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Abstract

Collocation Errors Made by English and Journalism Majorsat the lslamic
University of Gaza

The present study aims at identifying, classifying and analyzing collocation errors

made by English and journalism mgjors at the Islamic University of Gaza (IUG).

Following the descriptive analytical research, qualitative and quantitative analyses of

collocation errors were examined from three dimensions:

e collocation background knowledge of native language (NL: Arabic) and foreign
language (FL: English)

¢ acomprehensive developed model of collocation categories (collocation range,
collective nouns, compounds and binominals)

o specific knowledge fields (political, educational and daily life collocations)

The participants of this study were engaged in a survey sample that consisted of (245)
Palestinian female and male English language majors and journalism maors enrolled
in the fourth level within the second semester of the academic year (2007) at the IUG.
English mgjors (Arts and Education) were (202) and journalism majors were (43). To
fulfill the aims of the study, a list of collocations was designed as a pilot study to
build a diagnostic test. The collocations list data was compiled from multiple reliable
and valuable language resources. This list is divided into two parts. the first part
presents collocations within English language; the second part presents collocations
across English and Arabic language. This preliminary list was given to (10) English
language instructors, from the IUG, El Azhar University, and El Agsa University to
determine the most common collocations used in the Palestinian society. In the light
of the instructors choice of the most common collocations included in the list, the
diagnostic test was constructed. The diagnostic test consists of two main parts. the
first part is related to collocations used within English language. This part has three
closed questions. matching, multiple choice, and crossing out the odd collocation. The
second part is a trandation task that relates to collocations used across English and
Arabic language. This part consists of three trandation questions. translation from
English into Arabic and vice versa, in addition to choosing the suitable translation of
the given collocations. Both main parts of the test were viewed as complementary
indicators for the students proficiency in this linguistic area. Via the test, the
participants collocation errors were identified, classified and exemplified according
to the pre-mentioned dimensions. Also, analytical reasons beyond committing those
errors were explored. Percentages, Kuder-Richardson 20 Method, Person Correlation
Coefficient, Spearman-Brown Coefficient, Independent Sample T Test, and Kruskal
Wallis Test were used to analyze the data.



Findingsindicated that:

e The English language and journalism mgors at the IUG made different types of
collocation errors which manifested their lower and deficient competence in using
collocations within English language and in dealing with such collocations across
Arabic and English language. Such weak linguistic performance is attributed for
various reasons.

e Both mgors demonstrated limited collocation knowledge as they depended on
interlingual and intralingual transfers which gave rise to different collocation errors
in the first dimension.

e Both mgjors failed in differentiating the meanings of collocation items of the same
range in different contexts according to the deviant responses recorded in the second
dimension.

e Collocation error types made in the third dimension revealed that both majors had
insufficient exposure to practical opportunities and rea life experience and
situations realted to the English language collocations.

¢ Dealing with collocations across Arabic and English language is a problematic spot
and an error-generating area for both majors rather than using collocations within
English language.

¢ The journalism magjors' collocation errors are higher than those made by the English
majors

e The male students demonstrated a lower level of collocation competence than the
female students.

e The higher level of academic achievement is, the less collocation errors are and
vice versa

Based on the results provided by the current study, recommendations are provided in
a form of a pedagogical framework for English language teachers, English and
journalism majors, the learning materials designers; the English and journalism
departments, and finally for further research. This framework intertwines practica
educational ideas with various and proper techniques that are relevant to teaching and
learning collocations. This proposed framework can help tackle the issue of
collocation errors made by English and journalism majors at the IUG, and encourage
collocations build up.
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I ntroduction:

Language is one of the great signs of the Almighty Allah Who says in the Holly Quran,
"And from His signs is the creation of the heavens and the earth, and the diversity of
your languages and your colors, surely in that are signs for those who possess
knowledge" (Surat ArRum, 22). In this sense, mankind witnesses, day after day, the
emergence of many faithful irrefutable facts that confirm the miracle of such Quranic
signs. In particular, the diversity of languages, which is mentioned in this verse over
fourteen centuries ago, was reveaed as a fact by ethnologists. This fact states that a
single tongue spoken 150,000 years ago has evolved into the estimated 6,912 known
living languages used around the world today (Ethnologue Encyclopedia, 2007). The
diversity of human language along with its complex distinctive features is indeed the
sole property of the human race. Thisis a proof for the human language unigueness that

can only be found by testing the language of other intelligent species.

Likewise, errors mark the pinnacle of human uniqueness because there is none other
than human make errors (James, 1998:1). In this context, it is worthy to mention that
Adam, the father of humankind, committed a fatal error when he and his wife, Eve,
listened to the whisper of the Satan and they tasted the forbidden tree that Allah ordered
them not to approach. Soon, Adam said "Our Lord, we have wronged our souls' (Surat
Al Afar, 23). This evident recognition of committing an error without mentioning the
devil is what distinguishes the human who is capable of detecting the real and correct
reasons for errors and not to fall into illusions and into fictitious suspicions. From this

position, Adam and Eve deserved to be successors on the earth.

Aslinguisticsis the direct study of human language and ought to discover the universals
concerning language by describing and explaining it, the study of human errors in the

domain of language is a major component of core linguistics. In this respect, it has been



proved that errors play an important role in the study of language acquisition in general
and in examining the foreign language acquisition in particular. This issue evokes
linguists and researchers to be interested in investigating errors because they are
believed to contain valuable information of the strategies that learners employ to
acquire languages (Selinker, 1992:150). Considerably, errors need not be seen as signs
of fallure in education. On the contrary, they are believed to be an indicator of the
learners development in learning foreign language and an evidence of their in-built
repertoire. Also, errors are clear evidence for the learners’ developing system and can

offer insights into how they process language data (Littlewood, 1984:22).

A further support for this point comes from Corder (1967:25) who contends that those
errors are of high significance for three respects. they tell the teacher what needs to be
taught; they tell the researcher how learning proceeds. Also, they are a means whereby
learners test their hypotheses about the target language. In support of Corder's view,
Gass and Selinker (1994:79) consider errors as “red flags” that provide an evidence of
the learners knowledge of the target language. Thus, from the errors that learners make,

one can determine their level of mastery of the language system (Lengo, 2003).

Stating that 'without words, there is nothing to say' (McLaughlin, 2003:1), it can be said
that without errors, no words would evolve. Hence, the pervasiveness of errors is
indisputable in the area of vocabulary acquisition. McLaughlin (2003:1) points out that
the acquisition of words comes naturally for native speakers. By the later years of
childhood, a child will have acquired amost all of the words, with the exception of
academic, technical, or extremely formal language. Unfortunately, this does not apply to
the foreign language learners, who have to devote both time and exposure to learn it.
The age at which learners begin to study the foreign language and the volume of natural

language they are exposed to throughout TV and the internet greatly affect the speed



and success of the foreign language learning process. If avery young child is frequently
exposed to words in the foreign language, s’he will be well prepared for the lifelong
journey towards acquiring that foreign language. In fact, the process of learning words
is ongoing because languages are constantly evolving; new words are added to

dictionaries everyday, and some existing words acquire new meanings.

Thinking that words just can appear as single items is nonsense. Words have
relationships to other words in a language, and they are stored in the brain in a complex
map-like spider web called the mental lexicon. The search for one word may therefore
result in activating another. This complex process sometimes results in learners errors
which help further understanding how the mental lexicon is organized. Learning the
foreign language is the same but perhaps more difficult for two reasons. One is that
concepts are not always the same across languages; and the other is that |earners have to
construct a second mental lexicon. Accordingly, learners of English have to be aware of
how to combine words taking into consideration the two mentioned reasons. More
precisely, this process of word combination is known linguistically as collocations. For
example, the words increase, expand and extend are synonyms but they cannot be used
interchangeably in all contexts. One has to consider, for example, that metal expands,
sales increase, and rooms extend. There is a danger that the subtle difference between
these words can lead students to make an inappropriate word choice (Grain and
Redman, 1986:69 in MclLaughlin, 2003:17, Thornbury, 2002:16, and McLaughlin,

2003:16-17).

According to Oxford Collocations Dictionary (2002:vii), collocations run through the
whole of English language and no piece of natural spoken or written English is totally
free of collocations. For learners of English, choosing the right collocations make their

speech and writing sound much more natural, more native speaker-like, and quite



precise. For example, it is normal to say strong wind but heavy rain. On the other hand,
it would not be normal to say *heavy wind or *strong rain. Students who talk about
*strong rain, for example, may make themselves understood, but possibly not without
provoking a smile, an embarrassment or a correction. To native-speakers, these
combinations are highly predictable; to learners of English, they pose some sorts of
difficulties and require a greater degree of competence to be used accurately and

productively.

In case collocations constitute the soul of the language and culture is woven intricately
into the language, it can be argued that collocations are attached with cultura
associations. Kjellmer (1987: 140) and Ghazala (2000) indicate that being culturally-
bound, collocations are considered challenging and could be daunting to deal with
across languages. Hence, it can be concluded that collocations are intrinsic to the
process of vocabulary development and they are deeply embedded within a language
itself and across languages.

The Need for the Study:

This study is essential to be conducted for the following reasons. First, the English
language is the international medium of communication among nations. So, the English
language practitioners have to be qualified in using collocations in order to maintain
sufficient communicative competence. More specifically, language practitioners, who
are meant in this study, are the two important carriers of culture and knowledge across
the world: English mgors who are engaged in many substantial roles and fields;
journalism majors who are considered the tongue and the correspondents of a

community's events, incidents, culture, and knowledge.

Those two majors, by a way or another, would encounter collocations in all forms of

discourse: trand ation fields, conversations, lectures, movies, radio broadcasts, television



programs, educational and formal institutions. Therefore, it is not only desirable and
beneficial, but also indispensable to elevate the communicative lexical level of those

majors to be well prepared to meet al such challenges.

It was recorded in an article of a Palestinian newspaper called Al Thuria that the
Palestinian journalists gravely lack English language expressions that make foreign
journalists make fun of them (El Araeer, 2007). Conducting interviews with many
journalists, ElI Araeer (2007) revealed in that newspaper that those journalists expressed
their dissatisfaction with the current weak level of owning sufficient English
expressions needed for communication. They, further, sought for serious and continuing

concerns for elevating their level in this regard.

Besides, being English major and instructor, the researcher has found out that many
students own limited scope of vocabulary knowledge, specifically, collocations. Those
students need to broaden their vocabulary scope to express themselves more clearly and
appropriately in a wide range of situations because they will be involved in sensitive
roles in different sectors in the society as mentioned above. Remarkably, collocations
are essential keys for conveying the intended message. For instance, the Palestinian
issue seeks qualified and competent communicators calling for an important

maintenance of fundamental rights of freedom, justice, equality, dignity and respect.

It is worthy to mention in this context that researches on memorization found out that a
human being forgets 80 percent of new information in 24 hours. In spite of individual
differences among people, there is some truth that the process of forgetting is very fast
(Kavaliauskiené¢ and Janulevieiene, 2001). So, students might have such receptive
knowledge of a wider range of vocabulary, which means they can recognise the item
and recognise its meaning. Nevertheless, their productive use of a wide range of words

combinations is normally limited, and this is one of the areas that need greater attention.



Thus, there is a need to move from such receptive scattered knowledge to more
productive lasting words power by making students aware of the available associational
links that exist or can be created among individual words. In addition, it is relevant to
emphasize the necessity for employing other alternative methods of teaching English
language, specifically for those two majors. Accordingly, this considerable attention to
collocations is needed to lead to a change for the better in the English language teaching

and learning.

Though collocations manifest their importance in language instruction, few studies have
been recently conducted on collocations, and some others dealt briefly with the area of
strangeness or naturlessness of linguistic forms and expressions resulted from
collocation errors especially among Arab students as indicated by Kharma & Hajjg,
(1989:67-78), Farghl and Obiedat (1995), Wie (1999), Taiwo (2001), Zughoul and
Fattah (2003) and Mahmoud, (2005). In this respect, Mahmoud (2005) figures out that
the field of language teaching and learning is wealthy in studies of EFL learners
grammatical and pragmatic errors rather than the area of producing natural language
through collocations. He illustrates more by saying that filling up students’ minds with
al the requisite grammar and vocabulary, and polishing their pronunciation do not
actually seem to be adequate to achieve the wider goa of being able to genuiney
understand and communicate with the real world. Accordingly, when the learners
language is characterized by correct forms linguistically, but inappropriate forms
contextually and culturaly, this will produce, semantically, strange or unnatura
expressions.

Despite the current attempts of conducting studies on the collocation aspect, there is no
indication, mostly, for the essentiality of collocations in specific knowledge areas.

Rather, collocations are dealt with in a general sense. The researcher believes that there



IS a great need to give meticulous attention to collocations in specialized fields of
knowledge. For the two majors of English and journalism, their needs and interests are
thought to spring from their missions in the Palestinian society. Substantialy, three
main dimensions (politics, education and daily life) are thought to be relative, vital and

important to the Pal estinian students of English language and journalism.

For politics, it is an integrated part of the Palestinian life that no one can avoid because
of the Isragli occupation of Palestine. In this case, political collocations in media
congtitute one of the most principa priorities for the Paestinian issue. Mastering
political collocations is a vehicle for accurately conveying what is really taking place in
the Palestinian arena and in various parts of the earth. For instance, the Isragli media
uses Separation Wall or Security Fence whereas the Palestinian media and anti-Isragli
media use Apartheid Wall because this wall is unjust and swallows vast areas of the
Palestinian lands, villages and cities. This wall constitutes a formidable barrier for
Palestinians to move among areas and a danger for their life. So, it is apparent that
Palestinian trandlators need to be aert on dealing with political collocations especially
ones that are transferred from western media because most of the world-renowned
media is controlled by the international Zionism which works for the Isragli occupation
in Palestine. This is an undeniable fact that was dictated among the resolutions of the
Zionist protocols in 1897 in Switzerland led by Teoder Herzl. Realizing the power of
media, Zionists aimed at the promotion and dissemination of lies, distortion of facts and
ultimately invasion of the world.

For the educational field, it is clear that education occupies a significant place in the
Palestinian society and receives a special interest from most of segments of the
Palestinians. Most Palestinians do believe that education is the most effective weapon to

be armed with to lead decent life and liberate their homeland. English and journalism



students are inseparable parts of such educationa field and they have to fulfill their
roles properly. Most evidently, the researcher pays attention for including educational
collocations, since education students in the target population of this study constitute the
majority (235) student out of (361). The educational dimension includes many useful
literary collocations because the study population has Art magjors too (55 students).
These literary collocations are not categorized separately for their small number, and

because education can be considered the wide umbrellafor teaching literature.

For the daily life field, it is very important for English and journalism students to be
prepared in using daily collocation because they face different kinds of situations and
experiences in their life, e.g., travel, trandation fields, foreign meetings, TV and radio
programs, and others. Students of English as well as journalism students have to be
qualified in different kinds of collocations because one cannot separate them in real life.
From this standpoint, English collocational expressions become an undisputed global
means of communication among cultures and communities. So, by investigating English
and journalism students' collocational capabilities, it is potentially demanded for those
students to be prepared to master and harness sufficient communicative skills of

collocations to perform their prominent roles constructively.

Eventually, caught between the need to capture the attention towards the issue of
collocations in English language instruction and the need to give depth to the
importance of collocations for English language majors and journalism majors in
specific fields, this study intends to take a step towards inspiring and stimulating the
interests and concerns of students, teachers, researchers, language materials designers
and all the interested people in this regard.

Statement of the Problem:

The problem of the study can be stated in the following main question:



"What are the main collocation errors made by English and journalism mgors at the
IUG?

Resear ch Questions:

The above-mentioned question encompasses the following minor questions which this
study attempts to answer:

1. What are the main types of collocation errors made by English mgjors at the lUG?

2. What are the main types of collocation errors made by journalism majors at the lUG?
3. Are there statisticaly significant differences at (a0 < 0.05) in the collocation errors
due to specialization (English mgjors: Art and Education and journalism majors)?

4. Are there statistically significant differences at (o0 < 0.05) in the collocation errors

dueto gender?
5. Are there statistically significant differences at (a0 < 0.05) in the collocation errors
due to the academic level (excellent, very good, good, and fair)?
Resear ch Hypotheses:
1. There are no statistically significant differences at (o < 0.05) in the collocation errors
due to specialization (English mgjors: Art and Education and journalism majors).
2. There are no statistically significant differences at (o0 < 0.05) in the collocation errors
due to gender.
3. There are no statistically significant differences at (a0 < 0.05) in the collocation errors

due to the academic level (excellent, very good, good, fair level).

Purpose of the Study:

This study ams at identifying, classifying and analyzing collocation errors made by
English and journalism majors at the IUG. An analysis of collocation errors is explored

from three main dimensions:. collocation background knowledge of the native language
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(NL: Arabic) and the foreign language (FL: English); specific knowledge fields
(politics, education, and daily life); and a developed model of collocation categories
(collocation range, collective nouns, compounds and binominals), In the light of the
results, recommendations are provided in a form of a pedagogica framework to tackle
the issue of collocation errors made by English and journalism mgjors at the IUG, and
encourage collocations build up. Another primary purpose of this study is providing a
weathy exemplified and analyzed outcome of collocation errors made by the

participants of the study so that they can be included in the process of teaching.

Significance of the Study:

This study is hoped to benefit:

e English and Journalism Departments: this study helps both departments set up
practical and innovated action steps to specify a special corner for teaching
collocations and develop the instructors practice in their teaching lexis, so as to

maintain high-quality outcomes.

e Teachers: the study helps teachers of English in revealing students errors and
problems in dealing with collocations, so the teachers can:

o promote their students awareness and usage of the collocation phenomenon

o create their students’ autonomous constant practice of collocations

o assesstheir students’ collocation development through various ways

o tackle the collocation errors through designing remedial tasks

e Students: this study provides the students with practical motivating guidelines for
using and practicing collocations, so as to help them avoid collocation errors, and
prepare them to get ready for encountering such collocations in their work fields in the

future.
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e Language Materials Designers: this study shows the great need for designing proper
language materials and activities that focus more attention on the trouble spots of
collocations. Also, this study is hoped to promote designing and compiling collocation
materials with regard to the Palestinian society.

e Dictionary Designers: this study emphasizes the importance of designing bilingual
dictionaries of collocations (Arabic-English and English-Arabic) beside giving more

concerns for publishing more monolingual dictionaries of English collocations.

e Researchers: to attract their attention to conduct further studies on this significant

linguistic area

Definitions of the Study Terms:

The following terms are used in the present study:

e Collocations: are lexical items that have a tendency to co-occur within each other in
utterance (Kharma and Hajjaj, 1989). Another definition is included in Oxford
Collocations Dictionary (2002:vii) which state that "collocations are the way words
combine in a language to produce natural-sounding speech and writing”. The
researcher defines collocations as "lexical words which co-occur regularly together

to form a common expression”.

e Error: isan act, assertion, or belief that unintentionally deviates from what is correct,
right, or true (The Free Online Dictionary, 2007). Harmer (2001:99) defines it as "a
mistake students cannot correct themselves and which therefore needs an
explanation”. The researcher defines an error as "an unintentional deviation from the

standard language norm."

e Error Analysis: is an examination of errors made by students in both spoken and
written medium (Mohideen, 1996). Another definition is included in Wikipedia, the

Free Encyclopedia (2008) which states that "error analysis is the study of kind and
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guantity of error that occursin the field of applied linguistics'. The researcher defines

it as"an investigation of types and causes of errorsin oral and written language.”

e The Islamic University of Gaza: is one of the academic institutions of the higher
education institutions. It concerns with offering high education to Palestinian people
in general and to people of Gaza in specific to provide them with the technological
and scientific progress in al life fields. It strengthens the cultural and scientific ties
with other institutions (www.iugaza.edu.ps).

Limitations of the Study:

e The academic limit: the study examines collocation errors made by English and
journalism mgjors at the IUG.

e The human limit: the study is limited to the fourth level of female and male English
and journalism majors of al the academic levels (excellent, very good, good, fair
level) at the IUG.

e The time and place limit: the study is conducted within the second semester of the

academic year 2007 at the IUG.

Summary:

This chapter provided a relevant introduction to the issue of errors and collocations.
Besides, it included the great need of carrying out this study and highlighted the
indispensable necessity of collocation mastery for English and journalism magjors. It
also introduced the study statement of problem, the purpose, the significance, the

definitions of terms and the limitations.

13



Chapter |1

Review of Related Literature of Collocations

I ntroduction
Section |: Theoretical Framework
Section I1: An Overview of Related Previous Studies

Summary

14



I ntroduction:

This chapter is divided into two main sections. The first section presents a theoretical
framework which aims at exploring and discussing the main related points to the study.
It discusses the historical background of collocations in English and Arabic languages,
the importance of collocations for advanced learners, sources of collocations
difficulties, types of collocations in English and Arabic, collocation range, markdness
and register, treatment of collocations in bilingual and monolingual dictionaries, errors
and collocations, role of the native language on dealing with collocations, and
pedagogical implications for teaching collocations. The second section of this chapter
aims at reviewing the previous studies related to collocation competence of |learners of

English, and related to collocation errors made by such learners.
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Historical Background:

It was some considerable time before vocabulary managed to establish itself as an area
of language study in its own right. Ranging from the grammar translation method
(1920s-30s), the situational and structurally based Audio Lingual Method (1940s-50s)
through to approaches arising from the functional and notional syllabuses in the 1970s,
they all viewed the study of lexis from a narrow perspective (Meehan, 2004). In recent
years, such view was swept aside particularly when Lewis (1993) has chalenged the
standard view of dividing language teaching into grammar and vocabulary by arguing
that lexical approach is considered as being complementary to grammar-based
approaches. He illustrates that the lexical approach concentrates on developing learners
proficiency with words and word combinations. It is based on the idea that an important
part of language acquisition is the ability to comprehend and produce lexical phrases as
meaningful chunks which become the raw data by which learners perceive patterns of
language traditionally thought of as grammar (Lewis, 1993:95, Moudraia, 2001 and

Meehan, 2004).

It is apparent that the lexical approach makes a distinction between vocabulary, which
was traditionally understood as a stock of individual words with fixed meanings, and
lexis, which includes not only single words but a'so word combinations that are stored
in the mental lexicons (Kavaliauskiene and Janulevieene, 2001). Within lexical
approach, a specia attention is directed to collocations which remain to some extent
underexploited despite the essentiality and vitality of such phenomenon in the target
language acquisition and learning. As Lewis (1997:204) maintains, "instead of words,
we consciously try to think of collocations, and to present these in expressions. Rather
than trying to break things into ever smaller pieces, there is a conscious effort to see

thingsin larger, more holistic ways".
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Such growing relationship between words caught the attention of many linguists and
researchers in linguistic descriptions over different ages though the technical term
collocations had not been known (Al Amaira, 2002: 431). In this context, John Rupert
Firth (1951) is widely regarded to be the father of bringing the term collocation into
prominence in lexical studies (Carter and McCarthy, 1988: 32). Poulsen (2005)
documented that Firth's ideas have inspired many linguists, referred to as 'Neo-Firthian
Lexicologists. To a great extent, Howarth (1996: 30) finds that “Neo-Firthian
Lexicologists have been primarily interested not in classifying types of collocations, but
in the phenomenon of collocation itself and in what it contributes to linguistic meaning

asawhole”.

Going back to 1927, Palmer started the compilation of alist of collocations, a project in
which he was later joined by another Englishman called Albert Sydney Hornby.
Pamer's and Hornby’s collocation project was the first large-scale analysis of
phraseology with the needs of the foreign learner in mind. The findings were published
in 1933 as the Second Interim Report on English Collocations. While acknowledging
the pioneering work of Palmer and Hornby, phraseologists comment critically on
Palmer's and Hornby’s use of collocation as an inclusive term covering expressions that
phraseologists today would typicaly classify as idioms. So, collocations had not yet
won recognition as a technical term in linguistics till the coming of Firth twenty years

later (Cowie, 1999:8/52/56 in Poulsen, 2005).

Remarkably, it is noted that many of modern Arabic treatments of collocations stem
from the efforts of the School of Firth. Nevertheless, it is perhaps useful to mention that
the Arab heritage has wealthy masterpieces of collocational expressions before and after
the emergence of Islam. Such expressions are contained in the Holy Quran, the Hadieth,

the classic Arabic poetry and proverbs. Over years, the Holy Quran proves its
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demonstrated miracle by safeguarding and propagating the Arabic language and its
expressions. But the onslaught of coloniaism and the sweeping invasion of
globalization led some to doubt about the greatness of Arabic language and ignore the

unique outstanding efforts of its scholars (Al Amaira, 2002: 433 and Al Didawi, 2003).

In this sensg, it is an undeniable fact that an enormous number of Arab pioneersin the
linguistic field took the lead before the western scholars, and made substantial
contributions to monitoring and anayzing the relationship existing among words.
Among those Arab figures are Bin Faris, El Jahez, Bin Quttibah, Bin khaldoun and
others. For instance, Bin Khaldoun asserts that languages are similar to industry that
woven meanings not only given in single vocabulary, but rather in words compositions
and combinations. Bin Khaldoun added that the outmost competence comes out of

practice and frequent occurrence of words (Al Amaira (2002: 436).

In modern times, according to Al Amaira (2002: 431-443), many Arab translators have
increasingly given recognition to the importance of studying collocations in different
fields. That led to the rise of a vibrant movement towards studying such phenomenon
and offering speciaized dictionaries. Among these recent efforts are of Heliel, Ghazal,
Hanash, Hamzawi, and Didawi, M. But it is clear that those remarkabl e attempts appear
explicitly in the field of trandation rather than in the field of education. Linguistically
speaking, most of the analytical Arab studies of syllabuses had only a dominant feature
of doing statistics of the frequency of individual words at the expense of words in
combinations. Certainly, it is crucia to point to the need for an understanding of and a

concern with the importance of collocations in teaching and learning process.
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Why are Collocations Important for Advanced L ear ners?

It is important to look for the valuable fruit reaped by paying attention to the
phenomenon of collocations. Basically, collocations constitute one important and vital
aspect of productive vocabulary. Enormous benefits can be gained by teaching and
learning collocations. Lewis, (1997:15), Porto (1998), Wei (1999), Oxford Collocations
Dictionary (2002: vii), and McCarthy and O'Dell (2005:6) state that the productivity of
collocations provides the mental lexicon with a wide range of English word
combinations, and leads to a fluent and accurate increase in written and spoken
language. In this sense, collocations can give the most natural way to say something:
smoking is strictly forbidden is more natural than smoking is strongly forbidden. More
importantly, language that is collocationally rich is more precise. The precise meaning
in any context is determined by the words that surround and combine with the core
word by collocation. When students choose the best collocation, they will express
themselves much more clearly and be able to convey not just a general meaning, but
something quite precise. The following two sentences are illustrative examples: a) This
Is a good book and contains a lot of interesting details. b) This is a fascinating book
and contains a wealth of historical detail. Both sentences are perfectly correct in terms
of grammar and vocabulary; but which communicates more about the book under
discussion and the person discussing it? Another example, instead of saying poverty
causes crime, it can be said poverty breeds crime; instead of saying a big meal, it can be
said a substantial meal. Accordingly, collocations give students alternative ways of

saying something to be more precise, colorful and expressive.

Additionally, collocations enable learners to avoid overusing a limited number of

frequent English collocations. Instead of repeating it was very cold and very dark, it can
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de said it was bitterly cold and pitchy dark. Thanks to that, collocations allow for the
expansion of previously acquired knowledge and offer learners the possibility of
expressing the same function in increasingly more variable ways. Hence, these
examples indicate how collocations improve students' style of writing and speaking,
give the text more variety as well as make it read better with a good impression.
Students' choice of the right collocation make their speech more natural and more native
speaker-like (Porto, 1998, Wel, 1999, Oxford Collocations Dictionary, 2002:vii, and

McCarthy and O'Déll, 2005:6).

Further to the precise and natural use of language provided by using collocations,
collocations permit students to know what kinds of words they can expect to find
together. Students' certain expectations about what sorts of information can follow from
what have preceded enable them to guess the meaning after hearing the first part of
familiar collocations (Nattinger, 1988: 70). For example, birth control, back and forth,

ladies and gentlemen.

Besides, according to Hill (1999), students with good ideas often lose marks because
they do not know four or five most important collocations of a key word that is central
to what they are writing about. As aresult, such students create longer, wordier ways of
defining or discussing the issue which increases the chance of further errors. For
example, His disability will continue until he dies rather than He has a permanent
disability. Once grasped, however, collocations enable students not to violate certain
lexical restrictions, nor produce incongruities of words segments (Nattinger, 1988: 77).
Consequently, this new captivating focus can re-awaken students interest and

enthusiasm in the language as well astheir lexicon.
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In addition to developing accuracy abilities, collocations prove highly motivating by
developing fluency. Pawley and Syder (1983:191) indicate that native speakers have the
ability to produce long strings of speech which exceed their capacity for encoding and
decoding speech. On the contrary, such capacity is especially acute for foreign language
learners. Overwhelmingly, collocations can help learners overcome such constraints
because such lexical phrases are stored as wholes to be readily accessible and easily
retrievable. To a great extent, learners will be able to organize their speech at discourse

level and maintain the flow of conversation (Porto, 1998).

In seeing real advances in their spoken and written language, students will be stimulated
to increase their exposure to English and begin to pay considerable attention to the
context in which collocations are used appropriately. They will relieve their
concentration on each individual word to focus attention on the larger structure of the
discourse aspects of the interaction (Nattinger, 1988: 77). Students will recognize that
factors such as a difference in status or a social distance in the interaction between the
speaker and the hearer can affect the choice of collocational phrases. For example, it
would not be acceptable to greet the boss by saying How'’s it going? However, it is all
right to greet a friend that way. This example suggests further that knowledge of
collocations and formality is important in deciding which collocation to use (Deveci,

2004).

In conclusion, by focusing on teaching and learning collocations, students will be able
to produce collocations fluently and accurately rather than merely comprehending word
meanings. And they can use appropriate word patterns rather than simply putting
individual words together according to English syntactic rules (Wei, 1999). Admittedly,

collocations constitute a primary springboard for language devel opment.
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Sour ces of Collocations Difficulty:

Though collocations are essential for teaching and learning a language or across
languages, they create potential pitfalls and pose some sorts of difficulty, confusion and
frustration to non-native users of a language. There are seven main sources of
collocations difficulty:

1. collocations uneasy predictability and low generalisability

2. collocations arbitrariness

3. dealing with collocations as whole combination rather than individual elements

4. collocations cultural specificity

5. learners lack of frequent use of collocations

6. learners lower linguistic level

7. tension between achieving accuracy and naturalness

Firstly, the uneasy predictability and low generalisability of collocations stand as a
barrier to comprehend and produce them especially in dealing with synonyms or near-
synonyms which have quite different sets of collocations. For instance, carry out,
undertake or perform are synonyms that may be expected to collocate with visit. Yet,
English speakers typically use pays a visit; less typically use make a visit, and they
unlikely say perform a visit (Baker, 1992:47). Similarly, English speakers typically say
break rules but they do not say break regulations; they typically talk of wasting time but
not of sguandering time. In this regard, McCarthy (1990) states that even very
advanced |earners often make inappropriate or unacceptable collocations because they,
mostly, resist tuition and, therefore, require a special and systematic attention (in
Gabrielatos, 1994).

Secondly, English learners may face various problems in dealing with collocations

because of the collocations arbitrariness which are decided by linguistic conventions.
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Palmer, (1976:77) indicates that when bacon, butter, brains and eggs go bad, rancid
occurs only with bacon and butter, and addled occurs with brains and eggs. Though
both rancid and addled mean stale/rotten, addled butter or bacons and rancid brains or
eggs are unacceptable or at least unlikely collocations in English. It could be argued that
rancid may be used with animal products of a certain type like bacon and butter. But
why rancid does not collocate with cheese or milk? Milk never collocates with rancid
but only with sour. Similarly for another example, blond collocate with hair but it is
unlikely to talk about a blond door or a blond dress, even if the color is similar to that
of blond hair. So, it is clear that there are always restrictions on the way collocations are

combined together (Palmer, 1976:76, Baker, 1992:47, and Thornbury, 2002:106).

A third issue that could be a problematic spot to deal with collocations is learners
inability to recognize a collocation as a whole combination is different from the
meaning of itsindividual elements. For example, the meaning of dry depends largely on
its collocate which is different from the meaning of it in isolation as in the following:
dry cow, dry bread, dry wine, dry sound, dry voice, dry country, dry book, dry humor,
dry run. One may fail recognizing the meaning of dry in combination with voice, and
may mistranslate it in this context as 'avoice that is not moist' while it means cold in the
sense of not expressing emotion. Hence, paying attention to the collocational meaning
rather than substituting individual words from their dictionary equivalents is crucial

especidly in tranglation (Baker, 1992:53).

A fourth difficulty source of collocations can be accounted for the cultural or language-
specific feature of collocational expressions. In other words, the kinds of word that go
together in one language are often completely different from the kinds of word which
live together in another (Kharma and Hajjaj, 1989: 67 and Harmer, 2001: 20). These

differences exist because every language is the foundation upon which culture rests.
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Each language appears to have its own collocation patterns which reflect the speakers
mentality, knowledge, beliefs, arts, moras, law, customs, habits and other things
(Fargha and Shannag, 1999: 122). There are alot of examples that illustrate how if the
cultural settings of the source and target languages are significantly different,
collocations will be unlikely and not accessible to the target reader. One example, bread
collocates with butter in English but in Arabic, _izs (khubz) 'bread' collocates with =L
(melh) 'salt'. Another example, English collocation deliver a baby hass/ s/ 1/
(yuwallidu imraatan) as an Arabic equivelant. It seems that in the process of childbirth,
Arabic focuses on the woman, whereas English prefers to focus on the baby. Hence, it
would be unacceptable, under normal circumstances, to speak of delivering awoman in

Modern English language (Baker, 1992:61).

A further example represents the cultural collocation specificity is derived from the
verses of the Holly Quran. These unique collocations add more beauty and more
challenge rather than any book whatever its language is. To give the precise and acute
trandations for these collocations constitutes another challenge. The following
examples are taken from the Glorious Quran translated by Zidan and Zidan (1993):

In any way you can. Y& , lilis ( khifafan wathegalan)

A brackish mud.g siee Les  (ham?en masnu:n)

Asan old sickle ;andll Jsa IS (kal 2urju:n a kadeem)

The day when you shall be called out 2L/ » & (yawma attanad)

By the even and the odd._sisl/ s #dill, (waashaf? waal watr)

The shaking of the hour =L/ 4 i (zalzalit ass?a)

There are other great numbers of unlimited collocation examples in the Holly Quran.
But looking to the trandation of the above Arabic collocations, it is noted how they

imply the specific feature of Arabic language and expressions which are uneasy to find
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their exact equivalences. For instance, the expressions in any way you can YL  llis and
the day when you shall be called out-Lil » & seem to be paraphrasing trandations. While
the collocations the shaking of the hour 4= L/ 4/ i/ j implies a metaphorical meaning. For
an old sickle a2/ sa =/ is a simile taken from the Arab's environment for

approximating the meaning to the mentality of the reader, and so on.

All the above examples about collocations cultural specificity suggest that differencesin
collocational expressions among cultures involve totally different ways of portraying an
event (Baker, 1992:61). So, learners have to take into consideration the culture
specificity across the languages, which is not an easy matter (Kharma and Hajjaj, 1989:

67).

Fifthly, the frequent, spontaneous and appropriate daily use of collocations is an
indication of native or near-native command of the language. This is another source of
difficulty for non-native speakers (Kharma and Hgjjg, 1989: 67 and Harmer, 2001: 20).
Most of those native English speakers have internalized a large repertoire of
collocations that they use often spontaneously, frequently and naturally without thinking
much about them. Accordingly, collocational expressions constitute no problem for
them. However, it is not so for the foreign learners who have to learn, and use those
very frequent lexical itemsin formal instruction (Kharmaand Hajjgj, 1989: 67, William,
2000, and Moras and Carlos, 2001). Taking the collocation strong tea as an example,
there is nothing in its structure, and this justifies that it is uniquely selected as the
standard form among a larger class of synonymous expressions, such as powerful tea
which is incorrect. This is because the collocational expression strong tea is used daily
with al acceptance, while powerful tea strikes as unusual. If language learners are to
achieve native like control, they need to know which of the well-formed sentences are

native like. This need to learn "speaking idiomatically" and therefore students need to
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be aware of collocational restrictions (Kharma and Hajjgj, 1989: 68, Gabrielatos, 1994

and Saeed, 1997: 60).

A sixth source that constitutes a kind of difficulty on dealing with collocations could be
attributed to learners lack of knowledge or their lower linguistic level competence and
proficiency in the target language. In this case, students will be at a distinct
disadvantage in understanding collocational figurative expressions (Laufer and
Eliasson, 1993 in Mahmoud, 2005 and Cooper, 2000). For example, Baker (1992:47)
points out that the English verb deliver collocates with a number of nouns; for each one,
Arabic uses a different verb. Learners surface linguistic knowledge may lead them to

think that the Arabic dictionary equivalent of deliver isonly the verb yusallim.

English Arabic
Deliver a letter/telegram yusallimu khitaaban/tillighraafan
L jali / LIS Al
Deliver a speech/lecture yulgi khutbatan/muhaadaratan
°.)“4b-"/L'LAA<H'L'

Deliver news yangjilu akhbaaran

DL/ Jiy
Deliver a blow yuwajjihu darbatan

Lusday
Deliver a verdict yusdiru hukman

LaSa Oy
Deliver a baby yuwallidu imra’atan

I:'/:)a/ ..1./}3

Seventhly, tension between achieving accuracy and naturalness could be another barrier
on dealing with collocations. In this case, Baker (1992:56) observes that some
trandators ideally aim at producing collocations that are typical in the target language
while, at the same time, preserving the accurate meaning associated with the source

collocation. This ideal cannot aways be achieved, since trandation often involves a
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difficult choice between what is typica and what is accurate. She indicates that the
nearest acceptable collocation in the target language will often involve some change in
meaning. This change in meaning could be minimal, or not significant in a given
context. On the other hand, it may be significant. For example, a good or bad law in
English istypicaly a just or unjust law in Arabic. The significance of this differencein

meaning depends on whether the issue of justiceisin focusin agiven context or not.

Similarly, Baker (1992:56) mentions another example to illustrate the idea of achieving
accuracy and naturalness in translating collocations. The nearest acceptable collocation
which can replace hard drinks in Arabic is alcoholic drinks. But hard drinks refer only
to spirits in English, for example whisky, gin, and brandy. Such hard drinks do not
include other acoholic drinks such as beer, lager, or sherry. The Arabic collocation,
however, refers to any drink, including beer, lager, sherry, as well as spirits. Therefore,
the meanings of the two collocations do not match completely. Whether the trandlator
tries to achieve the typical Arabic collocation or tries to translate the full meaning of
hard drinks, this will depend on whether the difference between hard and soft alcoholic
drinks is significant or relevant in a given context. The author emphasizes that in
trandation, "a certain amount of loss, addition, or skewing of meaning is often
unavoidable.... Language systems tend to be too different to produce exact replicas in
most cases'. Accuracy is no doubt an important aim in translating collocations, but it is
aso crucia to take into consideration that the use of common target language
expressions that are familiar to the target reader plays an important role in keeping the
communication channelsopen. The use of 'established collocations also helps to
distinguish between a smooth translation which seems like an orginal, and a clumsy

translation which sounds foreign as indicated by Baker (1992:56).

28



To sum up, it can be said that collocations mainly imply two main problems for non-
native speakers of English. First is the lack of translational equivalence of collocations
between the source language and the target language. Second, collocations need
competency on associating suitable words together in the target language itself in order
to produce accurate and natural English. Hence, every language learner must be well
qualified in dealing with collocations because those expressions occur so frequently in
spoken and written English. Accordingly, it is valuable to investigate English and
journalism majors problematic collocational spotsin order to empower their abilities to
notice word chunks of different kinds, develop their competence in the language and

ensure their effective learning of high-priority of lexical collocations.

