy  invo lved  d isc ip l ine  in  a  wo rk ing 

p lace ,  i t  was  o f  the  ou tmos t  impor tance  to  h igh l igh t  and  d iscuss  

the  impor tance  o f  schoo l  d isc ip l ine .   

 

5.2 .1  Impor tance o f  school  d isc ip l ine   

In  te rms  o f  the  resea rch  conducted ,  schoo l  d i sc ip l i ne  is  a  fo rm o f  

d isc ip l ine  app ropr ia te  fo r  h igh l igh t ing  ru les  and  regu la t ions  fo r  

l ea rne rs  and  ensu r ing  o rde r  in  schoo ls .  So ,  e f fec t i ve  and  e f f i c ien t  

managemen t  o f  d i sc ip l ine  in  schoo ls  leads  to  e f fec t i ve  teach ing 

and  lea rn ing.  Th is  w i l l  au tomat i ca l l y  an t i c ipa te  good  learne r  

http://en.wikipedia.org/wiki/Discipline
http://en.wikipedia.org/wiki/Children
http://en.wikipedia.org/wiki/School
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per fo rmance.  The  research  has  revea led  tha t  lack  o f  d i sc ip l i ne  

and  sa fe ty  in  schoo ls  has  become one  o f  the  ma jo r  cha l lenges  in  

Sou th  A f r i ca .  The re fo re ,  c rea t ing  and  ma in ta in ing  a  sa fe ,  

d isc ip l ined  schoo l  env i ronmen t  was iden t i f ied  as  the  most  c ruc ia l  

i ssue  in  schoo ls .    

Th rough  th is  resea rch  i t  has  become appa ren t  tha t  poo r  d isc ip l ine  

impac ts  negat i ve ly  on  learne rs ’  academic  pe r fo rmance.  Managing 

d isc ip l ine  in  schoo ls  i s  the re fo re  o f  t he  ou tmost  impor tance  to  

a l low e f fec t i ve  teach ing  and  learn ing .  Moreove r ,  the  management  

o f  d i sc ip l ine  in  schoo ls  i s  cen t ra l  to  e f fec t i ve  teach ing  and  

lea rn ing.  

Acco rd ing  to  Von  W i ldemann  (2011:  9 ) ,  schoo l  d i sc ip l i ne  is  cen t ra l  

to  the  fo rm ing  o f  an  independent ,  se l f - re l ian t  and  r espons ib le  

soc ie t y .  There fo re ,  d isc ip l ine  ass is ts  lea rne rs  to  acqu i re  pos i t i ve  

cha rac te r i s t ics  such  as  se l f -con t ro l ,  se l f -d i sc ip l ine  and  

accoun tab i l i t y .  The  resea rch  has  a lso  revea led  the  goa ls  o f  

d isc ip l ine ,  wh ich  a re  to  mot i va te  a  lea rne r  t o :  

 

  s top  d is rup t i ve  behav iou rs ;   

  adop t  p roduct i ve  behav iou rs ;  and   

  have  a  des i re  to  coope ra te .   

 

5.2 .2  Respondents ’  percept ions on a l terna t ives  to  corpora l  

punishment  

 

Educato rs  d i sp layed  d ive rse  unde rs tand ing  on  a l te rna t i ves  to  

corpora l  pun ishmen t ,  espec ia l l y  on  the i r  e f f ec t i veness .  As  a  

researche r ,  I  a lso  found  i t  c ruc ia l  to  app rehend responden ts ’  

percep t ions  on  a l te rna t i ves  to  co rpo ra l  pun ishmen t  to  a l low me 

d raw conc lus ions  and  p rov ide  feas ib le  recommendat ions .   
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  The  respondents  ma in ta in  tha t  the re  is  a  need  fo r  a  sys temat ic  

p lan  and  tho rough  resea rch  on  the  abo l i t ion  o f  co rpo ra l  

pun ishment .  Th is  imp l ie s  tha t  the  in t roduc t ion  o f  a l te rna t i ve  

methods  to  co rpo ra l  pun ishment  was  done haphaza rd ly  w i thou t  

p rope r  p lann ing.  Apparen t l y ,  educa to rs  and  p r inc ipa ls  f ind  i t  

d i f f i cu l t  to  app ly  those  methods .  

 

  The  respondents  we re  100% aware  tha t  co rpo ra l  pun ishmen t  is  

ou t lawed  in  Sou th  A f r ican  schoo ls ,  bu t  i t  i s  appa ren t  tha t  the i r  

p rob lem i s  tha t  the re  was  insu f f i c ien t  t ra in ing  and  in  most  

cases  the re  was no  t ra in ing  a t  a l l  on  the  a l te rna t i ves  to  

corpora l  pun ishmen t .  

 

  Educato rs  and  p r inc ipa ls  have  d ive rse  unde rs tand ing o f  

a l te rna t i ves  to  co rpo ra l  pun ishmen t .  I t  emerged f rom the  

resu l ts  tha t  the  e f fec t i veness  o f  these  d isc ip l ina ry  p rocedu res  

depends  on  the  t ypes  o f  lea rne rs ;  the  t ype  o f  env i ronment  

whe re  the  schoo l  i s  s i tua ted ;  and  how paren ts  ins t i l  d isc ip l ine  

a t  home.    

 

  In  Sect ion  4 .2 .1  i t  i s  ind ica ted  tha t  a l te rna t i ves  to  co rpo ra l  

pun ishment  we re  no t  we l l  de f ined .  So ,  i t  i s  c ruc ia l  tha t  the  

gove rnment  shou ld  es tab l ish  common  methods o f  m anaging 

d isc ip l ine  fo r  schoo ls  to  app ly  common  ways o f  manag ing 

d isc ip l ine .     