Collocation Typesin English:

Though collocation is a very common and essential language phenomenon, the
researcher has found that linguists hold different and overlapping views towards what
collocation really is. There are different ways of classifying collocations; below is an

outline of seven main models.

Firstly, Benson et. a (1986) present a model for collocation spectrum. They divide it
into main two types; grammatical and lexical ones. A grammatical collocation is
recurrent word combinations that involve mainly a preposition and a grammatical
structure. In the following examples, the prepositions and grammatical structures are

italicized (in Wei, 1999):

A) Grammatical Collocations:
1-Grammatical collocations that have a preposition:

-catch up with/on/to not under
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- aware of not with
2- Grammatical collocations that involve grammatical structures:
-Someone made him to change his mind. (make somebody+bare infinitive)

-He was trying to avoid answering my questions. (avoid+verb+ing)

B) Lexical Collocation:

Benson et. a (1986) define lexical collocations as phrases consisting of dominant words
(noun, adjective, verb and a preposition). They are in contrast to grammatical
collocations, and normally do not contain prepositions, infinitives, or clauses. Typica
lexical collocations consist of seven sub-categories (in Gabrielatos, 1994 and Wi,

1999):

-noun+noun: a pride of lions

- adjective+noun: a crushing defeat
- verb+noun: inflect a wound

- noun +verb: blizzards rage

- adverb+adjective: deeply absorbed

- verb + adverb: appreciate sincerely

Benson et. a (1986) model for lexical collocation seems to expand its framework to
encompass a very wide range of data by including both lexica and grammatical
categories (Wei, 1999).
The second model is the BBI category of lexical collocations which comprises seven
lexical sub-categories similar to Benson et. al (1986) model:
1. verb + noun or pronoun, the verb denotes creation or activation (reach a verdict,
launch a missile)

2. verb + noun, the verb denotes eradication or nullification (reverse a decision,
repeal alaw)
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adjective + noun (strong tea, not * mighty tea)
noun + verb, the verb names an action characteristic of the person or thing
designated by the noun (bees buzz, bombs explode etc.)
unit associated with anoun (a school of whales, an act of violence)
adverb + adjective (deeply absorbed, keenly aware)
verb + adverb (affect deeply, appreciate sincerely)

> w

No o

Thirdly, Hill (2000) states that collocations can lexically consist of two or more words

and contain the following elements:

adjective + noun: a huge profit

noun + noun: a pocket calculator

verb + adjective + noun : learn a foreign language

verb + adverb :live dangerously

adverb + verb :half understand

adverb + adjective : completely soaked

verb + preposition + noun : speak through an interpreter

NogkrwbdpE

Comparatively, it seems that Hill (2000) agrees with Benson et a (1986) and BBI
category on dividing lexical category into seven sub-categories but he omits some
elements and substitutes others with more than two elements. Also, he adds that some
collocations can be longer; for example, adverb + verb + adjective + noun + preposition
+ noun as in serioudly affect the political situation in ( Northern Ireland ), described as

asemi-fixed expression.

The fourth model is similar to the previous lexical models; Oxford Collocations
Dictionary for Sudents of English (2002:ix) listsafull range of collocations that covers
all the following types of combinations:

adjective + noun: bright/ harsh/intense/ strong light
quantifier + noun: a beanvray of light

verb + noun: cast/ emit/ give/ provide/ shed light
noun + verb: light gleams/ glows/ shines

noun + noun: alight source

preposition + noun: by the light of the moon

noun + preposition: the light from the window
adverb + verb: choose carefully

. verb + verb: be freeto choose

10. verb + preposition: choose between two things

11. verb + adjective: make/ keep/ declare something safe
12. adverb + adjective: perfectly/not entirely/ environmentally safe

©COoNoOU~MWDNE
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13. adjective + preposition: safe from attack
14. short phrases including the headword: the speed of light, pick and choose, safe and
sound

Obviously, this model includes the main seven sub-categories of lexical collocations
like Benson et. a (1986) model and BBI category. But it adds grammatical collocations

sub-categories that include prepositions.

Fifthly, in a related direction, McCarthy and O'Dell (2005) present six categories as
examples (adjectives and nouns), (nouns and adverbs), (houns and nouns), (verbs and
expressions with prepositions), (verbs and adverbs) and (adverbs and adjectives). In
addition, they state that it is not always easy to separate collocations and compounds as
important and useful parts of vocabulary. Thus, they include compounds as a category
of collocation. They indicate the idioms are also groups of co-occurring words but in a
fixed order that have a meaning which cannot be guessed by knowing the meaning of

theindividual words. Thus, they prefer to deal with idioms separately.

Similarly, Baker's (1992: 63) point of view towards not considering idioms as
collocation type, matches totally with McCarthy's and O'Dell's (2005) one. Baker makes
a discrete distinction between collocations and idioms. Baker states that athough the
meaning of a word often depends on its association with other words, the word has an
individual meaning in a given collocation. For example, dry cow means a cow which
does not produce milk. Still, such particular meaning associated with the word dry can
be identified in this collocation, and of course, cow retains its familiar meaning of a
farm animal kept for its milk. On the other pole, in the case of idioms, they often carry
meanings which cannot be deduced from their individual components such as bury the
hatchet 'to become friendly again after a disagreement or a quarrel’. Another distinction

between collocations and idioms implies that the former has fairly flexible patterns of
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language which allow severa variations in form. For example, deliver a letter, delivery
of a letter, a letter has been delivered, and having delivered a letter are all acceptable
collocations. In contrast, idioms and fixed expressions resist variation in form (Baker,
1992: 64). Baker and McCrthy (1988) quote a conference speaker on a BBC radio as
saying "there was too much buck passing”. The common form of the idiom is pass the
buck (in Baker, 1992: 64). In short, idioms are a the extreme end of the scale from
collocation in one or both of these areas: flexibility of patterning and transparency of
meaning. They are frozen patterns of language which alow little or no variation in form

under normal circumstances.

Obvioudly, in adifferent way of grouping the lexical collocations, it has been found that
other linguists attempt to classify lexical collocations according to their degree of fixity
of their constituents. For instance, the sixth model to be mentioned in this essence is that

of Carter (1987 in Taiwo, 2004). He presents the following spectrum of collocations:

-Free Combinations:
-run arisk or a business, make an attempt or way

-Restricted Combinations:
1- Adjective + noun: hardened criminal, extenuating circumstance

2- adverb + verb: readily admit, totally unaware

3- verb + noun: renovate house, shrug shoulder

4. noun + verb: brake screech, cloud drift

-Multi- Word Expressions:

- irreversible binominals: part and parcel, leaps and bounds
- phrasal verb: pull out, give up

- idioms: to take the bull by the horns, to set the ball rolling
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As being observed, Carter (1987) considers both free combinations and idioms as
collocations. He includes multi-word chunks and binominals as collocations because

they give a broader scope for lexical collocations.

Seventhly, Lewis (1998 in Deveci, 2004) and Oxford Collocations Dictionary (2002)
present collocation strictness from another view. They propose the following

classifications for collocation strengths:

-Strong: A large number of collocations are strong or very strong. For example, the
collocational expression rancid butter is strong and it is commonly used, but that does

not mean that other things cannot be rancid.

-Weak: These are words which co-occur with a greater than random frequency. Many
things can be long or short, cheap or expensive, good or bad. However, some things are
more predictable, which could be called collocation; for example, white wine or red

wine.

-Medium strength: These are words that go together with a greater frequency than

weak collocations. Some examples are: hold a meeting, carry out a study, see a doctor.

Though different views are addressed above regarding collocation types, it can be said
that they al share the same idea which is the way that words co-occur precisely in

combination to be considered as normal and acceptable in alanguage.

Collocationsin Arabic;

Investigating the competence of students in trandating collocations from English to

Arabic and vice versa is one purpose of the study. It is vauable and important to
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explore collocations in Arabic language as it has been done with collocations in English

previoudly.

Actually, Arabic language has a wealth of collocations. Careful analysis of Arabic
collocations may indicate that they hold semantic relations among their constituents
than any thing else. For instance, the noun 4+« (jari:ma) ‘crime’ collocates with the
adjective 1,55 (nakra?) ' detestable’ because of the semantic relationship between the
meanings that the two words designate. As known in Arabic, the adjective ¢\ S is used
to express a sense of strong detest to something; thus, it seems natural to describe 4« >
‘crime’ as «!,< 'detestable’ due to its horrific, violent and harmful nature. A crime
usually affects a community rather than just an individual. Hence, using the sense of
'detest’ by the people seems to be more appropriate than other senses expressed by other
adjectives of negative sense (Hafiz, 2002:95-97). It can be said that such semantic
relationship holding between collocated words accounts for limited number of choosing
words that collocate with others as it is clear in the example of ¢/ _<i4a s, Another
illustrative example, Shivtiel et a (2004) states that having the noun 4« ‘crime’ in
mind and seeking a verb that combines it and denotes the outrageous action of doing it,

only the verbs <5 or i ((yartakibu or yaktarifu) ‘commit or perpetrate’ can be used.

However, understanding such semantic relationship between collocated words may be
easier in the Arabic collocations than English. The semantic origins of most Arabic
words have been recorded by early Arab linguists; that can facilitate the process of
understanding the semantic relationship of words in a given collocation. For
collocations in English, it may be very difficult to identify a semantic relationship that
explains collocability of words like explode an idea or strong tea. In other words, what

Is it in the meaning of the word explode that alows it to combine with idea? If
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sufficient knowledge of the root meanings of words is available, one could have been
more capable of explaining the mutual expectancies of words combinations and could

be able to determine whether they are semantic or not (Hafiz, 2002:98).

Worth mentioning, collocations in Arabic will not often be equal in English because
transferring collocations from one language to another is transferring from one
linguistic semantic system to another and from one culture to another (Heliel, 2002:62).
Heliel (1989) gives an example of seven collocations with the English adjective heavy
that should be in Arabic translated with seven different adjectives. Heavy: rainfall, fog,
sleep, seas, meal, smoker, industry are translated in Arabic as; S Gloia ¢« e e
g deliia o yia (AN e a g daila s (e Slw(mattarun ghazi:r, dabadun kathi:f,
subatun ?ami:qg, beharun ha?ga, wabatun dasema, muddakhenun mufret, sena?atun

thagi:la) (in Shivtiel et a., 2004).

Collocation Typesin Arabic:
Arab linguists provide different classifications for collocations in Arabic. The following

classification of collocations was published by Emery (1991):

1. Open Collocations: they are combinations of two or more words co-occurring
together without any specific relation between those two words. Each element is used in
acommon literal sense. For example: wall Gl «all gl (intahat el harb / bada?t el

harb)

2. Restricted Collocations: they are combinations of two or more words used in one of
their regular, non-idiomatic meanings, following certain structural patterns, and
restricted in their commutability not only by grammatical and semantic valence, but also

by usage. Examples are: (s s dasna &l ¢ e j jal ol Sidayja
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(jari:manakraa/ ?hrazatagduman / khasaratun jassema/ harbun daru:s)

3. Bound Collocations: they constitute a bridge category between collocations and

idioms. One of the elements is uniquely selective of the other. For example:osi il G kbl
( 2ttraqu arra?s)

4. |dioms: the constituent elements of idioms are opague, i.e. used in specialized senses,

together forming a single semantic unit.

In this context, Shivtiel et. al (2004) concentrate on restricted collocations as they argue
that such type causes problems in producing collocations in the target language. They
state that the category of open collocations does not deserve special attention from the
teacher's or trandator's point of view. The bound collocations category seems
interesting from a linguistic scientific point of view, but rather limited in occurrence.

Idioms are of interest to anyone but should be studied separately.

Adding to what Shivtiel et. a (2004) mentioned, Emery (1991) remarks that the
restricted collocations category occurs in various types of syntactic configuration in the
Arabic language: (subject/verb, verb/object and adjective/noun collocations). So, Emery
makes a distinction that is partly syntactic (subject/verb, verb/object) and partly based

on parts of speech (adjective/noun).

On the other end, Shivtiel et. al (2004) classify restricted collocationsin Arabic into:

1. noun + verb: the noun is the subject, and in some cases the verb is passive. For
example:

L) Claf ¢ yon el ot esaall i jrind ¢ el Jasa ¢ pmdl el (JeY) Jeliat a3y caid)

gl Y a6 ) saall a5l
(ishtadat al ?zma/ tada?ala al ?malu / inkhafada ass?eru / ista?rakat al mudda/ ?ktanafa
a ?mu:d/ ?fadat al ?nbaa/ shwahat assu:rah/ suedat al 2wdaa)
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2. noun + verb: the noun is the object such as:

3 ke zxie RN & e ) Lhuad G e cleali ) jal (LoDl Jal lase 5238

(gadamawu:dan / ?hrazatagduman / marasa ta?sufan / za?z? a al isstegraru / manaha
ja?ezatan)

3. preposition + noun + verb: the noun is the indirect object after a preposition that
comes with the verb like:

2 Ge el e il G S (G e ) e Alllias e )i

(7itazara ?an mudaiaka/ sa?a ela ghard / ta?rada lemakhater / ?bara ?an tagdi:r)

4. noun + adjective:
(7iktefaa zati / jundun dakhm / ?ghlabiatun mutlagat / ?lakatun kawia/ kadia muleha/
hajezun nafsi)

5. noun + noun: it isaconstruct phrase ( means 48Lx| idafa) such as:

O el (Gard i alk rlaial 5 jalhe claal Judud (Cilatiie 4018 op ) 81 (3 s0ia

(sundu:ku ?gtera’a/ ga?ematu muntgjat / taslsulu ?hdath / muzaharatu ?ihtejg / nezamu
tarkhi:s/ kittaru shahn)

6. verb + adverb:

Ly ale cLaal g afie ) sy el Lile Jasll ol 365 cAlaally i

(Pntajabe a jummlah/ nafaza bedekah / ?ittasala hatefian / ta?rada besheda/ ?itagada
waheman / ?alema yagi:nan)

7. adjective + adverb :
ALl e A1 5 50aa (Mahdu:dun lelghaia/ Sa?bun lelghaia)

8. noun + preposition + noun:

DS (8 sl ALl e g ) jem )il e e o3kl (e 3805

(shabakatun mena atturuk / khattarun ?ala ?istekrar / sera?un ?ala assultta/ 2uslu:bun fi:
attafki:r)

9. adjective + noun:

Gail) a5 elpuial) dantie gl 3ad (Jal) jual b laall g ¢ ueatl) G A gl s

(hassanu alwajh, hassanu atajhi:z / waif:ru a jaddara/ gasi:ru a ?gja / shadi:du al lahja
/ mutta?adedu al jensiat / wase?u ?anettaq)

In addition to these categories, there are often combinations of synonyms or antonyms
used in Arabic language. These categories can be added to the above mentioned
categories:

- word + synonym: <l s Shasl (?ahdathun wa tayaratun)

-word + antonym: g s s Jie ¢l s 33k 5 el g alil cgial s Ua cao iy oad

(shanun wa tafri:gh / tara wa ?akhfaq / ?gla? wa habit / zeadah wa nuksan/ makarun wa
furu:?)
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It is apparent that Emery's (1991) and Shivtiel et. a's (2004) classifications of Arabic
collocations nearly resemble Carter's (1987) English one. However, Harmer (2001)
emphasizes that the kinds of words which go together in one language are often
completely different from the kinds of word which live together in another language.
Therefore, Shivtiel et al (2004) indicate that translators or interpreters should possess a
high syntactic competence alongside their pragmatic competence on dealing with this
key component to produce a natural language. Accordingly, unnaturalness comes as an
immediate consequence of the trandlators' or interpreters inability to call up the relevant

collocations in the target |anguage.

The above mentioned types of collocations in English and Arabic help the researcher
formulate the second dimension model of this study. Attention is paid to only the lexical
collocations because lexis is the main domain in this study. Lexical collocations in this
study are grouped in four categories: the first category is called range which is meant in
this context as core words that occur within a range of frequent set of associations and
coin expressions. For example, the word break has a set of associations with different
meanings such as break news, take break, break the law, and break the strike. A similar
explanation of the collocational range is given by Baker (1992:50) in the next section.
It isimportant to note that Baker uses range as a criterion while the researcher uses it as
atype. In this model, this category of collocational range includes: (verbs and nouns),
(nouns and nouns), (adjectives and nouns), (adverbs and verbs), and (verbs with
prepositions). These sub-categories contain the basic lexical parts of speech. The second
category includes collective nouns which are used to describe a group of the same
things such as 'a school of whales (McCarthy and O'Dell, 1994:58). The third category
includes binominals which refer to two words that are joined by a conjunction such as

'sink or swim'(McCarthy and O'Dell, 1994:158). Finally, the fourth category includes
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compounds which made up of two words that written usually with a hyphen such as
‘quick-witted' (McCarthy and O'Dell, 1994:26). The reason beyond encompassing the
above-mentioned categories refers to their importance as useful parts of vocabulary.
Also, they imply the main semantic characteristic of collocations which is frequent and
restricted word associations. For idioms, they are not focused on here because they need

aspecia attention separately.

Collocational Range, Markedness and Register:

After listing the main types of collocations, the question that can be raised here implies
a question "are there clear-cut criteria for which collocations can be acceptable and
typical and which cannot be? According to Mclntosh (1961, in Carter and McCarthy,
1988:33) and Baker (1992:50), collocation range is one of the criteria for deciding
typical collocations. Every word in a language can be said to have a range of items.
Range here refers to the set of collocates which are associated with the word. Some
words have more collocational range than others. For instance, the English verb shrug
has a limited collocational range. Typicaly, it occurs with shoulders and does not have
a strong link with any other word in the language. Run, by contrast, has a vast
collocational range like: company, business, show, car, stocking, tights, nose, wild, debt,

hill, river, course, water, and color.

In this context, Beakman and Callow (1974 in Baker, 1992:50) state two main factors
that can influence the collocational range of an item. The first isits level of specificity:
the more general a word is, the broader its collocational range is. However, the more
specific aword is, the more restricted its collocationa range is. For example, the verb
bury has much wider collocationa range than any of its synonyms like inter or entomb.

Only people can be interred, but one can bury people, treasure, hisher head, face,
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feelings, and memories. The second factor that determines the collocational range of an
item is the number of sensesit has. When the word has several senses, it tends to attract
adifferent set of collocations for each case. As an example, in its sense of manage, the
verb run collocates with words like company, institution, and business. In its sense of

operate or provide, it collocates with words like service and cour se.

Beside collocation range, patterns of collocation which have a history of recurrence in
the language become part of the linguistic repertoire. By contrast, collocations that have
little or no history of recurrence catch attention to be unusual or marked collocations.
For instance, compulsive gambler is a common collocation in English whereas heavy
smoker represents an attempt to extend the range of heavy to include heavy gambler, by
analogy with heavy smoker and heavy drinker. However, this kind of natural extension
of arangeis less striking than marked collocations which are unusual combinations of
words. The marked collocations are often used in fiction, poetry, humor, and
advertisements because they can create unusual images, produce laughter and catch the
reader's attention. For example, war normally breaks out, but peace prevails. These
unmarked collocations suggest that war is a temporary and undesirable situation and
that peace is a normal and desirable one. But an extract from John Le Carre's poem The
Russia House, the image is the opposite; the author says "Could real peace break out
after all?' conveying an unexpected image of peace being an abnormal, temporary, and
possibly an undesirable situation. Thus, new collocations are born by extending an
existing range or by deliberately putting words together from opposing ranges (Baker,

1992: 51-52).

Nevertheless, it is notably that everyday collocations are more familiar despite different
occupations, specia interests, or hobbies. However, some collocations may seem

untypical in everyday language but are common in specific registers. For example, in
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statistics, collocations such as biased error and tolerable error are common and
acceptable. A reader who is not familiar with the register of statistics may wrongly
assume that these collocations are marked. Collocational markedness is not an absolute
quality; it depends on the given register. Even being a native speaker of alanguage does
not automatically mean that the translator can assess the acceptability or typicality of
register collocations. In this regard, courses in specialized language form an important
component of trandation syllabuses for specific purposes (Carter and McCarthy,

1988:36 and Baker, 1992:52).

In spite of the above mentioned criteria for collocational typicality, there is nothing
called an impossible collocation and it is not necessary to immediately dismiss new and
unusual combinations of words that occur frequently. This is because the collocational
ranges are not fixed. An important feature of language change is range-extension in
which aword with limited range might increase its range by attracting new patterns. For
instance, software in computer parlance is an extension of the previousy limited
hardware. Therefore, all time, words attract new collocates; they do so naturaly

through the process of analogy (Carter and McCarthy, 1988:33 and Baker, 1992:52).

Treatment of Collocationsin Dictionaries:

Though range and frequent occurrences of collocations are possible ways to determine
common collocations, there must be a trusted and respected repository of facts and data
about these lexical expressions. Dictionaries are thought to be reliable sources that
cover the language systematically from A to Z. In case of dealing with collocations,
dictionaries must be in question. The two main related questions that might be asked

are. how do bilingual and monolingual dictionaries treat collocations? Do bilingual
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dictionaries, particularly those containing Arabic comprise collocations of the source

language or the target language?

Regarding the first question, normal dictionaries, whether monolingual or bilingual,
split up the meaning into individual words. Though normal dictionaries have a lot of
power in explaining the meaning of atext, their power is more limited when it comes to
constructing texts. Further, athough modern dictionaries are increasingly giving
attention to collocations, they are still hampered because they provide a whole range of
information about any word beside its collocations. However, recent collocations
dictionaries cover a word and its appropriate collocation. In addition, grammatical
information is involved in collocation dictionaries by presenting collocations in their
most typical forms in context. For example, in the Oxford Collocations Dictionary, at
the entry for baby, the collocation be teething reflects the fact that this verb is aways

used in the progressive tenses (Oxford Collocations Dictionary, 2002: viii).

Since genera learner dictionaries may not provide enough information on semi-fixed
expressions, learners errors in this case are expected to increase (Hunt, 1997). When
students produce errors like John rescued my life, McCarthy (1990 in Hunt, 1997)
points out that dictionaries entries often do not state clearly that it is preferable to say or
write John save my life to prevent learners from making this error. However, it may be
unreasonable to expect general learners dictionaries to cover comprehensively many
learners errors. Such information may be better placed in specialized learners
dictionaries which focus on common errors for a specia language group such as with
Japanese learners or Arab ones. This would be effective especially when the error is due
to literal tranglation. On the other hand, if certain learners' errors such as rescued my life
are common across cultures, then this type of information could enhance the usefulness

of these general dictionaries for productive purposes.
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In this context, comparing general bilingual dictionaries to monolingual ones, Hunt
(1997) states that one of the limitations of most bilingual dictionaries is that though they
include some collocational and grammatical information, they offer less information
than monolingual dictionaries. Also, though many words especialy concrete nouns can
be translated to provide reasonably accurate equivaents, bilingual dictionaries must be
used with care. Learners need to know that a bilingual dictionary may not offer the
meaning according to their frequency of use and usually cannot provide as much as
English context as monolingual dictionaries. Accordingly, bilingual dictionaries will not
give the user as full understanding about the range of collocations, grammatical patterns

and situations which the word can be used.

Adding to the disadvantages of using the pocket-sized bilingual dictionariesisthat some
students rely primarily on overusing such dictionaries where common terms were rarely
used. In this regard, Hunt (1997) warns that the most serious disadvantage of bilingual
dictionaries is that they can reinforce a native view of language. In other words, these
dictionaries may be used in a way that encourages learners to work on an individual
work basis. Thus, many learners believe that a single English word necessarily has a
corresponding synonym. They seem reluctant to devote an extra effort for using
monolingual dictionary. However, such required extra effort could be advantageous for

language learning.

At the time that bilingual dictionaries are heavily focused on, very little time is devoted
to train students on how to use monolingua dictionaries. Consequently, students may
not know how to examine carefully the elements of an entry, especialy, the words of
higher frequency. Also, they may not know how to examine the usages connected to
these words as the meaning of the individual words are often not independent from the

words that surround them (Hunt, 1997).
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For Arabic bilingual and monolingual dictionaries, Heliel (2002:55) demonstrates that
one of the defects of the bilingual Arabic-English dictionaries relates to the insufficient
coverage and usage of collocations. This argument comes in his attempts of pinpointing
the fundamental defects in three bilingua unabridged Arabic-English dictionaries:
Modern Written Arabic (MWA) (1961), Al-Mawrid (1988) and Al Mughani (1999).
None of these bilingual dictionaries can help the trandator develop a high degree of
proficiency in collocational usage and control. Similarly, Emery (1991) argues that
classical lexicographers of Arabic designed classical dictionaries that contain a wealthy
amount of collocational information; unfortunately, those collocations are addressed in

an unsystematic arrangement because they were neither classified nor organized.

Despite the existence of collocations in Arabic, Ghazi (2007) points out that Arabic
lacks monolingual and bilingual dictionaries specialized in collocations which leaves
the recipients move between the dictionaries of the two languages consulting for the
appropriate correspondence of a given collocation. Emery (1991) claims that both
monolingual Arabic dictionaries and bilingual dictionaries do not exist up-to-date
though such dictionaries are essential for the advanced learners and users of Arabic and
English language (often diplomats, journalists, professionals, businessmen and
trandators). Their need for such references seems to be evident to help them overcome
difficulties they often encounter and avoid embarrassing errors they often make while
speaking, writing and trandating (Hafiz, 2002: 95). So, in a very rare recent attempt,
Hafiz (2004) compiled a combinatory dictionary of Arabic collocations called Al Hafiz
Arabic Collocations Dictionary: The First of its Kind in the Arabic Language

[llustrated in Sentences (Arabic-English).

Catching another glimpse to the prominent role of Arabic dictionaries, Addustour

Newspaper (2001) documented that many linguists, like Shannagq and Heliel who
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participated in an international conference of the language and transation, emphasize
that contemporary Arabic dictionaries play a serious role, particularly, in the field of
trandating collocations. They state that Arab universities, Arabic language and
tranglation associations along with research centers must make greater efforts to solve
many of the problems of Arab dictionaries and overcome the pitfalls in order to serve
eventually the beauty of Arabic language in the field of trandlation. So far, Arabic
dictionaries must perform the required mission successfully in following-up new

collocations in the time of rapid development of information and knowledge.

For the second question: whether the bilingual dictionaries comprise collocations of the
source language or the target language, most bilingual dictionaries contain collocations
of the source language as a point of departure. A trandation or paraphrasing of a
specific combination is given in the target language. The target expression does not
necessarily have to be a collocation. An English-Arabic dictionary will primarily
contain collocations of entries in English with equivalent trandations in Arabic. These
Arabic equivalents do not necessarily have to be collocations (Shiviel et. a, 2004).
Farghal and Shannaq (1999:123) show some examples of Arabic collocational ranges to
illustrate that a source language does not match their English counterparts and vice
versa

-Arabic Collocations (SL):

~cwai g dand (kemawa nasi:b) destiny

- 5 eLad (kaddaaun wa kadar) fate

- oL 5 L (halalun wa haram) lawful and unlawful
-_e j s < j(zaitun wa za?tar) oil and thymes(Zatar)
-4dle ;ixm (sahawa ?afia) well(health)

-English Collocations (SL):

-Fish and chips oLk cils ud g <law (samakun wa sharhat patata)
-Bed and breakfast Cie gy phd (futu:run wa mabi:t)
-Alive and kicking GIK > (hayun yurzaq)

-As beautiful asa lark il fia (methlu a kamar)

-A school of whales olist e o (serbun menaal hittan)
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The literal translation of some English collocations into Arabic or vice versa may
produce unnatural and sometimes comic effects. For instance, the litera translation of
Alive and kicking u<_~s~( hayun wa yarfus), As beautiful as a larks »iLs {Las
(jammilatun kalquburah), A school of whales olis// 4w e (maddarastu hittan)

(Fargha and Shannag, 1999:123).

Errorsand Collocations:

As the researcher's concern is investigating collocation errors, it is essential not to
neglect what linguists contribute to the area of errors. Errors have become a field of
interest not only for teachers but for linguists and psychologists as well (Gass and
Selinker, 1994. 66-67). Dulay and Burt (1974:95) state that errors have played an
important role in the study of language acquisition in general and in examining second
and foreign language acquisition in particular. In the applied linguistics community, it
was Corder (1967:19-27) who first advocated the importance of errors in language
learning process. From the errors that learners make, one can determine their level of
mastery of the language system (Corder, 1967:25). He observed that the learners' errors
are indicative both of the state of the learners knowledge and the ways in which a

second language is learned.

It can be said that linguists pay considerable attention to language errors in a broad
sense. Thus, the researcher can narrow down this general view of exploring errors into

investigating collocation errorsin particul ar.

Boundary between Error and Non-Error:

There is a distinction between errors and non-errors. Foreign language learners make
errors largely and systematically because of the paucity of their knowledge of the target

language. In this case, they have not learnt the correct form. Once they have been taught
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or have noticed that native speakers do not produce such forms, it is supposed that those
learners will say or write these forms consistently. In the case that the learners produce
right forms, but in other times they are unable to produce the accurate one, these
inconsistent deviations are called mistakes. Also, mistaks can be self-corrected while
errors cannot be. Hence, errors are systematic deviations that occur repeatedly and they
are not recognized by the learner. Yet, there is another type of wrong usage which is
neither a mistake nor an error and can happen to anyone at any time. This is described
as dlips of the tongue or dips of the pen which may be due to lack of concentration,
shortness of memory, fatigue. Native speakers suffer from producing slips in the same
way as learners of the language. For example, a presenter of BBC's Radio 4 said:
achieving to strive instead of striving to achieve (Corder, 1967:17-27, Norrish, 1994: 6-

8, Lengo, 1995, Elilis, 1997 in Bhela, 1999, and James, 1998).

Typesof Errors:

There are different ways of categorizing errors. First, they can be divided into two main
categories (Corder, 1967:19-27 and Richards, 1971:172-181):

- Interlingual Transfer/ Interference Errors. those errors are caused by the influence
of the native language in areas that languages differ markedly. Those errors are
interpreted as a manifestation of the learner’s hypothesis that the new language is just

like the native language.

- Intralingual Errors: those errors arise from properties of the target language itself.
Unlike interference errors, intralingual errors arise from properties of the target

language.
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Second, according to Corder (1973:277), errors fall into four main categories: omission
of some required element; addition of some unnecessary or incorrect element; selection

of an incorrect element; and misordering of elements. The details are as following:

-Omission: Certain linguistic forms may be omitted by learners because of the forms
complexity in production. For example, there are a number of fixed expressions or
idioms in English characterized by omission of certain syntactic elements. For example,

Beg your pardon? Long time no see. Had a nice day?

-Addition: Learners not only omit elements which they regard as redundant but they
also add redundant elements. At the lexical level, learners may add an unnecessary
word. For example, | stayed there during five years ago , instead of | stayed there for

five year

-Selection: Sometimes, learners make errors due to the wrong selection of vocabulary
item. For instance, learners sometimes select words which do not entirely convey their

intended meanings. A robin may simply be referred to asa bird.

-Ordering: At the lexica level learners may reverse elements of a compound word.
Car key may become key car, which may be regarded as a car carrying keys or the most

important car in a caravan.

Third, errors can be diagnostic and prognostic. Diagnostic errors indicate the learners
state of the language at a given point during the learning process. Prognostic errors
inform course organizers to reorient language learning materials on the basis of the

learners current problems (Corder, 1967:19-27).
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Fourth, errors types can be formed in other classifications. These classifications receive
different terminologies other than error types. Such terminologies include: types and
causes (Richards and Sampson, 1974.:6-17, Richards, 1971: 172-181, Ravem; 1968:124-
131, Norrish, 1994:28-40 and Vrbinc, 2005), processes (Selinker, 1972:37), strategies
(Littlewood, 1984:22/85 and Zughoul and Abdul-Fattah, 2003) and factors (Mohideen,
1996). Below is an outline of such errors classifications which all relate approximately

to the context of the study:

-Overgeneralization / Faulty Generalization / False Analogy / False Concepts
Hypothesized: expanding a certain form or expression to a different contextual use in
the target language

Example: interpreting 45dae < (kasarah ?atashahu) simply as 4&; &+ (balla ri:gahu)

then trandating it into witted his thirst instead of quench thirst

-Literal Trandation: manipulating the native language into the target language
production in case of lacking necessary knowledge relevant to the target language
Example: *broke the fork of the enemy as a literal trandation of sl 4S 34 & yuS

(kuserat shawkatu e ?aduwwu) instead of eliminate the enemy's power

-Words Coinage: creating new words or phrases which are usually non-existent to
convey the intended meaning

Example: *water-holder instead of bucket

-Avoidance: refraining from giving responses

-Paraphrasing and Circumlocution: describing the characteristics of the target object
or action because of unfamiliarity with the appropriate item

Example: the person who tests our eyesinstead of optician
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-Assumed Synonyms. using Ssynonymous words that share with the term certain
semantic properties

Example: the enemy was failed instead of defeated

-Approximation: using words which are less specific than the intended meaning to
express the meaning as closely as possible

Example: fruit instead of pineapple or knife instead of bread knife

-Imitation of Literary Style: selecting big sounding words that make their target
statements more impressive and literary-like

Example: shattered silence instead of break silence

-Graphic Ambiguity: certain forms have similar orthographical scripts.

Example: principle and principal

A considerable note that can be made in this regard is that in many instances, it is not an
easy matter to make a clear-cut decision for attributing the collocational error to only
one of the above-mentioned types. Probably, many processes might equally occur
simultaneously and reinforce each other (Littlewood, 1984:27). For example, when
some Arabic learners of English says open the radio instead of turn on the radio, this
error may be a literary trandation of the Arabic colloquia expression -/ =i/ (iftah
erradio) or it may be an overgeneralization error, as the learners may generalize open
the door/window and say erroneously open the radio. Another example, shattered
silence instead of break silence can be a fase analogy t0 <l aa 4 ie (Mazzaga

jeddara assamt) or it may be an imitation of aliterary style as mentioned above.

In the current study, the term error types is adopted and used for specific reasons. Most
of the other terminologies such as sources, causes, and factors potentially imply a

broader meaning rather than error types. Such a broad meaning may extend to include
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teaching methods, teaching materials, and others. However, the term error type implies
narrowing meaning. For the term strategies, the researcher believes that strategies are
adopted means by students that lead to errors types. Findly, it is not easy to draw
boundaries among these terms because they are overlapping and argumentative among

linguists and researchers.

Approachesto Error Analysis:

The growing interest of investigating errors types led apparently to the rise of error
anaysis. Error analysis can be defined as an examination of those errors committed by
learners in both spoken and written medium (Mohideen, 1996). It is worth noting that
error analysis gives a picture of the type of difficulty learners are experiencing (Norrish,
1994: 80). Richards (1984: 1) justifies the importance of error analysis as it functions as
input to theoretical discussion. In the phase of evaluation, error analysis offers
appropriate feedback to the design of remedial curricula. Similarly, Mohideen (1996)
indicates that error analysis is useful in ESL/EFL because it reveals the problematic
areas to language teachers, syllabus designers and textbook writers. In this regard, due
to the fact that foreign language learners lack the automation of collocations which may
result in errors that hinder their learning English, the analysis of collocation errors is
strongly believed to be adopted in this study as an effective way to help English

language students overcome difficulties.

Various approaches to error analysis are formed basically for investigating errors.
Corder (1971:158-171) identified a representative model for error analysis. His model
can be summarized as followed. The initial step requires the selection of a corpus of
language followed by an identification of errors. The errors are then classified. The

next step, after giving a grammatical analysis of each error, it is demanded to give an

52



explanation of different types of errors. Gass and Selinker (1994: 67) add additiond

two steps: analyzing sour ces of error, and offering remedy for errors.

In another attempt for anayzing errors, Norrish (1994: 81) states that there are
fundamentally two main approaches to error analysis. The first one is to set up
categories of errors, based on a set of preconceptions about the learners most common
problems. This approach has an advantage of being easier and quicker to carry out
because errors are indicated on a list of categories. However, the drawback of this
approach is that the issue is prejudged, since errors can be sorted out only in terms of
predetermined error types. The second approach is to group the errors as they are
collected in particular areas. Such approach has the advantage of allowing the errors
themselves to determine the categories chosen. By a process of sorting and re-sorting

errors, the categories will eventually define themselves.

From the standpoint of the researcher, it can be stated that Corder's approach (1971:158-
171) to error analysis matches with the second approach offered by Norrish (1994: 80)
because both approaches basically tend to identify errors types and classify them from
the corpus itself. The mechanism of error analysis which is followed in this study is
developed in the light of Corder's approach along with the prescription approach of
error analysis mentioned by Norrish. In other words, the researcher sets three categories
of collocation errors types. The first category examines collocation error types out of
the students' responses. For the other two categories of collocation types, they are
prescribed to determine errors in this respect. In other words, one of these prescribed
categories examine errors related to collocations of (range, collective nouns,
compounds, and binominals) as explained on page (39). The other category examines

errors related to political, educational, and daily life collocations as explained on page

(8).
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Role of the Native Language in Dealing with Collocations:

As indicated previously, one of the primary sources of errors produced by non-native
speakers is the interference of the native language. The mother tongue interference is
focused on chiefly by linguists. Mahmood (2000) points out that the availability of the
native language to the foreign language learners brings about a difference between the
mother tongue and other tongues in the sense that the native language is an additional
source of linguistic knowledge. Littlewood (1984:26) illustrates that learners use their
previous mother tongue experience as a means of organizing the second or foreign
language data and to make sense of such new experience. This means that learners do

not have to discover everything from zero.

Thereby, the pervasiveness of alanguage transfer is indisputable, particularly in foreign
language learning contexts where the learners exposure to the target language is
confined to limited inputs that are provided in few hours per week through formal
instructions, and where the native language is excessively used in explaining unfamiliar
lexical and grammatical items (Odlin, 1989 and Mahmood, 2002). Hence, insufficient
exposure to the target language could make it filtered through the native language at al
linguistic levels and could give rise to different errors (Rivers, 1983 in Mahmood, 2000
and Mohideen, 1996). This language transfer becomes a learning strategy that most

foreign language learners fall back on (Odlin, 1989 and Mahmood, 2002).

Supporting this point, Bahns and Eldaw (1993) note that learners seem to rely on the
strategy of transfer in dealing with collocations due to the differences between the two
languages. Collocations that are different in the learners mother tongue and the target
language are subjected to the phenomena of negative language transfer. The greater the

differences, the more acute the learning difficulties will be. Conversely, collocations
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that are fully equivalent in the learners mother tongue and target language give rise to

phenomena of positive language transfer and do not need to be specifically taught.

Beside language differences, the learners switching from the target language to the
native language on dealing with collocations is a strategy to compensate for the
inadequacies (Mahmood, 2002). Deveci (2004) points out that when students see the
words in phrases, they cannot understand them because the surface level knowledge
inhibits meaningful learning. Therefore, such low level allows creating collocation
problems like interlingual errors because of the negative transfer from their mother
tongue. For example, instead of many thanks, learners might incorrectly use several

thanks; become loversinstead of fall in love.

Pedagogical I mplications of Collocations:
Just as the teacher of botany does not take students into the jungle
and expect them to learn about al the plants by ssimply being
exposed to them, so the language curriculum designer and
classroom teacher can facilitate learning by systematic presentation

of the role of important language items and their linguistic ecology
company words keep (Kennedy, 1990: 227).

Brilliantly, Kennedy (1990) succeeds in capturing one's concerns about teaching
collocations by his statement. It is neither reasonable to imagine that foreign language
learners will competently produce a natural and accurate language without a guide nor
is there a magic formula for correcting collocation errors. Obvioudly, collocations have
to be acquired both through a direct study and large amounts of qualitative input. Some
scholars and researchers contribute to English teaching and learning with their
pedagogical suggestions towards collocations particularly for minimizing students
collocation errors. This part addresses collocations teaching principles, techniques, and

activities.
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1- Collocation Teaching Principles:

Are there noticeable criteriato decide what and how collocations can be taught? This
probing question leads several scholars to provide practical principles and tips for
appropriate collocations teaching. The first principle indicates that adequate attention
should be directed for building students' consciousness and awareness of how words
work in combination with one another. In this case, paying such deliberate attention to
collocations in use can help students notice the gap between their own performancein
the target language and the performance of proficient users of the language which
makes them know that learning collocations is crucia for learning English (Islam and
Timmis, 2005). Hence, becoming aware of collocations, students will have
psychological readiness to continue developing their collocational competence after
they leave the English class (Wei, 1999, Hill, 2000:47-70, Kavaliauskien¢ and
Janulevieiene, 2001, Taiwo, 2004, Shojaee, 2005, and Morley, 2006). In this meaning,

Thornbury (1997) points out that "no noticing, no acquisition”.

Second, the number of collocations is overwhelming and innumerable, so it is needed to
bear in mind that not al of the tens of thousands of collocations have to be learned. For
example, in Collins COBUILD English Words in Use, more than 100,000 collocations
are given, covering the core vocabulary of English. Also, there are more than 70,000
collocations listed under about 14,000 entries in the BBI Combinatory Dictionary of
English (Bahns, 1998 in Wei, 1999). Hence, there must be a decision regarding the
selection of collocations to be taught. It isimportant to consider the frequency of words.
A useful source is The Educator's Frequency Guide (WFG) which is the most
comprehensive word frequency study that has ever been done as Wei (1999) claims. It
Is worth mentioning that it is important to select the most common collocations which

help learners to precise in their language use (Taiwo, 2004). For example, under
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manage, the meaning succeed in has much higher occurrence than the meaning be in
charge of according to the semantic count. The two meanings have their own distinct
collocations:. the former frequently occurs in the structure manage to do something; the
latter usually collocates with a noun that refers to a business such as a shop, a company,
a restaurant. A useful sourcein thisregard is A General Service List of English Words

for featuring a semantic count (Wei, 1999).

A third principle to be taken into consideration is that teachers have to emphasize areas
of differencesin the collocational patterns of the mother tongue and the target language.
Taiwo (2004) indicates that studies of collocation errors reveal that collocations in the
mother tongue are often translated directly into English. Mahmoud (2002) gives
instances of some collocationa expressions produced by the Arab learners of English:

e Gavemethered eye (evil)

e From timeto another (time)
e A cat has seven lives (nine)

Fourth, it is valuable to mention that teaching collocations in isolation is a kind of
teaching with no better than teaching single words in isolation. (Hill, 2000:47-70 and
Kavaliauskien¢é and Janulevieiene, 2001). In other words, unless students are taught in
context-based classes, collocations will not make sense to learners, and meaningful
learning will probably not take place. Consequently, the best learning opportunities
occur in the context of real language use. Porto (1998) indicates that giving high
frequency of recurrent collocations associated with a certain context makes such lexical
phrases highly memorable for learners and easy to pick up. Considerably, according to
Hill (2000:47-70) and Thornbury (2002:121), students will know how to use new

vocabulary items according to their collocational fields and contexts. In this case, a lot
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of work on collocation and vocabulary generally may happen in response to learners

errors.

It is remarkable to point out that teaching and learning collocations contextually should
not be restricted to only course books. A course book can only serve as a guide to
learning. It cannot possibly handle the complex nature of lexical collocations
acquisition. So, teachers should encourage learners' creativity through the use of various
ways and resources to vocabulary learning (Meara, 1997:28-47). One of these ways is
the suggestion of Hill (2000:47-70) and Taiwo (2004). They insist that learners should
be encouraged to be involved in listening as well as extensive reading of a lot of
literature written in English. Such skills cannot be ignored as they will not only expose
them to a massive amount of vocabulary, but will also help them to discover, notice and
acquire new collocations. Writing and speaking skills, on the other hand, give them the

opportunity to practice collocations.

Another way of addressing collocations contextually is frequent exposures to authentic
or semi-authentic language materials. Classroom language must provide plentiful
opportunities for exposure to authentic lexical chunks. By increasing the stock of
classroom phrases, teachers can exploit the capacity of chunks to provide raw materials
for learners. Certainly, deploying a wide range of lexical chunks both accurately and
appropriately is what distinguishes advanced learners from intermediate learners

(Thornbury, 2002:106 and Shojaee, 2005).

It is worth noting that dictionaries are other effective resources for understanding that
words usually exist in variable contexts, and not in isolation. EFL learners should be
encouraged to make effective use of English dictionaries. Dictionaries such as, the

Collins COBUILD English Dictionary (CCED), BBC English Dictionary (BBCED),
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LTP Dictionary of Selected Collocations, the BBI Dictionary of English Word
Combinations and Oxford Advanced Learners Dictionary (OALD) are based on
extensive natural-occurring data and they are particularly good for the acquisition of the
collocation properties of English lexical items. With adequate training, dictionaries are
an invaluable tool for learners, giving them independence from the teacher (Hunt, 1997,
Farghal and Shannag, 1999, Wei, 1999, Macedo, 2000, Moras and Carlos, 2001,

Stockdale I11, 2004 Taiwo, 2004 and Shojaee, 2005).

Beside normal dictionaries, software dictionaries are a'so possible aids for teachers to
help students better understand collocations. Computer-assisted word-searches are more
efficient and inevitably faster than hand-collected data. Computers can also help
provide data on identifying the syntactic and collocational properties of words. Such
technology greatly facilitates the measurement of collocational partnerships and makes
understanding of such difficult relationships more accessible for learners. The final
product of this technology and research is the COBUILD dictionary which is an
essential electronic dictionary for all foreign language teachers and learners to utilize for
the understanding of collocations. Such electronic dictionary can provide excellent,
Ilustrated meanings by way of actual, natural-occurring usage. Basically, the use of the
COBUILD corpus available on CD-ROM is an efficient way for students and teachersto
quickly find out vocabulary. Such aids to learning should not be presented as
immutable, but rather as creative and dynamic hypothesis which learners can test

against further data (Macedo, 2000).

In short, precise collocation selections, explicit presentations, guided discovery,
contextual guesswork and using dictionaries should be the main ways to deal with

collocations. These will foster learners’ independence, so that learners will be able to
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deal with new lexis and expand their vocabulary beyond the end of the course (Moras

and Carlos, 2001 and Kavaliauskiené and Janulevieiene, 2001).

2. Techniques and Activitiesfor Teaching Collocations:

In fact, this area grabs the attention of many linguists who devote strenuous efforts for
finding out tremendous techniques and activities for teaching collocations. The
following techniques and activities are divided into two sections: the first is related to

raising collocation awareness, and the second is related to collocations practice.

2.1 Techniques and Activitiesfor Raising Collocation Awar eness:

a. Recording and Organizing Collocation Techniques and Activities:

It is important to establish clear ways of organising and recording collocations.
According to Lewis (1993), "language should be recorded together which
characteristically occurs together" (in Kavaliauskiené and Janulevieiene, 2001). In this
context, collocations can be easily acquired as wholes and stored as units to be easily
retrievable, highly accessible without the need for analysis by the rules of syntax (Porto,
1998). This means that students should be informed to record collocations not in a
linear, alphabetical order, but in a variety of ways: collocation tables, journals, mind-
maps, word trees, boxes, grids, scales, matrices and word maps. Learners can add new
words in the appropriate sections as they come across them in texts, lessons, etc. (Hill,

2000:47-70 and Williams, 2000)

Thornbury (2002:118-121) gives detailed examples for sorting and organizing
collocations. He states that |earners can sort words on cards into their collocationa pairs
(e.g. warm welcome, slim chance, golden opportunity, lucky break, mixed reception,
etc). They can sort them as binomial pairs such as hot and cold, to and fro, out and

about, sick and tired. Or they can group them according to whether they collocate with
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particular headwords such as trip (business, day, round, return, boat), holiday (summer,
family, public, one month, working) and weekend (long, every, last, next, holiday).The
teacher can follow up the students work by asking them to write sentences using these

combinations.

There is an example for collocation maps which are desirably used for high frequency
words and their collocations. Words like have, take, give, make and get lend themselves
to this kind of treatment. They are often used in combination with nouns to form an
expression which has a meaning of its own, asin have a ook, take a break, give advice,
and make an appointment. The verb itself has little or no independent meaning. For this

reason, they are called delexical verbs (Thornbury, 2002:118-121).

b. Preparation Activities:

Techniques of sorting and organizing collocations can be used for preparation activities
too. For instance, a brainstorming activity can be done to let students recall collocations
containing a particular word. It makes students aware of the different constructions that
a particular word can form. Thus, it builds up a number of lexically dense collocational
fields. One example can be the words that go with the verb get, as shown in the

following diagram (Tawi, 2004 and Williams, 2002):

together to k
upset o know someone

by \ \ / married

\ /
it @ — acold
/ / \‘\the phone
at

on with it

yourself together

Diagram (1)
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In preparation for writing or speaking activities, Thornbury (2002:118-121) indicates
that collocation brainstorming is a good technique. First, learners can spend some time
searching databases for useful collocations. Next, students are asked to brainstorm any
nouns and verbs they are likely to need, and then to check for common collocates, using
a concordance program or simply any good learners' dictionary. For example:

Make: a decision, an effort, an improvement, progress, arrangement for, a change
Peace: bring about peace, negotiate a peace agreement, sign a peace treatment

(McCarthy and O'Dell, 2005 18, 80)

c. Textual Analysis.

Textual analysis is a great technique to notice collocations. Authentic and semi-
authentic texts are an excellent source of collocations. In this case, the choice of text can
be dependent on students’ needs and ambitions. Students should be exposed to a wide
variety of both written and spoken texts such texts taken from newspapers, magazines,
and literary genres which tend to throw up different varieties. Drawing students
attention to collocation expressions within these texts and helping them record them
effectively is important for raising their collocation awareness (Shojaee, 2005). In this
context, Williams (2000) and Taiwo (2004) suggest some kinds of textual analysis

activities:

- Software programs are beneficial in this purpose. For example, small extracts from the
concordances published by Cobuild can be used to explore the possible environments of
a word. However, ready-made concordances would be more suitable for higher levels
because they do not include enough contexts for lower level learners to understand the
meaning without help. Ready-made concordances may also include too many unknown

words for lower-level students. Teachers who want to use concordances with lower

62



levels should write their own, bearing in mind their students’ level of grammar and

lexis.

- Students are asked to read a text and underline chunks they can find in the text. It is
helpful to give them different kinds of chunks to look for (noun + noun, adjective +

noun, or verb + noun collocations) because more complex chunks would confuse them.

- Learners can be given a set of incomplete phrases taken from the text and asked to
complete them by scanning the text again. Some possible incomplete phrases from the
text could be: [on] time; [in] time; [on] the dot; [at] times; [from] time[to] time. These
phrases focus on a preposition + noun collocation. Or they could be given a list of
words or phrases to find what collocates with them in the text. So, they can go further
than the text and find further possible collocations with certain items in the text using a

collocation dictionary

- After they see certain collocations in a text, learners can be asked to find pairs of
collocations arranged randomly. According to McCarthy and O'Dell (2005: 69), a

possible matching activity could be:

1. carry out a. argument

2. come under b. a contribution
3. play c. attack

4. make d. apart

5. set out e. astudy

- It is desirable to give student phrases in their native language and equivalent phrasesin

English in order to match the phrases. This activity can help students see that
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collocational ideas are not always formed in the same way in English. More idiomatic

collocations could be used with higher-level learners.

- Students can be asked to reconstruct the content of a text from only a few words in

order to highlight the central importance of collocations against individual words.
2.2 Activitiesfor Collocations Practice:

Having discussed how to raise students awareness of collocations in the previous
section, it is necessary to discuss how they can practice them through effective
activities.

a. Miscellaneous Activities

In this regard, Taiwo (2004) suggests the following:

- Learners of different levels can be given gapped texts to fill in with the correct
collocation. This kind of activities can prompt the most appropriate choice to fill and
can help students recall additional contextual clues. The text could be topic based. For

instance:

When war broke out, my grandfather joined the army. War was declared on his 25™
birthday. He didn't want to go to war but he had no choice (McCarthy and O'Dell,

2005:80).

- Learners can be given a text or some sentences that include collocational errors and

asked to correct them. For example:

The police fought a walking battle with a group of violent demonstrators. (Correct: a

running battle)
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The students made up a heroic fight against the plan. (Correct: put up a heroic fight)

(McCarthy and O'Déell, 2005: 63)

- Intermediate and higher-level students can try to find synonyms which can collocate
with certain words. For example, students can be asked to find the synonym for wrong,

which isfalseg; it collocates with a false tooth, or false eyelashes.

- Students can be given severa word combinations that collocate with certain verbs, but
include an odd collocation. Students must identify which words do not collocate with
the verb, as in the following example: miss: a chance, the point, the schooal, the train, an
opportunity, the boat. Also, Shojaee (2005) adds that sometimes it is meaningful if
miscollocations can be drawn from students’ own work without attributing them to

particular students.

- Intermediate and higher-level learners can summarize atext orally one day and again a

few days later to keep learned words and expressions active.

b. Dictionary Activities:

Adding to the prementioned activities, dictionary collocation activities are effective to
practice collocations. Students can use collocation dictionaries to find better ways of
expressing ideas with better and stronger words to create typical collocations. In this
essence, Williams (2000) suggests some dictionary-based activities for developing
collocation competence and practice:

- Students can be asked to odd the word that does not collocate with the bold word. For

example:
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-Can you find the verb which does not collocate with the noun in bold?

acquire, brush up, enrich, learn, pick up, tell, use language
assess, cause, mend, repair, suffer, sustain, take damage

derive, enhance, find, give, pursue, reach, savor pleasure

- Students can be given a number of words which collocate with the same core word.

The students have to guess this word before looking up the dictionary.

-Which collocates with all the words given?
Civil, cold, conventional, nuclear, full-scale (answer: war)

Dangerous, desperate, common, born, hardened, master (answer: criminal)

Additionally, McCarthy and O'Dell (2005: 39, 69, 81, and 95) offer a wealth of

dictionary-based activities. The following are some considerable examples:

-Look in your dictionary. Can you find any other collocations?

.... Where temper relates to behavior? (Answer: to have a bad/a sweet temper, to

control your temper)

.... Where sense of relates to an aspect of character? (Answer: sense of fun, sense of

honor)

-Complete this table with collocations for the noun listed. Use a dictionary to help you

if necessary:

noun verb | adjective

research

experiment

-Use your dictionary to find two collocations for each of these words:

army soldier battle weapon tofight peace
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-Look up the words (taste, flavor, smell, and perfume) in a good learner's dictionary.
Make a note of what kinds of things they collocate with.

To sum up, the mgjor thrust of presenting such ways of teaching collocations is to make
teachers create consciousness of collocationsin learners as early as possible and provide
practical activities to minimize collocation errors. Morley (2006) remarks that it is
important to be aware that collocation competence development may take a
considerable time; a teacher and students will not see instant results. However, in the
long term, working on excessive practices cannot only increase students vocabulary,
and the degree of accuracy with which they use it, but it can also develop their abilities
to notice collocation patterns in language and so become more autonomous learners.
According to Schmidt (1990), "what language learners become conscious of...what they
pay attention to, what they notice...influence and in some ways determine the outcome
of their learning”. Certainly, linguists contributions are not solely confined to describe
collocations pedagogy, but aso they are extended to investigate English learners’

collocations proficiency and their errors through conducting enormous studies.
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Introduction:

After a long time of neglect, the area of collocations has recently attracted growing
attention of many researchers for its prime importance and fundamenta role in EFL
instruction (Kharma & Hagjjgj, 1989:67-78, Farghl and Obiedat, 1995, Wie, 1999,
Taiwo, 2001, Zughoul and Fattah, 2003, and Mahmoud, 2005). To obtain a holistic
picture of the related research literature made on English collocations, this section is
divided into two parts. The first part reviews previous studies related to overal
collocational competence of English language learners. Besides collocational
knowledge and competence, many overlapping issues are dealt with such as the
relationship between genera linguistic competence and collocational knowledge, role
played by the mother tongue on producing collocations and strategies implemented by
the participants in using or trandating collocations. The second part of this section
reviews the empirical studies related to collocation errors made by English language
learners and some reasons beyond making these errors. The studies in both parts are

sequenced thematically and chronologicaly.

Studies Related to Collocational Competence of English Langauge L earners:

Following Widdowson (1989:132), competence can be defined as one’s knowledge of
language and ability to use it. Therefore, "competence has two components. knowledge
and ability. . . Knowledge can be characterized in terms of degrees of analyzability;
ability can be characterized in terms of degrees of accessibility” (in Porto, 1998). More
specificaly, collocational competence is recognized as a component of a native
speaker's knowledge of the language (Howarth, 1993). It is necessary to sound a note of
Bolinger's (1985:69) caution that: "a speaker who does not command thisarray [100s of
1000s of memorized sentence stems] does not know the language” (in Howarth, 1993).

This fact is very revealing about the collocational competence for English
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native-speakers; so what about the English language learners? Do they have such

competence? If not, do they need it? And if so, how do they get it?

Prior to investigating learners’ competence in dealing with collocations, there is a must
for questioning the collocational inputs offered to such learners. In this regard, Kennedy
(1990) remarks that there is a necessity for analyzing language corpora to determine
possible recurring sequencing words. He analyzed the use of four English prepositions
at, from, between, through in collocation with words in one large corpus of British
English. Prepositional collocations are focused on in the study because it is thought that
prepositions are hard to teach and learn, and constitute 10 percent of any spoken or
written text. The data were collected from large computer corpora as computer analysis
of large corpora makes description of patterns much possible. Results of the anaysis
indicate that prepositions have distinctive patterns of co-occurrence with different word
classes. For example, the most frequent words immediately preceding between are
nouns (difference, relationship, ect.,). The most frequent words preceding through are
typically verbs (go, pass, come, ect.,). At collocates strongly with certain preceding and
following words, whereas between and through tend to collocate most strongly with
preceding words. From these evidences, these four types of prepositions cannot be
thought as interchangeable grammatical items which can be substituted for each other.
The study concluded with some pedagogical implications for language theories and
learning. The researcher suggested using reading activities, systematic exposure to the
most lexicalized collocations and cloze exercises that encompass collocations. He
signified that the teacher does not have to expect learners to learn about all the
collocations being exposed to them. Thus, language curriculum designers and classroom
teachers can facilitate learning by systematic presentations of important language items

and the company that words keep.
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In an attempt for examining English collocation knowledge of |earners, Bahn and Eldaw
(1993) investigated (58) German advanced English language students productive
knowledge of English collocations consisting of a verb and a noun. Of these (58)
subjects, (34) were given atrandation task in which (15) German sentences were to be
translated into English, and (24) subjects were given a cloze task in which the target
collocations were inserted into English sentences with the verb collocate with a noun
missing. In the tranglation task, it was found that although collocations made up less
than a quarter of the total number of lexical words, more than half of the unacceptable
translated lexica words were collocations. Thus, both researchers found that for
advanced students, collocations present a major problem in the production of correct
English. Furthermore, since subjects did not express the collocational phrases
significantly better in the trandation task, where it was possible to paraphrase, than in
the cloze task, the researchers concluded that one cannot easily paraphrase one's way
around collocations in order to avoid the problem which they present. Finally, it was
found that some collocations in the trandlation task were successfully paraphrased by
many students while others were rarely successfully paraphrased. It was concluded that
EFL teaching should concentrate on those collocations which cannot readily be

paraphrased.

Similar to Bahn's and Eldaw's (1993), Farghl and Obiedat (1995) examined the
proficiency of (57) Arab university learners in using collocation appropriately. Two
questionnaires were developed using (22) common English collocations on topics such
as food, clothes, and weather. The first questionnaire was a form where one member of
an English collocation pair is provided and the other has to be filled in by the
respondent. The second consisted of Arabic collocations that had to be translated into

English equivalents. The questionnaires were administered to English maors and
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teachers in Jordan. In terms of results, Fargha & Obiedat found that 4 lexical strategies

were used. The use of synonymy was the most frequently used strategy; followed by
that of avoidance. The two other strategies identified were transfer and paraphrasing.

Also, the results of the study showed that second language learners and student
translators cannot cope with collocations, as they are not being made aware of them asa
key genre of multiword units. The study recommended that highlighting the collocation
aspects of lexical items is the sole way of facilitating the active use of language and

hel ping the second language |earner to construct lexically correct sentences.

Another study conducted on the Arab students of English for measuring their
collocational competence is that of Kharma and Hajjagj (1997). They administrated a test
that included a few sets of some very common English verbs. These verbs were chosen
with Arabic interference in mind. Each set collocates with lexical items different from
those with which its nearest equivalent Arabic verb does. The test was of the gap-filling
type with two, three, or four options to choose from. According to the study results, the
overall achievement on the test was very low (25.4 percent) in spite of the fact that the
subjects belonged to the last three forms of the secondary stage. Also, the verbs are
some of the most common verbs in English and are usually taught at a very early stage
of the English course in any school. Additionally, the results showed that expectations

of mistakes on the basis of Arabic interference were fulfilled in most areas.

It is quite clear in the previously mentioned studies that lack of collocational awareness
influenced negatively English langauge students proficiency, Smadja et. a. (1996)
attributed the low collocational proficiency of such students to the notorious difficulty
of collocations to be transated. The researchers emphasized that collocations are
primarily opaque and cannot be translated on a word-by-word basis. Based on this fact,

they presented a method for translating collocations by creating a system called
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Champollion. This program uses a statistical method to translate both flexible and rigid
collocations between French and English using the Canadian Hansard Corpus. The
Hansard Corpus contains a number of sentences in one of the languages that do not have
a direct equivalence in the other. Champollion identifies syntactically and semantically
meaningful units in the target language that are highly correlated with the source
collocation, thus producing a set of words in the target language. These words are then
combined in a systematic and iterative manner to produce a trandation of the source
language collocation. The program's output is a bilingual list of collocations ready to
use in a machine translation system. Smadja et al. asserted that 78% of the French
trandlations of valid English collocations were judged to be good by the three
evaluations by experts.

Similar to the previous studies, Hussein (1998) detected the capabilities of studentsin
the acquisition of collocations in English language. His study aimed to identify
strategies used by the students such as the impact of the mother tongue to the English
language, use of synonyms and others due to lack of collocational knowledge. The
study sample consisted of (50) male and female students at the English Language
Department in the third and fourth year. They were given atest included (40) item and
they were asked to choose the appropriate word that collocates with the preceding or
following constituent. Results indicated students' clear inadequate use of collocations.
Only (39%) were correct answers. The strategies used by the students were: (30%) for
the impact of the mother tongue, (2, 22%) for use of synonyms, and (8, 8%) were

overlooked.

For determining the relationship between collocation knowledge and general English
proficiency, Bonk (2000) conducted a study that included a pilot test and a main test.

The pilot test was developed to measure non-native speakers (NNs) proficiency in
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English collocations. (50) items of three types were targeted for inclusion in three sub-
tests prior to the main test. The three collocation types are: verb-object, verb-
prepositions, and figurative use of verb phrases. To measure the general proficiency in
written English among NNs, a version of TOFL was condensed by eliminating the
listening section and reducing each of the other sections. Beside that, a bio-data
guestionnaire was developed to gather information regarding the subjects age, gender,
nationality, native language, age of the first day of contact with English language,
length of residence in English-speaking countries and amount of formal instruction in
English. The participants were (62) NNs volunteers participated in pilot testing of the
collocations and proficiency measures. In subsequent main test administration, they
were (98) adult NNs from the same population that took the test. All the examinees
were students at the University of Hawaii and had many years of ESL instruction and
experience.

Results reported that collocation knowledge generally increases with ESL proficiency.
The study demonstrated that such knowledge may be acquired naturdistically, sinceit is
probably not a frequent focus in the classroom. A final conclusion indicated that
collocation knowledge has an impact on many aspects of language processing,

comprehension and use.

Further relevant study was done by Cooper (2000) who attempted to test learners
proficiency in the most frozen and fixed-combinations type of collocations which is
idioms. The study aimed at investigating what kinds of idioms are the most difficult for
English language learners to interpret, what kinds of strategies learners employ to
comprehend the idioms, and whether second language learners use knowledge of their
first language to comprehend and produce idioms in the second language. The

participants of this study were (18) non-native speakers of English, ranged in age from
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(17) to (44) years, who had lived in the United States of Americafor (1) to (5) years on
average. He applied (20) frequently used idioms. (8) from standard, (8) from
conversational, and the other (4) from slang expressions. Results showed that most of
participants indicated that they had heard these idioms often during their stay in the U.S.
A. The strategies that they employed to comprehend idioms were: guessing from context
(GC) (28%), discussing and analyzing the idiom (DA) (24%), using the literal meaning
(LM) (19%), repeating or paraphrasing the idiom (RP) (7%), using background
knowledge (BK ) (7%), referring to an L1 idiom (5%), Others (2%). The researcher
figured out that the successful strategies that leading to a correct answer were Guessing
from Context (GC), (LM), (BK), and (L1). Then, he conducted a pilot study with the
same set and was given to (5) non native speakers who have never been to English
spoken countries. Results showed that participants mostly used (GC), (LM), and (DA)
respectively, which is very similar with Cooper's experiment. He concluded that
referring to L1 idioms may not influence the comprehension of L2 idioms to Korean
EFL learners, or it is dependent on the levels of foreign language learners. Since
subjects mostly used strategy (GC), the researcher recommended that L2 idioms should
be taught by extensive reading. Finally, he suggested that teachers need to develop
activities for teaching comprehension of idiomatical expressions that provide students

with skillsin guessing meaning from context.

In a unique study, which is different from all the related ones, Ghazala (2000) made an
unsurpassed movement for minimizing the gap among different cultural collocations in
trandation. Ghazala (2000) demonstrated in his study that there are more similarities
than differences among such different cultures in tranglation. In specific, he tended to
trace the cultural correspondence at transating collocations from Arabic into English

and vice versa. Throughout the study, collocations are discussed as they constitute
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major part of the cultura link between languages. The scholar elicited evidences to

prove the degree of correspondence in both languages.

Prior to his discussion of cross-cultural terms in English-Arabic collocation trandation,
the researcher drew a distinction between cultural equivalence and cultura
correspondence. The researcher stated that the former term means the trandlation of the
same function of the cultura term. For example, majlis ash-shab —=& Lulas into
parliament / House of Commons. The second term, on the other hand, is the absolute
identification of source language cultural term with another in the target language in

both function and description such as translating ministry into wizara s_) ).

The first division of the study showed an absolute identification among cultural
collocations lexicaly and semantically. For example: at a ston€'s throw: = e

_>a(alamarmahajar)

In the second division, Ghazala (2000) pointed out that many other collocations in the two
languages are semi-correspondent in that one part of the collocation is perfectly identical
with its peer in the other language. For instance: to take the lead: 3 2wl alay 23l

(yakhuthu zimama |-mubadara)

The third part discussed similes as a specia kind of collocations since they are fixed
expressions. Similes are also cultural and some of them are identical in both Arabic and

English such as: as strong as a horse/a lion: 2Y! (s s $ (agwa mina L-hisan/1-asad)

The fourth part dealt with proverbs which can be labeled under collocations since they
are fixed expressions. They are heavily imbued with culture. The two widely different

cultures, English and Arabic, do have some absolutely correspondent. For example:
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Like father like son 4l (e 43 Al gl —alls L ol) 403 (e (Man shabaha abahu ma zalam/al-

waladu sirru abi:hi /al-waladu nuskhaton min abi:hi).

The final part dealt with other proverbs in the two languages that have some elements
incommon. They areillustrated in the following example: out of sight out of mind: =

Clal) e v cpall e (ba?izdun ani ?ayni ba?i:dun ani alkalb)

Since collocational difficulties experienced by English language learners stand as a
stumbling block for achieving proficiency, Macedo (2000) implemented his study on
(200) Japanese high school students aged (16-17) to pinpoint those difficulties. One of
the collocational problems was found in the area of recognizing and understanding
collocational relationships out of context. Another problem that has been found was the
issue of frequency in using expressions appropriately. The researcher concluded that
Japanese students have fewer opportunities to use collocational expressions. So, they
require a high frequency to exercise English expressions in order to keep them from
becoming lost or fossilized. After exploring collocational problems, the researcher

suggested some possible solutions for teachers to help learners solve these problems:

a) The use of dictionaries as a practical classroom resource
b) The use of grids and scales to help illustrate word relationships

¢) The utilization of computers as a potential resource

In correspondence to the studies on learners proficiency of collocations, Huang (2001)
examined the knowledge of Tawinse learners of English lexical collocations of different
types. These include free combinations, restricted collocations, figurative idioms and
pure idioms. In addition, the researcher investigated critically the errors that the learners
produced in the target task. (60) students from a College in Southern Taiwan were

recruited as the subjects of the study. (19) were male and (41) were female and they
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ranged from (19 to 22) years of age. Mgoring in Medical Science and Technology,
these students took English as a mandatory course for the completion of their degree. In
Huang's research, a self-designed simple completion test was applied to measure the
subjects knowledge in the four mentioned types of lexical collocations. The test
consisted of (40) item related to food and animas with ten in each collocational
category. Results demonstrated that free combinations created the least amount of
differences, whereas pure idioms were the most challenging. Restricted collocations and
figurative idioms were equally different for the subjects. An analysis of the collocation
errors produced by the subjects indicated that the native language plays a crucial role.
Some subjects adopted strategies of avoidance and analogy. Adding to that, the deviant
answers signified the lack of cultural awareness of collocations. Overall, these learners
have insufficient knowledge of English collocations. The researcher recommended that
vocabulary needs to be taught collocationally instead of individually. English language
teachers need to address the cultural data and metaphorica meanings associated with

collocations.

Apart from the studies that explored collocational competence among English language
learners, Abdel- Hafiz's (2002) study explored the sufficient usage of collocations
among Arab trandators. In this manner, he investigated the problems encountered in the
translation of English journalistic texts into Standard Arabic. Most of data used in this
paper have been collected over several weeks from the Newsweek magazine which
appears into two versions. an English version and an Arabic one. The Arabic version is
atrandated version of the U.S. based English version. The Arabic version is translated
by the joint effort of professional translators at Daar Al Watan in Kuwait. In this case,
the corpus represents the problems encountered by Arab journdlistic translators. The

anaysis and the comparison of the two versions clearly showed that the trand ators have
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adopted the litera trandation approach which explained the overuse of forma
equivalence as a major strategy in trandating single terms as well as collocationd
expressions. However, little use has been made of functional and ideationa
equivalence. Relying heavily on forma equivalent expressions may turn out to be
inadequate in the target language as such trandation lacks naturalness. Thus, literal

translation has given rise to various problems including collocational problems.

Verifying students overall collocational proficiency, Barfield (2002) explored how
Japanese learners proficiently use and re-combine collocations in discourse at the text
level. Participants of the study were Japanese learners of English (1% and 2™ university
students of Tsukuba and Chuo University students). They were divided into two groups
of (10) students, one high group and one low group. The focus of the study is on the use
of verb and noun collocations. The experiment involved the students reading and
making notes on a text on migraine, before they recorded an ora summary (without
notes). Results showed that both groups had minimal abilities to link the verb and noun
combinations. Generally, repeating and re-combining elements of verb and noun

combinations appear as primary characteristics of the learners’ usage of collocations.

Bonci's (2002) is an additiona study that investigated the collocational knowledge of
learners. It aimed at answering three main questions. first, whether there is any
correlation between genera linguistic competence and collocational knowledge and
whether it is a linear correspondence; second, how much the familiarity with the
collocational aspects of the lexicon affects native speakers perception and evaluation of
texts produced by non-native speakers; third, what is the role played by the mother
tongue and by any additional languages spoken by the learners in terms of positive and
negative transfer? The participants were (127) non-native speaker who were divided

into three different levels of proficiency in Italian corresponding to their proficiency
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level at the end of their first, second and final year of study at university. They were all
majoring in Italian in an English University College. There was also a control group
consisted of (26) Italian native speakers studying interpretation and trandation at the
University of Bologna. Three tests were designed to measure the subjects' collocational
knowledge. The first test is a cloze filling gap which consisted of (10) sentences in
Italian, containing overall (17) gaps (or missing words). This test aimed at measuring
the knowledge of a set of specific collocations of different structural types, degrees of
frozenness and frequency of occurrence. The second is a trandation test which aimed at
investigating the production of a specific set of collocations. The third is an essay
writing task which aimed at exploring the free production of collocations as well as

providing evidence for language proficiency.

Results indicated that collocations are a problematic aspect of vocabulary acquisition
for advanced learners of Italian as a second language. Y et, in contrary to Bonk's (2000)
study, Bonci's (2002) study results showed that there was a non-linear correlation
between learners general language proficiency and familiarity with the collocational
aspects of the lexicon across the different proficiency levels. Also, there was an
evidence of negative language transfer from the learners mother tongue (English) as
learners seem to have relied on the "hypothesis of transferability”. In the light of the
results, the researcher recommended the necessity of raising learners awareness of the
existence of collocations, exposing them to authentic language as well as highlighting

similarities and differences between languages.

In line with Bonci's (2002) study, Zughoul's and Abdul Fattah's (2003) study had, also,
tri-dimensional purposes. It purported to determine the extent to which university
English language majors can use English collocations probably. Moreover, the study

aimed at the characterization of the common strategies implemented by the subjects at
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different levels of competence to come up with proper collocations. Finaly, it
demonstrated how equivalent English and Arabic words are combined differently. The
study sample consisted of two groups of English language university students: (38)
graduates and (32) third year undergraduates from the department of English at
Yarmouk University, Jordan. The researchers applied two-form translation test. The
first form is a multiple-choice task included a translation of (16) Arabic verb kasara
"broke" collocations. This task aimed at eliciting students' receptive and competence in
recognizing the correct English collocation equivalent to those of the Arabic verb
kasara. The other form of the test is a free trandation task of the same (16) Arabic
collocations. It aimed at exploring the participants productive proficiency in this
linguistic phenomenon. The second task was performed prior to the first one to avoid

any potential post-test effect on the free translation choices of the subjects.

The findings confirmed the researcher's hypothesis that the Arabic learners of English at
all levels face difficulties with English collocations and their overall proficiency was
found to be inadequate. The students' proficiency in the receptive task was better than in
the productive task, and graduates surpassed the undergraduate quite remarkably on
both tasks. Moreover, the study findings displayed (12) distinguished, exemplified and
described strategies manipulated by subjects to accomplish the task. They were
characterized as avoidance, literal translation, substitution, overgeneralization, quasi-
morphological similarity, assumed synonymy, derivativeness, imitation of literary style,
idiomaticalness, paraphrasing, graphic ambiguity and finally false L1 assumptions. On
the whole, the findings have substantiated the role of the native language in foreign
language production as well as the need for explicit instructional focus on collocation in

school and university.
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In addition to the previously mentioned experimental studies that investigated the
strategies implemented by non-native speakers of English in dealing with collocations,
Abdul-Fatah (2004) conducted a study to analyze the Arabic trandations given in a
sample of (253) English idioms in terms of strategies and the significance of their
frequency. This analysis revedled four important points. First, the most common
strategy applied is paraphrasing, followed closely by litera trandations and semantic
equivalence, omission, compensation and other strategies being of significantly less
importance. Second, literal trandation has allowed certain English idioms to become
part of Arabic lexis. Third, a large number of the trandations are literal and therefore
sound foreign. Fourth, literal translations in the target language arise primarily from the
failure of the translator to decipher the meaning of the idiom.
Similar to the studies described above, Martynska's (2004) paper has a twofold purpose.
The first is to identify the level of collocational competence among intermediate
learners of the English language and to answer the question to what degree they know
English collocations. (53) students of the fourth-year at Wagrowiec High School were
submitted to a two pages test on collocation. They were given four different tasks which
involved:
e matching words from column A with their collocates from column B and giving their
Polish equivalents
e completing three missing collocates of the central word which belongs to specified
parts of speech and giving the Polish equivalent of the central word
e circling the correct option

e identifying and correcting errorsin the underlined part of the sentence

The fina question for the students to answer was: ‘How long have you been learning

English? Have you been learning only at school or also in private lessons?” All the
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tested students had a similar level of proficiency in English (intermediate) and used the

same textbook.

Results showed that the aspect of collocations is very problematic among the students.
There is no direct dependence of the student’s results on the number of years she/he has
been learning English. Some of the students who have been studying for a shorter time
scored better, which proves that the efficiency of second language learning is
determined by a number of various factors. The results led to a conclusion that learning
individual words and their meanings does not achieve great fluency in the foreign

language. Hence, knowing the way words combine into chunksis imperative.

Close to the previous studies aims, Gyllstad's (2005) study intended to measure the
English language learners recognition of English collocations. In this study, two test
formats based on verb and noun phrase collocations were constructed. The pilot and
initial test administrations involve Swedish upper-secondary school and university level
learners. Administrations of the test formats produced highly reliable scores and the
performance of native speakers provided evidence of test validity. In terms of results,
differences were observed between different learner groups taking the two test formats.
These differences were, however, not aways datisticaly significant. The more
advanced level the learners were studying at, the better they performed on the tests. The
most advanced Swedish university learners performed very close to the native speakers’
scores on the tests. This suggests that the former, in terms of receptive recognition
knowledge of verb and noun phrase collocations, have developed near-native speaker
skills. The researcher found that a vocabulary size measure correlate highly with scores
on both tests, which showed that learners with alarge vocabulary have a better receptive

command of verb and noun phrase collocations than learners with smaller vocabularies.
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The final study under review for measuring learners competence of English
collocations is that of Hsu (2005). This study attempted to examine the effect of lexical
collocation instruction on Taiwanese college English langauge learners listening
comprehension. The participants involved in this experimental study were (34) English
majors in the University of Science and Technology. They were divided into two groups
according to their academic level: (16) sophomores and (18) juniors. The experiment in
this study was divided into two stages: the experimental stage and the post-experimental
stage. In each of these stages, the volunteers were recruited to receive three different
types of instruction: single-item vocabulary instruction, lexical collocation instruction
and no instruction in approximately three consecutive weeks. After each instruction,
they received a complete listening test consisting of two monologues. Each monologue
has a number of lexical collocations along with listening comprehension passages and
guestions. In addition, a Chinese version questionnaire was distributed in the post-
experimental stage to elicit the participants attitudes and view points towards these
three types of instructions. There are (10) questions: (4) of them are closed, another (5)
questions are an integration of closed and open-ended and the last one is an open-ended

question.

Results showed that a significant difference was found in listening comprehension
among the participants based on the type of instruction they received. The results
indicated that the subjects got the highest mean score in the comprehension test after
lexical collocation instruction. However, it has been shown that there is no significant
difference between the two academic levels in the listening comprehension in the three
types of instructions. Moreover, data collected from the questionnaire revealed that the
subjects selected the instruction on lexical collocations as the most favorite instruction

type while no instruction was the least choice. They greatly demand the knowledge of
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lexical collocations to be adopted as a solution to the problem caused by low-
proficiency in listening comprehension. In short, the instruction on lexical collocation is

believed to be useful in enhancing their listing comprehension.

Studies Related to Collocation Errors:

The previous empirical studies have demonstrated that lack of sufficient collocation
competence causes errors in using collocations. Many relevant studies also investigated
such collocation errors committed by English language learners.

In the study of Elkhatib (1984), writing samples of four Arab college freshmen students
of English as a second language were analyzed. The objectives were to classify the
lexical collocation errors, determine the causes of the problems, and examine the
students' choice of certain lexical items in an attempt to determine whether the students
were more attuned to the form or the substance of the language. Based on the findings,
suggestions were offered for: teaching lexical non-congruence with the help of semantic
field theory and componential analysis; teaching the process of describing meaning; and
teaching collocations in the second language classroom.

Similar to Elkhatib's (1984) study, Diab (1996) analyzed the systematic errors that
students make in their English writings in order to find out which mistakes result from
their negative Arabic language influence. The researcher collected (73) English essays
written by Lebanese native speakers of Arabic taking an intermediate level English
course at the American university of Beirut. The analysis of these essays revealed that
there were (217) collocation errors among the frequent errors that have been found. She
states that due to the limited English vocabulary of Lebanese EFL learners, they
frequently translated words from Arabic to express a certain idea in English because
they were unaware of the English collocations. These errors are funny as students use

literal translation to convey Arabic expressions into English in hope to enrich their
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essays. It appears that Lebanese students made more errors in the areas where they felt
English and Arabic were similar. However, where there were gross differences between

the two language systems, fewer errors were made.