 

  Acco rd ing  to  the  respondents ,  a l te rna t i ves  to  co rpo ra l  

pun ishment  a re  t ime  consum ing .  I t  i s  ev iden t  tha t  these  

d isc ip l ina ry  measures  a re  tax ing  because  educa to rs  a re  

compe l led  to  leave  lea rne rs  who  need  the i r  ass is tance  and  

concen t ra te  on  lea rne rs  w i th  d isc ip l i na ry  p rob lems.  
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5.2 .3  Posi t ive  prac t ices  o f  managing  d isc ip l ine  

  

Th is  resea rch  s tudy  has  ach ieved  i t s  ma in  a im,  name ly  to  

i nves t iga te  ways  o f  manag ing  d isc ip l ine  in  seconda ry  schoo ls  

w i th in  Sekhukhune  d is t r ic t ,  i n  a  pos t -co rpo ra l  pun ishment  

env i ronment ;  so ,  a f te r  conduct ing th is  inves t iga t ion ,  I  iden t i f ied  

pos i t i ve  ways  o f  manag ing  d isc ip l i ne .  Va r ious  a l te rna t i ves  were  

ment ioned ,  some o f  wh ich  the  respondents  found  to  be  ine f fe c t i ve .       

The  manua l  “A l te rna t i ves  to  corpora l  pun ishment ”  c lea r l y  ou t l i nes  

d isc ip l ina ry  measures  to  be  emp loyed  when  dea l ing  w i th  

m isconduct  a t  d i f fe ren t  l eve ls  (c f .  2 .7 .3 ) :   

  ve rba l  warn ings ;  

  communi t y  se rv ice ;  

  demer i ts  –  los ing  c red i ts  wh ich  have  a l rea dy  been ga ined ;  

  add i t iona l  wo rk  wh ich  is  cons t ruc t i ve  and  wh ich  poss ib l y  

re la tes  to  the  m isconduc t ;  

  sma l l  men ia l  tasks  l i ke  t idy ing up  the  c lass room;  

  de ten t ion  in  wh ich  learne rs  use  the i r  t ime  const ruc t i ve ly ,  bu t  

w i th in  the  con f ines  o f  the  c lass room ,  i .e .  they  cannot  

pa r t i c ipa te  in  ex t ra -mura l  ac t i v i t ies  o r  go  home.  

  d isc ip l ina ry  ta l k  w i th  the  lea rne r ;  

  ta l ks  w i th  learner ’s  pa ren ts  o r  gua rd ians ;  

  wr i t ten  warn ings ;  

  s ign ing  con t rac t  w i th  the  lea rne r  who  agrees  to  improve ;  

  da i l y  repor t  taken  by  the  lea rne r  and  s i gned by a l l  educa to rs ;  

  pe r fo rm ing  du t ies  tha t  improve  the  schoo l  env i ronment  such  as  

c lean ing ,  ga rden ing  o r  adm in is t ra t ive  tasks .  

  wr i t ten  warn ing  o f  t he  poss ib i l i t y  o f  suspens ion  f rom the  

schoo l ;  

  re fe r ra l  to  a  counse l lo r  o r  soc ia l  wo rker ;  

  communi t y  se rv ice ,  once  pe rmiss ion  i s  g ran ted  by  the  

p rov inc ia l  educa t ion  depa r tment .  
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  re fe r ra l  o f  the  learne r  t o  an  ou ts ide  agency  fo r  counse l l ing ;  

  app l ica t ion  to  the  p rov inc ia l  educa t ion  depa r tment  f o r  l im i ted  

suspens ion  f rom a l l  schoo l  ac t i v i t ies .  

  app l ica t ion  to  the  p rov inc ia l  educa t ion  depa r tmen t  f o r  

expu ls ion  o r  t rans fe r  o f  the  lea rne r  f rom the  schoo l ;  

  a l low fo r  c r im ina l  o r  c i v i l  p rosecu t ions  wh ich  may fo l l ow,  g i ven  

tha t  t he  m isconduc t  is  o f  a  c r im ina l  na tu re .  

In  Sect ion  4 .5 .1  a l te rna t i ve  methods  o f  d i sc ip l ine  were  a lso  

iden t i f ied  by  the  responden ts .  These  methods  a re :  inv i t ing  pa ren ts  

to  schoo l ;  g i v ing  lea rne rs  l i gh te r  wo rk ,  e .g .  sweep ing ,  p ick ing  up  

pape rs ;  de ten t ion ;  ex t ra  wo rk  g i ven ;  verba l  wa rn ing ;  a  wr i t ten  

rep r imand;  mento rsh ip ;  sworn  s ta tement ;  invo lv ing  d isc ip l i na ry  

commi t tee ;  exc lus ion  f rom o the r  ac t i v i t ies ;  pub l ic  con fess ion ;  

suspens ion ;  and  inv i t ing  s takeho lde rs  to  g i ve  mot i va t iona l  ta lk s .  

A l though  these  methods  were  ment ioned ,  some  a re  rega rded  as  

ine f fec t i ve .  Th is  imp l ies  tha t  some  methods  o f  d isc ip l ine  a re  

va lued  more  than  o thers .  

Sec t ion  4 .6 .1  s ta tes  tha t  the  Code  o f  Conduc t  i s  t he  lega l  

i ns t rument  regu la t ing  the  ma in tenance  o f  d i sc ip l ine  in  the  schoo l .  