In a similar consistency, the objective of Howarth's (1998a) research was an empirical
study of non-native academic writing aimed at identifying and analyzing non-standard
collocations of foreign students studying at postgraduate level at British universities.
The study focused on the language of the social sciences and was limited to lexical
collocations, particularly, concentrated on verb and noun complement lexical

collocations.

Firstly, it was implemented on native-speaker academic writing and secondly to non-
native writing in the same register. The data for the native-speaker analysis consists of
two corpora. The first comprises the socia science texts and amounts to (29) texts of
(58,000) words. The second corpus was collected from texts donated on disk by staff of
Leeds University. These consisted of papers on law, chapters from a book on language
studies and a complete book on social policy. These miscellaneous texts were combined
into a single corpus totaling (180,000) words. The total of the two corpora therefore
approaches 4 million words. For non-native data, it consists of (10) essays, totaling
about (25,000) words, written by students towards the end of the first term of a one-year
in the course of Linguistics and English Language Teaching. Nine are teachers of
English as a second or foreign language, while one teaches German to English-speaking
children. They come from different seven countries. Results revealed that a much
greater diversity in non-standard collocations is found in non-native writing which

reflected learners general lack of awareness of the collocation phenomenon.

According to the results, one of the main reasons why the great majority of learners do

not reach this state of awareness is that teachers of English language themselves, both
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native-speaker and non-native, have little understanding of the collocational
mechanisms of the language. Their teaching has led learners to believe that, in
producing stretches of English, they assemble items of vocabulary according to their
knowledge of structure. From the evidence of non-native collocationa deviation, it
would seem that learners primary need is to understand the existence of the central area
of the collocational spectrum between free combinations and idioms. It is here that

errors are made in both the lexical and grammatical features of collocations.

Close to the above-mentioned studies, Taiwo (2001) examined in his study the lexico-
semantic relation errors in English language writing. The data was taken from (200)
students' letter texts in (10) secondary schools randomly selected from two states in the
South-Western Nigeria, the lexico-semantic errors were traced to four linguistic
sources:. collocation, generalization, similarity, and duplication. From these, seven sub-
categories of errors were identified. The findings revealed that collocation errors are
predominant, accounting for (56.5%) of the total lexico-semantic errors. The author
traced the reason for this to improper mastery of lexical sense relations. The study
concluded that teachers should teach lexical sense relations and should emphasize
collocations, especially the types that learners have difficulties in learning as observed
in the writing. Pupils should also be encouraged to read a lot of literature written in

English, since collocations are better acquired through reading.

In paralel, Abisamra (2003) attempted to identify, describe, categorize, and diagnose
the errors in English essay writing of the Arabic speaking Brevet students. A sample of
written work was collected from (10) students who were in grade (9). They have been
studying English for nursery and have been taught English mainly by American and
Canadian teachers. But the fact is that most of them speak Arabic at home with their

parents and at school with their friends. Results showed that the total number of errors
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that have been found in the (10) essays was (214) errors. There were among these
lexical errors (26) and semantic errors (3). The highest percentage of Transfer errors
was in Lexis and Semantics (73%) and (100%) respectively. One-third of the second
language learner’s errors can be attributed to native language transfer. According to this
study, Brevet students are facing two kinds of problems in essay writing: Translation
from Arabic, and incomplete learning of essay writing rules and conventions. The
researcher recommended inciting students to speak English at home and with their

friends in order to reduce the number of errors due to negative native language transfer.

Identical with the above results, Mahmoud (2005) presented an empirical data verifying
the informal observations and theoretic assertions that English language learners
produce unnatural collocations. A total of (420) collocations were found in (42) essays
written by Arabic-speaking university students majoring in English. About two thirds of
these collocations (64%) were incorrect and (80%) of these were lexica collocations as
opposed to grammatical ones. Sixty one percent of the incorrect combinations could be
due to negative transfer from Arabic. The fact that post-intermediate and advanced
students of English have a relatively large stock of vocabulary might have motivated
interlingual transfer in the belief that it would be easy to find the English language
equivaents of the Arabic lexical items. These findings suggested the necessity of direct
teaching of collocations, inclusion of bilingual glossariesin the English language course

books, and designing bilingual collocation dictionaries.

The final recent study in this section that examined collocation errors was conducted by
Vrbinc (2005) who aimed at finding out what types of errors are made in the field of
collocations when native speakers of Slovene trandate from Slovene into English. The
study included (87) second- and third-year Slovene students who studied English at the

Faculty of Arts in the University of Ljubljana. The test given to the students consisted
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of collocations in context (full sentences; 38 examples) and collocations in isolation (58
examples). The emphasis of the study is on lexical collocations, although grammatical
collocations are not entirely ignored. Students were given clear instructions about the
collocational restrictions and they were asked to trandate the examples at home. At the
same time, they were encouraged to use dictionaries, so they were very well aware of
which language element was being tested. The results suggested that collocations are
quite tricky for non-native speakers even if the examinees are aware of them at least

theoretically.

Basicdly in this study, the errors that appear in the students’ translations are of three
types: errors related to the collocator, others related to the base, and ones that involve
misinterpretation of the entire collocation. The researcher recommended that
collocations should be systematically taught at schools. Additionally, students should be
acquainted with different types of monolingual dictionaries and with the way they
include and treat collocations. Therefore, teaching dictionary usage in class should be
introduced at a very early stage of learning a foreign language according to the age and
level of students knowledge. That would most certainly lead to a reduction in the
number of lexical errors and could also improve a highly neglected area of bilingual

lexicography in Slovenia as the researcher indicated.

Commentary on the Previous Studies:

Reviewing several studies directly relevant to the theme of this study has enriched the
researcher's background and broadened her scope in this regard. Several comments can
be made in this regard. First, al the studies discussed above have confirmed how
collocations represent a major problem in the production of correct and natural English.
English language learners have insufficient knowledge of collocations and face

difficulties in dealing with them in the language or across languages. This emphasizes
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the necessity of examining the collocational proficiency of the Palestinian advanced

learners especially English and journalism mgjors.

Further to the problematic usage of collocations experienced by English learners, the
studies of Bahn and Eldaw (1993), Farghl and Obiedat (1995), Smadja et. a (1996),
Ghazal (2000), Abdel- Hafiz's (2002), Bonci (2002), Zughoul and Abdul Fattah (2003),
Abdul-Fatah (2004), and Vrbinc (2005) reveal that collocation aspect is a problematic
spot in tranglation among English language learners though the crucial importance of

collocational expressionsin the field of tranglation.

For determining reasons underlying making collocation errors, the studies of Elkhatib
(1984), Diab (1996), Huang (2001), Bonci (2002), Abisamra (2003), Zughoul and
Fattah (2003) and Mahmoud (2005) asserted the vital role of the mother tongue in
producing collocations and attributed the collocation errors to the intrelingual and
intralingual transfer. The results of these studies assure the importance of conducting
this study to verify to what degree these reasons are responsible for making those errors.
Also, many researchers like Bahn and Eldow (1993), Hussein (1998), Cooper (2000),
Abdel- Hafiz's (2002), Zughoul and Fattah (2003), and Abdul-Fatah (2004) reveaed
several strategies that learners of English leaned on in dealing with collocations. In the
current study, the researcher has been evoked to develop these strategies through types
of collocation errors because many linguists like Richards and Sampson (1974:6-17),

(Richards, 1971: 172-181), and Norrish (1994:28-40) called strategies as types of errors.

Besides investigating collocation errors made by learners of English, studies of Bonk
(2000) and Hsu (2005) tested the effective impact of engaging collocations into English
instruction. The study of Howarth's (1998a) reveded the poor language teaching

mechanisms. Thus, it is crucid in the present study to examine the learners current
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English collocational outputs as an indicator to the efficiency of the instruction they

have received.

Another comment is that there are scarcities of studies that have been conducted to
Investigate collocations among advanced learners of English. More specifically, thereis
a conspicuous lack of Arabic researches on collocations in spite of the necessity of
collocations for Arab learners of English. Such studies are relatively rare and the very
few available ones were recently conducted. Additionally, there is no study that
genuinely tried to extend the borders of collocational competence to include journalism
students despite their vital role on getting their globa message across the world. In
Palestine, no research on collocations is recorded up-to-date as far as the researcher
knows. Thus, it is crucial to investigate to what extent this problem exists among
advanced Palestinian English and journalism mgjors to take a step into developing

university teaching methods and materialsin this area

Most importantly, the researcher is acutely conscious of the essentiality for conducting
this study to reveal more about the issue of collocations. Definitely, this study is
intended to be distinguished from other studies by examining collocation errors through
three main dimensions. Firstly, because most of the pre-mentioned studies have dealt
with collocations in general without specifying specific fields, this study is thought to
take a new dimension on deaing with collocations from the view of specifying
considerable fields such as political, educational and daily life collocations. Secondly,
collocation errors are investigated on the basis of a comprehensive developed model of
collocation types that subsumes a variety of categories grouped as collocational range,
collective nouns, compounds and binominals. The third dimension for exploring
collocation errors is the most fascinating. Collocation error types are closely examined

and immensely detailed out of the students background knowledge of their native
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language (Arabic) and the foreign language (English). Magnificently, analyzing
collocation errors throughout such tri-dimensional perspectives is thought to be
extremely helpful to deal with different errors and to help students make great
improvement in English language learning.

The last comment to be made is that the varied instruments used in the previous studies
have given some insights to carry out this study effectively. Some of the important and
suitable used tools to conduct these studies include a pilot and diagnostic test (Bonk,
2000, Cooper, 2000 and Gyllstad, 2005); a trandlation test and a closed task (Bahn and
Eldow, 1993, Farghl and Obiedat, 1995, Zughoul and Fattah, 2003, and Vrbinc, 2005).
The methodology and the instruments related to this study will be shown in next

chapter.

Summary:

The major concern of this chapter is reviewing the related research literature of
collocations which constitutes the trend of the current study. Initialy, it displayed and
discussed the main areas relevant to the issue of collocations. Then numerous previous

studies that dealt with this topic were presented and commented on.
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I ntroduction:

As this study attempts to diagnose and analyze the main collocation errors made by
English and journalism mgjors at the IUG, it is essential in this chapter to describe the
methodology that was used to fulfill the prescribed aim. This chapter explores the study
methodology, population distribution, sample size, variables, instruments and statistical

dataanalysis.

1- The Methodology:

To achieve the am of the study, the researcher used the descriptive analytical approach.
This approach can be used to obtain pertinent and precise information about events,
phenomena and practices that are available for a study and accessible for measurement
without interference of the researcher. The researcher can interact with them, namely by
describing and analyzing the recorded information (Al Agha, 2002). In relevance to the
topic of the study which aims at investigating collocation errors made by English and
journalism majors, the researcher used error analysis method which is mentioned on
page (55). In more detals, systematic multi-steps were followed for analyzing
collocation errors:

- designing a diagnostic test to examine collocation errors

- identifying collocation errors made by students

- grouping and classifying these errors into categories

- computing the percentages of the errors occurrences

- giving examples for every type of collocation errors

- giving explanations for the occurrence of these errors

2-The Population:

The participants of this study were all the fourth level of female and male English

language majors and Journalism majors enrolled in the second semester of the academic
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year 2007 at the Islamic University of Gaza IUG. The tota number of the study
population was (361): (290) English majors (art and education) and (71) journalism
majors. The following table shows the distribution of the population of the study

according to specialization and gender:

Table (1)
The Study Population
Specialization Females Males

English Majors

-Arts 40 15
-Education 199 36
Journalism Majors 35 36
Total 274 87

3-The Sample:

As the study population was a small number, the researcher had to apply the study to
the sample as a representative of the population (Al Agha and Al Astaz, 2000, 103).
The study was applied at the end of the second semester (2007), as the students were
left with only two weeks to be graduated. (116) students were absent or declined to
participate in applying the diagnostic test. So, the total number of the sample was (245)

representatives that represented (67.86%) of the population.

4- TheVariables:
The current study depended on three variables:

A: Gender Variable: it consisted of males and females as explained in Table (2):

Table (2)
The Distribution of the Sample According to Gender
Sex Number Per cent
Males 60 %24.5
Females 185 %75.5
Total 245 %100.0
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B: Specialization Variable: it consisted of English mgors (arts and education) and

journalism mgjorsasin Table (3).

Table (3)
The Distribution of the Sample According to Specialization
Specialization Number Per cent
English majors 202 % 82.4
Journalism 43 %17.6
Total 245 %100.0

C: Academic Level Variable: it had four levels (Excellent, Very Good, Good, Fair) as

shown in Table (4):

Table (4)
The Distribution of the Sample According to Academic L evel
Academic Level Number | Percent
Excellent(90 and above) 7 %2.9
Very Good(80-89) 113 %46.1
Good(70-79) 121 %49.4
Fair(60-69) 4 % 1.6
Total 245 %100.0

5- Thelnstruments:

To fulfill the aims of the study, the researcher designed a pilot study to determine the
most common collocations. In the light of such pilot study, a diagnostic test was
constructed.

The Diagnostic Test:

1. The Aim of the Test:

Thistest is built to investigate the collocation proficiency of the English and journalism
majors by identifying and classifying their errors.

2. The Resour ces of Constructing the Content of the Test:

To set out the diagnostic test items, the researcher designed a list of collocations as a

pilot study to be given to English language instructors to choose the most common
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political, educational and daily life collocations. Numerous resources were relied on for
compiling the data of the list including: books, dictionaries, magazines, newspapers,
websites, TV and radio broadcasts and some of the previous studies. Appendix (G)
offers unique references used in collecting such collocational expressions. In fact,
finding reliable and valuable resources on the topic of collocations was not an easy
matter due to the scarcity of works written with special regard to collocations. It greatly
took a constant effort and much time to search, figure out, and pick up collocations out

of many resources that use collocations indirectly.

Regarding the description of the list, the collocation list is divided into two parts: the
first part presents collocations within English language; the second part presents
collocations across English and Arabic language. The two parts encompass various
collocations in the fields of politics, education, and daily life. Most importantly, these

collocations in both parts are grouped in categories: collocationa range, binominals,
collective nouns, and compounds. In fact, finding such an effective way of grouping the

collected collocational items was challenging because figuring out similar properties
among these collocations was not easy due to the huge number of the collocational
items (200) headwords which encompass (750) collocates: (92) headwords with (500)
collocates within English language; and (108) headword with (250) collocates across

Arabic and English language). (Appendix, A)

[

The collocation list was showed to ten English instructors from three different
universities (The Islamic University, El Azahar University and El Agsa University)
(Appendix J). They were asked to choose what they think the most common
collocations relative to the Palestinian society and the students needs. The instructors
expressed their genuine admiration towards the effort of compiling such important

collocational expressions and towards the vitality of the study topic to be investigated.
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Most of them indicated that all the collocations mentioned in the list are very selective,
common and related. However, for the impossibility of including al the items in the
diagnostic test, the instructors were asked to narrow down their choice as possible as
they can. The collocationa items were accepted when more than (8) juries (80%)
approved them, some items were modified when (6-8) juries (60-80%) approved them,
and some other items were rejected when less than (6) juries (60%) approved them. In
this case, the collocational items were minimized to (100) headwords that encompass
(190) collocates: (45) headwords with (80) collocates within English language and (55)
headword with (110) collocates across Arabic and English language (Appendix, B). In

the light of such pilot study, the test items were set out.

3. The Description of the Format and the Content of the Diagnostic Test:

The diagnostic test consists of two parts including six questions: the first part is related
to collocations used within English language. This part has three closed questions:
matching, multiple choice, and crossing out the odd collocation. The second part is a
trandation task that relates to collocations used across English and Arabic language.
This part consists of three trandation questions: trandation from English into Arabic,
trandation from Arabic to English, and choosing the suitable tranglation of the given
collocations. Both parts of the test can be considered as complementary indicators for
the students' proficiency in this linguistic area. According to Wie (1999), he asserts that
the closed type of questions is thought to be relatively a reliable, substantive and easy
way to construct, apply, validate, score and measure the learning outcomes of this area
of language knowledge. All the six questions include numerous collocations in politics,
education, and daily life. These collocational expressions are of grouped into four

categories: collocational range, collective nouns, compounds, and binominals.
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Quite clearly, instructions were written on the front page of the test sheet. These

instructions include:

e students' bio datato fill in: faculty, major, academic level, gender, and accrual rate

¢ a following up guidance that clarifies the concept of collocations with examples in
English and Arabic

e adescription of the diagnostic questions

e illustrative examples at the beginning of every question to facilitate the process of
answering the questions

Most cautiously, some of considerations were taken into account on setting up the

instructions to make matters clear:

e setting up theinstructions in a clear and simple way

e setting up the instructions in the native language of the students (Arabic language) to
make sure that all the examinees, particularly the journalism ones, understand the
instructions properly

e instructing the students not to write their names on the test sheet to ensure
confidentiality and to reduce anxiety about their knowledge of English collocations

e emphasizing that mentioning the accrual rate is merely for the purpose of the study
and not for any other considerations

e instructing them not to resort to any help of any kind ( friends, books, dictionaries,

etc.) while taking the test

4. Validity of the Diagnostic Test:
To ensure the validity of the diagnostic test, the researcher used two techniques: the

referee validity and internal validity.
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-Content validity:

The initia version of the test was presented to a jury of ten English instructors and
experts from different universities in Gaza in order to check the validity of the
construction of the test questioning items, and check the linguistic formulation of these
items (Appendix, C). The juries approved the variety of question kinds included in the
test and approved the linguistic construction of items. Nevertheless, for ensuring the
practicability and suitability of the test to time and examinees' attention span, the juries
recommended reducing the number of items included in every question. In the light of
this significant suggestion, the researcher decreased the number of items in every
guestion to be finally (65) collocation items. Then this modified version of the test was

presented to the juries who finally approved it (Appendix, D).

- Internal Consistency Validity:

This type of validity indicates the correlation of each item degree with the question it
belongs to in each of the two parts. Then the correlation of each question with the total
degree of the test was computed. By applying the test on a pilot sample consisting of
(65) subjects, the researcher computed the internal consistency by using Pearson
formula and computed the correlation coefficient of each item with the question it
belongs to. Tables (5) and (6) show the correlation coefficient of each item with the

question it belongsto in the two parts.
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Table (5)

Correlation Coefficient of Each Item with its Question in Part 1

First - Second - Third -
: rrelation - rrelation g rrelation

Question | et | Question | et | Question |
1 0.60 1 0.39 1 0.35
2 0.60 2 0.46 2 0.25
3 0.74 3 0.34 3 0.45

4 0.57 4 0.55 4 0.10
5 0.52 5 0.57 5 0.47
6 0.53 6 0.36 6 0.38
7 0.33 7 0.64 7 0.58
8 0.36 8 0.70 8 0.27
9 0.40 9 0.40 9 0.46

10 0.41 10 0.45 10 0.37

The scheduled value of R is significant at the level (0.05); the degree of freedom (243) equals to the value (0.123)
The scheduled value of R is significant at the level (0.01); the degree of freedom (243) equals to the value (0.165)
Note: the significanceis at two tails

Table (6)
Correlation Coefficient of Each Item with its Question in Part 2
First Correlation | Second | Correlation | Third Correlation
Question | Coefficient | Question | Coefficient | Question Coefficient
1 0.33 1 0.54 1 0.28
2 0.31 2 0.52 2 0.29
3 0.47 3 0.39 3 0.45
4 0.40 4 0.51 4 0.28
5 0.39 5 0.50 5 0.54
6 0.32 6 0.42 6 0.45
7 0.44 7 0.29 7 0.71
8 0.37 8 0.34 8 0.28
9 0.52 9 0.35 9 0.49
10 0.56 10 0.30 10 0.60
11 0.32
12 0.36
13 0.41
14 0.40
15 0.36

The scheduled value of R is significant at the level (0.05); the degree of freedom (243) equals to the value (0.123)
The scheduled value of R is significant at the level (0.01); the degree of freedom (243) equals to the value (0.165)
Note: the significanceis at two tails
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The data collected in the above mentioned tables indicate that the described correlation
coefficients are significant at (0.05); so al the items included in every question are
valid for measurement. Afterwards, the internal validity was examined by computing
the correlation coefficient of each question with the total degree of the test as it is

shownin Table (7).

Table(7)
Correlation Coefficient of Each Question with the Total Degree of the Test
Questions Items No. Correlation Coefficient
First 10 0.82
Second 10 0.73
Third 10 0.53
Fourth 15 0.55
Fifth 10 0.64
Sixth 10 0.78

The scheduled value of R issignificant at the level (0.05); the degree of freedom (243) equals to the value (0.123)
The scheduled value of R is significant at the level (0.01); the degree of freedom (243) equals to the value (0.165)
Note: the significanceis at two tails

The results of Table (7) show that every question has a strong correlation at the
significance level of (0.05), so thetest is suitable and valid for conducting this study.

5. Reliability of the Diagnostic Test:
The above-mentioned pilot sample participated in the study intended to determine the
reliability of the diagnostic test. Two methods were used in this regard: Split-Half

Coefficient and Kuder- Richardson 21.

-Split-Half Method:

In this method, Spearman Correlation Coefficient was calculated between the degrees
of the single questions and even questions. So, Correlation Coefficients were corrected
by using (Spearman - Brown Coefficient) according to the following equation:
Reliability Coefficient =2r

r+1
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-(r) refers to correlation coefficient. So, the results of Table (8) show that the reliability

coefficients of the test items are relatively strong.

Table (8)
Split-Half Coefficient of the Diagnostic Test Reliability
Questions | ItemsNo Corre_la_tion Corrected (_qurelation
Coefficient Coefficient
First 10 0.82 0.90
Second 10 0.65 0.79
Third 10 0.64 0.78
Fourth 15 0.66 0.80
Fifth 10 0.69 0.81
Sixth 10 0.76 0.86
Totd 65 0.70 0.82

The scheduled value of R is significant at the level (0.05); the degree of freedom (243) equals to the value (0.123)
The scheduled value of R is significant at the level (0.01); the degree of freedom (243) equals to the value (0.165)
Note: the significanceis at two tails

- Kuder - Richardson 20 M ethod:

The researcher used Kuder- Richardson 20 method as a second method for measuring
the reliability of the test. As seen in Table (9), the scores of reliability coefficients are
high.

Table (9)
Kuder- Richardson 20 Coefficient of the Diagnostic Test Reliability
. Cosfficient for
Questions Items No Reliability
First 10 0.80
Second 10 0.82
Third 10 0.77
Fourth 15 0.90
Fifth 10 0.88
Sixth 10 0.84
Total 65 0.83

Thus, the validity and reliability of the diagnostic test were ensured for conducting the

study.

6. Proceduresfor | mplementing the Diagnostic Test:
The diagnostic test was implemented on the study sample in order to achieve the main
aim beyond this study. Prior to handing out the test papers to the sample subjects, the

researcher did her best to promote the students motivation and prompt their awareness

103



regarding collocations by explaining the vital importance of the topic for them. The
researcher, also, provided them with ora instructions, detailed explanations, and words

of immense encouragement.

Statistical Analysis:

For manipulating and analyzing the data, the researcher used the statistical package for
the Social Science (SPSS). The following statistical analyses were used:

1- Percentages: to determine collocation errors types made by English and journalism
maj ors.

2- Kuder-Richardson 20 Method: to measure the reliability of the items of the
diagnostic test

3- Pearson Correlation Coefficient: to measure the validity of the items of the diagnostic
test

4- Spearman —Brown Coefficient

5- Independent Sample T Test: to check if there are any significant differences in the
respondents’ collocations errors regarding their specialization and gender

6- Kruskal Wallis Test to check if there are any significant differences in the

respondents’ academic level

Summary:

This chapter presented the methodology followed in this study. At the outset, it
described the population distribution and gave a full description of the sample in
accordance with the study variables. Then detailed information was given for the
descriptions of the instruments used. Next, validity and reliability of the instruments
were verified and tested for performing the study. Finally, statistical data analyses used
in this study were pinpointed. The followed methodology helped yielding results which

are presented in the next chapter.
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Chapter 1V

The Results

Introduction
First: Main Collocation Errors Made by English Majors
First Dimension
Second Dimension
Third Dimension
-English Mgjors Competence in Dealing with Collocations within English
Language and across English-Arabic Language

Second: Main Collocation Error Types Made by Journalism Majors
First Dimension
Second Dimension
Third Dimension
-Journalism Majors Competence in Dealing with Collocations within English
Language and across English-Arabic Language

-Comparative Summary of Collocation Error Types Made by English and
Journalism Mgors

-Genera Collocation Competence of All the Study Subjects (English and
Journalism Mgjors)

Third: Collocation Errors due to Specialization (English Majors. Art and

Education and Journalism Majors)

Fourth: Collocation Errorsdueto Gender (Female and Male)

Fifth: Collocation Errors due to the Academic Level (Excellent, Very Good, Good,

and Fair)
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I ntroduction:

The aim of this chapter is displaying the study results by answering the research
guestions. For answering the first two questions, data analysis displays collocation
errors types made by English and journalism majors at the IUG throughout three
dimensions. These dimensions are characterized as follows:

- Errors of collocations based on the students background knowledge of native
language (NL: Arabic) and foreign language (FL: English)

- Errors related to a comprehensive developed model of collocation categories
(collocational range, collective nouns, compounds and binominals)

- Errors related to three fields of knowledge (political, educational and daily life

collocations)

In this respect, it isimportant to state that the term dimensions is choosed in this context
rather than other terms for a specific purpose. The (65) collocational items which are
included in the test are viewed from three different angels. Shifting the angle of
perception gives totally different impression of the whole, and involves seeing things
through new eyes. In fact, such multi-grouping of collocation errors types causes a sort
of challenge in compromising the way of analysis in the three dimensions. Notably,
error types of the first dimension are derived from the participants responses while error
types of the other two dimensions are judged according to the type of collocational item

itself not the type of the response as it will be demonstrated later.

The first dimension follows Corder's approach(1971:158-171) to error anaysis by
figuring out the classifications of collocation errors out of the participants responses.
This approach is explained previously in pages (52). In this case, the terminology of
error classifications are formulated and developed based on the errors types mentioned

by many linguists that mentioned on page (50). The second dimension follows the
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prescription approach to error analysis mentioned by Norrish (1994:81). This approach
Is explained previously on page (53). In this case, the terminology of errors
classifications are based on a developed model mentioned previously on page (39). The
third dimension follows Norrish's approach too. The terminology of errors
classifications in this dimension are based on the three specialized fields of collocation

knowledge which are explained previously on page (8).

The results of the collocation error types in the three dimensions produced by English
and journalism majors are identified numerically, explicated and exemplified. Then
quantitative results of the total score of collocation errors made by both majors in the
two parts of the diagnostic test are recorded. It should be noted that only some
collocation errors are explained for each type, and the complete list of al important
categorized collocation errors are presented in Appendix (F) and the key answers for the
diagnostic test are presented in Appendix (E). Finally, in the light of errors percentages,
an overall performance of all the subjects of the study is revealed. For answering the
last three questions, independent sample t test, one way ANOVA test, and Scheffe test

for multiple comparisons are used respectively for data analysis.

First: Main Collocation Errors Made by English Majors:

First Dimension: Errors of Collocations Based on the Students Background
Knowledge of Native Language (NL: Arabic) and Foreign Language (FL:
English):

An analysis of collocation errors based on the students background knowledge of NL

and FL reveals predominant seven types of errors which were identified in the data as

follows:
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1. Improper Synonyms

N

Omission, Irrelevant Collocations, and Avoidance)

N o o M~ w

A cursory look at Table (16) below shows the frequencies and percentages of the seven
types of collocation errors which are ranked in a descending order according to their

percentages of errors.

False Anaogy

Approximation
Paraphrasing

Literal Trandlation

Ignorance of Rules

Miscellaneous (False Literary Style, Words Coinage, Graphic Ambiguity,

Table (10)
The Frequency and Per centage of Collocation Errors Types Made by English
Majors
(First Dimension)
Major Collocation Total
Error Types Frequency Per cent
English Improper Synonyms 3150 36.68
Magjors Miscellaneous 2612 30.42
Literal Translation 1374 16.00
False Analogy 680 7.92
Ignorance of Rules 517 6.02
Approximation 168 1.96
Paraphrasing 86 1.00
Total 8587 % 100.00

1. Improper Synonyms:

This type of errors was produced when the examinees used synonymous words that
share certain semantic properties which led to anomalous collocations. Based on the
results, this type of errors takes the highest position which accounts for more than a
third of the errors (36.68 %). Examples of such type of errors are obtained from the

subjects responses in the two parts: the part that deals with collocations within English
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Language; and the collocation trandation part. These are some examples of improper

Synonyms efrors:
e fast / quick increase
® keep ameeting

® passadecision
e catch break

Examining the above errors, it can be noticed the seriousness of confusing using
synonyms associated with words. For instance, the above word increase, which is used

in terms of quantity rather in terms of quality, has the adjective rapid as a collocation.
However, choosing the adjectives fast / quick indicated the subjects unawareness of

differentiating words with similar meanings.

For errors associated with improper synonyms used in the translation tasks from English
to Arabic and vice versa, the followings are some examples:

e The Intifada erupted; Aalasy) culaisl [ Lalany) <)/ Acalamy) & jads
(tafgjart d intifadal thart al intifada/ isht?at a intifada)

e bringing down the government: 4e sSall ayasi /i Sall Julai / 4 sSall Sl
(tafgeequ @ hukuma/ ta?teelu a hukuma/ tahteemu a hukuma)

o total war: Al o oa [AK G n JAL 0 a fdde 0

(harbun ? ama/ harbun tamma / harbun kulia/ harbun kamela)

o Jlill jlaalldslil (2dehatu ?ddamari ?shamel): massive , maximal, global destructive
weapons/ total destroyed weapons/ arms of whole destruction/ complete arms of

destruction / weapons of general destruction

e 42k A (halah khasa): particular situation / exclusive state / a private case

In the light of the above- mentioned examples of improper synonyms errors for making
collocations, it should be noted that sometimes those errors do not affect the content of
the text; rather, they look anomalous, result in register misappreciations and cause lack

of precision and professionalism.
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2. Miscellaneous:

As evident from the figures in Table (16), this type of collocation errors rates the second
rank and accounts for (30.42%) of the total deviations. It comprises various
subcategories that were identified from the data. These subcategories of collocation
errors types are: (false literary style, words coinage, graphic ambiguity, omission,
irrelevant collocations, and avoidance). The followings are wealthy details of these

subcategories:

2.1 FalselLiterary Style:

In this type of errors, the students selected sounding words that thought to be more
impressive and literary-alike. This literary style was used improperly. An analysis of
translations obtained from the data provided many examples:

e bread and butter: & )l sdali )l /3 dasball / yall 5 sl

(alhelu wa amur / alhayah hulwa/ arrafahia wa arraghad)
e bringing down government: 4« sSall . Xils ( faltazhab alhukoma)
e the talks broke down: :<weall jals S (kasara hajezu assamt)

e aheavy smoker: Js& Jbe 55 2 (mudakhenun zu ?iar thageel)

o Ol S ((yaksiru Infafulan): burst the nose of someone

2.2 Words Coinage:
In this type of errors, students manipulated the language and invented new words that
were nonexistent. Four examples are cited in the data:

e A school of whales: (s 4le (ghabatu a hittan)
e Intifada erupted: 4=l a4 (fawdaal intifada)
o Ll )Yl <lé ddad (khutatu fagi al ?rtibat): dislinking settlement

e~y 23l (salamn da?em): long peace/ all peace
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2.3 Graphic Ambiguity:

In this type of errors, ambiguity might arise from the orthographical script of certain
words. The students might confuse reading the orthographic form of aword. Though the
testees demonstrated few examples in the trandation task, these examples are
interesting to be mentioned with their analysis between the squares:

e adisplaced person: (e (=3 (shakhsun mu?ag) [ misreading a displaced asa
disabled]
e severance of relations :cliall cilads /ca JBY) (e 222l [ 8Nl (1o 32l
(al7adeedu men a ?agat / a?adeedu men a ?qareb / khadamatu al ?lagat)

[misreading severance of relations as several of relations/ several of relatives/

services of relations]

e carry out attacks: ¢ s>¢l! & & =2 ( yasrukhu fi alhuju:m) [misreading_carry out as

cry]

2.4 Omission:
This error type attested omitting specific linguistic elements by the subjects because of

their difficulty to produce. In the following example, the word public was omitted

during trandation: (sidawdill ¢ L3 ¢ T (Pra? ashare? Al felstinin): views of Palestinians

/opinions of Palestinians

2.5 Irrelevant Collocations:
This type of errors shows that the examinees produced irrelevant collocation
equivalences in their tranglations. There is no relation between the produced collocation
and the collocation that has to be trandated. The data exhibited some of those errors
like:
e carry out attacks: <leagl) <28 5 ((wagfu ahajamat)
e blowing up the peace process: a3kl Laid 23l dlee ads /adud) dlec 418 yo/

Sl dplae (55 /oDl ddee ilia slie /a3l dlee Ll

(?rgalatu amaliati asalm / daf?u amaliatu asam quduman / lhia? amaliati asalm /
mufawadatu amaliati asalm / yugawi amaliatu asalm )
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e adisplaced person: iz e paidd (shakhsun ghir m2utaman)

2.6 Avoidance:
This type of errors resulted from the examinees refraining from giving responses. They

avoided giving responses particularly in the productive task of translation.

3. Literal Tranglation:

Table (16) reveds that this type of errors accounts for (16.00%) of the subjects’ deviant
responses. In this case, the subjects manipulated the source language to produce the
target language collocations when they failed to produce the appropriate equivaent
forms of collocations. Based on the data anaysis, it was noticed that the litera
trandations of many English collocations into Arabic and vice versa produced unnatural
and sometimes comic effects as cited in the following examples:

o Aliveand kicking: Js_ b Gl / (s 5 Gile (Paysh wayarfus /al 7ayshu berrakel)
e aschool of whales: ol 4w % (madrasatu hittan)
o thetalks broke down <lalsall S (- kasru d muhadathat)

e blowing up the peace process: >l adee ady (yufgjeru amaliatu assalam)

o ik siwall LS8 (tafgeequ al mustawtanat): disconnecting settlements

o O e Ayl 3b (yulgi almas?ulia 21afulan): throw responsibility on some one

In addition, literal tranglation errors were apparent in dealing with collocations within
English language. For example:

e last / final news: the respondents might choose those two terms because they used in
Arabic the term «Ls¥) Jal (2kher al-?nba?).

e break thirst: the respondents might admit this term because they used in Arabic the
term Jibaall Sy (yakseru al-?ttash).

e do peace: the respondents might choose this term because they used in the colloquial
Arabic the term s> Jwx (y?malu salam); though in formal Arabic, the used the term
2ok sy (yYasna?u salam).

112



4. False Analogy:

In this type of errors, the respondents made a false analogy by expanding a specific
form or expression to a different contextual use in the target language. The data analysis
exhibited (7.92 %) of this type of collocation errors. Illustrative examples with their
analysis between the squares are given below:

o Ji& Ui (shai thageel): dark tea [interpreting i sld as sl 4+¢ (ghamigaa

?shai) and trandlating (<€ into dark

o b il &LS8 (tafgeequ al mustawtanat): destroying / separating the  settlements,
evacuation of the settlement, the settlement removing, withdrawal [inter preting <lasis
as i giuall ¢pe claudy) / il giual) A1) / £34) / Juad / s and translating them into
destroying / separating/ evacuation/ removing/ withdrawal respectively]

e in)la il (siasa kharjiad): International policy [interpreting o i as 4wle

(?alamia) and trandlating it into I nternational]

e ilal il (siasa dakhlia): national / local policy [interpreting 4dsm as 4wibsor

4uae (mahalia / watania) and translating them into national / local]

5. Ignorance of Rules:

This type of errors was identified from the data when the subjects' responses indicated
their ignorance of applying specific rules. It forms (6.02 %) of the collocation errors
made by the testees. The following examples of errors with their analysis between

squaresillustrate more:

e listen all the lectures at this university [using the verb listen without the preposition
to]
e affects on the topic [using the preposition on with the verb affect]

e severely experience [ using an adverb with a noun]

e promote condemn [ using averb with another verb]
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6.Approximation:

The respondents, in this type of errors, used words which are less specific than the
intended meaning to express the meaning as closely as possible. It was attested on a
very limited scale (1.96 %). It is remarkable to have a close look at the following
examples:

e aschool of whales; lew/ s 4e sane ( Majmu?a men alasmak)

e bread and butter: =& ( ta?am)

o Ul (e 2éa (thashdun men annas): a group of people/ many groups of people

Thus, words that subsume a wide variety of items like (a group of, sbaka | (e Le sens
<Ll Y)) respectively are general terms that cover specific items; so it is more appropriate

to use the specific terms of (a crowd of people ke s e | Jlind/ (e ) respectively.

7. Paraphrasing:
This type of errors forms the smallest ratio (1.00 %) of the subjects overall errors. The
respondents tended to describe the characteristics of the collocationa item because of

their unfamiliarity with the appropriate item. Explicative instances are:

e Ll )Yl ¢li 4o (khutatu fagi al ?rtibat): the plan of attack to break down the settlements

/ the plan of withdrawal from the settlements

e adisplaced person:

~cliall gl asall 4llSa e & (el (shakhsun fii ?er makaneh almunaseb)
-ilSa e Jrie il (shakhsun mun?zel ?n mkaneh)
- Al QS b padds a5 (Wadd?u shakhsin fii makanen 2khar)

=AY & e i sadil (shakhsun mutanagelun men mkanen le 2khar)
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Second Dimension: Errors Related to a Comprehensive Developed Mode of
Collocation Categories. An anaysis of errors related to collocations categories
(collocational range, collective nouns, compounds and binominals) revealed the

following numerical results shown in Table (11):

Table (11)
The Frequency and Per centage of Collocation Errors Types Made by English
Majors
(Second Dimension)
Major Collocation Total
Error Types Frequency Per cent
English Range 7694 89.60
Majors Collective Nouns 446 5.19
Binominals 283 3.30
Compounds 164 1.91
Total 8587 % 100.00

A scrutiny of the scored percentages of each of the collocation error types in the above
table shows that errors occurred in the collocational range takes high ratio of the
subjects deviant collocations in the data (89.60%). The other categories of collocations
errors: collective nouns, binominas, and compounds account for (5.19%), (3.30%),
(1.91%) of the total deviations respectively. Details are as the following:

1.Collocation Errors Related to Range:

On examining the category of collocational range in the data, it was found that this
category constituted the most difficult and troublesome area. The participants
committed many errors like:

¢ make adamage
e take an answer
e pay an offer

¢ go good
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For the above examples, the subjects appeared to find them confusable and very
problematic to differentiate in meaning. Taking the very common verbs make and do,
the respondents failed to recognize that the basic meaning of make is about producing
something, and the basic meaning of do is about performing an action (McCarthy and

O'Dell, 2005:18).

Also, there are some examples of collocation errors which show that the respondents
failed in giving the appropriate equivalences for the headwords that have a range of

associations in Arabic. For instance:

o (D e Ayl AL (yulgi al-mas?ulia Aafulan): throw/ put responsibility on some

one

ool AL (yulgi asselah): throw away / put off arms

o 4li i)l AL (yulgi arr?ubafi galbih): put /enter terror in some one's heart

2. Collocation Errors Related to Collective Nouns:

Based on the data results, it has been noticed that the subjects’ errors were frequent in
using collective nouns inappropriately. By collective nouns, it is meant to describe a
group of the same things. Unaware of the appropriate specific words associated with
certain animals, the participants failed to produce many collocations. For example:

Usbll e @ yw (serbun men atuyoor): the respondents mistakenly chose the words a

swarm / a herd of birds from the given choices instead of choosing a flock of birds.
Though a swarm means «_~, it collocates with flying insects like bees/gnats and others
but not with birds.

Besides, the subjects demonstrated their unawareness of words associated with people

like:

Ul e 2dia (thashdun men annas): the respondents mistakenly used a group of people/

a lot of people/ a mass of people/ a school of people. Wl (= 2ia s a term that
describes a large number of people which has the equivalence in English a crowed of

people.
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Thus, it seems that the subjects did not know the appropriate equivaent collocation for

every pre-mentioned collective noun whether in English or Arabic.

3. Collocation Errors Related to Binominals:

In this type of errors, learners appeared to find it difficult to deal with fixed expressions
where two words are joined by a conjunction (usualy 'and’). According to the data
analysis, the examinees probably failed in dealing with such binominals across English
and Arabic languages. For example:

e Alive and kicking: the respondents transdlated it literary intod<_ it (isall / i 1 5 Gile
(?aysh wayarfus /al 7ayshu berrakel).

e bread and butter: the respondents trandlated it literary into 325 5 >3 (Khubzun wa

zibddah) indicating their ignorance of the appropriate equivalence of this binominal in
Arabic.

4. Collocation Errors Related to Compounds:

Though this category of collocation errors forms the smallest minority of the total errors
(1.91%), it is significant to assert that the recorded compounds errors in the data pointed
to the subjects failure in dealing with words made up of two parts that written usually
with a hyphen. In the following example, the responses indicated that the subjects did
not come up with the appropriate equivalencesin their Arabic language.

¢ absent-minded: the respondents contrived some expressions like:
Osina [ AU Jgie /3 aaia Jgief de Jld Jsie/ d0le J e
(?uqu:lun ghaeba/ faregha / mutahgerra/ ta?eha/ majnu:n).
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Third Dimension: Errors Related to Three Fieds of Knowledge (Political,
Educational and Daily L ife Collocations):
An analysis of errors related to political, educational and daily life collocations gave

numerical results shown in the following table:

Table (12)
The Frequency and Per centage of Collocation Errors Types Made by English
Majors

(Third Dimension)
Major Collocation Error Total

Types Frequency Per cent
English Politics 4008 46.68
Majors Education 1430 16.65

Daily lite 3149 36.67

Total 8587 100.00

A closelook at the total percentages of the deviant answers for each type included in the
above table, it is noted that errors made on the political collocations forms the highest
rank (46.68 %) of the total errors. Next is the percent of errors made on the daily life
collocational terms (36.67 %). For errors made on the educational collocations, they
form the smallest percent (16.65 %). The above-mentioned three types of collocation

errors are illustrated as the following:

1. Political Collocation Errors:

A careful anaysis of the performance data shows that the students made errors
excessively on the political collocations. The examinees failed to deal with many
famous and common political collocations. In the following examples, they produced
irrelevant collocations within political English language:

e come to defeat
e friendly condemn

e promote a ceasefire
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The next examples show the failure of the respondentsin giving appropriate translation
to the following political collocations:

e adisplaced person: s gadd / Jie padid /3 e gl (insanun musharad /  shakhsun

mugal / shakhsun mubd)

e )13 (salamn da?em): peace for ever/ life long peace/ constant peace

2. Educational Collocation Errors:

A closer examination of this type of errors, it can be said that the testees failed to ded
with many educational collocations used within English language. For example they
produced the following deviant responses:

e take an answer

o make feedback

e affect on the topic

o fulfill adegree

e severely discussion

3. Daily Life Collocation Errors: On the basis of the results from the data, the students
did not succeed in responding to several of daily life collocations used either within
English language or in tranglation such as:

o fast increase / keep a meeting / make a damage

e bread and butter - v s _is  (khubzun wa zibddah)

e aheavy smoker: (e (ide /i sine G300 /o ud G336 / 1ad 30 (Mudakhenun shadeed,

shareh, muhtaref, muzmen)

English Majors Competence in Dealing with Collocations within English
L anguage and across English-Arabic L anguage:
Having showed the types of collocation errors made by English majors, it is necessary

to give a holistic picture of their competence in dealing with collocations within English

119



language and across English-Arabic language. This section presents the results of
English majors collocation errors made in both parts of the diagnostic test as an
indicator for their linguistic competence in this regard. The first three tables (19-20-21)
relate to the first part that deals with collocations within English language. The last
three tables (22-23-24) relate to the second part that deals with collocations across
English and Arabic language. Within this context, a detailed analysis is provided for
errors made in each question in the two parts. Then the total score for each part is
presented.

1. Results of the Three Questions of the First Part (Collocations within English

L anguage)
Table (13)

The Frequency and Per centage of Answers of the First Question in Part (1)

English Majors
It Frequency of Correct | Frequency of Incorrect | Percentsof Incorrect
ems
No. Answers Answers Answers
1 41 161 79.70
2 52 150 74.26
3 27 175 86.63
4 43 159 78.71
5 51 151 74.75
6 22 180 89.11
7 33 169 83.66
8 44 158 78.22
9 44 158 78.22
10 31 171 84.65
M ean Sd. Deviation Percent %
Total 8.01 1.739 W%
. 080.1

The results of the Table (19) show that the subjects collocation errors in the matching
guestion score a high percentage (80.1 %).
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Table (14)

The Frequency and Per centage of Answer s of the Second Question in Part (1)

English Majors
Item | Frequency of Correct | Frequency of Incorrect | Percentsof Incorrect
No. Answers Answers Answers
1 73 129 63.86
2 181 21 10.40
3 114 88 43.56
4 121 81 40.10
5 109 93 46.04
6 139 63 31.19
7 36 166 82.18
8 105 97 48.02
9 69 133 65.84
10 97 105 51.98
Total Mean Sd. Deviation Per cent %
5.17 1.776 %51.7

According to the results of the Table (14), more than a half of the answersin the

multiple choice question are incorrect (51.7 %).

Table (15)

The Frequency and Per centage of Answers of the Third Question in Part (1)

English Majors
Items| Frequency of Correct | Frequency of Incorrect Per cents of Incorrect

No. Answers Answers Answers

1 31 171 84.65

2 86 116 57.43

3 53 149 73.76

4 47 155 76.73

5 99 103 50.99

6 100 102 50.50

7 98 104 51.49

8 106 96 47.52

9 98 104 51.49

10 58 144 71.29
Total Mean Sd. deviation Per cent %

6.16 1.996 %61.6

The results of Table (21) indicate that (61.6%) of the answers in the question of

crossing the odd collocation are deviant.
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In the light of the results of the above-mentioned three tables related to the questions of

the first part, the total score of the errors of collocations within English language is

(64.46%). The subjects appeared to find the first question (matching collocational

items) as the most difficult; next to it is the third question (crossing the odd collocation);

the final difficult question is the second one (multiple choice) according to the results.

2. Results of the Three Questions of the Second Part (Collocations acr oss

English-Arabic L anguage)

Table (16)

The Frequency and Per centage of Answers of the First Question in Part (2)

English Majors
Items Frequency of Frequency of Percents of I ncorrect

No. Correct Answers | Incorrect Answers Answers
1 103 99 49.01
2 117 85 42.08
3 60 142 70.30
4 16 186 92.08
5 24 178 88.12
6 86 116 57.43
7 39 163 80.69
8 77 125 61.88
9 32 170 84.16
10 58 144 71.29
11 38 164 81.19
12 52 150 74.26
13 69 133 65.84
14 56 146 72.28
15 133 69 34.16

Total M ean Sd. deviation Per cent %
11.227 3.646 %74.8

In terms of the results of Table (22), the subjects’ errors made on the question of

translating collocations from English to Arabic take (74.8%)
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Table (17)

The Frequency and Per centages of Answer s of the Second Question in Part (2)

English Majors
Items | Frequency of Correct Frequency of Incorrect Per cents of Incorrect
No. Answers Answers Answers
1 42 160 79.21
2 61 141 69.80
3 34 168 83.17
4 27 175 86.63
5 24 178 88.12
6 26 176 87.13
7 98 104 51.49
8 30 172 85.15
9 31 171 84.65
10 70 132 65.35
Total Mean Sd. deviation Per cent %
7.81 1.589 %78.1

On the basis of the results from Table (23), (78.1%) of the responses to the question of

translating collocations from Arabic to English are incorrect.

Table (18)

The Frequency and Per centages of Answers of the Third Question in Part (2)

English Majors
ltems Frequency of Correct Frequency of Incorrect Per cents of I ncorrect
No. Answers Answers Answers
1 46 156 77.23
2 77 125 61.88
3 113 89 44.06
4 100 102 50.50
5 109 93 46.04
6 121 81 40.10
7 115 87 43.07
8 43 159 78.71
9 109 93 46.04
10 99 103 50.99
Total Mean Sd. deviation Percent %
5.39 2.121 %.53

The results as presented in the above table reveal that more than half of the answers to

the multiple choice of collocations translation (Arabic-English) are deviant (53.9%).
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As apparent in the results of the above three tables of the second part that deals with
collocations across Arabic and English language, it can be stated that the total score of
the collocation errors is (66.7%). As the second question records the highest percent of
errors in this part, the participants appeared to find it difficult to translate collocations
from Arabic to English appropriately. The next difficult question is that of transating
collocations from English to Arabic. For the last question of multiple choice of

collocations translation, it seemsthat it constitutes the easiest of the three questions.

Summing up the results of collocation errors made by English majors in both parts of
the diagnostic test, it can be pointed out that errors made in the second part (66.7%) are
likely more than errors made in the first part (64.46%). This means that the subjects
appeared to find collocations translation as more difficult than using collocations within

English language.

Second: M ain Collocation Error Types Made by Journalism Majors:

The same three systematic steps followed for displaying and analyzing the results of
collocation error types made by English majors are, also, followed for answering the
second question of the study.

First Dimension: Errors of Collocations Based on the Students Background
Knowledge of Native Language (NL: Arabic) and Foreign Language (FL:

English):
An analysis of collocation errors based on the students' background knowledge of NL

and FL reveals seven types of errors made by journalism majors which were identified
in the data as follows:

1.Miscellaneous (False Literary Style, Words Coinage, Omission, Irrelevant
Collocations, and Avoidance)

2.Improper Synonyms

3.Literal Trandation
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4.False Analogy

5.Ignorance of Rules

6.Approximation

7.Paraphrasing

The tabulation below presents the frequencies and percentages of collocation errors
types which are ranked in a descending order according to the percents of the deviant

anNSWeErs.

Table (19)
The Frequency and Per centages of Collocations Error Types Made by Journalism
Majors (First Dimension)

Major Collocation Total
Error Types Freguency Per cent
Journalism Miscellaneous 874 38.12
Magjors Improper Synonyms 739 32.23
Literal Translation 273 11.91
False Analogy 185 8.07
Ignorance of Rules 146 6.37
Approximation 42 1.83
Paraphrasing 34 1.48
Total 2293 % 100.00

1. Miscellaneous:

This type of errors scores the highest degree of the total types of collocation errors
which accounts for (38.12%). This category encompasses six subcategories identified
from the data. These subcategories of collocation errors types are: (false literary style,
words coinage, omission, irrelevant collocations, and avoidance). The followings
provide vivid details of these subcategories:

1.1 FalselLiterary Style:

Examples taken out of the data revea that the subjects tried to use some improper

literary expressions in tranglating specific collocations. For instance:

e the talks broke down: <uwaall & alsall ,uS (kasru al-hawajez fi al-hadeeth)

e adlive and kicking:sball i /3 jlae sball [ & jela el 5y a)ls e [ & 5l
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(?ddrub wa ?ilga/ ?i:sh wa ?irmi wra? zahrik / al-haia ghaddara/ magalbu al-haia)

e blowing up the peace process: »3dl ke 31 21 (ighrag amalit assalm):

e ol S ((yaksiru Pnfafulan): burst the nose of someone

1.2 Words Coinage:
Considering this type of errors, it is figured out that some non-existent expressions were
invented by the participants. For example:

e absent-minded: 42 Jie( 2qulun khafi)
e carry out attacks:  ahiiue a a2 (huju:m musta?t?)
e blowing up the peace process; 3l 4dee z )aai (tadahruju ?maliti assalm )

o “uallall Aulaidl (@l-munazama al-alamia): all organization

1.3 Irrelevant Collocations:
It isfound that the students made alot of irrelevant responses to some collocational

items. Some of illustrative error examples are presented below:

e blowing up the peace process: bl dlee 4, ) jainl / 3A /) ghi/adlud) ddee clia) sale)
(i7adet ?ihia? amalit assalm/ jatawru / kharq / Zistmrarit ?maliti assalm)
e a school of whales 3,284 [ (melialldn ae (madrastu al-mushaghbeen /
madrasatun kabi:ra)
e bringing down the government: e sSa Uiy /Ae Sall &5/ 4 sSal) 3ailisa
(musanadatu al-hukuma/ tashkeelu al-hukuma/ unshe?u a- hukuma)

e open fire: 33,L s/ 4eles 0 a (harbun jamma?ia/ harbun bareda)

1.4 Omission:
It is notable in some of the subjects’ performances that particular elements were omitted
during their translation of some collocations. Some examples are:

o ubulill e LA o) )T (Pra? ashare? Al felstinin) : Palestinians’ opinions
o LLii )Yl ¢ld adaa ( khutatu fagi al ?rtibat): the plan of settlements
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1.5 Avoidance:

A great majority of the participants avoided giving answers in many questions in both
parts of the test.

2. Improper Synonyms:

Thistype of errors takes the second rank, as it scores (32.23%) of the collocation errors.
A considerable number of examples are recorded on using improper synonyms either in
the tasks of collocations within English language or in the trandation tasks. The
followings are some examples of these errors:

o take an answer

e have an action

e catch break

Examining the wrong usage of the italicized verbs with their collocates, it can be said
that the subjects found these verbs thoroughly confusable. Using improper synonyms is
greatly identified in translating collocations as shown in the following instances:
e the intifada erupted:

Aaleny) s fAaleny) Cadld / AalEny) o gl fAalinyl b i/ Aaleny) A8

(intelagitu a-intifada / thawratu a-intifad/ nushu:b a-intifada/ gamat a-intifad/ shabat
al-intifada)

e severance of relations: &) siw Clidle (Plakat mabtu:ra)

o the talks broke down: CLalElall cilis / 3OSl aaial (Zihtadam al-kalam / fashelat al-
munakashat)

o “allall Aulaidl (@l-munazama al-alamia): a universal organization

3. Literal Trandation:
This type of errors accounts for (11.91%) of the total collocation errors. The subjects
tended to use litera trandation for producing many collocations which gives arise to

many errors. Some examples of such errors are:

e afierce battle:dia 5ia 4S 2o (Ma?rakatun mutawahisha)
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e absent-minded: 4le Jsie /a5 50 e Jie(?gel ghir mawju:d / 2u:qu:lung ha?eba)
o Lls Y <l i ( khtet faqu al-?irtebat): the plan of breaking down the relations
Also, literal trandation errors appear in dealing with collocations within English like:

e final news: asaliteral trandation of ¥ Al (?kher al-?nba?) in Arabic

3. False analogy:

As it is clear from the figures of Table (25), this type of collocation errors scores
(8.07%). In this case, the data analysis reveals many examples of faulty expanding of
some expressions that exist in the source language to the expressions in the target
language. Instances are:

o absent-minded:axla Jsie /4la Jsie (Puquluin khamelal da?e?a) [interpreting
absent aslost / lazy and translating it into 4aila /Alala]

o total war: Adlgllyall /o cpallaleady( tasfiat a-harb/ a-harbu  anneha?ia)
[interpreting total as final results of something then trandating it into<lius
A ]

o clib vl lSs (tafgizku al-mustawtanat): settlement leaving [interpreting <lsis
b glwall g5 clibgiwall &5 (tarku al-mustawtant) and trandlating €5 into
leaving]

4. lIgnoranceof Rules:

Table (25) displays that (6.37%) of errors are of ignorance of applying specific rules on

using collocations. Some examples of such errors are:

¢ a heated condemn [ using an adjective with averb]
e strikecondemn  [using averb with another verb]
e severely criticism [ using an adverb with a noun]

5. Approximation:

A small minority of collocation errors are of approximation (1.83%). The following
examples show that the participants used general terms of collocations to refer to
specific terms of collocations. Some of these error examples are:

e aschool of whales: gl dlle/liall (e de sana /lall (e doles

(mamu:?a men al-hittan / jamma?a men al-hittan / ?alam al-hittan)
e (Ul (e 2da (hashdun men annas): a group of people
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6. Paraphrasing:
Thistype of errors scores the smallest percent of the total collocations errors (1.48%).
Considerable examples show that the subjects provided paraphrased phrases as

equivalences to some collocations such as:

e aheavy smoker: ¢pasill S A (mudakhen kathi:r attadkhi:n)
e Ll )Yl «li ddad (khutatu fagi al ?rtibat): a plan for separating the connection

Second Dimension: Errors Related to a Comprehensive Developed M odel of
Collocation Categories:

In terms of an analysis of errors related to collocation categories of collocational range,
collective nouns, compounds and binominals, the following table shows the sum and

percentages of each error type.

Table (20)
The Frequency and Per centage of Collocation Error Types Made by Journalism

Majors (Second Dimension)

Collocation Total
Major Error Types Frequency Per cent
Journalism Range 2032 88.62
Magjors Collective Nouns 152 6.63
Binominals 68 2.97
Compounds 41 1.79
Total 2293 % 100.00

As presented in the above table, errors associated with collocational range record the
highest score (88.62%). For errors made on collective nouns, binominals, and
compounds, they account for (6.63%), (2.97%), and (1.79%) respectively. Details are as
the following:

Collocation Errors Related to Range:

The data analysis indicates that the subjects produced a full-scale errors related to
collocational range. The following headverbs usualy collocate with a range of items,

but the examinees mischosed the appropriate item such as:
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¢ keep ameeting
e have an action
e break thirst

In addition, translating collocational headwords that have a range of items sound to be
notoriously difficult to deal with such as:

e 4nla Aubw (Siasakharjiag): outsidel internal /outdoors policy
o 4lals dubw (siasadakhlia): inside/external / Indoors policy

2. Collocation Errors Related to Collective Nouns:
Notably, it is succeeded to detect some collocation errors related to collective nouns.
For instance:

e aschool of whales: many subjects provided glial) (< de sana /O8]l (10 delea (jamma?a

mna al-hittan / mgjmu:?a men a-hittan) instead of saying olisl) ¢« < (serbum mena
a-hittan). They tended to convey the meaning of a group of whales. However, the term

agroup isagenera item that is given to things that share similar properties.

o Ll (4w aukad: (gatte?un men al abgaar): the respondents chose the words a swarm/ a

flock of herds instead of a herd of birds ignoring the nature of every term and its

suitabl e association.

3. Collocation Errors Related to Binominals:
Thistype of collocation errors records many improper responses to the binominal items

such as:

e Alive and kicking: this binominal item isliterary trandated into/ JS_» o~

| o s Jale(thaiun yarkul / ?aysh wayarfus).
e bread and butter: this item is translated into 3x) 5 =3 / == 5 325 (Khubzun wa
muraba/ khubzun wa zibddah)

4. Collocation Errors Related to Compounds:
Many unnatural collocations were provided by the examinees as equivalences to
compounds. For example:

o absent-minded:ddle Jsie [alic MU [dals/ ald JacfAgdli Jsie/ S il cile
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( gha?eb 2ttarki:z/ ?qu:lun tafehal ?aqulun fadi / jahel / fagedun ?glah / ghiab 2?qel/
?u:qu:lun gha?eba)
Third Dimension: Errors Related to Three Fields of Knowledge (Political,
Educational and Daily Life Collocations)
An analysis of errors related to political, educational and daily life collocations reveals
the following numerical results as presented in the following table:

Table (21)

The Frequency and Per centages of Collocations Error Types Made by Journalism

Majors (Third Dimension)

Major Collocation Total
Error Types| Frequency Per cent
Journalism Politics 998 43.52
Majors Education 396 17.27
Daily life 899 39.21
Total 2293 % 100.00

The results from the above table show that the journalism majors made the highest
percent of errors that relate to the political collocations (43.52%). Next to it are the
errors associated with the daily life collocations which account for (39.21%); then are
the errors related to the educational collocations which account for (17.27%). For more
detailed analysis of such collocation errorstypes, an illustrative image is provided as the
following:

1. Political Collocation Errors:

Profoundly, it is figured out that there is a great mgority of political collocation errors
made by the journalism participants. They failed in dealing with some political
expressions that used frequently in the media. Some of those errors are:

e last/ final news
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¢ a heated condemn

e acrushing ceasefire

In addition, some inappropriate responses are given regarding translating the following
collocations:

o talks broke down : <l oSl (inkasarat 2lmuhadathat)

o iy d ylaa (khasa?erun basharaia): losses

e adisplaced person: s g=id (shakhsun manbu:z)

2. Educational Collocation Errors:

In this type of errors, it can be said that some collocations used in the education field
seem to be difficult for the journalism examinees to deal with. Some of the errors which
are recorded in using collocations within English:

e assist lectures

o strike a study

e strike criticism
e break discussion

e carry out aresponse
Also, some inappropriate responses are given in terms of trandating the following
educational collocation:

o absent-minded: : A4 Jic/asa 50 e Jic /40le Jsie fAnila Jsie/ Alda J i
(?uqulu:n khamela/ 2uqulu:n da?e?al 2uqulu:n gha?ebal ?qel ghir mawju:d/?qulun
khafi)

3. Daily Life Collocation Errors:
Regarding the daily life collocations, the data analysis indicates abject failure of the
participants in dealing with many common terms like:

e severely experience

e under the poverty line
e take an accident

e catch break
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e arise/ riseissue
e tears flow
o Ji Ll (shai thageel): heavy/ dark tea

Journalism Majors Competence in Dealing with Collocations within English
L anguage and across English-Arabic L anguage:

Having presented the types of collocation errors made by journalism majors, it is
necessary to give a holistic picture of their competence in dealing with collocations
within English language and across English-Arabic language. The results of the
journalism majors collocation errors made in both parts of the diagnostic test are
showed in the following tables. The first three tables relate to the first part that deals
with collocations within English language. The last three tables relate to the second part
that deals with collocations across English and Arabic language. Detailed scores of
errors made in each question along with the total scores of each part are provided.

1. Results of the Three Questions of the First Part (Collocations within English

L anguage):

Table (22)
The Frequency and Per centages of Answersof the First Question in Part (1)

Journalism Majors
It Frequency of Correct Frequency of Incorrect | Percents of Incorrect
ems
No. Answers Answers Answers
1 4 39 89.92
2 9 34 91.21
3 3 40 89.66
4 3 40 89.66
5 2 41 89.41
6 4 39 89.92
7 4 39 89.92
8 9 34 91.21
9 3 40 89.66
10 2 41 89.41
Total M ean Sd. deviation Percent %
6.77 1.134 2089.99
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The results of Table (20) reveal that the subjects’ collocation errors in the matching

question score (89.9%).

Table (23)

The Frequency and Per centages of Answer s of the Second Question in Part (1)

Journalism Majors
Items| Frequency of Correct | Frequency of Incorrect | Percentsof Incorrect

No. Answers Answers Answers

1 8 35 81.40

2 18 25 58.14

3 12 31 72.09

4 13 30 69.77

5 8 35 81.40

6 19 24 55.81

7 8 35 81.40

8 15 28 65.12

9 19 24 55.81

10 19 24 55.81
Total Mean Sd. deviation Per cent %

6.77 1.134 %67.7

Table (29) shows that the errors made in the multiple choice question score (67.7%).

Table (24)

The Frequency and Per centages of Answersof the Third Question in Part (1)

Journalism Majors
Items | Frequency of Correct Frequency of Incorrect | Percentsof Incorrect

No. Answers Answers Answers

1 9 34 79.07

2 14 29 67.44

3 3 40 93.02

4 12 31 72.09

5 10 33 76.74

6 8 35 81.40

7 5 38 88.37

8 5 38 88.37

9 6 37 86.05

10 8 35 81.40
Total Mean Sd. deviation Per cent %

8.14 1.597 %81.4

In the light of the results of Table (30), errors made in the question of crossing out the

odd collocation score a high percent (81.4%).
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On the basis of the results from the three above-mentioned tables related to the
questions of the first part, the total score of the errors of collocations within English
language is (79.6%). The journalism subjects appeared to find the first question
matching collocational items as the most troublesome; next to it is the third question

crossing out the odd collocation then the second one multiple choice.

Second: Results of the Three Questions of the Second Part (Collocations across

English-Arabic L anguage)

Table (25)
The Frequency and Per centages of Answersof the First Question in Part (2)

Journalism Majors
ltems Frequency of Correct Frequency of Incorrect Per cents of Incorrect

No. Answers Answers Answers

1 12 31 72.09

2 3 40 93.02

3 2 41 95.35

4 0 43 100.00

5 0 43 100.00

6 10 33 76.74

7 0 43 100.00

8 11 32 74.42

9 1 42 97.67
10 1 42 97.67
11 2 41 95.35
12 15 28 65.12
13 3 40 93.02
14 2 41 95.35
15 11 32 74.42

Total M ean Sd. deviation Per cent %
14.302 2.639 %095.34

According to the results of Table (31), errors made on the question of trandlating

collocations from English to Arabic score avery high percent (95.34%).
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Table (26)

The Frequency and Per centages of Answer s of the Second Question in Part (2)

Journalism Majors

Frequency of Correct

Frequency of Incorrect

Per cents of | ncorrect

ILGQS Answers Answers Answers

1 7 36 83.72

2 4 39 90.70

3 11 32 74.42

4 1 42 97.67

5 10 33 76.74

6 3 40 93.02

7 12 31 72.09

8 3 40 93.02

9 7 36 83.72

10 6 37 86.05
Mean Sd. deviation Percent %

ek 8.51 1316 %85

In terms of the results of Table (32), errors made on the question of translating

collocations from Arabic to English account for (85.1%)

Table (27)

The Frequency and Per centages of Answersof the Third Question in Part (2)

Journalism Majors

Frequency of Correct

Frequency of Incorrect

Per cents of I ncorrect

Ims Answers Answers Answers
1 5 38 88.37
2 14 29 67.44
3 14 29 67.44
4 7 36 83.72
5 14 29 67.44
6 7 36 83.72
7 5 38 88.37
8 14 29 67.44
9 14 29 67.44
10 9 34 79.07
Total M ean Sd. deviation Percent %
7.6 1.990 %76.0

Table (27) indicates that errors made in the question of the multiple choice of

collocations translation score (76.0%).
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Clearly enough, the results of the three tables related to the second part that deals with
collocations across Arabic and English language reveal the total score of the
collocations errors which accounts for (84.1%). Obvioudly, it can be said that the first
guestion trandlating collocations from English to Arabic has the highest percent of
errors in this part. The next difficult question is that of trandating collocations from
Arabic to English. For the last question of multiple choice of collocations translation, it

is recorded as the easiest of the three ones.

To sum up the results of collocation errors made by the journalism magjors in both parts
of the diagnostic test, it can be concluded that errors made in the second part (84.1%)
are more than errors made in the first part (79.6 %). Thus, the journalism subjects
appeared to find collocation tranglation as more difficult than using collocations within

English language.

Comparative Summary of Collocation Error Types Made by English and
Journalism Majors:

This section presents a comparative summary of collocation error types made by
English and journalism magjors. Regarding the first dimension of analyzing collocation
errors types, the English magjors were found to commit errors in the following typesin a
descending order: improper synonyms (36.68%), miscellaneous (30.42%), litera
tranglation (16.00%), false analogy (7.92%), ignorance of rules (6.02%), approximation
(1.96%), and paraphrasing (1.00%). For the journalism majors, their collocation errors
have a semi different descending order with different percents from the English majors’
ones. They are: miscellaneous (38.12%), improper synonyms (32.23), literal tranglation
(11.91%), false analogy (8.07%), ignorance of rules (6.37%), approximation (1.83%),

and paraphrasing (1.48%).
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For the second dimension of analyzing collocation error types, both the English and the
journalism majors have the same descending order of error types but with different
percents. For English majors, collocation error types are: range (89.60%), collectives
(5.19%), binominals (3.30%), and compounds (1.91%). For journalism mgjors,
collocations error types are: range (88.62%), collectives (6.63%), binominals (2.97%),

and compounds (1.79%).

In terms of the third dimension of analyzing collocation error types, the English and the
journalism majors face difficulties in the same order of error types but with different
percents. For English magjors, collocation error types are: political (46.68%), daily life
(36.67%), and education (16.65%). For journalism majors, collocation error types are:
political (43.52%), daily life (39.21%), and education (17.27%). In the light of the
percents of the three dimensions of collocation error types, it can be concluded that the

journalism majors’ errors are higher than the English majors’ ones.

Regarding the collocation errors made in the two parts of the diagnostic test as an
indicator to the participants competence, the results indicate that the English majors’
collocation errors made in the first part score (64.4%) while the journalism majors’ ones
score (79.6%). In the second part, collocation errors made by the English mgjors take
(66.7%) while journalism majors’ errors take (84.1%). Accordingly, the collocation
errors percentages made by the journalism majors in the both parts of the test are higher

than the errors made by the English majors.

General Collocation Competence of All the Study Subjects (English and
Journalism Majors):
Showing the collocation competence of each major separately, it is necessary to show

the general competence of al the study subjects (English and journalism majors)
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through revealing the frequency and percentages of collocation errors made by both
majorsin each part of the test.

Table (28)
The Frequency and Per centages of Answers of the First Question Part (1)

All the Study Subjects
Items| Frequency of Correct | Frequency of Incorrect | Percentsof Incorrect
No Answers Answers Answers
1 90.70 200 81.63
2 79.07 184 75.10
3 93.02 215 87.76
4 93.02 199 81.22
5 95.35 192 78.37
6 90.70 219 89.39
7 90.70 208 84.90
8 79.07 192 78.37
9 93.02 198 80.82
10 95.35 212 86.53
Mean Sd. deviation Per cent %
Total 8.18 1.69 %818

The above table shows that the English and journalism subjects’ collocation errors score

(81.8%) in the matching question.

Table (29)
The Frequency and Per centages of Answer s of the Second Question in Part (1)
All the Study Subjects
Items| Frequency of Correct | Frequency of Incorrect Per cents of Incorrect
No Answers Answers Answers
1 81 164 66.94
2 199 46 18.78
3 126 119 48.57
4 134 111 45.31
5 117 128 52.24
6 158 87 35.51
7 44 201 82.04
8 120 125 51.02
9 88 157 64.08
10 116 129 52.65
Total Mean Sd. deviation Per cent %
4.83 2.007 %48.3

Table (35) shows that errors made by al the subjects in the multiple choice question

score (48.3%).
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Table (30)

The Frequency and Per centages of Answers of the Third Question in Part (1)

All the Study Subjects

Items| Frequency of Correct Frequency of Incorrect | Percentsof Incorrect
No Answers Answers Answers
1 40 205 83.67
2 100 145 59.18
3 56 189 77.14
4 59 186 75.92
5 109 136 55.51
6 108 137 55.92
7 103 142 57.96
8 111 134 54.69
9 104 141 57.55
10 66 179 73.06

Total Mean Sd. deviation Per cent %

6.51 2.072 %65.1

Table (36) indicates that (65.1%) of the subjects’ answers are incorrect in the question

of crossing out the odd collocation.

Table (31)

The Frequency and Per centages of Answersof the First Question in Part (2)

All the Study Subjects

Items | Frequency of Correct Frequency of Incorrect Per cents of Incorrect
No Answers Answers Answers
1 115 130 53.06
2 120 125 51.02
3 62 183 74.69
4 16 229 93.47
5 24 221 90.20
6 96 149 60.82
7 39 206 84.08
8 88 157 64.08
9 33 212 86.53
10 59 186 75.92
11 40 205 83.67
12 67 178 72.65
13 72 173 70.61
14 58 187 76.33
15 144 101 41.22
Total Mean Sd. deviation Percent %
11.767 3.983 %78.44

The above table shows that (78.4%) of collocation errors were made by the subjectsin

the question of trandating collocations from English to Arabic.
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Table(32)
The Frequency and Per centages of Answer s of the Second Question in Part (2)

All the Study Subjects
Items | Frequency of Correct Frequency of Incorrect Per cents of I ncorrect
No. Answers Answers Answers
1 49 196 80.00
2 65 180 73.47
3 45 200 81.63
4 28 217 88.57
5 34 211 86.12
6 29 216 88.16
7 110 135 55.10
8 33 212 86.53
9 38 207 84.49
10 76 169 68.98
Total Mean Sd. deviation Per cent %
7.93 1.565 %79.3

According to Table (38), the results reveal that collocation errors made in the question
of tranglating collocations from Arabic into English account for (79.3 %)

Table(33)
The Frequency and Per centages of Answersof the Third Question in Part (2)

All the Study Subjects
Items Frequency of Correct | Frequency of Incorrect Per cents of Incorrect
No. Answers Answers Answers
1 51 194 79.18
2 91 154 62.86
3 127 118 48.16
4 107 138 56.33
5 123 122 49.80
6 128 117 47.76
7 120 125 51.02
8 57 188 76.73
9 123 122 49.80
10 108 137 55.92
Total Mean Sd. deviation Percent %
5.78 2.259 %57.8

The last above table points out that more than a half of the answers (57, 8%) made by
al the subjects are incorrect in the question of multiple choice of collocations

trandation.
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According to the results of the three tables related to the first part, the total score of the
collocation errors made by both the English and the journalism majors accounts for
(65.0%). Generally, it is apparent that the first question matching collocations items is
the most difficult for the study subjects (81.8%); next is the third question crossing out
the odd collocation which accounts for (65.1%); the second question multiple choice is
the easiest one of the three as it accounts for (48.3%). For the total score of collocation
errors made by all the subjects in the second part, it accounts for (75.0%). There is not
much difference in the percent of errors made in the first and the second question
translating collocations from English to Arabic and vice versa as they account for
(78.4%), (79.3%) respectively. The third question multiple choice of trandlating

collocations sounds to be the easiest in this part for all the subjects (57.8%).

In short, the total score of collocation errors made by all the subjects in the second part
of the diagnostic test (75.00%) is higher than the total score of the first part (65.06%).
This means that dealing with collocations across the Arabic and English language is the

most problematic and error-generating area for the English and journalism majors.

Third: Collocation Errors due to Specialization (English Majors and Journalism

Majors):

The third question of this study is "are there statistically significant differences at (o <
0.05) in the collocation errors due to specialization (English maors and journalism
majors)? To answer this question, the researcher used independent sample T test as

shown in the following table:
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Table (34)
Independent Sample T Test of Collocations Errors Dueto Specialization

Part No. of Specialization . P-
Items Ml Deviation ULees Value
Part English Majors | 202 | 8.0792 1.67916
11 10 Journalism Majors | 43 | 9.0000 1.13389 -3:430°)0.001
Part English Mgors 202 | 5.7673 1.79006
1.2 10 JournalismMajors | 43 | 7.7674 2.26608 -6.331 1 0.000
Part English Majors | 202 | 7.1584 1.99618
1.3 10 Journalism Majors | 43 | 9.1395 | 1.59734 -6.102-10.000
Total English Majors | 202 | 21.0050 | 3.83814
30 Journalism -7.764 | 0.000
1 Majors 43 | 25.9070 | 3.35810
Part English Majors 202 | 11.2277 2.49330
21 15 Journalism Mgors | 43 | 14.3023 1.55126 -7.765 | 0.000
Part English Majors 202 | 8.7574 1.66185
22 10 Journaism Majors | 43 | 9.4419 | 131479 | 236 | 0012
Part English Majors | 202 | 6.3861 2.12059
2.3 10 Journalism Mgjors | 43 | 8.6047 1.98973 -6.295 1 0.000
Total English Majors | 202 | 15.1436 2.94969
35 Journalism -5.927 | 0.000
2 Majors 43 | 18.0465 2.75122
English Majors | 202 | 47.3762 | 7.25080
All 65 Journahsm 43 | 582558 | 6.14156 -9.161 | 0.000
Majors

The critical value at the degree of freedom (243) and is equal to (1.96)

The results shown in Table (40) illustrate that the values of T test for both parts are

greater than the critical value at the degree of freedom (243) which is equal to (1.96);

and the P-values for both parts are less than (0.05). So, the null hypothesis is rejected.

Hence, there are statistically significant differences at (o < 0.05) in the collocation

errors due to specialization (English maors and journalism majors). In other words, the

journalism majors’ collocation errors are higher than those made by the English majors.

Fourth: Collocation Errorsdueto Gender (Female and Male):

The fourth question of the study is "are there statistically significant differences at (o <

0.05) in the collocation errors due to gender (female and male)? For answering this

guestion, the researcher used independent sample T test as shown in the following table:
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Table (35)
Independent Sample T Test of Collocations Errors Dueto Gender

Part No. of Gender No. of M ean Sd T P-
|tems Sample Deviation | Test | Value
Part Mae 60 8.4667 1.25505
11 10 Female 185 8.1676 1.73488 12341 0218
Part Mae 60 6.8167 2.30322
1.2 10 Female 185 5.8919 1.87929 3.12710.002
Part Mae 60 8.6833 1.99569
1.3 10 Female 185 7.1243 1.95345 5-344 1 0.000
Male 60 23.9667 4.31382
Partl] 30 remale | 185 | 211838 | 3.92716 | 1654 | 0.000
Part Mae 60 12.7333 2.74860
2.1 15 Female 185 11.4541 2.51718 3.344 1 0.001
Part 10 Mae 60 8.7000 1.76885 - 0.331
2.2 Female 185 8.9351 1.57636 0.974 )
Part Mae 60 7.9500 2.54735
2.3 10 Female 185 6.3946 2.02188 4.844 1 0.000
Male 60 16.6500 3.73179
Part2 35 Female 185 15.3297 2.82158 2.897 | 0.004
Male 60 53.3500 9.75257
= b2 Female 185 47.9676 7.15656 06y MOS0

The critical value at a degree of freedom (243) is equal to (1.96)
The results shown in Table (40) indicate that the values of T test for both parts are
greater than the critical value at the degree of freedom (243) which is equal to (1.96);
and the P-value for both parts are less than (0.05). So, the null hypothesis is rejected.
Thus, there are statistically significant differences at (o < 0.05) in the collocation errors

due to gender (female and male). In other words, the collocation errors committed by

the males are higher than those committed by the females.

Fifth: Collocation Errors due to the Academic L evel (Excellent, Very Good, Good,

and Fair):

The fifth question of the study is "are there statistically significant differences at (a <

0.05) in the collocation errors due to the academic level (excellent, very good, good,
and fair)? To answer this question, the researcher used Kruskal Wallis Test as shown in

the following table:
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Table (36)
Kruskal Wallis Test of Collocations Errors Dueto the Academic L evel

Mean Rank (incorrect answers)
No. of
Questions Items Very Chi- P-Value
Fair | Good Good Excellent | Square
Parts
Part 1.1 10 202.50 | 134.19 110.58 84.64 14.327 0.002
Part 1.2 10 171.50 | 136.14 111.59 52.43 16.300 0.001
Part 1.3 10 205.00 | 141.44 103.47 72.57 26.190 0.000
Part 2.1 15 185.63 | 133.20 110.21 117.29 0.748 0.021
Part 2.2 10 152.00 | 139.19 109.00 52.57 18.623 0.000
Part 2.3 10 207.75 | 149.15 97.38 36.07 | 47.581 0.000
All 65 202.50 | 134.19 110.58 84.64 | 14.327 0.002

The result illustrated in Table (42) shows that the P-value for each part isless than 0.05.
So, the null hypothesis is rejected which means that there are statistically significant
differences at (o < 0.05) in the collocation errors due to the academic level (excellent,
very good, good, and fair). The higher level of academic achievement is, the less
collocation errors are and vice versa. In other words, the fair level got the highest score
of the collocation errors, then these errors are decreased within the levels of good, very
good and excellent respectively.

Summary:

In conclusion, this chapter presented quantitative and qualitative results obtained
through implementing the diagnostic test on the English and the journalism majors at
the IUG in order to answer the study questions regarding collocation errors. In the light

of these results, the discussion will be provided in the next chapter.
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Introduction:

The chief am of this chapter is discussing the study results thoroughly and finding out a
close connection between these results and the results of the previous studies. Also, far-
reaching recommendations along with constructive and practical suggestions are

provided.