The re fo re ,  i t  i s  impor tan t  f o r  schoo ls  to  have  ru les  to  regu la te  the  

behav iou r  o f  the  learne rs .  Th is  w i l l  ass is t  i n  so lv ing  the  

d isc ip l ina ry  p rob lems  tha t  a re  exper ienced  by  the  schoo ls .  

D isc ip l ina ry  p rob lems  can  be  curbed  in  seconda ry  schoo ls  i f  the  

schoo ls  ensu re :   

   a  sa fe  env i ronment  and  p roper  secu r i t y  (c f .  2 .7 .2  &   4 .6 .7 )   

  good  c lass room management  (c f .  2 .7 .2 )  

  good  educa to r– l ea rne r  re la t ionsh ip  (c f .  2 .7 .2  &   4 .6 .4 )  

  good  cu r r icu lum (c f .  2 .7 .2 )  

  i nvo lv ing pa ren ts  (c f .  2 .7 .2  &   4 .6 .5 )  

  tha t  lea rne rs  a re  encou raged  to  deve lop  se l f –cont ro l  and  se l f –

d isc ip l ine  (c f .  4 .6 .3 )  
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  good  commun ica t ion  amongs t  a l l  s takeho lde rs  (c f .  4 .6 .6 )  

 

5.2 .4  Possible  or  suggested  s tra tegies  tha t  can  promote  

pos i t ive  behaviour  in  schools  

 

(Cf .  Sec t ions  2 .7 .1  and  4 .6 .2 )  

 

  Awarding  cer t i f ica tes  and t rophies  for  work  wel l  done  and 

good behav iour .  Th is  w i l l  undoub ted ly  ass is t  lea rne rs  to  

improve  and  sus ta in  the i r  good  behav iou r .  Learners  tend  to  

become mot i va ted  when  they  a re  recogn ised .   

 

  Involv ing  learners  in  mak ing the  school  ru les ,  e .g .  

develop ing  the  Code  o f  Conduct  and  es tabl ishing  the  

c lassroom rules .  By  invo lv ing lea rne rs  in  ru le -mak ing,  

l ea rne rs  w i l l  rea l ise  tha t  the i r  con t r ibu t ions  a re  va lued .  So ,  th is  

w i l l  au tomat ica l l y  appea l  f o r  the i r  coope ra t ion  and  vo lun ta ry  

pa r t i c ipa t ion  in  ru le -mak ing.   

 

  Motiva t ion,  e .g .  pra is ing and encouraging  them.  Lea rners  

become more  de te rmined  i f  they  a re  p ra ised ,  encouraged  and  

mot i va ted  fo r  wo rk  we l l  done .  O ther  learners  w i l l  a l so  s t r i ve  to  

ach ieve  tha t .  

 

  Adul ts  (educators ,  parents ,  pr inc ipa l )  model l ing  and 

expla in ing  pos i t ive  behav iour .  Ch i ld ren  lea rn  by  im i ta t ing 

peop le ,  espec ia l ly  adu l t s .   So ,  i t  i s  mos t  c ruc ia l  t ha t  a l l  adu l ts  

mode l  good  behav iou r .  The re fo re ,  l ea rne rs  w i l l  more  eas i l y  be  

ab le  to  acqu i re  good  behav iou r .   

 

  In troduct ion  o f  var ious  spor t ing ac t iv i t ies .  S ince  ch i ld ren  

l i ke  exp lo r ing,  each  shou ld  be  encou raged  to  take  pa r t  in  two  

o r  more  ac t i v i t ies .  I f  va r ious  spo r t ing ac t i v i t ies  can  be  
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i n t roduced,  l earne rs  w i l l  be  max ima l l y  and  fu l l y  engaged  every 

day .  Th is  w i l l  t hen  ass is t  i n  m in im is ing  d isc ip l ina ry  p rob lems  in  

schoo ls .  

 

  Encourag ing  learners  to  jo in  re l ig ious  organisa t ions  wi th in  

the  school ,  for  instance  the  SCO,  e tc .  By  jo in ing  these  

re l i g ious  o rgan isa t ions ,  lea rners  w i l l  be  sp i r i tua l l y  empowered .  

Some learners  w i l l  ce r ta in l y  be  we l l  behaved.   

 

  A var ie ty  of  rewards  for  pos i t ive  behaviour ,  inc lud ing  lunch 

wi th  a  f r iend,  homework  passes ,  f ree  t ime  i n  the  gym,  or  a  

chance to  read  outs ide .  These  p rac t ises  w i l l  ass is t  to  improve  

lea rne r  behav iou r  i n  schoo ls .  Every  lea rner  w i l l  be  encou raged 

to  be  we l l  behaved so  tha t  he /she  can  qua l i f y  fo r  such  a  

reward .  

 

  Respect ing  r ights  as  a  rec iprocal  process  for  le a rners  to  

unders tand the  impor tance  o f  respect ing  o ther  people ’s  

r ights .  Lea rne rs  shou ld  be  taught  t o  respec t  o the r  peop le s ’  

r i gh ts  and  educa to rs  shou ld  a l so  respec t  the  lea rners ’  r i gh ts .  

Th is  w i l l  make  lea rne rs  unders tand  the  impor tance  o f  

respect ing  o the r  peop le ’ s  r i gh ts .   

Shou ld  these  c ruc ia l  s t ra teg ies  be  app l ied  a t  schoo ls ,  l ea rne rs  a re  

l i ke l y  to  red i rec t  the i r  behav iour  f o r  good  cause .  U l t imate ly  

l ea rne rs ’  behav iou r  w i l l  imp rove  s ign i f i can t l y  because  the  ma in  

f ocus  w i l l  be  on  pos i t i ve  mechan isms.  S inc e  e f fec t i ve  d i sc ip l ine  

managemen t  i s  cen t ra l  to  e f fec t i ve  teach ing and  learn ing,  

improvemen t  in  lea rne r  pe r fo rmance cou ld  be  an t i c ipa ted .  
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5.3  RECOMMENDATIONS TO IMPROVE DISCIPLINE 

MAN AGEMENT IN SCHOOLS  

 

  I f  poss ib le ,  a l l  secondary  schoo ls  shou ld  be  tu rned  in to  

boa rd ing  schoo ls  w i th  lea rne rs  go ing  home du r ing  the  

ho l idays .  In  tha t  way we  wi l l  he lp  to  b r ing  about  a  s t rong  and  

p rope r  d isc ip l ine .  Howeve r ,  t here  a re  l im i ta t ions  invo lved  in  

th i s  suggest ion ,  one  o f  wh ich  is  the  amount  o f  money i t  wou ld  

requ i re  to  accomp l ish  th i s  m iss ion  ( fo r  h i r ing  hos te l  s ta f f ,  

cook ing  s ta f f ,  secur i t y  gua rds )  and  money f o r  o ther  l og is t i cs  

invo lved .  So ,  the  p rob lem migh t  be  the  economic  s ta tus  o f  our  

coun t ry .   

 

  Safe ty  in  schoo ls  i s  a  p recond i t ion  fo r  good d isc ip l ine .   So ,  a l l  

schoo ls  shou ld  be  p rope r l y  f enced  and  have  t i gh t  secu r i t y .  A  

sys tem wh ich  i s  used  to  de tec t  a l l  unwan ted  mater ia ls  w i th in  

the  schoo l  shou ld  be  ins ta l led  fo r  the  sa fe ty  o f  eve ryone 

wi th in  the  schoo l  p remises .  Th is  w i l l  e l im ina te  d i sc ip l ina ry 

p rob lems  re la ted  to  dange rous  weapons,  d rugs ,  a lcoho l  e tc .  

 

  The  manua l  “A l te rna t i ves  to  co rpora l  pun ishmen t ”  shou ld  be  

rev iewed ,  based  on  the  research  tha t  ha s  been  conducted .  

Then  common  ways  o f  manag ing  d isc ip l i ne  in  secondary 

schoo ls  shou ld  be  iden t i f ied  and  p romoted .   

 

  Al l  educa to rs  and  p r inc ipa ls  shou ld  be  tho rough ly  t ra ined  on  

how to  hand le  o r  manage  d isc ip l ine  in  the i r  schoo ls .  

 

  Af te r  th i s  mass ive  t ra in ing  the  depa r tment  shou ld  o rgan ise  

fo l low-up  t ra in ing  fo r  nov ice  educa to rs  a t  the  beginn ing o f  

eve ry  yea r .  Mos t  s ign i f i ca n t l y ,  a  cou rse  in  schoo l  d i sc ip l ine  

can  be  inco rpo ra ted  in  the  cu r r i cu lum o f  educa t ion  s tudents .     
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  Schoo ls  shou ld  a l so  be  adv ised  to  ho ld  wo rkshops  on  

d isc ip l ine  eve ry  yea r  to  rem ind  themse lves  o f  the  methods o f  

d isc ip l ine  and  to  re in fo rce  what  they  emp l oy  w i th  what  they 

have  lea rn t  f rom o ther  schoo ls .   

 

  Pr inc ipa ls  a re  adv ised  to  in i t ia te  and  o rgan ise  schoo l -based 

workshops on  d isc ip l ina ry  measu res  whereby  the  manua l  

“A l te rna t i ves  to  co rpo ra l  pun ishment ”  cou ld  be  d iscussed  and  

unde rs tood  by  a l l  educa to rs  as  a  s ta r t ing po in t .   

 

  The  gove rnment  shou ld  come up  wi th  common exp l ic i t l y  

de f ined  methods  o f  d isc ip l ine ,  no t  j us t  gu ide l ines .  Th is  shou ld  

exp la in  common and ,  mos t  impor tan t l y ,  f eas ib le  ways  o f  

manag ing  d isc ip l ine  in  schoo ls .  

 

  Disc ip l ine  s t ruc tu res  must  b e  es tab l ished  in  each  and  eve ry 

schoo l  wh ich  w i l l  dea l  w i th  d isc ip l i ne  on ly .  In  the  s t ruc tu re  a  

psycho log is t  must  be  inc luded .  Manag ing  d isc ip l ine  in  schoo ls  

i s  t ime  consum ing .  So  educa to rs ’  bas ic  ro le  must  be  teach ing 

and  no th ing  e lse .  In  tha t  way schoo ls  wou ld  p roduce  h igh -

qua l i t y  resu l t s .  They wou ld  be  ab le  to  concent ra te  more  on  

lea rne rs  w i th  learn ing  ba r r ie rs  a f te r  schoo l  than  on  dea l ing 

w i th  de ten t ion  o f  und isc ip l ined  lea rne rs .  

    

  Teamwork  and  cons is tency  cou ld  ass is t  i n  managing 

d isc ip l ine .  