1. Discussion of the Results Related to M ain Collocation Errors Made by English

Majorsand Journalism Majors:

First Dimension: Errors of Collocations Based on the Students Background
Knowledge of NL and FL:

The results of the collocation deviations in the first dimension support strongly the
hypothesis put forward that these deviations may be traceable to the students
background knowledge of NL and FL. In more details, it is quite clear that a great
majority of English and journalism majors have limited knowledge of collocational
termsin both English and Arabic language. Examining the subjects’ errors reveals many

points that are valuable to discussin this context.

For the collocational knowledge of Arabic language, the results reveal that many of the
participants’ problems in dealing with collocations can be linked to the influence of
Arabic language which is the participants native language. It seems that they lack
adequate knowledge regarding the common collocational terms used in their native
language. Such insufficient knowledge of the native language has many manifestations.
One, as evidence from the recorded errors of improper synonyms, the students seemed
unable to decide on the appropriate expression used in their native language equivalent
to the collocational expression in the target language. For example, in their translated

forms of the intifada erupted, the examinees gave various improper synonyms
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associated with the intifada assuming that they are semantically equivalent to the
corresponding word erupted:

LY sl / Al 5 ) o/ dacaliil) 480U / Al culeid/ fAal@iy) < ady

(tafgjart a intifada/ isht?at al intifadal/ intelagitu al-intifada/ thawratu a intifada/

nushu:b al intifada

Failing to give the proper expression 4xlinyl ¢¥ail (indela? a intifada) used in their
native language, students resorted to bringing about many closest terms in an attempt to
convey the intended meaning. It isimportant to emphasize that the given response &3
Lala jsin fact not appropriate collocation because the word 433 involves a sort of
arrangements and preparation for doing something. On the contrary, the appropriate
word that collocates with the word “xlity) js &Yl (indela?) because it gives a sense of
a sudden and spontaneous explosion of popular resistance without any kind of
preparations. In case of the palestinian intifada, it resulted solely from the palestinians
anger at the Isragli atrocities. By the way, assuming synonyms for making collocation
responses was confirmed in the studies of Farghal & Obiedat (1995), Hussein (1998),

and Zughoul's and Abdul Fattah's (2003).

Another manifestation due to the immature lexical knowledge of their mother tongue,
some participants produced litera translations of English collocations. As instances, a
heavy smoker was translated literary into J-& ¢+ (mudakhen thageel), and a school of
whales was translated literary into olis 4w e (Madrasatu hittan). Obviously, students
seemed unaware that certain collocational combinations must be dealt with as a whole
not as individual segments. Surprisingly enough, the students might be unaware that
those two deviant expressions are non-existent and unnatural in the Arabic language,

and turn the collocation meanings non-felicitous. In a similar line, collocation errors
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related to literal translation were demonstrated in the studies of Diab (1996), Cooper

(2000), and Abdel- Hafiz (2002).

A further manifestation that seems certain from the data analysis indicates that many
deviant responses reflect the participants deep unawareness of the cultural aspect of a
language. There are language specific collocational expressions in both Arabic and
English reflecting their culture and environment. For example, bread and butter and
alive and kicking are English-specific collocational expressions which were incorrectly
trandated into  »xj s _izs (khubzun wa zibddah) and o< = s Jiste (? aysh wa yarfus)
respectively. They may be ignorant of paying attention to the Arabic cultural setting
which demonstrates different corresponding equivalences; ~Lk s_ue (?eish wa melh)
and &)= = (haiun yurzaq) respectively. Others tried to avoid literal translation of such
cultural expressions by using literary-like equivalences to make their responses more
appealing. Similarly, collocation errors related to the imitation of literary style are

identified by Zughoul's and Abdul Fattah's (2003) study.

For the same above examples, some students translated bread and butter into 5 s~ sLall
2e )l 54l )l (alhayah hulwalarrafahia wa arraghad), and they trandlated alive and
kicking into & »eb el s s Uire f5)lae 3Laall Lsll i (makalibu a-hayal al-haia
ghaddaral/?i:sh wa ?2rmi wara zahrak). As implied by these deviant responses, they might
try decoding such expressions because they were unconscious of the conventions of
these collocations in their cultural settings. Such result emphasizes what was
demonstrated in the studies of Huang (2001) and Kharma and Hajjg (1997) that lack of

cultural awareness of collocations mostly result in errors.

In line with the students' limited collocational knowledge of Arabic language, violations
of many collocations demonstrate their lower linguistic competence and knowledge of

English language in relevance to such collocational expressions. It is worth noting that
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English language is considered the specidization of English magors and those
participants were to graduate when the test was implemented. That is to say, those
students were supposed to be well-prepared in meeting such terms in their work fields
after graduation. For the journalism graduates, English language must be their tongue
for carrying out their mission not only for Arabs, but aso for al people around the
world. Consequently, owning to their lower lexical proficiency of English language,
both majors appeared to fall back on their native language which they are more familiar
with. This means that there is a definite interference of the mother tongue (Arabic
language) in the foreign language (English language) as indicated from the analysis of
the subjects collocations errors. Supplying an evidence of the mother tongue
interference, the respondents might admit the collocational expression break thirst
because they usually use in Arabic the term (il Sy (yakseru al-?ttash). This clearly
shows the way that the learners used their mother tongue expressions to help them form

the foreign language expressions.

Manifesting their lower competence of English collocations, students seemed to think
and prepare their ideas in their native language and then transated them into English.
That is the most probable reason beyond making false anaogy of some collocations
such as dark tea instead of strong tea. They interpreted J«& L (shai thageel) as G3«<
Uil (ghamigaa ?shai) and trandated (<< into dark. Thus, it can be said that the
students manipulated their native language for foreign language production, since they
did not have necessary knowledge in relevance to the target collocations. In this context,
Norrish (1994:27) indicates that such errors can be regarded as a communication
strategy to be as a means whereby learners wish to communicate their ideas with the

language system that they are familiar with, namely that of their mother tongue.
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Demonstrating their improper mastery of collocational knowledge, the English and
journalism majors resorted to approximating and paraphrasing some collocations, so as

to convey the intended message. With regard to approximation, students used some
collocational expressions such as a group of people for ol (= 2éa(hashdun men

annas) because they were unaware that a group is a general term that subsumes a wide
variety of more specific items like a crowd of people. Also, they were ignorant that the
word 2&a indicates in its meaning a big number of people. For paraphrasing some
collocations, they used the plan of attack to break down the settlements/ a plan for
separating the connection as translated forms for bls ¥ <l ik (khutatu fagi al ?rtibat).
Such errors clearly give a notice that the subjects were unfamiliar of the term
equivalence used in the English language. Such unfamiliarity led them to make alonger
statement that missed certain semantic features. However, avoiding paraphrasing and
giving the appropriate corresponding collocation can be more economic and precise,
and can transfer the meaning straightforward. Similar to this result, collocation errors
related to paraphrasing were figured out in the studies of Bahn and Eldaw (1993),
Farghal and Obiedat (1995), Cooper (2000), and Zughoul and Abdul Fattah (2003).
Hence, such collocation errors can be claimed as clear evidences of the students poor

lexicon in English language.

Within the deficient knowledge regarding English lexis, many collocation errors can be
atributed to the difficulty of the English language. English language has a lot of
confusable words with similar meanings which make the students run a risk of using
them randomly without much care. For example, the test included some common
confusable verbs like do, make, have, catch, ect., and some confusable words like fast,
quick, rapid / last, final, latest / below, under / swarm, flock, herd, school, crowd /

causalities, losses, sacrifices, ect. Accordingly, some students may find themselves
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grappling with the complexities of such English confusable words which led to errors.
Moreover, since phrasal verbs do not exist in Arabic, the students found such
collocations fraught with difficulty to be trandated into English like bringing down the

government, carry out attack, the talks broke down, and blowing up the peace process.

Beside the students improper mastery of collocations, various collocation errors cited
from the data indicate overlapped reasons beyond committing them. A brief look at
some collocation errors types like omission, avoidance, graphic ambiguity, words
coinage, irrelevant responses, and ignorance of rules reveal many reasons such as
carelessness, neglect, fatigue, lack of concentration, lack of interest, l[imited knowledge,
difficulty of the question, ignorance of application of an item in its appropriate context.
Similar to some previous studies findings, collocation errors related to omission were
reported in the study of Abdul-Fatah (2004); and for avoidance and graphic ambiguity,

they were figured out in the study of Zughoul and Abdul Fattah (2003).

Prior to end discussing the first dimension results, an important comment can be made
on the numerical results regarding the highest and lowest scores of collocation errors
categories. The category of improper synonyms made by the English mgjors takes the
highest position scoring (36.68%) of the total errors. This may be due to the fact that the
English mgjors are advanced university students who own a store of synonymous
words, but it seems that they neither knew how to combine them in a natural way, nor
did they know where to use them properly. For the journalism majors, the category of
miscellaneous takes the highest rank as it scores (38.12%) of the total errors. This may
be due to the nature of the subcategories included under the umbrella of miscellaneous.
In other words, a careful examination of most of these subcategories like omission,
avoidance, irrelevant responses, words coinage, and graphic ambiguity indicate the

students' very poor production of collocations.
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In terms of category of paraphrasing, it scores the lowest degree of the total errors
(1.00%) for English majors and (1.48%) for journalism majors. This may be linked to
the same reason beyond using improper synonyms. In other words, those advanced
majors were in a position of owning a harvest of numerous terms through their journey
of learning. This minimized the opportunity of merely describing the characteristics of a
term. So, the advanced learners are in a developed stage of giving names of things
rather than their descriptions. This process of growing vocabulary stock is natural to be
developed by the time. It is the same image of a child who attempts to give a description
of a subject rather than its name. On the contrary, an adult can easily name subjects

without devoting much effort of description.

Eventually, what can be drawn from the overall collocation error types in the first
dimension is that both majors depended on interlingual and intralingual transfers to
facilitate learning. Such conclusion has been reached because the pre-mentioned errors
can be traced either for the negative transfer of the native language (interlingual errors),
or to the nature of the English language (intralingual errors). This result confirms the
results found by Elkhatib (1984), Diab (1996), Huang (2001), Bonci (2002), Abisamra
(2003), Zughoul and Fattah (2003) and Mahmoud (2005) which attributed the
collocation errors to the intrelingual and intralingual transfer as reasons beyond making

those errors.

Second Dimension: Errors Related to a Comprehensive Developed Model of
Collocation Categories:

It is remarkable to discuss some issues related to the results of the second dimension of
errors related to collocation categories of range, collective nouns, compounds and

binominals, it is remarkable to discuss some issues in this regard. It is apparent from
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Tables (16, 25) that collocational range takes the highest ratio of the subjects deviant
collocations in the data (89.60%) for the English mgors and (88.62%) for the
journalism majors. It can be said that such high percents may be attributed to two
reasons. The first reason relates to the nature of both Arabic and English language. In
other words, mostly every word in a language can be said to have a range of items, but
some words have much collocational range than others (Baker, 1992:50). This fact left a
wide space for making such high percents of errors in this regard. The second reason
states that the respondents may not be fully aware of the complete range of collocations
in all contexts. As evidence, the subjectsfailed to differentiate the range of the headverb

<L (yulgi)in its different contexts. They assumed that this verb has the same
equivalent forms in English in spite of its different associations. Many students
trandated this verb literally into throw, however, in the following collocations, this verb
OO e A ggeall 8L A3 8L ald e N 8L (yulgi al-mas?ulia Pa fulan / yulgi
asselah / yulqgi arr?uba fi galbih) has different equivalents in English language: place
responsibility on some one, lay down arms, strike terror in some one's heart. Thus,
deviant responses in this regard reveal the students weak mastery of differentiating the

meanings of collocational items of the same range.

Examining the collocation errors associated with collective nouns, it is obvious from the
data that the participants knowledge is narrow regarding the different collocational
terms given for different groups of things. Whether in English or Arabic, they failed to
respond appropriately to many collective nouns. For example, they could not
differentiate the translations of _ skl (e = (serbun men 2tuyoor) and LY (e aukd
(gatte?un men a abqaar). Sometimes, they used mistakenly a herd / a swarmwith birds
and a flock / a swarm with cows. In addition, they failed recalling the Arabic equivaent

to the collective collocations of a school of whales. In this sense, it can be said that in
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both native and foreign languages, the students got used to use the general word group
for collective things. Particularly, these Arabic collocations are used in the standard
Arabic rather than the colloquial one. Since the colloquial Arabic language is mostly
used in daily life while the standard one is restricted only to formal settings, such
collocations are mostly absent. For the English collective collocations, lack of usage
along with the confusable nature of these collocations could be reasons for making such

errors.

Regarding the errors related to binominals, the reason beyond the difficulty that
encountered the students may arouse from the idiomatic form and restricted meaning of
binominals. Consequently, these expressions are opaque and depend on real life

experience that the students seemed unaccustomed with.

Concerning the errors related to compounds, it can be detected that though this category
scores the lowest percent of collocation errors, the subjects deviant responses indicate a
serious conclusion. Those respondents dealt with compounds as split chunks rather than
whole combinations. Taking the collocation absent-minded as an instance, the
examinees tended to tranglate it word by word as Jé=ll ¢ jLé / Jiall uile (gha?eb al ?agel /
faregh al ?agel). This clearly shows that the students paid little attention to the common

counterpart expression used typically in their native language.

Third Dimension: Errors Related to the Three Fields of Knowledge (Political,
Educational and Daily L ife Collocations)

On the basis of the results of the third dimension of errors related to political,
educational and daily life collocations, a great deal of discussion can be stimulated in
this regard. Tables (18 & 28) clearly show that the political collocations form the

highest score of the total collocation errors (46.68%) for the English mgors and
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(43.52%) for the journalism majors. The students deviant responses show that they
might be ignorant of dealing with many common political expressions used particularly
in the media such as carry out attacks, the talks broke down, ~i. 2. (salamun da?em)
and others. From a practical point of view, this result isinconvenient because it reflects
a gap in the students political knowledge and reveals debilitating obstacles that will

face both majorsin their work fields.

Considerably, those students are the current Palestinian generation who has grown up

under the daily acts of the Isragli violence, and who struggle for building statehood and
peaceful life. Accordingly, politics is inseparable part of the students life as

Palestinians. In a surprising contrast, they opted to lack political knowledge of
collocations. It is supposed that those two majors, in particular, must play a role in
different sectors to battle for their peopl€e's rights. Most importantly, in such age of
media-orientation, they must be leaders to stand up to the Zionist thought-control
dominance, unduly distortion of facts, and manipulation of media. Journalists and
English language practitioners must have the mainstream mission and a great

responsibility to inform the public what the Israglis are trying to conceal .

Does this result mean that those students do not pay enough attention to politics?
Without a doubt, through their learning journey, those maors were given neither

insights nor self-interests for stimulating their intellectualities towards political

collocationa knowledge in English and Arabic language.

Another observation can be made while analyzing the results is that the category of
daily life collocations takes the second rank of collocation errors as it scores (36.67%)
and (39.21%) for the English and the journalism majors respectively. Admittedly, the

daily life collocations reveal how much the students were not in a direct contact with the
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real life experience and situations. They failed in dealing with many dailly ssimple
expressions such as take care, catch cold, break news, have a headache and others.
Hence, it is relevant to indicate that those errors may be attributed to learning English
language as knowledge rather than a usage. In other words, it seems that the students

learn about the English language rather than how to put the language in use.

Lastly, on a closer examination of the results of errors associated with educational
collocations, it can be said that this category receives the lowest degree of the total
errors; (16.65%) for the English majors and (17.27%) for the journalism majors. This
may be due to a fact that most of the educationa collocations occur frequently in the
students' daily university life such as do an exercise, pass an exam, do homework, keep
quiet, pay attention, keep a notebook and others. Even for the journalism students, their
English language instructors usually use such expressions a lot in the class; so there is
no wonder that the journalism majors scored the lowest degree of errors regarding the
educational collocations. Also, it is worthy to remark that the English language students
majoring at education represented the largest slice in the study; this may contribute to
the lowest score of this category in compare with the politicad and daily life

collocations.

General Collocation Competence of All the Study Subjects (English and
Journalism Majors):

It is necessary to comment on the general score of the English and journalism majors’
performance in the diagnostic test. As the total score of the collocation errors made by
both majorsin thefirst part is (65.0%), and (75.0%) for the second part of the diagnostic
test, surely, these high percents are evident that both maors manifested lower
competence in using collocations. It can be significantly drawn that such results may be

due to the students’ deficiency of lexical knowledge. Clearly enough, this result
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confirms the studies results of Bahn and Eldaw (1993), Farghl and Obiedat (1995),
Kharma and Hajjg (1997), Hussein (1998), Howarth (1998a), Bonk (2000), Cooper
(2000), Macedo (2000), Huang (2001), Abdel- Hafiz (2002), Barfield (2002), Zughoul
and Abdul Fattah (2003), Martynska (2004), and Mahmoud (2005) which revealed the

English language students' insufficient knowledge of collocations.

During the implementation of the test, it was noticed that a mixture of shocking remarks
along with deep interests and serious concerns were apparent on most of the students
faces. Those majors depressingly expressed that this test revealed a stark, an unpleasant
and an inescapable fact that they were not prepared for such crucial area of language.

They stated that they need to reformulate their way of acquiring English vocabulary.

Plausibly, it should also be taken into consideration that for both majors, the scores of
errors in the production tasks of trandation (second part) are higher than the closed
tasks of using collocations within English language only (first part). This indicates that
the students encountered problems in translating the common collocations that are used
frequently. Such difficulty of trandating collocations may be traced to the challenging
task of the translation process that inevitably involves two languages and two cultural
traditions. As James (2002) points out that students are permanently faced with the
problem of how to treat the cultural aspects implicit in a source text and of finding the
most appropriate technique of successfully conveying these aspects in the target
language. Such finding confirms the results of the studies of Bahn and Eldaw (1993),
Farghl and Obiedat (1995), Smadja et al (1996), Ghazal (2000), Abdel- Hafiz's (2002),
Bonci (2002), Zughoul and Abdul Fattah (2003), Abdul-Fatah (2004), and Vrbinc
(2005) which confirmed that dealing with collocations is a problematic spot in

translation among English language learners.
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Though it was expected that errors made by the journalism majors in the test are higher
than those made by the English majors, the researcher intended to show to what extent
the journalism students are in a bad need for paying attention for putting English
language in use that satisfies their needs and interests. Such suggestive points will be

elaborated at the end of this chapter. Meanwhile, the results of this study indicate that

the system of teaching English language has some inherent problems which should be

uncovered asit will be seen in the next section.

Contributory Factorsto the Subjects Collocational | ncompetence:

In overall, the results indicate that the collocationa proficiency of the study subjectsis
found to be inadequate. The closer we divine the contributory factors to the subjects
collocational incompetence, the more obvious it becomes why errors have been arisen
in such language area. The following could be the most contributory factors related to

the students, teachers, and learning materials:

Students:

Both English and journalism majors seem to be passive learners who just depend on and
take in what the teachers give them. They do not have much responsibility for self-
searching for language knowledge as autonomous learners. It seems that they do not
expose themselves to various sources of English language, particularly to a stock of
native speakers conventional collocations such as radio, TV, web sites, magazines,
extra books and others. Further, they may have no self-practice and regular use of

language in daily situations.

What must not be ignored is the problem of lacking appropriate collocations which
aready exists in the students native language (Arabic language). This may relate to

their limited usage of the standard Arabic which is confined only in formal settings, and
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to their poor reading of the Arabic literature. Consequently, the students lose

opportunities of arich stock of collocations that the Arabic language has.

Teachers:

It is compelled to state that the English language teachers undertake a principal part of
the responsibility of the low collocational proficiency of their students. They may
neglect conscious teaching of collocations as an important aspect of language which
thereby leads to losing insights of word associations. Moreover, they may not give the
students sufficient practical opportunities and required language environments to
observe the English language by themselves and critically reflect on what they perceive.
As a conclusion, the students appear to lack an appropriate language input and output.
Besides, while some teachers of English are highly proficient, some others may be

considered as sources of collocation errors.

With particular attention to teaching journalism majors, detailed teachings of grammar
points and long hours of detailed word for word translations of some very difficult
passages bring about nothing to do with everyday life and with media requirements.
This creates for those students what can be called foreign language phobia. Teaching
individual words and their meanings does not suffice to achieve the aim of the language
learning. As a result, there appears to be a widening gap between what is taught and
what the students will usein the real situations.

Yet, it would not be an exaggeration to say that the problem is not solely the
responsibility of the teachers of English, but also, the teachers of other subjects who
ignore speaking the standard Arabic. That causes abject poverty in exploiting the Arabic

collocational expressions. In this context, such factor goes with the studies of Bonk
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(2000), Hsu (2004), and Howarth (1998a) which revealed the poor language teaching

mechanisms.

Language Learning Materials:

It can be assumed that the adopted language learning materials have much faulty
relevance to the issue of the students' low collocational competence. Having a brief look
at the tranglation, reading, listening and speaking and writing materials beside the media
skills materials taught at the IUG, it can be noted that the area of collocations is mostly
absent. These materials may be inefficient with regard to collocations because they
focus on specific aspects of language like grammatical rules and individua words to the
detriment of presenting large segments of language such as collocations. Hence,
Collocations seem to have no concern as a central and vital part of vocabulary in the

syllabus.

Due to the stated factors, collocation errors have relatively a justification for being
indispensable in the students lexical production. This gives an impression of

dissatisfaction with the way and the content of the instruction of English language.

2. Discussion of the Results Related to Collocation Errors due to Specialization

(English Majors and Journalism Majors): The results in Table (40) reveal that there

are statistically significant differences at (o0 < 0.05) in the collocation errors due to

specidlization (English mgors and journaism majors). The collocation errors
committed by the journalism majors are higher than those committed by the English
majors. Such findings are plausible because English majors have better command and
increasing control over English lexis, as English language is their specialization. For the
journalism majors, they only study English through three courses; one as a university

requirement and the other two are related to media skills. Besides, on interviewing some
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journalism students, they indicated that they have no growing interests of studying
English because they consider it as a very daunting prospect, and very few teachers
motivate them for pursuing such pre-eminent language of wider communication.
Needless to say, such results are hoped to evoke many for not considering mastering

English language as exclusive for its magjors only.

3. Discussion of the Results Related to Collocation Errors due to Gender (Female

and Male):

The results in Table (41) affirm that there are statistically significant differences at (a <

0.05) in the collocation errors due to gender (female and male). The collocation errors
made by the males are higher than those made by the females. The researcher attributes
such finding to the difference between males and females in their brain linguistic
system. In fact, this is supplied by various scientific evidences of how the brains of
males and females function differently. Brizendine (2003) demonstrates that females
develop language skills earlier than males do; males develop visual and spatial skills
earlier than females. So, males reinforce and strengthen their skills in technical fields,
and females strengthen their skills in language arts (in Ryan, 2005). Baron-Cohen
(2003) supports this point by emphasizing that for males, language is most often just in
the dominant hemisphere (usually the left side), but a larger number of females seem to
be able to use both sides for language. This gives females a distinct advantage. If a
female has a stroke in the left front side of the brain, she may still retain some language
from the right front side. While a male who has the same left side damage is less likely

to recover asfully.

Besides, female students tend to spend much time at houses rather than the males. This
reason can allow a sufficient opportunity for female students to be constantly

acquainted with the countless increase of language knowledge out of reading materials
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and listening to TV or radio. In addition, females tend to have greater interests in
reading and searching which enrich their lexical knowledge. Hence, the richer in

collocations the learner’s lexicon is, the higher language precision becomes.

4. Discussion of the Results Related to Collocation Errors due to the Academic

Level (Excdlent, Very Good, Good, and Fair):

The results included in Tables (42 & 43) state that there are statistically significant
differences at (o < 0.05) in the collocation errors due to the academic level (excellent,
very good, good, and fair). The higher level of academic achievement is, the less
collocation errors are and vice versa. In other words, the fair level got the highest score
of the collocation errors, then these errors are decreased within the levels of good, very
good and excellent respectively. Such results may refer to the nature of learning a
foreign language. Though human beings have amazing abilities to acquire a language,
learning a foreign language could be different. This is because learning a foreign
language relies on some abilities that may facilitate or constrain such learning. In more
illustration, the researcher means that the complex nature of learning the foreign
language lexis requires quick-witted people who are endowed with remarkable abilities
to learn how to perform these amazing feats for better acquisition of lexica
combinations. Accordingly, such abilities are varied among people for their individual
differences. Generally speaking, students with excellent grades are granted by specific
abilities that affect their learning in general and their language lexis in particular. In a
similar consistency, the lower grades may have less power affected by their abilities of
learning. However, such finding could not be over-generalized on all people because
there are some exceptions that may be affected by specific external and internal factors

related to students, teachers, curriculum, and educationa environments.
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Conclusion:

On the basis of the study results, brief final conclusions were reached:

e Making different types of collocation errors, English and journalism mgjors at the
IUG manifested lower and deficient linguistic competence in using collocations
within English language and in dealing with such collocations across Arabic and

English language. Such weak linguistic performance is attributed for various reasons.

e Both mgors demonstrated limited collocation knowledge as they depended on
interlingual and intralingual transfers which gave rise to different collocation errors in

thefirst dimension.

e Both magjors failed in differentiating the meanings of collocation items of the same
range in different contexts according to the deviant responses recorded in the second

dimension.

e Collocation error types made in the third dimension revealed that both majors had
insufficient exposure to practical opportunities and real life experience and situations

realted to the English language collocations.

¢ Dealing with collocations across Arabic and English language is a problematic spot
and an error-generating area for both majors rather than using collocations within
English language.

e The journalism mgors collocation errors are higher than those made by the English
majors.

e The male students demonstrated a lower level of collocation competence than the

femal e students.

e The higher level of academic achievement is, the less collocation errors are and vice

versa
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Recommendations:

Based on the results provided by the current study, recommendations are essential to be
outlined in a form of a proposed pedagogica framework. This framework intertwines
practical principles along with strategic techniques, so as to tackle the issue of
collocation errors made by English and journalism mgjors at the IUG, and encourage

collocations build up.

The recommendations to be mentioned in this section are of four overlapping parts
related to: the concerners of English language teachers, and English and journalism
majors, the learning materials designers; the English and journalism departments, and

further research.

1-Recommendations for Teachers of English Language and M ajors of English and
Journalism:

Both English language teachers and students should play complementary decisive roles
to take up the following suggestions of teaching-learning collocations. Such mutual
roles are vitally required, since students are no longer considered passive recipients but
active participants who actively participate in planning, managing and achieving their
learning goals. Also, both the English teachers and the students bear a part of
responsibility of the incompetent collocational knowledge and usage. Accordingly, it is
essential to give them a multitude of suggestions to take into consideration. These
suggestions are divided into three parts: the first one is concerned with bringing about
students' conscious awareness and usage of the collocation phenomenon, for its
importance in their life. The second part is concerned with creating students
autonomous constant practice of collocations. The third part is concerned with assessing

the students’ collocation development and tackling collocation errors.
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First Part: Promoting Students Collocation Awareness and Usage:

The followings can be accessible guidelines for stimulating the students' awareness of
collocational knowledge and usage:

1. The teachers can prepare and design materials of handouts, worksheets, and
transparencies from various authentic resources like radio interviews, extracts from
magazines, journas articles, TV programs, newspapers clips, advertisements, reports
and others. These materials should be related to the students' interests and needs. After
distributing the authentic material, a brief explanation can be pointed out to notice the
occurrence of words that combine together. The teachers can illustrate the phenomenon
of collocations for the students. In this case, the theoretical framework provided in the
second chapter of this study can be a sufficient reference to get back to. Then the
teachers guide the students to use some techniques to organize these collocations. For
instance, the students can look critically and analytically at the text and group the word
combinations into lexical sets according to different categories of collocations types.
This strategy can improve the effectiveness of students' note-taking. Also, to widen the
collocation scope beyond the text expressions, a specific word can be chosen and the
students can use "the spider” to brainstorm its associated words. This makes them

explore the range of collocated words.

2. The teachers can create a variety of exercises to make the students internalize
appropriate collocational expressions. Examples of these exercises are word-building,
gap-filling, matching words, odd one out, multiple choices, translation tasks and others.
There are many highly recommended references to seek their help in building up such
collocation exercises (see appendix G). Most importantly, with the advent of the World

Wide Web, teachers have at their disposal a large amount of collocation exercises to
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benefit from. Appendix (H) offers some constructive examples of collocations exercises
that are available on online.

3. The teachers should exploit audio-visua mediums as efficient tools for creating a
keen interest in acquiring the language from its native sources and absorbing
collocational expressions. For example, the teachers can show a video or CD versions
with atheme that is relevant to the students' life. The students need to make notes of the
collocations that are mentioned in the film. After that, the students can be asked to
reproduce a written form of the film by using the collocational expressions that they
have recorded. Also, the students can trace the English collocation expressions that
culturally have different equivalences in Arabic, and try producing the Arabic
equivalences. Such activities can be done not just in class, but also at home as an extra
curricula activity. An extensive practice of collocation differences among the two
languages pays the attention of the students that language and culture are inextricably
linked. Further, it minimizes the opportunities of bringing in any features of the native

language (Arabic) while dealing with English collocations.

4. The students can work on different practical authentic tasks that make them
experience collocations. For example, the students can be asked to design a radio show
that includes news report, or record a conversation that they make with friends. Then a
whole class discussion or a debate can be set up on their topics through using
collocations. No matter what arguments they give, the most important aspect is that
they use English collocationa expressions to communicate and exchange information.
This alows the students speak and live the language expressions as active parts of

their life.

5. The students should be urged to systematically use modern collocation dictionaries

or dictionaries that give attention to collocations because such dictionaries are efficient
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tools that allow the students to build up their own collocational competence and do a
great job of raising the profile of collocations as an important aspect of the language.
Numerous exercises can be designed for encouraging frequent looking up collocations.
Examples of these exercises were presented in the second chapter (P. 57-58). Moreover,
the teachers can guide their students to purchase sufficient software or hardware
collocation dictionaries. A good hardware collocations dictionary that the researcher
found is Oxford Collocations Dictionary for Sudents of English. A good software
dictionary recommended by many linguists is COBUILD. Such dictionaries present
collocations in their most typical forms in context and offer frequent formal and

informal collocations used in spoken and written language.

6. The students can be asked to choose the most ten useful collocated words they came
in contact with during the class period and record them in their notebook. This

requires them to pay attention to the language expressions used in the class.

7. The students should be emphasized to employ proper collocations in writing their

papers and assignments benefiting from the dictionary and their collocation notebook.

Second Part: Promoting Students' Autonomous Constant Practice of Collocations:

The Chinese proverb says "Give a man afish, and you feed him for a day. Teach a man
to fish, and you feed him for alifetime”. Similarly, teachers should teach their students
to become autonomous, so they teach them for a lifetime. In this case, English and
journalism majors are expected to assume greater responsibility for their own language
learning. Regarding collocation expressions, the students should keep what they learn
alive through constant and vital practice. The teachers can give them a helping hand to

maintain such autonomous practice of collocations asit is clear in the following:

1. The students should be encouraged to keep a vocabulary notebook for any useful

collocations they notice inside or outside the class. It is preferable to design it into
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themes. In addition, it is good to make a specia section in such vocabulary notebook for
confusable collocations such as do research NOT make research. Another software
vocabulary notebook can be kept because it facilitates recording collocations during the

internet usage.

2. The students should be motivated to frequently check websites and browse some
topics related to politics, education, and daily life situations, or any topic of their choice.
This will enrich the students' lexis to help them internalize appropriate collocational
expressions. For instance, the students can access to a comprehensive web site that has a
list of links to the most famous international newspapers and magazines along with
famous TV and radio sites. For more, this website encompasses exercises of English
language skills in addition to other useful links (see appendix, I). In this context, there
needs to be a task, the students can be asked to report the latest news related to their
country regularly, and try to vary the sources of news in every time. This often resultsin
the use of current language collocations that make the students amply quaified. In a
particular regard to practicing educational collocation expressions, the students,
especialy the education English majors, can subscribe to limitless ESL websites (see
appendix, 1).

3. Asthis age is an age of communication, the students should be promoted to expose
themselves to all the means of mass communication. They can communicate with native
speakers of English whether directly or indirectly through the technological
communications. Exchanging ideas with native speakers gets the students experience
the cultural collocation expressions, and provides them with unforgettable experience.
Endless websites can facilitate such communication. For instance, there is a site for the
people from al around the world to learn and practice foreign languages

(www.sharedtalk.com/). The advantage of this site is that it provides practicing the
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language with native speakers, discovering their cultures, learning informal expressions,
explaining mysterious vocabulary and expressions. The students can link up with native
speakers of the target language and engage in real time or asynchronous conversations

(Appendix, 1).

4. The students should be encouraged to read different genres in both source and target
language found in the bookstores, libraries or in the software because collocations are
better acquired through extensive reading. For promoting such reading, the teachers can
suggest one specific book or an article that is readily available and suitable for the level
of the students. It is important to set a specific time to allow the students reading the
book and writing a report regarding the types of language expressions used in the book.
For a further example, the teacher can assign the students a task of suggesting any
English work that contains a great deal of collocations. Such extensive reading can help
with consolidating collocations in an ongoing and natural manner. Besides, as
trandating collocations requires the students to have a comprehensive knowledge of
both Arabic and English language, the teacher can suggest specific magazines,
newspapers, articles and journals that have versions of the two languages and ask them
to pick up the collocational expressions and record them in their vocabulary notebook.
For suggesting some newspapers that have two versions, see appendix (I). This method
can give them insights of the culture-specific aspects of the two languages. The famous

saying of Francis Bacon goes that "reading makes afull man".

Third Part: Assessing Students Collocation Development and Tackling
Collocation Errors:

The followings can be supportive suggestions for the English language teachers in
tracking their students’ collocation progress and tackling their errors to improve

learning:
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1. Portfolio assessment can be considered an efficient way of giving a profile of the
students’ capacities of dealing with collocations, and can demonstrate their progress
over time in this regard. The students can be motivated to keep arecord of the written
activities and spoken products undertaken over time in terms of collocations.
Collecting such samples of the students’ work, the teachers can document the
collocation errors types, find out the major causes of those errors, design effective
remedial activities, and plan classes to give very specific help in smoothing out any
problems and difficulties associated within collocations. Also, throughout their
portfolios, the students can be promoted to select and collect collocation materials, and
make self-reflections of their linguistic collocation development and of their teachers’
methods of teaching collocations. Upon such students’ feedback, the teachers can

generate new ways for teaching such linguistic area.

2. A group project can be a powerful way for engaging the students in evaluating their
linguistic development of collocations. For instance, a group of the students can work
collaboratively on different projects such as conducting a role play a dramatization by
using collocations that fit their topic. The rest of the students can play the role of juries
through observing and appraising the actors’ appropriate usage of collocations. If there
are errors committed in this regard, they can present them and discuss them. It is very

rewarding for the students to enjoy playing teachers.

3. Students self and peer assessment can be a way of assessing the product of
collocation learning. In a particular sense, it is useful for enabling students to think
critically about their dealing with collocations in trandlation. For instance, two different
English texts that have various collocations can be distributed among every pair of
students to be trandated in to Arabic. When the students finish their trandation, the

teachers collect the original two texts and ask the students to exchange their transation
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sheets and to trandlate their peers’ work back into English. After that, the original
English texts with the Arabic trandated forms are given to the students to compare and
analyze their work. They need to make comments about their errors and their peers’
errors. In this sense, by judging the work of their peers, the students gain insight into
their own work. Finally, as a sort of feedback, a whole class discussion can be made on
the students' comments and on the difficulties that they encountered in translating both

languages.

4. A language errors class is effective for sensitizing the students to their collocation
errors. The teachers can collect common collocation errors from the students essays
assignments and tests, and make a list of those errors called 'Errors Warning'. The
teachers can address this list by using LCD or OHP to discuss with their students such
errors. Thus, such strategy makes the students more attentive, and promotes them to
take care of the appropriate usage of collocations. It isimportant for the teachers to bear
in their minds that the students are often susceptible to make alot of collocation errors

and that isanot asign of failure but a means for developing their lexis.

5. Quizzes and tests in a closed and open-questions format can be used to check the

students’ progress and understanding of collocations.

2-Recommendations for Materials Designers:

Language learning materials represent an instructional road map that outlines what
students are expected to know and be able to do as a result of having participated in the
course (Tarey, 1988). In this regard, a well-designed language learning materials must
feature all the skills of the language with an emphasis on collocations that must deserve
a central part of a course of study. The followings are concise suggestions to be taken

into consideration on designing the language learning materials:
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1. The language learning materials ought to be structured to orient students’ attention to
collocations. This can be achieved through including collocations as a main subject
matter with specific reference to three main elements. providing authentic and non-
authentic language data; experiential information about collocations; practical

opportunities for using collocations.

2. Collocations should be prioritized in their topics according to the needs and interests
of the students and the Palestinian society work fields. Embracing the most common
political, educational, and daily life collocations should be taken into consideration. For
determining the students needs, multiple tools can be used such as questionnaires,

interviews and observations.

3. The language materials ought to provide teachers with lesson plans, teaching ideas

and classroom resources to help them cultivate and broaden their students' lexicon.

4. The language materials ought to support the approach of "learning by doing" through
putting theoretical knowledge of language into practice. This can be achieved through
providing a wide range of activities, projects, assignments and tasks that deepen
students’ understanding of words associations as well as involve them to experience the

language collocations by themselves (Appendices, G and H).

3- Recommendationsfor English and Jour nalism Departments:

What must not be underestimated is the essential role of the English and journalism
departments in devel oping the teaching practice. In the light of the study results, a great
responsibility lies on both departments; particularly the English department. All
possibilities ought to be sought, so as to make use of the study results. In this sense, the
English department needs to examine the current goals and methods of teaching English
lexis to respond to the current running of highlighting the issue of collocations because

collocations run through the whole skills of English language: listening, reading,
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speaking and writing. To this end, there should be ajoint effort among the instructors of
the English department to set out a practical and innovated framework to develop the
teachers' practice in this regard and maintain high-quality outcomes. This developing

framework should include the following action steps:

First Action Step: Teachers Self-Assessment | nstrumentsand Techniques:

This step includes determining instruments and techniques for teachers' self-assessment
of their linguistic level and their methods of teaching. Such step is necessary because
the teachers should be good models of language and should avoid producing collocation
errors through their teaching. Documenting the quality of one's teaching is beneficia to
be presented for other teachers who need to know about alternative ways of teaching

language collocation expressions. The techniques and instruments that can be used are:

External Observer: this observer can be a peer colleague, a senior colleague, or a
specialist. Vauable information and ideas can be obtained from such observations. This
way of assessment enables teachers gain awareness of their teaching, so they can
reconstruct their knowledge and teaching methods. Still, the department should set out
criteria to ensure the effectiveness, fairness, reliability, and credibility of the
observation. In this term, it is better to form a standard checklist for the class
observation. In fact, if external observation is adopted formally in the English
department, thiswill promise fruitful outcomes for the whole teaching process.

- Videotapes and Audio-tapes. a precise instrument for self-assessment to improve
one's teaching over time is to monitor the teaching practice through videotaping or
audio-taping it then to use the information obtained to make needed changes. The
department should facilitate saving such technol ogy.

- Questionnaires, Interviews and Surveys: they can be an indicator for the overall

effectiveness of the applied teaching strategies and course materials through probing
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and following-up the collocationa difficulty and problems. Methodology changes can

be made based on the provided feedback.

- Teaching Portfolios. they can be areflective mirror for one's teaching practice. They

constitute away of communicating the information and experience to others.

- Journals or Logs. the teachers can keep and record their ideas of teaching
collocational expressions in journal and log forms. They are daily personal written
records of experiences and observations

- Action Research: it can be conducted jointly by teams of teachers as to reflect
progressive collocation problems that appear in transation or within using English
language in speaking and writing. The teachers collaboratively can anayze the data and
improve the quality of their own practice.