 

  The  i ssue  o f  manag ing  d isc ip l ine  shou ld  be  commun ica ted  

amongst  a l l  s takeho lde rs  w i th in  the  schoo l .  A l l  s takeho lde rs  

w i th in  the  schoo l  shou ld  d iscuss  ways  o f  managing  d isc ip l ine  

w i th in  the i r  schoo l  and  the  me thods iden t i f ied  must  con fo rm  to  

human  r igh ts .   
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  Disc ip l ine  shou ld  be  dea l t  w i th  a t  d i f f e ren t  l eve ls  w i th in  the  

schoo l .  For  ins tance ,  the  cha in  o f  d i sc ip l ine  can  range f rom 

C lass  rep resen ta t i ves  to  the  commun i t y  (o r  pa ren ts )  as  

fo l lows:  C lass  Representa t i ves    RCL    Class  educa to rs    

Mento r  educa to rs    Disc ip l i nary  commi t tee    Pr inc ipa l    

SGB    the  commun i t y  (o r  pa ren ts ) .  Howeve r ,  schoo ls  need 

no t  be  compe l led  to  adhe re  to  the  suggested  h ie ra rchy  even  

though  a l l  men t ioned  s t ruc tu res  a re  equa l l y  va lued  fo r  

manag ing  d isc ip l ine .   The  h ie ra rch ica l  s t ruc tu re  may va ry  f rom 

schoo l  to  schoo l .   

 

  I t  i s  impera t i ve  tha t  a l l  s takeho lde rs  shou ld  jo in  fo rces  in  

manag ing  d isc ip l ine  in  schoo ls .   

 

  From my obse rva t ion  I  cou ld  no t i ce  tha t  there  is  lack  o f  

communica t ion  be tween  the  schoo l  managemen t  and  educa to rs  

on  the  issue  o f  d isc ip l ine .  So ,  a l l  schoo ls  shou ld  ensure  good 

communica t ion  amongst  a l l  s takeho lde rs  on  the  i ssue  o f  

d isc ip l ine .   

 

  Schoo ls  a re  no  sa fe r  f o r  bo th  lea rne rs  and  educa to rs  because  

some  lea rne rs  b r ing  dange rous  ob jec ts  to  schoo l  ( c f .  4 .3 .1 .6 )  

due  to  lack  o f  p rope r  secu r i t y .  So ,  p rope r  secu r i t y  needs  to  be  

in t roduced in  a l l  schoo ls  (c f .  4 .6 .7 ) .   

 

  Human  Righ ts  educa t ion  shou ld  be  emphas ised  to  p romote  

pos i t i ve  behav iour  and  to  p reven t  e i the r  the  con t raven t ion  o r  

ove remphas is  o f  r i gh ts .   
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5.4  L IMITATIONS OF TH E STUDY AND RECOMMENDATIONS 

FOR FURTHER RESEARCH  

 

 

  The  s tudy  was  ma in ly  conce rned  wi th  pos i t i ve  p rac t ices  o f  

manag ing  d isc ip l ine  in  secondary  schoo ls .  The  research  s tudy  

was  conduc ted  in  f ou r  schoo ls  on ly .  So ,  f o r  f u tu re  resea rch  

more  schoo ls  cou ld  be  inc luded  to  ga the r  in fo rmat ion  on  the  

managemen t  o f  d isc ip l ine  in  seconda ry  schoo ls .   

 

  The  resea rch  was l im i ted  to  schoo ls  in  one  D is t r ic t  in  

L impopo.  Fu r ther  s tud ies  wh ich  inc lude  more  responden ts  

shou ld  be  done.   

 

  The s tudy  concent ra ted  on  the  v iews  o f  the  e duca to rs  and  the  

p r inc ipa ls  on ly .  Fo r  f u tu re  resea rch  the  communi t y ,  pa ren ts ,  

SGB and  lea rne rs  cou ld  be  inc luded  to  a i r  the i r  v iews  on  how 

to  improve  d isc ip l i ne  in  schoo ls .  

 

  The  f ind ings  and  conc lus ions  o f  the  s tudy  re l ied  on ly  on  the  

da ta  supp l ied  by  educ a to rs  and  p r inc ipa ls .   

  Fur the r  resea rch  i s  recommended to  look  deepe r  in to  pos i t i ve  

p rac t ices  fo r  manag ing  d isc ip l ine  in  seconda ry  schoo ls ,  no t  

on ly  i n  Sekhukhune  bu t  a lso  in  o the r  d i s t r ic t s  w i th in  the  

p rov ince  and  o ther  p rov inces .  

 

  Respons ib i l i t ies  o f  o th e r  s takeho lde rs  in  manag ing  d isc ip l ine  

cou ld  a l so  be  resea rched  to  ass is t  a l l  pe rsons invo lved  in  

manag ing  d isc ip l i ne  to  rea l ise  the i r  ma jo r  ro les  o r  

respons ib i l i t ies .   

 

  Since  d isc ip l i ne  and  sa fe ty  a re  bu rn ing  i ssues  in  South  A f r ican  

schoo ls  i t  w i l l  be  p ro pe r  i f  the  i ssue  o f  how secu r i t y  can  be  
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re in fo rced  in  schoo ls  fo r  the  sa fe ty  o f  bo th  educa to rs  and  

lea rne rs  cou ld  be  inves t iga ted  comprehens ive ly .   

 

5 .5  SUMMARY  

 

Th is  s tudy  focused  on  ways  o f  manag ing  d isc ip l ine  in  seconda ry  

schoo ls .  The  s tudy  was  conduc ted  i n  f ou r  seconda ry  schoo ls  

w i th in  Sekhukhune  D is t r i c t  in  L impopo  P rov ince .  Da ta  was  

co l lec ted  th rough in te rv iews  and  obse rva t ions .  The  ro les  o f  the  

p r inc ipa l ,  educa to rs  and  the  d isc ip l ina ry  commi t tee  were  a lso  

h igh l igh ted .  Va r ious  ways  o f  manag ing  d isc ip l ine  w i th in  the  

pa rameters  o f  human r igh ts  we re  exp l i c i t l y  d iscussed.    