- Students Exercises, Essays, Assignments, and Tests Results: they can give the

teacher feedback about their methods of teaching collocations.

Second Action Step: Report Sessions:

Upon the data provided by the tools of teachers self assessment, it is better for the

department to conduct periodically collaborative report sessions for English language

teachersfor:

- reporting the students problems of dealing with collocational within English
language and within translation

- reporting what might be causing the language collocational problems

- giving a chance for the teachers to think of ways for narrowing down the provided
problems to become more manageable to be investigated

- giving a chance to think of and prepare alternative ways for dealing with collocational

language problems
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Third Action Step: Workshop Sessions:

Based on the teachers reports, the English department should invest time and effort to

organize workshop sessions that aim at:

- discussing and determining which methods and course materials of teaching language
lexis are good and which need to be changed

-exchanging ideas and perspectives with the experienced teachers openly and

constructively because the later can reflect on their experience and expertise for solving

the problem and finding out the alternative approaches of teaching collocations to be

applied in the curriculum, instruction, and assessment plans.

Fourth Action Step: Teachers Developing Sessions:

Holding such sessions can upgrade professionally and constantly the English language
teachers' linguistic level, so as to approximate native speakers competence. The
department can invite language specialists to give lectures, supply them with different
new ideas and strategies for their teaching, and design worksheets and materials for
sufficient practice. There should be continuous encouragement for the teachers of

English to adopt the integration of collocations in teaching their English courses.

Beside the above-mentioned developing framework, there are some suggestions that

both English and journalism department should consider:

- The journalism department should coordinate with the English department to increase
the number of specialized English courses for the journalism majors in order to
elevate their linguistic level.

- The journalism department should reconsider the Arabic teaching strategies because
of the rooted problemsin the students' Arabic language collocations.

- The English and journalism professors should collaborate in composing a specialized

team of linguists for compiling the most common collocations across English and
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Arabic language with specia reference to the Palestinian society. To keep up with
recent collocations used in the world, it is beneficial to employ the technology in

designing collocation databases to be run by ateam of linguists.

4- Recommendationsfor Further Studies:

Inevitably, this study paves the way for future research in similar areas of English
language teaching and learning. The followings are some key recommended suggestions
to be considered:

- investigating the effects of lack of collocation proficiency on writing and speaking

skills

investigating errors made in different aspects of language

investigating the strategies of teaching collocations used by English teachers

identifying major obstacles that learners of different proficiency levels encounter in

acquiring collocational knowledge

providing a suggested program for teaching collocations in different registers

- assessing the collocation knowledge inherent in the university English course books,
particularly the course books of listening, speaking, writing, reading, transation,
media skills and others

- assessing the collocation knowledge and proficiency of the university teachers of
English

- assessing the collocation knowledge included in the school course books of different
levels (primary, intermediate, and advanced)

- assessing the dictionaries used by the university students (bilingual and monolingual

dictionaries)
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Collocation List
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Collocations List

1- Please circle what you think the most common collocations within
English language (political, educational and daily life collocations):
(Note: thefollowing terms have a range of collocates)

1. become or get: depressed/ involved/pregnant/ violent/upset/ impatient/ angry/ bored/
excited

2. become not get: extinct/ popular/ homeless/ famous/available/ successful

3. get: drunk/ lost/ involved/ beaten/ infected/ attention/ information/help/ enjoyment/
preference/ real/ ready/ sick/ ratty/ old

4. grow: older/louder

5. go: mad/ bald/ grey/ crazy/blind/ deaf/ dark/red/ yellow/ far/ there/ wrong/ ahead/
astray/ bankrupt/ cap in hand/ crazy/ hungry/ your own way

6. turn gold/ red/ white/ ablind eye/a profit/adeaf ear/ thetide/ the tables

7. change: place/seat/ job/ school/ doctor/ mind/ subject/ bed/ baby/ clothes

8. pass: an exam/ the ball/ the time/ judgment/ alaw

9. fall: silent/ ill/ prey/ asleep /victim / foul/ apart/ in love/ from grace/ in profits into
place

10. have: abroken leg/ ameeting/ awash/ a strange feeling/ an accident/ an argument/ a
row/ a break/ a conversation/ chat/ difficulty/a dream/ a nightmare/ an experience/ a
feeling/ fun/ agood time/ alook/ a party/ a problem/ atry/ ago/ a headache/ a haircut/
breakfast/ arest

11. take: care/ a seat/revenge on someone/ a holiday/ atrip/ atrain/ abus/ aliking to/ a
risk/ an interest/ photos/ a chance/ a dislike to/ advantage of/ an action/ an exam/ a bath/
abite/ abreak/ adecision/ a deep breath/ notes

12. give: an answer/ achance/ acry of pain/ help/ an ideal akiss/ alift/ alesson/ a
present/ a shock/ a welcome/ opinion/ a performance/ priority to sth/ asigh/ a boost/
voice/ credibility/ evidence/ an impression/ feedback

13. catch: abug/ atrain/ acold/ fire/price/athief/surprise/a mouse/ a compliment/
SOmMeone's eye/someone's attention/ a ball

14. keep: anotebook/ calm/ a pet/ control/ a promise/an appointment / quiet / a secret/
adiary/ the change/peace

15. make: arrangement/ a change/ a choice/ acomment/ a contribution/ a decision/ an
effort/ an excuse/ friends/ an improvement/ a mistake/ a phone call/
progress/modification/alteration/adjustment/ a cake/ afuss/ an impression/ an effort/ a
decision/ aguess amess/ amistake/ money/ anoise/ an attempt/an offer

16. do: your best/ damage/ an experiment/ exercise/ someone a good turn/ favor/ harm/
your hair/ homework/ ironing/shopping/ washing/ some work/ nothing

17. break: the ice/ ahabit/ rules/ someone's heart/ aworld record/ the law/ awindow/ a
leg/ a promise/news/a part/ the peace

18. come: amiss/ here/ good/ of age/ right/ to a compromise

19. pay: attention/ a compliment/ respect/ tribute/ avisit/ asaary/abill

20. play: aguitar/ tennis/ arole/ asong/ afool

21. gain: weight/advantage/ access/ support/ wages experience

22. win: aprize/ amedal/ amatch/ a battle/ awar/ an election/ lottery/race

23. watch: television/ amatch/ the sky/ arace/ a parade
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24. rise: pricesrise/profits rise/ the sun rises/ standard of livingisrising

25. raise: your hand/ the government raise taxes/ raise a question

26. arise: difficulties arise/a need arises/ acrisis arises/ an occasion arises/ an
opportunity arises/ a problem arises

27. fast: car/ train/ lane/ computer/ pace

28. quick: look/ glance/ answer/ decision/ shower/ lunch

29. rapid: growth/ decline/change/ progress/ increase/ movement

30. speedy: recovery/ conclusion/ response/ access

31. hasty: decision/ exit, conclusion/ words

32. promote: response/ reply/ payment

33. swift: action/ response/ reaction/ recovery

34. brisk: walk/ pace/ businesy efficiency

35. heated argument/discussion/ conversation/debate

36. hold a class/ ameeting/ aview/ an examination

37. run arisk/acompany/ a business

38. strike abalance/ gold/ oil/ abargain/ an agreement

39. rgect an idea/a suggestion/a proposal/ a design

40. send / leave/ passon/ give/ get a message

41. public/ develop/take/ attract/ common inter est

42. conduct/ carry out /do/undertake a r esear ch

43. receive/have/provide/enter/ continue/ extend/leave/ complete/finish education
44. higher/tertiary/formal/ compulsory/ full-time/part-time/ private/ good/poor/
decent/further/ professional/pre-school/primary/secondary/ university education
45. enroll on/ take /drop/ leave/ withdraw from a cour se

46. givel deliver/ present/ hold/ put on/ attend/ hear/ go to/ listen to/ miss/skip/prepare/
write a lecture

47. set/ fail/ study for/ take/ pass/ revise for/ prepare for an exam

48. continuous/formative/summative/regul ar/overall/general/objective/subjective/
comprehensive assessment

49. write/ hand in: an essay/assignment

50. propose/ puts forward/hold/ develop/ formulate/ have/ advance/work
on/refute/confirm/ prove/disprovel challenge/ test a theory

51. submit/refuse/turn down/ lodge/process/examine/ withdraw an application
52. harsh/strong/ constant/ constructive/ useful criticism

53. criticize roundly/thoroughly/ fiercely/ bitterly

54. ideas, conversation flow

55. people pour/stream somewhere

56. a stream of visitors/traffic

57. dark: times/days thoughts

58. face darkens/ eyes dar ken/expression darkens

59. call for/ order/ demand/declare/sign/achieve/secure/break/violate a truce/ceasefire
60. the sun shines

61. astar twinkles

62. adiamond sparkles

63. acandle-flameflickers

64. agold object glitters

65. white-hot coal glows

66. a camera gives a flash of light

67. atorch gives a beam of light

68. study for/take a degree or a subject
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69.
70.
71.
72.
73.
74.
75.
76.
77.
78.
79.
80.
81.
82.
83.
84.
85.
86.
87.
88.
89.
90.
91.
92.

obtained/ award / complete a degree
receive/give a grade
obtain/acquire a qualification
skip lessons

full mark
concentration span
provide training

first/ final draft

fulfill pledge

face backlash

renew call

lead opinion polls
interest grows

aflood of tears
restore order

reach a compromise
battle rages

run contrary

deeply concerned
highly controversial
below the poverty line
latest news

large size

adopt atopic
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A) Collocational Range:

1-War/attack/violence

o 0 0O 0O 0 O O O O O O O O o

(©]

total war/ full-scale war/ attack
carry out attacks

declare war

launch attack

war broke out/ was waged
fierce battle

limited war

cold war

war of nerves

verba war

devastating war
guerrillawar

avert war
violence/troubles flare up
the intifada erupted

2-Peace:

©)

O

c 0O 0O 0O O O O O O O

(@]

lasting peace

just peace
comprehensive peace
peace negotiations
peacekeeping forces
treaty of peace
establishment of peace
achievement of peace
maintai ning peace
time of peace

peace activist

sign a peace treaty
blowing up the peace process

3-Defeat:

@)

(@]

o

o

humiliating defeat
crushing defeat
honorabl e defeat
concede defeat

4-Relations:

o

establishment of diplomatic ties
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c 0O 0O 0O O O O O O

o

severance of diplomatic relations

freezing of relations
tense(strained) relations
lukewarm relations

active relations

frosty relations

restore relations

revive relations

normalize relations
developing friendly relations

5-Talks:

©)

o 0O O O O O o©°

6-Fire:

o O O O O

o

deadlocked talks
protracted talks
constructive talks
cordial talks
frank talks

talks broke down
talks collapsed
suspend talks
resume talks

friendly fire

firing range

afire broke out/blazed
set fire

catch fire

bring fire under control
open fire

7-Policy:

o

o

©)

o

domestic policy
foreign policy

political apathy
political turmail

8-Conference:

o

o O O O

call anews conference

call off the conference
postpone the conference
withdraw from the conference

adjourn the conference sine die
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9- Government:
o legitimate government

national unity government
transitional government
the government's policy statement
the government formation
bring down the government
head the government
the government resignation
abinding agreement

o oppressiveregime
10- Vote:

o vote counting/sorting out of votes

o garner votes

o 0O O O O O O O

o votedown

11- Majority:
o absolute mgjority
o thin/dlight majority
o overwhelming majority
12-Commitment:
o international commitment

o honor commitments

13-Diplomacy/ breach:
o upgrade diplomatic representation

o breach the diplomatic norms
o agrave breach

14-Invitation:
o extend aninvitation to visit

o accept theinvitation
15-Visit:
o officia/ state visit
o privatevisit
red carpet reception
o payavisit
16-Heavy:
heavy rainfall
heavy fog
heavy sleep
heavy seas

o

©)

©)
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o heavy med
o heavy smoker
o heavy industry
17.00azuwt;
o halting settlement expansion
o intensify settlement activity
o dismantling settlements
o disengagement plan
18. 3 s/ Sloeuas/ jlus:
o losses
casualties
huge losses
immense sacrifices
dire consequences
19 . £
o weapons of mass destruction
o armed forces
o demilitarized zones

o O O O

20. dgus
o settleadispute
o ajust settlement
o peaceful and accepted settlement

21 buiy
o severely condemn
o categorically deny

22 .0l
o parliamentary immunity
o dissolve parliament
o Speaker
23 M
o coup attempt
o abortive coup

24 . &b
o givealesson/lecture
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o lay down onesarms
o lend one's ear to someone
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o ask someone a question/ put a question to someone

make a public a dress/speech
givefreerein to.

brush aside

25 . &

break silence

the enemy was defeated
break the strike

break the hunger strike
break the law

break the heart

humiliate the opponent
eliminate the enemy's power
guench thirst

the waves break

break the oath

o O O O

c 0O 0O 0O O O O O O O O

B) Binominals:

26.fate

27.lawful and unlawful
28.bread and butter
29.bed and breakfast
30. destiny

3l.aive and kicking
32.sink or swim
33.sooner or later
34.takeit or leaveit
35.neither here nor there
36.with heart and soul
37.hit-and-run

38.move heaven and earth
39.unity and diversity

C) Collective Nouns:
40. A crowd of people

41.A group of people

42.A pile of (paperd clothes dishes/ toys

place responsibility on some one
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43. abunch of flowers 39,5 8L
44. abunch of grapes il e 5 siie
45. aschool of whales Ol oo o v
46. aflock of sheep RN PP
47. flock of birds FE A
48. aherd of cows/ deer/ goats Y R e s
49.aswarm of bees Jodh e

D) Compounds:

50. absent-minded oAl o HLE
51. easy-going Jiall Jews
52. good-tempered z) el ik
53. warm-hearted Coghae /il o
54. quick-witted Lad) a
55. two-faced Cexs 3/ /38l
56. self-centered s

E) Miscellaneous :

(Note: the following collocations have originally headwords or core words that
occur within a range of frequent set of associations and coin expressions. However,
what are included here are only the coin expressions used in the media without
their setsof associations because they are out of the fields of the study).

57. ethnic cleansing Sl el
58. influx of refugees Ol (383
59. a displaced person z ok

60. mass expulsion =len 25k

61. racia discrimination S raic jnad
62. right of self-determination omaall 8 G3a
63. quadripartite committee el Al
64. charter of the united nations 3aaal) ae¥) (3l
65. a stumbling block 8ie jaa
66. maintain contacts CHYION PPN
67. horrendous disaster Ao 5 e Aga 48
68. confrontation pace gl 50
69. the Palestinians public opinions s ldl) g L2l 1T
70. opposition functions io bl las
71. decisive moments i eas olad
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72. the world organization
73. break a ceasefire

74. brief reporters (on)

75. decline comment

76. underscore

77. refute an argument

78. renew apledge

79. press rel ease /statement
80. good offices

81. specia envoy

82. note of protest

83. rigged elections

84. early results

85. final results

86. landdlide victory

87. sign on the dotted line
88. take the lead

89. accept it unwillingly

90. give someone the cold shoulder

91. the search must be sustained
92. turning point

93. overextension of power

94. irreversible decision

95. scanty information

96. generous contributions

97. massive human problems
98. a special case

99. apathetic sight

100. incomparable/ matchless view

101. abject poverty
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Appendix (B)
Collocations List

The Jury Selection
(TheFinal Version)

1. Collocations within English language:

1.become not get: popular/ homeless/ famous/available/ depressed
2.get: drunk/ lost/ involved / infected / ready

3.go: mad / crazy/ far/ wrong/ astray

4.turn white/ ablind eye/a profit/a deaf ear/ the tables

5.pass. an exam/ the ball/ the time/ judgment/ alaw

6.fall: sllent/ ill/asleep / in love /into a place

7.have: abroken leg/ ameeting/ an accident/ a good time/ a headache/ a haircut
8.take: care/ a seat/photos/ an exam/ a bath/ a break

9.give: an answer/ achance/ akiss/ alift/ evidence/ an impression/ feedback
10. catch: abus/ acold/ fire/ athief/ aglimpse

11. keep: anotebook/ control/ apromise/ quiet / a secret

12. make: a contribution/ a mistake/progress/ a decision/an offer/ atrouble/ success
13. do: your best/ favor/ homework/ nothing/an exam/ damage

14. break: a habit/ someone's heart/ a window/a promise/news/ the peace
15. come: amiss/ here/ good/ of age/ right/ to a compromise

16. pay: attention/ a compliment/ respect/ avisit/ asaary

17. play: aguitar/ tennis/ arole/ a song/ afool

18. gain: weight/advantage/ access/ support/ wages/ experience
19. watch: television/ amatch/ the sky/ arace/ a parade

20. raise: an issue

21. quick: look/ glance/ answer/ decision/ shower/ lunch

22. rapid: increase

23. hasty: decision

24. promote: response/ reply/ payment

25. swift: action/ response/ reaction/ recovery

26. brisk: walk/ pace/ business/ efficiency

27. heated argument/discussion/ conversation/debate

28. hold aclass/ ameeting/ aview/ an examination

29. run arisk/acompany/ a business

30. strike abaance/ gold/ oil/ abargain/ an agreement

31. rgject an idea/a suggestion/a proposal/ a design

32. send / leave/ passon/ give/ get a message

33. public/ devel op/take/ attract/ common inter est

34. drop/ leave/ withdraw from a cour se

35. givel deliver/ attend a lecture

36. constructive criticism

37. ideas, conversation flow

38. astar twinkles

39. obtained/ award / complete a degree

40. deeply concerned

41. highly controversial

42. below the poverty line

43. latest news

44. largesize

45. adopt atopic
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2. Collocations across English language — Arabic language:

A) Range:

1-War/attack/violence

o tota war aals o~
o carry out attacks Logma oy [ Olomes iy
o declarewar oA
o launch the attack o omdl Ty
o war broke out/ was waged o A sl
o fiercebattle Byl 8 me [ pao o
o avert war o A sl
o violence/troubles flare up Caiall delian
o Intifada erupted Lol el
2-Peace:
o lasting peace N
o just peace Jols L
o comprehensive peace Jols oS
o peace hegotiations Ll ol s
o Mmaintaining peace WSl s alaildy
o peaceactivist WAL
o sign apeace treaty POl Balas 23
o blowing up the peace process Ol delas i
3-Defeat:
o crushing defeat NI
4-Relations:

o severance of diplomatic relations e sholl SUSIA odas

o O O O O

freezing of relations
tense(strained) relations
restore relations

revive relations
normalize relations

5-Talks:

o O O O O

©)

deadlocked talks
constructive talks
the talks broke down
the talks collapsed
suspend the talks
resume the talks

6-Fire:

o

friendly fire

EHE I
& 5 g e
M) driny
B £
U} ay

8 jmza sl
sely wlsle
Ul & s
ol Lz
Sl sl

yde Ol

199



@)

o

o

firing range
set fire
open fire

7-Palicy:

o

o

domestic policy
foreign policy

17 . &

(@]

o O O O

c 0O 0O O O O O O O o o

give alesson/lecture

strike terror in some one's heart/ to frighten
lay down one's arms/ surrender

lend on€e's ear to someone

ask someone a question/ put a question to someone

place responsibility on some one

make a public a dress/speech
break silence

the enemy was defeated
break the strike

break the hunger strike
break the law

break the heart

humiliate someone
eliminate the enemy's power
break the oath

B) Binominals:

19.fate

20.bread and butter
21.bed and breakfast
22.aive and kicking
23.sink or swim
24.sooner or later

S e Ol
S Jaiy
S Gl

adss dnlw

Lo )bt Al

L psfs ol ik
ald e ) A
o

oW [P -

Vg ade A

Wl e il
L ik
VP RV
PR
Y S
Pl e DBY) S
R
S
oMW st S
UL
e 5o

JRERPIAIN
e
Sy skd

S

NEN BSOS S W

M1 \’T S Le
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25.with heart and soul LG , L

26.hit-and-run Sy 4
C) Collective Nouns:
27. acrowd of people

28.agroup of people A e ge2
29. abunch of flowers 54, 8L

30. abunch of grapes el e 3 e
31. aschool of whales Ol o o
32. aflock of birds skl h

33. aherd of cows/ deer/ goats Y A e s

D) Compounds;
34. absent-minded

uAJS\ J‘)u

E) Miscellaneous:

(Note: the following collocations have originally headwords or core words that
occur within a range of frequent set of associations and coin expressions. However,
what is included hereis only the coin expressions used in the media without their

sets of associations because they are out of the fields of the study).

35. adisplaced person zou
36. racial discrimination S raie
37. right of self-determination Jnaall 8 s
38. quadripartite committee aely, ]
39.charter of the united nations sl ) Gl
40.a stumbling block 5o
41 .maintain contacts W e
42.confrontation pace agl ol 30
43.the Palestinians public opinions ROSWHPR I
44.opposition functions i Al s
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Appendix (C)
(Thelnitial Version of the Diagnostic Test)

(aiond Ll

Diagnostic Test

Al i) A g

aus

PR

1S gl |

s yuizl

: oaSI A1 Jualix

&l Al )

e HNall) Gy yal) 33l ey e 5l (cOllOCEETIONS) Jsn JLEaY) 138 Al 5
B o seds LS 505 ABe aein qalil ST ) el (e 8 le a5 (Al
ij:ﬂ\ Jlaxinaly)
A8a Ly pa il o [y A el 8 sy 5 commit a crime selly e Jl
dad sl e o (G ) g (Caiy) sl (S 0) Jadll aladial o jiud L 4yl
(make) Js& Y s (commit) dadll asaiw 4, julaiy) 8 S ¢ A

Al 84 gl il 2l alasin) Jsa san JsV) rpmand () LAY 12 audy
A a1 G (e A adl) il SR dan 35 J gy s AU Lal ¢ A 5lasY)
osSall 5 dy el

zoobe i JS Iy (8 s g e s g

5 oaall Cilaa¥) 3t e all aeluga SUEAY) 138 dliud Ja & 58l 5 4aal)
ool 13 e

0bac bl £ 531 (e & 53 Y ¢ salll aae cla )l

@I sie) @ Gud s Al il s S sl S Acaldy dd3a e o

aladl ae il all Claal Gaian Balll iy s oDlel Jasadl LS oy Y (s Al
3 calaal) 3/ allall ol S5 an g Y 4l
e o 88 Olubs (g Hisled Y4115

Mﬂ\ &‘J}(}Aéjﬂj
Lﬁ}‘)@-‘l‘n il A& C'_a\,.mic.a
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Part (1):

Question (1):

M ake collocations by matching aword in the column (A) with aword in the
column (B):

Thefirst word isdone as an example.

(A) (B)

1- settle | abalance
2-caryout | acompromise
3- friendy | astudy
4-ahegted | defeat
5severely | fire

6- cometo | aceasefire

7- strike - condemn

8- acrushing 1 adispute

9- promote | discussion
10-breek 1 aresponse
11-acandle | the lead

12- highty ] concerned
13-teke | criticism
14-deeply | twinkles
5-astr | flickers

16- constructive | . experience

________ controversial

Question (2): Circlethe correct collocation:

Example: you must ( - send — write) your application beforetheend

of June.

1

Will the teacher (give - provide — make) us some feedback on our essays?
2- Itisnot compulsory to (attend — assist- listen) all the lectures at this university.

3- Theauthor of the book (adopts — adapts — affects) an unusual position on the
topic.

4- How long will it take you to (complete — carry out — fulfill) your degree?

5- At the end of the presentation, we could (raise- rise- arise) any issues that we
want to discuss.

6- There has been a (fast- rapid- quick) increase in the number of Palestinian
martyrs since the beginning of Al Agsa Intifada.

7- Itisaterrifying experience to come within a (firing distance — firing area—
firing range) of the enemy.

8- The president had done everything possible to (avert — prevent — rage) war, but
there was no aternative.
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O-

If you cometo a (hasty — prompt — brisk) decision, it may well be the wrong
one.

10- More Palestinian people than ever are living (below — under — underneath) the

poverty line.

11- Did you listen to the (latest — last— final) news?
12- Did you (spend- have — make) a good time on holiday?

13- | wanted the sweater in the (big — large — huge) size.

14- What is most likely to flare up: ( love— interest — violence)

15- What is most likely to flow: (people — ideas — tears)

Question (3):

Crossout theincorrect collocation in each of the following sets:

Example: ch, come amiss, come here, come right, come good, come of age

1.

10.

11.

12.

pay a visit, pay respect, pay a compliment, pay attention, pay an offer, pay a
salary

give an answer, give an impression, givetherisk, give alift, give a chance,
give an evidence

turn a blind eye, turn a profit, turn a deaf ear, turn justice, turn white, turn
tables

get infected, get drunk, get lost, get won, get involved, get ready
go far, go mad, go wrong, go good, go ahead, go astray

pass an exam, pass a ball, passthe time, pass judgment, pass a law, pass a
decision

make a mistake, make atrouble, make success, make progress: make an
exer cise, make a damage

do your best, do nothing, do favor, do homework, do peace, do an exam
take an answer, take car e, take a seat, take photos, take place, take a bath
catch a cold, catch a thief, catch a bus, catch fire, catch a glimpse, catch break
keep a meeting, keep a promise, keep control, keep quiet, keep secret, keep a

notebook
fal ill, fall bald, fall aseep, fall in love, fal into place, fall silent
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13. have a headache, have an accident, have a hair cut, have fun, have a broken
leg, have an action

14. become famous, become homeless, become available, become crazy, become
popular, become depressed

15. break one's heart, break thirst, break a promise, break a habit, break news,
break the peace

16. quick look, quick food, quick answer, quick decision, quick shower, quick
lunch

17. send amessage, leave a message, pass on a message, give amessage, tell a
message, get a message

18. play a guitar, play tennis, play arole, play computer, play a song, play a fool

19. watch television, watch a match, watch a view, watch a race, watch the sky,
watch a parade

20. public interest, develop an interest, take an interest, give an interest, attract
interest, common interest
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Part (2): Question (1): Trandatethefollowing English collocationsinto Arabic:

complete confusion pli g )
total war \
declare the war
the war broke out
carry out attacks
launch attacks
the Intifada erupted
maintai ning peace
the peace negotiations
the peace activist
. the peace treaty
. blowing up the peace process
. normalize the relations
. restore the relations
14. revive the relations
15. tense relations
16. severance of the relations
17. freezing the relations
18. deadlocked talks
19. the talks broke down
20. the talks collapsed
21. resume the talks
22. suspend the talks
23. constructive talks
24. open fire
25. set fire
26. national unity government
27. transitional government
28. legitimate government
29. government formation
30. bring down government
31. international commitments
32. honor commitments
33. heavy smoker
34. heavy Sleep
35. bed and breakfast
36. hit and run
37. alive and kicking
38. with heart and soul
39. sink or swim
40. a school of whales
41. sooner or later
42. absent-minded
43. adisplaced person
44. generous contributions
50. make a contribution

R|©(0 N0 MWNE

(@)

'_\
'_\

=
N

[
w
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Question (2): Trandate the following Arabic collocationsinto English:

Pressrelease oaa Gl

Cilika il SLiSas

.L:WJY\ Sl ddas

Saiiay) Ll &S

Jalidl jleall Aali

alod) ol gl

déL‘: e)u.n

(-;S\A 6‘1““

|| n|K| L |~

Jali S

o

Ve S

—_
)

Bj.k:_)_aa.

3 g eliad

—_
—_

—_
[\

Cal g dad

[E—
(8]

o
.[;

Gl (e de gana

FREST

[E—
(9]

—_
(o)

[E—
-

iyl Jilad |

—
o0

Al Aadaiall

[E—
\O

o A

[\
e

\]
[—

Lable

N
N

Agal sall 35

CTRECTI

\S]
(98]

slil sl Jay 24

sasiall aeYl (3l 25

Sraic uad 26

Dadl 58 3a 27

Al )l &l 28

Tl Tl 29

Al Al 30

Question (3):
Underlinethe correct trandation of the following Arabic collocation:
Example: 4ald 3 43 (a special — aprivate — a specific) visit
1. 3alaa AL (address— give— present) alecture
2. Lks sl (speak - make- throw) a public address
3. Yl Al:(ask — throw — give) aquestion
4. ™ ) aedl Ali(give— lend — throw) an ear to someone
5. oM e &5l Al (place- put — throw) aresponsibility on some one
6. ol Al( put off — throw away - lay down) arms
7. ali Ace )l 8L enter — put — strike) terror in some one's heart
8. Caall Hlan Sy :( break — smash — damage) silence
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9 . 5=l 48 o3 ,uSy: (break the enemy'sfork - crush the enemy's thorn — eliminate
the enemy's power)
10:pbakall e il aY) S (break — cut off — interrupt) the hunger strike
11058 & (break — cut down — smash) the law
12,0l a8 :(cut down - change — break) the oath
13. oM @il Sy (break the nose of— burst the nose of - humiliate) some one
14 ., shll (e e i(aflock — aswarm- aherd) of birds
15. )Y (e aukd: (aherd - aflock — aswarm) of cows
16. 2,5 43L; (abunch — agroup — apile) of flowers
17l e 2 585 (@ bunch — agroup — astack ) of grapes
18. A ylud:( losses — casualties — sacrifices)
19. 4de ylua: (losses — casualties — sacrifices)
20. Ji& gl (strong — heavy — dark) tea
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Appendix (D)
(The Modified Version of the Diagnostic Test)
(raoull Hlis
Diagnostic Test
() ) s 2

ausy

s sl

1S gl |

s kel

: oS! A Jutalix

sl Al )

e 3Nl A el Wl ey e 51 (collOCALIONS) Jsn JLEaY) 138 Al ) o
o ot sed Sl ) (o058 A agin mads ST 5 S e b ke a5 (Apsall
d}*m Jlaxinay)
4808 Ly yn il o [ STy A =l 8 iy s commit a crime el e Jli
dad sl e o (G ) ae (Caiy) sl (S 0) Jadll aladial o jiud L 4y el
.(make) Js& ¥ 5 (commit) Jedll aasin 4y plai¥) 4 SIS ¢ Al

Al 8 A salll e D) aladind Jga sy IV e () LEAY) 138 andiy
) A lai) A e A gall) e 33AN dan 3 J g sand (AU Lal ¢ 4 julaiy)
CSal) gy )

Coobhe Jlsw IS Ay (8 apm i Jie 2 g

5 o yall Calaa¥) 3adas o Al aclune HLARY) 13a Aliad Ja & 3 5l g 480
el 1 (e

saclual £ 53 e g 53 5Y o salll axe cla )

S tie) Y a5 Al il a S ol S5 Al Adiala g

) ae cdud Al Calaal gaaad Aalll iy s odlel Jaradl 40 oy SN (g Al
& J O T NCS 7 »
3 catiaall 3/allall sl S 2a 0 Y

e o 88 Blubs (oo Hisled Y4115

Jmﬂ\ ;\‘)}L}q‘fh\}
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Part (1):

1- Make collocations by matching aword in the column (A) with aword in the

column (B):
Thefirst word isdone as an example.
(A) (B)

1- settle | abaance
2- carry out 1 adispute
3- constructive | astudy
4-aheated | experience
5sverdly | fire
6- friendy | ceasefire
7- strike | condemn
8- promote | acompromise
9- acrushing | discussion
10-breesk | aresponse
11- cometo | defeat

________ criticism

2- Circlethe correct collocation:

1
June.

2

Y ou must ( - send — write) your application beforethe end of

Will the teacher (give - provide — make) us some feedback on our essays?

3- Itisnot compulsory to (attend — assist- listen) all the lectures at this university.

4- The author of the book (adopts — adapts — affects) an unusual position on the

topic.

5- How long will it take you to (complete — carry out — fulfill) your degree?

6- At theend of the presentation, we could (raise- rise- arise) any issues that we

want to discuss.

7- There has been a (fast- rapid- quick) increase in the number of Palestinian
martyrs since the beginning of Al Agsa Intifada.

8- More Palestinian people than ever are living (below — under — underneath) the

poverty line.

9- Didyou listen to the (latest — last- final) news?

10- What ismost likely to flare up: ( love — interest — violence)

11- What is most likely to flow: (people — ideas — tears)
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3- Crossout theincorrect collocation in each of the following sets:
1. get infected, get drunk, get lost, gepuon/,get involved, get ready

2.

3.

11.

pay avisit, pay respect, pay a compliment, pay attention, pay an offer, pay a
salary

go far, go mad, go wrong, go good, go ahead, go astray

pass an exam, pass a ball, pass the time, passjudgment, pass a law, pass a
decision

make a mistake, make atrouble, make success, make progress: make an
exer cise, make a damage

do your best, do nothing, do favor, do homework, do peace, do an exam
take an answer, take car e, take a seat, take photos, take place, take a bath
catch cold, catch athief, catch a bus, catch fire, catch a glimpse, catch break

keep a meeting, keep a promise, keep control, keep quiet, keep secret, keep a
notebook

. have a headache, have an accident, have a hair cut, have fun, have a broken

leg, have an action

break on€'sheart, break thirst, break a promise, break a habit, break news,
break the peace

Part (2): 1- Translate the following English collocationsinto Arabic:

1. complete confusion Al s )

2.total war

3.carry out attacks

4.the Intifada erupted

5.blowing up the peace process

6.the talks broke down

7.bring down the government

8.severance of relations

9.open fire

10. adisplaced person

11. afierce battle

12. absent-minded

13. bread and butter

14. alive and kicking

15. aschool of whales

16. heavy smoker
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2- Trandate thefollowing Arabic collocationsinto English:

pressrelease

[a—y

haa ol

ks giaal) LS

R

es\a eL

‘f\:\ln.mhs‘ &)Lﬁ\ ;\)‘ .

Sl jeall Aala |

ol Aadaidll

Lol Al |

o] o] W o ] K| W]

PEEN EN VR

Alah il 10
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Appendix (E)
Diagnostic Test
(Key Answers)

sAll) i) Al o 0

aus

s sl

1S gl |

kel

: aSI 7 Jutalix

;Q\J‘.&J!

e ) 4 jadl 4l vy e 51 (cOllOCALTIONS) Jsn DY) 128 dland ) g
b el AL (o058 ABe agin gl ST ) el (e 3 lhe a5 (A all
g}aﬂ\ Jlaxinaly)
W80 Loy il o [Ty A ) 8 LU s commit a crime ey e JUi
i sl e o (G ) ae (Caiy) sl (S 0) Jadll aladial o jiud L 4yl
.(make) Js& ¥ 5 (commit) Jadll aadin 4y plai¥) 4 Gl ¢ Al

Gl 8 4 gl b 0 aladial Jsa s IV romand () HLAAY) 128 andy
) A eV AR (e Ay il il 3 Aen 5 Jsm 508 AL Lal ¢ 2 3l
CoSal) gy )

zoohe Jlsw IS Ay (8 apm i Jie 2

3 oa el Calaa¥) (3udat o 38l aeloan LEaY) 13a ABG] Ja 4 3€ 5l 5 28
NG RPN

SLM\&\yTQA&)&g‘Y s salll axe el )l

I sie) @ Gud s Al il s S Jaadl S Aaldy dd3a e o

aladl ae i all Claal Baian Balll iy s oDlel Jasadl LS oy Y (s Al
3 calaal) 8/ allall and <3 an g Y 4l

e o 8 Blubs (o Hioled Y415
Aadl) c\)j L) Afu\j

s eliall Ao Al clas &
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Part (1):

1- Make collocations by matching aword in the column (A) with aword in the
column (B):

Thefirst word isdone as an example.

(A) (B)

1- settle 7 _abdance
2- carry out 1 adispute
3- constructive 2 astudy
4- a heated ...-... experience
5severely | 6 fire
6- friendly 10 ceasefire
7- strike 5 condemn
8- promote 11 acompromise
9- crushing 4 discussion
10- break .8 aresponse
11- cometo 9  defeat

3 __criticism

2- Circlethe correct collocation:

1- You must ( - send — write) your application beforethe end of

June.
12- Will the teacher( provide — make) us some feedback on our essays?

13- It is not compulsory to (— assist- listen) all the lectures at this
university.

14- The author of the book ( — adapts — affects) an unusual position on
the topic.

15- How long will it take you to ( — carry out — fulfill) your degree?

16- At the end of the presentation, we could ( rise- arise) any issues that
we want to discuss.

17- There has been a (fast- d) - quick) increase in the number of Palestinian
martyrs since the beginningof Al Agsa Intifada.

18- More Palestinian people than ever areliving ( — under — underneath)
the poverty line.

19- Did you listen to the ( — last— final) news?

20- What is most likely to flare up: (love — interest — )
21- What is most likely to flow: (people— — tears)
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3- Crossout theincorrect collocation in each of the following sets:
1. get infected, get drunk, get lost, get)uoﬁ, get involved, get ready

12. pay a visit, pay respect, pay a compliment, pay attention, payw/an(fer, pay a
salary

13. go far, go mad, go wrong, W, go ahead, go astray

14. pass an exam, pass a ball, pass the time, pass judgment, pass a Iaw,/paé
decision

15. make a mistake, make atrouble, make success, make progress: make an

exer cise, make Wage

16. do your best, do nothing, do favor, do homework,d/opeéce, do an exam
17. takeﬁu/oﬁswer , take car e, take a seat, take photos, take place, take a bath
18. catch cold, catch athief, catch a bus, catch fire, catch a glimpse, catchr eak

19. keep/azmgeting, keep a promise, keep control, keep quiet, keep secret, keep a
notebook

20. have a headache, have an accident, have a hair cut, have fun, have a broken
leg, have gu/aﬁe on

21. bresk on€'s heart, break/t/hﬁt, break a promise, break a habit, break news,
break the peace
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Part (2):
1- Trandatethefollowing English collocationsinto Arabic:

[. 1. complete confusion

?13 L )

18. total war

ALl s

19. carry out attacks

Logaa By / Claaa My

20. the Intifada erupted

Aalany) Canlail

21. blowing up the peace

process

22. the talks broke down

Gliabiall /clBalaall & find

23. bring down the government i Sall Lals
24. severance of relations CAEa| alad

25. open fire Sl sty
26. a displaced person zou

27. afierce battle

W5 A /Ay Ll AS pre

28. absent-minded oAl 3 Ls
29. bread and butter e e
30. alive and kicking GIH >
31. aschool of whales Sl e @y
32. heavy smoker L jie (AN
Tranglate the following Arabic collocationsinto English:
pressrelease Aaa o 10

dismantling settlement

Cilida glieal) Sl 11

disengagement plan Ll )Yl ddas 12
lasting peace al ol 13
the Palestinians' public opinions bnddl g LAl o ) 14
weapons of mass destruction Jalill leall sl 15
the world organization Laallal) dalaiall 16
aspecia case Lald dls 17

foreign policy

da i dibe 18

domestic policy

alals Al 10

acrowd of people
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3. Underlinethe correct trandation of the following Arabic collocation:

1. Aadsb;: (a special — a private— a specific) visit

2. oM e ddgsadl il (place- put —throw) responsibility on some one
3. oL Al ( put off — throw away - lay down) arms

4, ali el Al (‘enter — put — strike) terror in some one's heart

5. ekl ge Gl ua¥) Sy (break — cut off — interrupt) the hunger strike

6. Nl s (break the nose of— burst the nose of - humiliate) some one
7. sl e (aflock — aswarm- a herd) of birds

8. Y e gakad: (aherd - aflock — aswarm) of cows

9. A A (losses — casualties — sacrifices)

10. wle LA (losses — casualties — sacrifices)

11, JaE gl (strong — heavy — dark) tea

3. Underlinethe correct translation of the following Arabic collocation:

12, 4ald L) (a special — aprivate— a specific) visit

13. o2 e Al gsaal 8l (place- put — throw) responsibility on some one
14. 3 Al ( put off — throw away - lay down) arms

15. 488 b e N 3l ( enter — put — strike) terror in some one's heart
16. plakall e il ¥l yuSi(break — cut of f — interrupt) the hunger strike

17, o il Sy (break the nose of— burst the nose of - humiliate) some one
18. Lsehall e (aflock —aswarm- aherd) of birds

19. L&Y (e gkl (aherd - aflock — aswarm) of cows

20. A il (losses — casualties — sacrifices)

21, ddle LA (losses — casualties — sacrifices)

22, JEgla: (strong — heavy — dark) tea
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Appendix (F)
A List of Categorized Main Collocation Errors

English Majors:

% TheFirst Dimension: Errorsof Collocations Based on the Knowledge of Native

Language (NL) and Foreign Language (FL)

1- Improper Synonyms

e fast / quick increase

e under / underneath the poverty line
e pay an offer

® keep ameeting

® passadecision

e catch break

The Intifada erupted: isWy) culeil/ | dcalamy) < )l / dalamy) < jadi
(tafgjart a intifadal thart a intifada/ isht?at al intifada)

total war: 4elS s [ LS ja [ Lalic a [ dale @ pa

(harbun ? amal tamma/ kulia/ kamela)

o aheavy smoker: (e (ae /[ jiae (Al /oyl (A /[ 204 (A (Mudakhenun shaded/

shareh / muhtaref /muzmen)

o thetalks broke down :ilaadll Jlaat / lislaall caadadi) /cilalaall a8 3 (tawqufu al

muhadathat / ingat? al muhadathat / t?tulu al muhadathat)

bringing down the government: 4 sSall ashaal /A sSall Jilaad /A sSal) SlS4
(tafgeequ a hukuma/ ta?teelu a hukuma/ tahteemu al hukuma)

o adisplaced person: e sl / Jie adl /3 pie glail (insanun musharad /
shakhsun mugal / shakhsun mub?d)

o afierce battle: aalic 48 j2e (M?raka mut?ajesha)

o Jdill jlaalldali) (?5lehatu addamari ashamel): massive / maximal/ global destructive

weapons, total destroyed weapons, arms of whole destruction, complete arms of

destruction, weapons of general destruction
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4180 4wl (siasa dakhlia): in-home/ inside/ local/ Indoors policy

4 s 4ubi (siasa kharjiad): outside/ out policy/ outdoors / abroad policy

a2l 23l (salamn da?em): peace for ever/ life long peace/ constant peace

Ul (e Ads (thashdun men annas): alot of people/ amass of people/ a school of

people

4als A (halah khasa): particular situation / exclusive state / a private case

<l sl 1S3 (tafgeequ al mustawtanat): Breaking down / Bringing down
Settlements

Dkl (e @y (serbun men atuyoor): aswarm / aherd of birds

DY) (e audad: (gatte?un men al abgaar): aflock / a swarm of cows

4 0y yld (khasa?erun basharaia):  losses/ sacrifices

dle LA (khasa?erun ?ama): casualties/ sacrifices

2- Miscdllaneous:

A) FalseLiterary Style:

total war: 4l e s (harbun bem?na akalema)

carry out attacks: 3¢ (e = aale2 (yuhgiemu ?laheni ghera)
afiercebattle : 3.8 <l s (harbu ithbatu al qwa)

bread and butter: 4l /5 la skall / jall 5 slall
(dheluwaamur / aheluwaamur / ahayah hulwa/ arrafahia)
absent-minded: 4¢3 /s aaie J 53 (Puqul mutahajerra/ ta?eha)

bringing down government: 4« sSall caXils ( faltazhab alhukoma)

dive and kicking: Uik s e/ slaill slall fla e JSL 5 (e 4wds gle (saterun
nafsah / yi?eesh wayakul gherha/ alhayah wa annajah/ ?eesh wa tanesh)

the talks broke down: <l ala S (kasara hajezu assamt)

aheavy smoker: Ji& jue 53 (A (mudakhenun zu ?iar thageel)

ok il S ((yaksiru Pnfafulan): burst the nose of someone
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B) Words Coinage:

e A school of whales: ol 4.lé (ghabatu a hittan)
e Intifada erupted: 4=l a4 (fawdaal intifada)
o Lls ¥l ¢l ddas (khutatu fagi al?rtibat): dislinking settlement

o »ily 23ls(salamn da?em): long peace/ all peace

C) Graphic Ambiguity:

e adisplaced person: (3l u=3d (shakhsun mu?ag) [ misreading a displaced asa
disabled]

e severance of relations :cliadl cilad /e JBY) (e 222l [ 8Dl (1o 32l
(al7adeedu men a ?agat / a?adeedu men a ?qareb / khadamatu al ?lagat)

[misreading severance of relations as several of relations/ several of relatives/
services of relations]

e carry out attacks: »s>¢ll & & = (yasrukhu fi alhuju:m) [misreading_carry out as
cry]

D) Omission:
ubuldl & LN o) T (2ra? ashare? Al felstinin) : views of Palestinians /opinions of
Palestinians

E): Irrelevant Collocations:

e carry out attacks: “leagll 8 5 ((wagfu ahagjamat)

e blowing up the peace process: okl Lasd a3l Ao ads /oSl dolee 418 o/

Al dilee 558 /adall dlae ilia gl /D) dlee oLl

(?rgalatu amaliati asalm / daf?u amaliatu asalm quduman / Thia? amaliati asalm/
mufawadatu amaliati asalm / yugawi amaliatu asalm)

e adisplaced person: (wise e sl (shakhsun ghir m?utaman)

3-Literal Trandlation:

e Aliveand kicking: JS_lu il [ Lud 5 Jile (?aysh wayarfus /al ?ayshu berrakel)
e aschool of whales: ¢l 4,0 (madrasatu hittan)

e bread and butter:  3x) 5 & (khubzun wa zibddah)

o the talks broke down <Ubalsall ,uS (- kasru amuhadathat)

e blowing up the peace process. bl Llee 24y (yufajeru amaliatu assalam)

e absent-minded: 4&,lé Jie/ 48le Jsie (Puqu:lun ghaeba, faregha)
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e total war: a1l JJS (kamelu al harb)
e carry out attacks: »s2¢ll z s Jea L (mahumelakhareja a hujoom)

e open fire: LUl =iy (yaftahu annar)
e severance of relations: 32l CEdle/ S8l 3a (‘hedatu al ?alagat / ?alagatun hada)

e aheavy smoker: Ji (A (mudakhen thageel)

o ik sinall €lSs (tafgeequ al mustawtanat): disconnecting settlements

e Al dukidl (Al munazamaa?amia): international organization
o uhulille L3l ¢ 5l (Prra?u alshare? Al felestini): opinions of Palestinians street
o Jaill Ll daluf (29 ehatu addamari ashamel): arms of total destroy

o il a3 (salamn da?em): aways peace

o O Cail S, (yakseru ?nfafulan): break the nose of someone

o Jii sLi (shai thageel): heavy tea

) AL (yulqi asselah): throw away the arm

o (O e A 55udl AL (yulgi amas?ulia Aafulan): throw responsibility on some one

e |ast / final news: the respondents might choose those two terms because they used in
Arabic theterm «LsY) Al (?kher al-?nba?).

e break thirst: the respondents might admit this term because they used in Arabic the
term Jiball Sy (yakseru al-?ttash).

e do peace: the respondents might choose thisterm because they used in the

colloquia Arabic the term a3 Jexy (y?malu salam); though in formal Arabic, the used

the term 3l 2y (yasna?u salam).

4- False Analogy:

o Jii sl (shai thagedl): dark tea

[interpreting Jdi sld as L 4«€ (ghamigaa ?shai) and trandating (<€ into
dark]

o % e 4yl S (yulgi a-mas?ulia 2afulan):  put responsibility on some one

[interpreting 4L as @< (yadda?) and translating it into put]

o o AL (yulgi asselah): put off arms

[interpreting AL as «ég (ywqufu) and trandating it into put off]
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o 48 )il AL (yulgi arr?ubafi galbih): enter / put terror in some one's heart

[interpreting 4L as Jvor <& (yudkhilu/yada?u) and translating them
into enter / put ]

o slabll e ol yaY) S (yakseru al-7idrab ?n 2tta?m): cut off / interrupt the hunger
strike
[interpreting % as gbior &bl (yaqtta? / yugati?) and translating them into
cut off / interrupt]

e i )13 il (siasa kharjiaa): International policy

[interpreting Lo s as 4wlle (?alamia) and trandating it into I nternational]

o b sl €lSs (tafgeequ al mustawtanat): destroying / separating the  settlements,
evacuation of the settlement, the settlement removing, withdrawal
[interpreting €S as cbib il ¢p lawdy) / cilila giaal) A13) / £3A1 / Jua / jpani
and tranglating them into destroying / separating/ evacuation/ removing/
withdrawal respectively]

e i,lals Aubw (siasa dakhlia): national / local policy

[interpreting <di/2 as 4ibyor 4uae(mahalia/ watania) and transating them
into national / local]

o 4, ylud (khasa?erun basharia): sacrifices

[interpreting slwd as <bawzi(tadhiat) and translating it into sacrifices)

o uhuldle il o) ) (2ra? ashare? Al felstinin): ideas of Palestinians street
[interpreting #L/as 4/ then trandating it into ideas]

e total war: Jali Jlea /Asdle s (harbun ?alamia/ damarun shamel)

[interpreting total war asworld war/ mass destruction resulting from the war then
translating them into Jeld Jted /Asalle cisa ]

e open fire:da siie coa /U Jady /JUi) petidy /00 Tl
(7ibd? al-kittal / yaftatihu al-kittal / ishtibakat ?anifa/ yush?lu annar / harbyn
maftwha)

P

[inter preting open as start / initiate / begin then tranglating them into Uiy giid,
/J4 inter preting open fire as set firethen trandating it into
I Jeds | and interpreting open fire as open war then trandlating it into <

e

A gl
e aheavy smoker: &S glas (dukhanun katheef)

[inter preting a heavy smoker as heavy smoke then trandlating it into
ddis iy
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e absent-minded: Osi>= (Manu:n)
[inter preting absent-minded as crazy/mad and translating them into Gsia ]

5- Ignorance of Rules:

e provide us some feedback on our essays [using the verb provide without the

preposition with]
e listen al thelectures at this university [using the verb listen without the preposition
to]

e (o the course this semester [using the verb go without the preposition to]

e affectsonthetopic [using the preposition on with the verb affect]

o severdy experience [ using a adverb with anoun]

e promote condemn [ using averb with another verb]

6-Approximation:

e Ul (e ada (thashdun men annas): a group of people/ many groups of people

e aschool of whales: dluwy! (e de saxe ( Mgimu?a men alasmak)

e bread and butter: st~k ( ta?am)

7-Paraphrasing:
o Lli ¥ &l ik (khutatu fagi al?rtibat): the plan of attack to break down the

settlements / the plan of withdrawal from the settlements

e adisplaced person:
~cnlidl ) msall 4lSa ye & Gadd (shakhsun fii ?er makaneh a munaseb)

-lSa e Jjaie i (shakhsun mun?zel ?n mkaneh)

- AN U8 G add a5 ((wad?u shakhsin fii makanen 2khar)

- AY S (e Jaile sl (shakhsun mutanagel un men mkanen le 2khar)

s The Second Dimension: Errorsrelated to collocation categories of range,
collective nouns, compounds and binominals

Collocation Errors Related to Range:

¢ make a damage
e take an answer

e pay an offer

¢ go good

e acrushingfire

o strikefire
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e In the third question of the first part in the test, there is afull scale of errors regarding
choosing the odd collocation out of range. The following correct collocations are

crossed out as odd ones by many participants of English mgjors:

e pay avisit

e pay respect

e pay acompliment
e gO Wrong

e QO astray

e go mad

e passalaw

e pass judgment

e make success

e make progress

e do favor

e do an exam

e take abath

e take photos

e catch fire

e catch aglimpse
e catch athief

e keep apromise,
e keep control,

¢ keep a notebook
¢ have a haircut

¢ have abroken leg
e break on€e's heart
e break a promise
e break a habit

e break the peace

o o e Ayl AL (yulgi al-mas?ulia Aafulan): throw/ put responsibility on some

one

o -3 AL (yulgi asselah): throw away / put off arms

o 48 e )l AL (yulgi arr?ubafi galbih): put /enter terror in some one's heart

o (Ol ail &y (yakseru?nfafulan): break the nose of someone
o pLabll e il paV) ey (yakseru alidrab ?n 2tta?m): interrupt / cut off the hunger
strike

e ilals A (siasa dakhlia): in-home/ inside/ local/ Indoors policy

e i)l dubu (siasa kharjiaa): outsidel out policy/ outdoors / abroad policy
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o 4 ub ylud (khasa?erun basharaia): sacrifices/ losses

o ide ilud (khasa?erun ?ama): causalities/ sacrifices

Collocation Errors Related to Collective Nouns:

e aschool of whales: (b 4w )2 (Madrasatu hittan)

o sl e oy (serbun men atuyoor): aswarm / aherd of birds

o il (e 2 (‘hashdun men annas): a group of people/ alot of people/ a mass of
people/ a school of people

o LYl e adkad: (gatte?un men al abgaar): aflock / a swarm of cows

b) Collocation Errors Related to Binominals:
e alive and kicking:dS b (il / s 5 5 Jile (Paysh wayarfus /al 7ayshu berrakel)

e bread and butter: 33 5 3 (khubzun wa zibddah)

D) Collocation Errors Related to Compounds:
o absent-minded: Osiae /Al Jsie /5 aaie Jsie/ de Hlb J e/ ddle Jsic

(? ugu:lun gha?eba/ faregha / mutahaerra/ ta?eha/ majnu:n).

< TheThird Dimension: Errorsrelated to threefields (political, educational

and daily life collocations)

A. Poalitical Collocation Errors;

e come to defeat

e promote a ceasefire

o friendly ceasefire

e friendly condemn

e promote condemn

e carry out a compromise

e break a compromise

e do peace

e pass adecision

e The Intifada erupted: icaléiy) culaid) [ dcalamy) o)l / Acalamy) & jad
(tafgjart a intifadal thart a intifada/ isht?at al intifada)
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o total war: ol JalS [ ALlSll Jimay oa [ ALS s [ AIS a4l s [ ddle s
(harbun ? ama/ tamma/ kulia/ kamela/ harbun bem?na alkalemal kamelu a harb)

e blowing up the peace process: 3kl dlee a8 54 [ oSl dalae jady
(yufgjeru amaliatu assalam / yfarge? Amaliatu assalam)

e the talks broke down : clalaall S /clialaal) Jhaet / clislaall cazdagi) fUialaall il g

(tawqufu a muhadathat / ingat? al muhadathat / t?tulu a muhadathat / kasru
amuhadathat)
e bringing down the government; e Sall caXild /A Sall asdast /A sSall Judaat / 3 oSl SlSas
(tafgeequ / ta?tedlu / tahteemu a hukuma/ faltazhab a hukoma)

e adisplaced person: s gedd / Jie padid /3 e gl (insanun musharad /' shakhsun
mugal / shakhsun mub?d)

o afierce battle:du »3 48 e [ dialic &< y2a (MPraka mut?sjesha/ m?raka sharesa)

e open fire: LWl =iy (yaftahu annar)

e severance of relations: sals e/ GEal) sas (thedatu al ?alagat / ?alagatun hada)
o JLill jleall 4alil (P9 ehatu addamari ashamel): massive /maximal/ global destructive
weapons, total destroyed weapons, arms of whole destruction, complete arms of

destruction, weapons of general destruction

e 4lab dubw (siasadakhlia): in-home/ inside/ local/ Indoors policy

e i 1 dulws (siasakharjiad): outside/ out policy/ outdoors/ abroad policy
o il il elS& (tafgeequ al mustawtanat): Breaking down / Bringing down

settlements/ disconnecting settlements

o LLs ¥l &l ddas (khutatu fagi al?rtibat): dislinking settlement

e )13 (salamn da?em): peace for ever/ life long peace/ constant peace

e &y il (khasa?erun basharaia): losses/ sacrifices
» ~3dl 8h (yulqi asselah): throw away / put off the arm

n O e ddsedl 3L (yulgi almas?ulia Pafulan): throw responsibility on some one
n Subuddl e LA ) ) (Prra?u alshare? Al felestini): opinions of Palestinians street

» dallall dadaiall ( Al munazamaa?amia): international organization

o sabll e oyl S (yakseru al-7idrab ?n 2tta?m): cut off / interrupt the hunger
strike
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B. Educational Collocations:

e severely experience
e strike experience

o take an answer

e provide us feedback
e carry out degree

o fulfill degree

¢ severely discussion
e affect on the topic
e adapts on the topic
¢ go good

e assist lectures

e listen lectures

e absent-minded: 4e )l Jsie/ d0le Jie (Puqu:lun ghaeba, faregha)

C. Daily Life Collocations:

e keep ameeting

e people flow

o tears flow

e make adamage

e interest flare up

e loveflare up

e fast/ quick increase

e catch break

e under the poverty line

e carry out a balance

e bread and butter: 2 )l 53aléll /50 5 5
(khubzun wa zibddah / arafahia wa arraghad)

o aheavy smoker: (s e ae /b yine GAde fo il GAde [ 20l (A
(mudakhenun shadeed, shareh, muhtaref, muzmen)

e Ul (e 2éa (thashdun men annas): alot of people/ a mass of people/ a school of

people
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e 4als il (halah khasa): particular situation / exclusive state / a private case

o shall e oy (sErbun men atuyoor): aswarm / aherd of birds

o LYl e aikad: (gatte?un men al abgaar): aflock / a swarm of cows

dale yilua (khasa?erun ?ama): casuaties/ sacrifices

oo il S (yvaksiru Pnfafulan): burst the nose of someone

Ji& sl (shai thageel): heavy tea/ dark tea

48 4 e ) 3L (yulgi arr?ubafi galbih): enter / put terror in some one's heart

Journalism M ajors.

% TheFirst Dimension: Errorsof collocations based on the knowledge of native

language (NL) and foreign language (FL):
1- Miscellaneous:
B) FalseLiterary Style:

o the talks broke down: Cuasdl & al sl S (kasru al-hawajez fi a-hadeeth)

e dive and kicking:sball llia /3 jlae sball [ & jela o)y )l s e [ (&l 5zl
(?ddrub wa ?ilga/ ?:sh wa ?irmi wra? zahrik / al-haia ghaddara/ magalbu al-haia)

e blowing up the peace process: »>dl alee 31 ,e) (ighrag amalit assalm):

o O il S, ((yaksiru ?nfafulan): burst the nose of someone

B) Words Coinage:

e absent-minded: 4 Jie( 2qulun khafi)
e carry out attacks:  akiius asaa  (huju:m musta?t?)

e blowing up the peace process. bl ulee = a3 (tadahruju ?maliti assalm )

o Ludlall Aukaidl (al-munazama al-alamia): all organization

C) Irrelevant Collocations:

e blowing up the peace process: bl dilee 4y ) jaind / GLA /) shifadud) Ale cla) sale)

(i7adet ?ihia? amalit assalm/ jatawru / kharq / Zistmrarit 2maliti assalm)

e aschool of whales: xS 4w e [ pueliall 4 0 (Madrastu al-mushaghbeen /
madrasatun kabi:ra)
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e bringing down the government: e Sa Lisy /Ae Sall Ji53 /4 Sl 3ailss
(musanadatu al-hukuma/ tashkeelu al-hukuma/ unshe?u al- hukuma)

e openfire: 33,k s/ 4elea s (harbun jamma?ia/ harbun bareda)

e carry out attacks: e saell (g2l /o saedl (0 Lea( hemaia mena al-huju:m/ attasadi
lilhuju:m)

e the talks broke down: L:ss 23S (kalamun muhbit)

o total war: 4«ila s / (harbun da?ema)

o the intifada erupted: 4xliiy!) sl (Pikhmad al-intifada)

D) Omission:
o uhuldle il ¢) ) (2ra? ashare? Al felstinin) : Palestinians’ opinions
o Lls ¥l &l ddas (khutatu fagi al?rtibat): the plan of settlements

2- Improper Synonyms:

e take an answer
e have an action
® passadecision

e the intifada erupted:
LalEil) Cand fAcaliy) Caeld / Aaliil) o g Acaldil) 5 5/ daalaisy) 48Ul

(intelagitu al-intifada/ thawratu a-intifad/ nushu:b a-intifada/ gamat al-intifad/ shabat
al-intifada)

e bringing down government:as <all @& /- Judaat / 330 (inhelal / ta?tizlu / tafgeek /
al- hukuma)

e severance of relations. 3, 5w SE3le (Aakat mabtu:ra)

e blowing up the peace process: / sl ddae e /a3l dolany eligy
( yaftequ be?malit assalm/ yudameru ?malit assalm/ inteha? al-amalia asselmia
/muharabit assalm/ takhri:b khutet assalm / hadem ?malit assalm)

o the talks broke down: <Lililiall culis / 23S) axis) (Pihtadam al-kalam / fashelat al-
munakashat)

e aheavy smoker: 228 (i (mudakhen shadi:d)

e adisplaced person: 3 s g=asd (shakhsun manbu:z)

e absent-minded: Jiall Clie [alic 8UE [dals/  ald Jie[Agdl Jsie/ S il Qile

e ( gha?eb ?ttarki:z/ ?qu:lun tafeha/ ?aqulun fadi / jahel / fagedun ?glah / ghiab 2?gel)
o~ 23l (salamun da?em): eternal peace /continuous peace

o (Ul (e ada (hashdun menaannas): a swarm of people
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o “uallall Aulaidl (@l-munazama al-alamia): a universal organization

o Jill jleall 4alil (P9 ehatu addamari ashamel): a comprehensive destroyed weapons

o a8 AL (siasa kharjiad): an exterior policy

3- Literal Trandation:
e heavy smoker: Ji& ;3 ( mudakhenun thagi:l)
e afierce battle:dia 5ia 48 j2a (Ma?rakatun mutawahisha)

e absent-minded: 4ile Jsie /a5 50 e Jie(?gel ghir mawju:d / 2u:qu:lung ha?eba)

e the talks broke down:<Ualaall (3 A / HlaSil daaas
(tahadtha be?inkesar/kharqu al-muhadathat)

e aschool of whales: ¢l 4 )2 (mdrasatu al-hittan)

e adlive and kicking: u«_» s Jule (7aish wayarfus)

o Jiii 4Li (shai thagi:l): heavy tea

o LLs )Y &l ds( khtet faqu al-?irtebat): the plan of breaking down the relations

Also, the many respondents chose the word final to collocate with news as a literal
tranglation of <L) Al (Zkher al-?nba?) in Arabic.
3- False analogy:

e absent-minded:dxila Jsie /dlla Jsie (2uqulu:n khamelal da?e?a)

[interpreting absent aslost / lazy and tranglating it into 4aila /Alald]

o total war: &l sl /o all wlsai( tasfiat al-harb/ al-harbu anneha?ia)
[inter preting total asfinal results of something then transating it into<iws
g
o il il elsss (tafqi:ku al-mustawtanat): settlement leaving
[interpreting «lik giwall sl g5 @lih giwall d 5 (tarku al-mustawtant) and
translating<ds into leaving]
o ik giuall ELSss (tafgizku al-mustawtanat): distributing / dividing the settlements
[interpreting «lila giaal) LS a5 cilib giwall a5 55/amadi (tagseemul/tawzi:? al-
mustawtant) and transatinga:jsi/amd  into distributing / dividing the settlements]
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o JLill jlall dalil (29 ehatu addamari ashamel): whole destroyed weapons
[interpreting J«wadl as s (kuliha) and trandating it into whole]

4- Ignorance of Rules:

¢ a heated condemn [ using an adjective with a verb]

e strikecondemn  [using a verb with another verb]

e severely criticism [ using an adverb with a noun]

¢ provide us some feedback on our essays [using the verb provide without the

preposition with]
5- Approximation:
e aschool of whales; (lisll alle/lial) (1 de gana /bl (e delaa

(mamu:?a men al-hittan / jamma?a men al-hittan / ?alam al-hittan)

o (Ul (e 2da (hashdun men annas): a group of people

6- Paraphrasing:

e aheavy smoker: ¢paxill S (aas (mudakhen kathi:r attadkhi:n)
e adisplaced person:alss & Gl da )l /e OlSa (& Gad

(shakhsun fi makanin ma/ arrgjulu laisa fi mahleh)

o Lls ¥l ¢l ddas (khutatu fagi al?rtibat): a plan for separating the connection

il (e 2da (hashdun men annas): a huge number of people

< The Second Dimension: Errorsrelated to collocation categoriesof range,

collective nouns, compoundsand binominals

A) Collocation Errors Related to Range:

e keep ameeting
¢ have an action

e break thirst

e go good

o severely fire

e strike aresponse

e |n the third question of the first part in the test, there is afull scale of errors regarding
choosing the odd collocation out of range. The following correct collocations are

crossed out as odd ones by many participants of journalism majors:

* pay respect
e pay acompliment
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e pay avisit

e pay attention

e go mad

e QO astray

e gofar

e gO Wrong

¢ go ahead

e passthetime

e passalaw

e pass judgment
e make success

e make progress
e make amistake
e make atrouble
e do homework

e do favor

e do an exam

o take place

e take abath

e take photos

e catch cold

e catch fire

e catch aglimpse
e catch athief

e keep control

e keep apromise
o keep secret

¢ have an accident
¢ have a haircut

¢ have abroken leg
e break the peace
e break news

e break one's heart
e break apromise
e break a habit

e openfire: JWl by / 4s 54 o a (harbun maftu:ha/ yush?elu annar)

4 )1 b (siasa kharjiag): outside/ internal /outdoors policy

4131y dubw (Siasa dakhlia): inside/external / Indoors policy

4 s il (khasa?erun basharaia): 1osses

ddle Lild (khasa?erun ?ama): causalities

o oL e ddsud) AL (yulgi al-mas?ulia Aa fulan): throw/ put responsibility on some

one

o ol AL (yulgi asselah): throw away / put off arms
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o 4li e )l AL (yulgi arr?ubafi galbih): put /enter terror in some one's heart

o ol sy (yakseru?nfa fulan): break the nose of someone / burst the nose of

someone

o pbbll (e ol W) sy (yakseru didrab ?n 2tta?m): interrupt / cut off the hunger

Collocation Errors Related to Collective Nouns:

e aschool of whales: dlew¥) (1 de sene/ Glall (e de gana /olall (e delea [ Glall 3 j2e
(madrasatu hittan / jamma?tun men al hittan / majmou?tun men al hittan/
majmmou?amen a ?smak)

o a1 aikad: (gatte?un men a abgaar): aswarm / aflock of herds

o _shll e s (serbun men atuyoor): aswarm / aherd of birds

Collocation Errors Related to Binominals:

e diveand kicking : s« » 5 Uidle /JS 2 o~ (thaiun yarkul / ?aysh wayarfus).

e bread and butter: 35 5 33/ 2« 5 3 (Khubzun wa muraba/ khubzun wa zibddah)

D) Coallocation Errors Related to Compounds:

e absent-minded:idle Jie [adic BE [dals/ ald Jie[Agdl Jsie/ S il Cile

( gha?eb 2ttarki:z/ ?qu:lun tafehal ?aqulun fadi / jahel / fagedun ?glah / ghiab 2A?qel/
?2u:qu:lun gha?eba)

< TheThird Dimension: Errorsrelated to three fields (political, educational

and daily life collocations)
A. Political Collocation Errors:

e |ast/ final news

¢ aheated condemn

e strike condemn

e severely condemn

e acrushing ceasefire

e break news

e break a ceasefire

e come to a compromise

e acrushing fire

233



e aheated defeat

e blowing up the peace process: / 23kl Adse jos /adbad) Zolasy lidy
( yaftequ be?malit assalm/ yudameru ?malit assalm/ inteha? al-amalia asselmia/
muharabit assalm/  takhri:b khutet assalm / hadem ?malit assalm)

e severance of relations. 3,5 —E3le (Aakat mabtu:ra)

e bringing down government:is sSall lsss [ Juaad / 33 (inhelal / ta?ti:lu / tafgeek /
al- hukuma)

e the intifada erupted:4Laliy) ol Aaldi¥) 5 ) [ dalitiy] Cud Aaliny) Cwld/

(gamat al-intifad/ shabat al-intifadal thawratu al-intifad/ nushu:b a-intifada)

e adisplaced person: 3 s gasdi (shakhsun manbu:z)

e talks broke down : <LitEliall culid /clialaal) & pukil [ DS axiad
(Zhtadam al-kalam / inkasarat Amuhadathat / fashelat al-munakashat)

e afierce battle:dia 5ia S j2a (Ma?rakatun mutawahisha)
o ik il LS8 (tafqizku al-mustawtanat): distributing / dividing the settlements /

settlement leaving

o JLill jleall 4alil (P9 ehatu addamari ashamel): whole destroyed weapons /
a comprehensive destroyed weapons

o Ll )Y <l i ( khtet faqu al-?irtebat): the plan of breaking down the relations

e 4 )1 Ll (dasakharjiad): an exterior policy

o~ 23l (salamun da?em): eternal peace /continuous peace

o 4y il (Khasa?erun basharaia): losses

B. Educational Collocation Errors:
o assist lectures

o listen lectures

o strike a study

o strike criticism

o bresk criticism

o break discussion

o come to experience
o carry out aresponse
omake us feedback
o affects on the topic
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o fulfill degree

o carry out degree

o take an answer

o absent-minded: ;35 Jio/a s 50 e Jic /4dle Jie /Al Jie/ Akl J e
(?uqulu:n khamela/ 2uqulu:n da?e?al 2uqulu:n gha?ebal ?qel ghir mawju:d/
?2qulun khafi)

Daily Life Collocation Errors:

e break thirst
e keep ameeting

e catch break

e pay an offer

e under / underneath the poverty line

e people flow

o tearsflow

e make adamage

e interest flare up

e loveflare up

e quick / fast increase

e aheavy smoker: Ji& (axe /ol L, i
(mudakhen kathi:r attadkhi:n/ mudakhenun thagi:l)

e Alive and kicking:
sbad) allie /5 )28 sbadl [ & jeka ) )5 el 5 Gl [ (Al 5 @l / b 5 Gile / S

(?aysh wayarfus/ haiun yarkul /?ddrub wa ?ilga/ ?i:sh wa ?irmi wra? zahrik / a- haia
ghaddara/ magalbu a-haid)

e bread and butter: thisitem istranslated into 32 5 &/ 2« 5 &

e aschool of whales. many subjects provided sl (1 de sana /ol (10 delas

o Y e aikad: (gatte?un men a abgaar): aswarm / aflock of herds

o _shall e oy (serbun men atuyoor) aswarm / aherd of birds

o ol S, (yaksiru ?nfafulan): burst the nose of someone

e (Ul (4 23a (hashdun men annas): a group of people/ aswarm of people/ ahuge

number of people
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Appendix (G)

Recommended Referencesfor Collocation Directory

El-Shahed, S. and Abu-Seida, A. (1988). A Groundwork of Tranglation. Cairo: Al
Azhar University.

Farghal, M and Shunnag, A. (1999). Translation with Reference to English and Arabic:
A practical Guide. Irbid: Dar Al-Hilal for Trandation.

Hatim, B (1997). English-Arabic/Arabic-English Tranglation: A Practical Guide.
London: British Library Catal oguing-in-Publication.

Mascull, B. (1995). Key Words in the Media: Helping Learners with Real English.
London: Harper Collins Publishers Ltd.

McCarthy, M and O'Dell, F (1994) English Vocabulary in Use. Cambridge: Cambridge
University Press.

McCarthy, M and ODell, F (2005) English Collocations in Use. Cambridge:
Cambridge University Press.

Oxford Collocations: a Dictionary for Sudents of English (2002). Oxford: Oxford
University Press.

http://f orums.zoomshare.com/viewtopic.php?pid=2816

http://oceansi derevol ution.com/verbage/intro.htm

Al Gl dae 6 e anae J sl el Clialiaiall Lilall anes (2004) Jalall cdails
O Al Gl AdSa 1 g ym
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Appendix (H)
Recommended Websitesfor Collocation Tasks

http://www.angel fire.com/wi3/englishcorner/vocabul ary/vocabul ary.html#colls

http://www.bbc.co.uk/worldservice/l earni ngenglish/grammar/learnit/l earnitv327.shtml

http://www.bbc.co.uk/worldservice/l earningenglish/grammar/learnit/l earnitv318.shtml

http://www.bbc.co.uk/worldservice/l earni ngenglish/grammar/l earnit/l earnitv155.shtml

http://www.bbc.co.uk/worldservice/l earningenglish/grammar/l earnit/l earnitv348.shtm

http://www.bbc.co.uk/worl dservice/l earni ngenglish/grammar/l earnit/l earnitv351.shtml

www.bbc.co.uk/worldservice/l earni ngenglish/grammar/l earnit/l earnitv339.shtml

http://www.bbc.co.uk/worl dservice/l earni ngengli sh/qui zzes/ gui znet/qui z122.shtml

http://www.bbc.co.uk/worldservice/l earni ngenglish/grammar/l earnit/l earnitv275.shtml

http://www.bbc.co.uk/worl dservice/l earningenglish/grammar/learnit/learnitv217.shtml

http://www.bbc.co.uk/worldservice/l earningenglish/grammar/l earnit/l earnitv58.shtml

http://www.better-english.com/strongcoll ocation/coll ocations.htm

http://www.better-english.com/strongcoll ocation/col 1 2.htm

http://www.better-english.com/strongcoll ocation/coll 3.htm

http://www.better-english.com/strongcoll ocation/col14.htm

http://www.better-english.com/strongcoll ocation/col15.htm

http://www.better-english.com/strongcoll ocation/coll 6.htm

http://www.better-english.com/strongcoll ocation/coll 7.htm

http://www.better-engli sh.com/strongcoll ocation/coll 8.htm

http://www.better-english.com/strongcoll ocation/col19.htm

http://www.better-english.com/strongcoll ocation/col | 10.htm

http://www.better-english.com/strongcoll ocation/coll 11.htm

http://www.better-english.com/strongcoll ocation/col | 12.htm

http://www.better-english.com/strongcoll ocation/coll 13.htm

http://www.better- english.com/strongcollocation/coll 14.htm

http://www.better-engli sh.com/strongcoll ocation/coll 15.htm

http://www.edict.com.hk/vlc/coll ocation/wordpartnersl.htm

http://www.edict.com.hk/vlc/coll ocation/wordpartners2.htm

http://www.edict.com.hk/vlc/coll ocation/wordpartners3.htm

http://www.edict.com.hk/vlc/coll ocati on/prepositions.htm
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http://www.angelfire.com/wi3/englishcorner/vocabulary/vocabulary.html#colls
http://www.bbc.co.uk/worldservice/learningenglish/grammar/learnit/learnitv155.shtml
http://www.better-english.com/strongcollocation/coll10.htm
http://www.better-english.com/strongcollocation/coll11.htm
http://www.better-english.com/strongcollocation/coll12.htm
http://www.better-english.com/strongcollocation/coll13.htm
http://www.better-
http://www.better-english.com/strongcollocation/coll15.htm

http://www.edumatic.gc.ca/English/activities/vocabul arypower.htm#colloc
http://www.eisu2.bham.ac.uk/johnstf/k r071.htm

http://www.englishclub.com/vocabul ary/coll ocations-qui z.htm

http://www.english-zone.com/idioms/r-idioms.html

http://www.english-zone.com/idioms/o-idioms.html
http://esl.about.com/library/vocabul ary/blcollocation 1.htm

http://edl .about.com/library/vocabulary/blcollocation 2.htm

http://esl .about.com/library/vocabulary/blcollocation 3.htm

http://edl.about.com/library/vocabul ary/blcollocation 4.htm

http://edl.about.com/library/vocabul ary/blcollocation 5.htm
http://www.eslflow.com/coll ocati onsandphrasal vebs.html

http://www.esl -gal axy.com/coll ocation.html

http://www.fi.muni.cz/~thomas/coll ocation/interactive activities.htm
http://www.flo-j oe.co.uk/f ce/students/strategy/p3ptla htm#exercise?

http://www.flo-joe.co.uk/fce/students/strategy/mccl ze/collocbc.htm

http://www.geocities.com/SoHo/square/ 3472/l exapproach.html
http://oceansiderevol ution.com/verbage/l eft.htm

http://www.onestopenglish.com/section.asp?cati d=59433& docid=146423
http://www.onestopenglish.com/section.asp?cati d=59433& docid=146424
http://www.onestopenglish.com/section.asp?catid=59433& docid=146425
http://www.onestopenglish.com/section.asp?cati d=59433& docid=146426
http://www.onestopenglish.com/section.asp?catid=59433& docid=146427
http://www.onestopenglish.com/section.asp?catid=59433& docid=146428
http://www.stttel kom.ac.id/graduate/L anguages/English/01Grammar/d04.htm
http://www.usi ngenglish.com/handouts/458.html

http://en.wikipediaorg/wiki/List of idioms in the English language

238


http://www.flo-joe.co.uk/fce/students/strategy/p3pt1a.htm#exercise2
http://www.flo-joe.co.uk/fce/students/strategy/mcclze/collocbc.htm
http://www.geocities.com/SoHo/square/3472/lexapproach.html
http://www.onestopenglish.com/section.asp?catid=59433&docid=146423
http://www.onestopenglish.com/section.asp?catid=59433&docid=146424
http://www.onestopenglish.com/section.asp?catid=59433&docid=146425
http://www.onestopenglish.com/section.asp?catid=59433&docid=146426
http://www.onestopenglish.com/section.asp?catid=59433&docid=146427
http://www.onestopenglish.com/section.asp?catid=59433&docid=146428
http://en.wikipedia.org/wiki/List_of_idioms_in_the_English_language

Appendix (1)
EFL Sites

Websites for International Newspaper s and Broadcasts:
http://members.aol.com/es kathy/ed .htm#news

http://www.onli nenewspapers.com/pal estin.htm

http://www.bournemouth.gov.uk/Res dents/Libraries/usefl websites/UsefulWebsitesTE

FL.asp
http://ccc.commnet.edu/grammar

http://www.churchillhouse.com/english/exercises/phrasals
http://www.csun.edu/~hcedu013/esl plans.html

http://www.ego4u.com/en/team-up/partners
http://www.esl-eflworld.com/index.php?cat=8

http://www.englishstudydirect.com

www.englishdail y626.com

http://englishinteractive.net
http://edl.about.com/od/edleflsites/ESL_EFL _Sites.htm
http://www.esl-lab.com

http://www.esl -tutor.com/2007/10/great-esl -or-efl-sites.html

http://literacynet.org/cnnsf/archives.html
http://tech.worlded.org/docs/cesol/links.htm
http://uk.groups.yahoo.com/group/wordsurfing/

http://www.wordsurfing.co.uk
Practicing the L anquage with Native Speaker s: http://www.sharedtalk.com/

239


http://members.aol.com/eslkathy/esl.htm#news
http://www.onlinenewspapers.com/palestin.htm
http://www.bournemouth.gov.uk/Residents/Libraries/usefl_websites/UsefulWebsitesTE
http://ccc.commnet.edu/grammar
http://www.churchillhouse.com/english/exercises/phrasals
http://www.csun.edu/~hcedu013/eslplans.html
http://www.esl-eflworld.com/index.php?cat=8
http://www.englishstudydirect.com
http://www.englishdaily626.com
http://englishinteractive.net
http://esl.about.com/od/esleflsites/ESL_EFL_Sites.htm
http://www.esl-lab.com
http://www.esl-tutor.com/2007/10/great-esl-or-efl-sites.html
http://literacynet.org/cnnsf/archives.html
http://tech.worlded.org/docs/cesol/links.htm
http://uk.groups.yahoo.com/group/wordsurfing/
http://www.wordsurfing.co.uk
http://www.sharedtalk.com/

Hassan Abu Jarrad
Waleed Amer
Khader Khader
Akram Habeeb
Kamal Murtgja
Awad Keshta
Hassan El Nabeeh
Mohammed L &fi
AlaaEl Ghoul

Awni Baddah

Appendix (J)

ThelList of Juries

Ph.D. in English
Ph.D. in Linguistics
Ph.D. in Linguistics
Ph.D. in Literature
Ph.D. in English
Ph.D. in English
M.A in English

M.A in English

M.A in English

M.A in English
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The Islamic University
The Islamic University
The Islamic University
The Islamic University
The Islamic University
The Islamic University
Al Agsa University
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