In  th is  f ina l  chap te r ,  conc lus ions  were  d rawn to  p rov ide  a  

synops is  o f  the  en t i re  s tudy .  Recommendat ions  were  made  to  

ass is t  educa to rs  and  p r inc ipa ls  on  the  ideas  tha t  cou ld  be  adop ted  

to  re in fo rce  managemen t  o f  d i sc ip l ine  in  schoo ls .  

Recommendat ions  and  poss ib le  top ics  fo r  f u tu re  resea rch  were  

spec i f ied .   

F ina l l y ,  l im i ta t ions  o f  the  s tudy  were  s t ipu la ted .  Neve r the less ,  

these  l im i ta t ions  cer ta in l y  d id  no t  in  any  way  in f l uence  the  en t i re  

research  s tudy .  The  research  s tudy  ach ieved  what  i t  i n tended  to  

ach ieve .   

 

5.6  CONCLUDING REMARKS  

Manag ing  d isc ip l i ne  in  schoo ls  i s  a  complex  task  fo r  bo th  

p r inc ipa ls  and  educa to rs .  Through  th i s  resea rch  I  have  learn t  tha t  

i t  i s  impor tan t  to  t ake  a l l  s takeho lde r s  on  boa rd  on  the  issue  o f  

d isc ip l ine  in  schoo ls .  I  there fo re  f ind  i t  impe ra t i ve  to  invo lve  the  

who le  communi ty  i n  the  p rocess  o f  d isc ip l ine  management .  

Hopefu l l y ,  the  commun i t y  m igh t  come  up  wi th  p ionee r ing  ways  to  

ass is t  p r inc ipa ls  and  educa to rs  to  p romo te  d isc ip l ine  in  the i r  



 

155 
 

schoo ls .  Moreover ,  good  d isc ip l ine  i s  cen t ra l  to  e f fec t i ve  teach ing 

and  lea rn ing  because  a  lack  o f  d isc ip l ine  can  jeopa rd ise  the  

schoo l ’s  e f f i cacy .  

F ina l l y ,  I  wou ld  l i ke  to  emphas ise  tha t  a  lack  o f  d isc ip l ine  in  

schoo ls  has  esca la ted  to  such  an  ex ten t  tha t  educa to rs  and  

lea rne rs  have  b ru ta l l y  l os t  the i r  l i ves  a t  an  a la rming  ra te .  The  

Depar tmen t  o f  Educa t ion  ma in ta ins  tha t  “educa t ion  i s  a  p re -

cond i t ion  fo r  deve lopment ” .  Th is  is  abso lu te l y  t rue ,  bu t  i f  t hese  

d ramat ic  even ts  p reva i l  in  o u r  schoo ls  due  to  a  lack  o f  d isc ip l ine ,  

how can  th i s  deve lopment  be  poss ib le ?  I  the re fore  recommend 

tha t  the  p rocess  o f  m in im is ing  o r  e rad ica t ing  de f ic ien t  d i sc ip l i ne  

in  schoo ls  be  g iven  und iv ided  a t ten t ion .  Fu r the rmore ,  to  succeed 

as  a  coun t ry  we  need  to  inves t  more  in  educa t ion  wh ich  in  i t se l f  

i nvo lves  d isc ip l i ne .  The re fo re ,  schoo l  d isc ip l ine  i s  c ruc ia l  in  South  

A f r i can  schoo ls  to  ass is t  in  p roduc ing  we l l -d i sc ip l ined  and  

respons ib le  c i t i zens .    
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APPENDIX  A 

 

INFORMED CONSENT  

 

MAN AGING DISCIPLINE IN A POST-CORPORAL PUNISHMENT 

ERA ENVIRONMENT AT S ECONDARY SCHOOLS IN THE 

SEKHUKHUNE SCHOOL DI STRICT,  L IMPOPO               

I  N tu l i  Leshe leba  T iny  (082  436  6717  /  082  493  6597 ) ,  a  Maste rs  

s tuden t  unde r  the  supe rv is ion  o f  Dr  P .R  Macha isa  (012  429  4560 

(w)  /  083  )338  4469  (h ) )  a t  Un ive rs i t y  o f  Sou th  A f r ica  (UNISA) ,  i s  

engaged  in  a  resea rch  p ro jec t  on  d isc ip l ine  in  seconda ry  schoo ls .  

The  pu rpose  o f  th i s  resea rch  is  to  inves t iga te  cons t ruc t i ve  ways  o f  

manag ing  d isc ip l ine  in  seconda ry  schoo ls .  Fo r  the  pu rpose  o f  th is  

research  a l l  p r inc ipa ls  o f  the  fou r  purpose fu l l y  se lec ted  schoo ls  

and  s i x  educa to rs  f rom each  schoo l  w i l l  pa r t ic ipa te  in  the  

research .   

I  con f i rm tha t  I  hav e  exp la ined  the  subsequent  e lements  o f  

i n fo rmed consent  to  the  pa r t ic ipan t :  

  The  par t i c ipan t  knows  tha t  the i r  pa r t i c ipa t ion  is  vo lun ta ry ,  

and  tha t  they  do  no t  need  to  answer  a l l  ques t ions .   

  The  pu rpose  o f  the  resea rch  as  we l l  as  the  r i sks  and  benef i t s  

have  been exp la ined .  

  The  p rocedu res  as  we l l  as  the  t ime  commi tmen t  have  been  

ou t l ined .   

  The  pa r t i c ipan t  unde rs tands issues  o f  con f iden t ia l i t y .   

  The  pa r t ic ipan t  unde rs tands  tha t  the re  is  no  compensat ion  

invo lved .  

I ,  the  pa r t ic ipan t  in  th is  s tudy ,  have  been  in fo rmed  on  the  

fo l lowing c ruc ia l  mat te rs :  
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  I  sha l l  be  g i ven  a  copy  o f  th i s  in fo rmed consent  f o rm to  keep .  

  Pa r t i c ipa t ion  in  th i s  resea rch  s tudy  i s  vo lun ta ry .   

  I  am  f ree  to  dec l ine  to  pa r t i c ipa te  in  th i s  resea rch  s tudy ,  o r  I  

may wi thdraw my pa r t i c ipa t ion  a t  any  p o in t  w i thou t  pena l t y .  

  I  may choose  no t  to  answer  spec i f i c  ques t ions .   

  The  in fo rmat ion  ga the red  f rom th i s  s tudy  w i l l  be  kep t  as  

con f iden t ia l  as  poss ib le .  My rea l  name wi l l  no t  be  used  in  the  

repo r t  and  a l l  f i les ,  t ranscr ip ts  and  da ta  w i l l  be  s to red  in  a  

locked  cab ine t  in  the  resea rche r ’s  home,  and  no  one  excep t  

the  resea rche r  w i l l  have  access  to  them.  My name wi l l  no t  be  

used  and  any  iden t i f y ing persona l  in fo rmat ion  w i l l  be  

avo ided .   

  My s igna tu re  be low means  tha t  I  vo lun ta r i l y  agree  to  

pa r t i c ipa te  in  th i s  re sea rch  s tudy.  

 

Par t i c ipan t ‘s  s igna tu re :  ___________________ Da te :  __________  

Researche r ’s  s igna tu re :  ___________________ Da te :  __________  
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APPENDIX  B  

 

INTERVIEW SCHEDULE FOR EDUCATORS  

 

1.  W hat  i s  you r  op in ion  on  a l te rna t i ves  to  corpora l  pun ishment?  

 

2 .  W ere  you  t ra ined  on  a l te rna t ive  methods  to  co rpo ra l  

pun ishment?  

 

3 .  I f  yes ,  f o r  how long?  I f  no ,  how d id  these  a l te rna t i ves  to  

corpora l  pun ishmen t  come to  you r  a t ten t ion?  

 

4 .  Do pa ren ts  in  you r  schoo l  show in te res t  on  the i r  ch i ld ren ’s  

educat ion?  Mot i va te  your  an swer .  

 

5 .  W h ich  lea rne r  d isc ip l ina ry  p rob lems  does  you r  schoo l  

expe r ience?   

 

6 .  In  you r  op in ion  wha t  causes these  d isc ip l ina ry  p rob lems?  

 

7 .  How do  you  ensure  tha t  d isc ip l ina ry  p rob lems  a re  reduced  in  

you r  schoo l?  

 

8 .  How do  learne rs  w i th  d isc ip l ina ry p rob lems  pe r fo rm  a t  you r  

schoo l?  

 

9 .  W h ich  methods  do  you  emp loy  to  co r rec t  m isbehav iou rs  in  your  

schoo l?  

 

10 .  W h ich  methods do  you  f ind  e f fec t i ve  in  co r rec t ing 

m isbehav iou rs  and  why do  you  cons ide r  them e f fec t ive?   
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11 .  W hich  methods  do  you  f ind  ine f fec t i ve  and  why do  you  f ind  

them ine f fec t i ve?   

 

12 .   How do  you  p romote  pos i t i ve  behav iou r  in  you r  schoo l?  

 

13 .  W h ich  p reven ta t i ve  measu res  do  you  employ  a t  your  schoo l  to  

encou rage  lea rners  to  deve lop  se l f - con t ro l  and  se l f  d isc ip l ine?  

 

14 .  W hat  ro le  do  you  p lay  as  an  educa to r  rega rd ing  schoo l  

d isc ip l ine?  
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APPENDIX  C  

 

INTERVIEW SCHEDULE FOR PRINCIP ALS  

 

1.  W hat  i s  you r  a t t i tude  on  a l te rna t i ves  to  co rpo ra l  pun ishment?  

 

2 .  W hat  ro le  do  you  p lay  as  a  schoo l  p r inc ipa l  in  te rms  o f  schoo l  

d isc ip l ine?  

 

3 .  How do  you  re la te  w i th  your  educa to rs  to  ensu re  tha t  d i sc ip l in e  

i s  managed e f fec t i ve ly  in  you r  schoo l .  

 

4 .  W ho was  invo lved  in  the  d ra f t ing  o f  the  code  o f  conduct?  W hat  

ro le  d id  pa ren ts  have  and  how does tha t  ass is t  in  ma in ta in ing 

d isc ip l ine  a t  you r  schoo l?   

 

5 .  Do  you  have  a  d isc ip l ina ry  commi t tee  in  you r  schoo l  and  what  

ro le  does i t  p lay  in  managing d isc ip l i ne?  

 

6 .  How a re  the  pa ren ts  ass is t ing  the  schoo l  i n  d isc ip l in ing  i l l -

behaved  lea rners?  

 

7 .  How do  you  commun ica te  w i th  you r  lea rne rs ’  pa ren ts  w i th  

rega rds  to  lea rners ’  p rob lems  a t  schoo l?  Does  th is  ass is t  in  

so lv ing p rob lems  tha t  you  m igh t  have  wi th  you r  lea rne rs?   

 

8 .  How do  you  ra te  the  impor tance  o f  communica t ion  in  

d isc ip l ine?   

 

9 .  W h ich  p reven ta t i ve  measu res  do  you  employ  a t  your  schoo l  to  

encou rage  lea rners  to  deve lop  se l f - con t ro l  and  se l f  d isc ip l ine?  
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10 .  How do  you  p romote  pos i t i ve  behav iou r  in  you r  schoo l?  

 

11 .  How do  you  ensure  tha t  d isc ip l ina ry  p rob lems  a re  reduced  in  

you r  schoo l?  
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APPENDIX  D  

  

  P .O.  Box 1451  

 GROBLERSDAL  

 0470  

 Date  

 

The  D is t r ic t  Sen io r  Manager  

Depar tmen t  o f  Educa t ion  

Sekhukhune D is t r i c t  

 

S i r /Madam 

 

PERMIS SION TO CONDUCT RESEARCH  

 

I  am a  Maste rs  s tuden t  a t  the  Un ive rs i t y  o f  Sou th  A f r i ca  (UNISA)  

and  engaged  in  a  resea rch  p ro jec t  i n  seconda ry  schoo ls  in  the  

Sekhukhune  Dis t r i c t .  My resea rch  s tudy  i s  en t i t led :  “MAN AGING 

DISCIPLINE IN A POST -CORPORAL PUNISHMENT ERA 

ENVIRONMENT AT SECON DARY SCHOOLS IN  THE 

SEKHUKHUNE SCHOOL DI STRICT,  L IMPOPO”.  

The  a im  o f  my resea rch  is  to  i nves t iga te  e f fec t i ve  ways  o f  

manag ing  d isc ip l ine  in  seconda ry  schoo ls .   

The  p r inc ipa ls  and  educa to rs  o f  seconda ry  schoo ls  w i th in  

Sekhukhune  D is t r i c t  w i l l  f o rm pa r t  o f  the  resea rch .  The re fo re ,  I  

humb ly  reques t  a  pe rm iss ion  to  conduct  th i s  resea rch .   

You  a re  fu r ther  assu red  tha t  da ta  co l lec ted  du r ing the  

inves t iga t ion  w i l l  be  h igh ly  con f iden t ia l  and  wi l l  on ly  be  used  fo r  

the  pu rpose  o f  my resea rch .   
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For  fu r the r  i n fo rmat ion  abou t  th is  s tudy ,  p lease  con tac t  my 

supe rv isor ,  Dr  P .R  Macha isa ,  a t  th i s  number :  (012 )  429  4560  (w)  /  

(083 )338  4469 (h )  /  Fax2ema i l :  086  582  4740.  

Thank ing  you  in  an t i c ipa t ion .   

You rs  Fa i th fu l l y  

____________________                   ___________________  

NTULI  L .T  (S tudent  no :  3087 -262 -6)         D r  P .R Macha isa                 

                                                           (SUPERVISOR)  
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APPENDIX  E  

  

  P .O.  Box 1451  

 GROBLERSDAL  

 0470  

 Date  

 

The  P r inc ipa l  

Depa r tmen t  o f  Ed uca t ion  

Sekhukhune D is t r i c t  

 

S i r /Madam 

 

PERMISSION TO CONDUCT RESEARCH  

 

I  am a  Maste rs  s tuden t  a t  the  Un ive rs i t y  o f  Sou th  A f r i ca  (UNISA)  

and  engaged  in  a  resea rch  p ro jec t  i n  seconda ry  schoo ls  in  the  

Sekhukhune  Dis t r i c t .  My resea rch  s tudy  i s  en t i t led :  “MAN AGING 

DISCIPLINE IN A POST -CORPORAL PUNISHMENT ERA 

ENVIRONMENT AT SECON DARY SCHOOLS IN  THE 

SEKHUKHUNE SCHOOL DI STRICT,  L IMPOPO”.  

The  a im  o f  my resea rch  is  to  i nves t iga te  e f fec t i ve  ways  o f  

manag ing  d isc ip l ine  in  seconda ry  schoo ls .   

The  Depar tment  o f  Educ a t ion  has  app roved  the  adm in is t ra t ion  o f  

th i s  resea rch .  You r  schoo l  has  been  chosen  to  fo rm par t  o f  the  

s tudy .  I  the re fo re  request  perm iss ion  to  conduct  t h i s  research .   

You  a re  fu r ther  assu red  tha t  da ta  co l lec ted  du r ing the  

inves t iga t ion  w i l l  be  h igh ly  con f iden t ia l  and  wi l l  on ly  be  used  fo r  

the  pu rpose  o f  my resea rch .   



 

175 
 

For  fu r the r  i n fo rmat ion  abou t  th is  s tudy ,  p lease  con tac t  my 

supe rv isor ,  Dr  P .R  Macha isa ,  a t  th i s  number :  (012 )  429  4560  (w)  /  

(073  519  4485 (h )  /  Fax2ema i l :  086  582  4740.  

Thank ing  you  in  an t i c ipa t ion .   

You rs  Fa i th fu l l y  

____________________     ___________________  

NTULI  L .T  (S tudent  no :  3087 -262 -6)          D r  P .R  Macha isa   

                                                            (SUPERVISOR)  
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APPENDIX  F  

 

 


