University of Arkansas, Fayetteville
ScholarWorks @ UARK

Theses and Dissertations

5-2012

Understanding How Adult Educators Apply
Andragogy in a Correctional Educational Setting: A
Case Study

Carl Jenkins Stephen
University of Arkansas, Fayetteville

Follow this and additional works at: http://scholarworks.uark.edu/etd

b Part of the Adult and Continuing Education and Teaching Commons, and the Educational
Leadership Commons

Recommended Citation

Stephen, Carl Jenkins, "Understanding How Adult Educators Apply Andragogy in a Correctional Educational Setting: A Case Study”
(2012). Theses and Dissertations. 343.
http://scholarworks.uark.edu/etd/343

This Dissertation is brought to you for free and open access by ScholarWorks@UARK. It has been accepted for inclusion in Theses and Dissertations by

an authorized administrator of ScholarWorks@UARK. For more information, please contact scholar@uark.edu, ccmiddle@uark.edu.


http://scholarworks.uark.edu?utm_source=scholarworks.uark.edu%2Fetd%2F343&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarworks.uark.edu/etd?utm_source=scholarworks.uark.edu%2Fetd%2F343&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarworks.uark.edu/etd?utm_source=scholarworks.uark.edu%2Fetd%2F343&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/804?utm_source=scholarworks.uark.edu%2Fetd%2F343&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1230?utm_source=scholarworks.uark.edu%2Fetd%2F343&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1230?utm_source=scholarworks.uark.edu%2Fetd%2F343&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarworks.uark.edu/etd/343?utm_source=scholarworks.uark.edu%2Fetd%2F343&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholar@uark.edu,%20ccmiddle@uark.edu




UNDERSTANDING HOW ADULT EDUCATORS APPLY ANDRAGOGY IN A
CORRECTIONAL EDUCATIONAL SETTING: A CASE STUDY



UNDERSTANDING HOW ADULT EDUCATORS APPLY ANDRAGOGY IN A
CORRECTIONAL EDUCATIONAL SETTING: A CASE STUDY

A dissertation submitted in partial fulfillment
of the requirements for the degree of
Doctor of Education in Educational Administration

By

Carl Stephen
Arkansas State University
Bachelor of Science in Business Administration, 1993
Arkansas State University
Master of Science in Educational Leadership, 2004
Arkansas State University
Education Specialist in Educational Leadership, 2006

May 2012
University of Arkansas



Abstract

The purpose of this case study was to examine how adult educators apply the six
principles of andragogy, by Malcolm Knowles with adult learners in a camnatteducational
GED program. The following six principles label adult learners as people f)hare self-
directed and intrinsically motivated learners; (2) Bridge life expees with old knowledge
with new learning; (3) Are goals-driven learners; (4) Expect expearsetacbe relevant to them;
(5) Are practical learners; and (6) Want respect (Knowles, 1984). The study thqualéative
research. There were nine participants involved in this study. Conversatiemakews were
conducted with the principal and four adult learners. Standardized, open-ended inteefiews

conducted with four adult educators.

The literature review discussed whether or not adult educators should teachadalts|
to their mental abilities or whether they should teach to their ages. Théuligereview also
shared research on behavioral aspects of pedagogy versus andragogy, adidheddo#d
education teachers, learning tips for effective instructors, characteostdult learners,
effective adult learning principles, teaching adult learners, prison eéslyaacidivism and

instructional leadership.

To ensure the findings were based on credible information, triangulation, member, checks
audit trail and peer debriefing were addressed and considered a vital paresetren. To
meet triangulation, the researcher used interviews, classroom obmes\aid documents to
collect data for this study. Data were open-coded and analyzed to find ax&sl @od&jor
themes. The study found that the six principles played a large role in the lgaotegs of

adult learners. This study showed that it is equally important to consider théyraua as



well as the physical attributes when educating adult learners. Reganéibeir age or
appearance, many inmates are not mentally prepared to handle certain typiesabdioingnd
must receive a variety of methods to help them open up and want to learn. The sixegrofcipl
andragogy allowed educators to teach to varying aspects of the adult learneimebtonal
educational school. The adult educators used strategies that they thought waotzteftes

best possible learning outcomes for their students.
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Chapter One
Introduction
Education is the foundation of a successful nation (Obama, 2009). It is the veryentity b
which a nation can measure its future as a strong player in a global com(Waatywa, 2011).
With the role education plays in society, it is not surprising that the United Sfatenerica
would want to ensure a good education for all citizens. In past years, the Uatexiifast a
superior educational system (Broad Foundation, 2011), but in more recent years, however,
American students scored below those of other countries (Gonzales et al., 226&)entd
caused concern at the national level, and educational reform movements were éselend r
Education reform is currently receiving much attention in the United Stéteshe inception of
the No Child Left Behind Act of 2001 (NCLB, 2002). Itis a strategic plan, pnogoa
movement that seeks to ignite positive change in education, locally or nati@grébysas
Department of Education, 2010). While much attention has been paid to reforming public
education, less national attention has been focused on educating inmates withinribarAme
Correctional System throughout the United States.
Education in Correctional Facilities
The first American correctional facility was opened in 1791, and education eecam

added duty for the correctional system by 1798. Today there are at leastrétbaaal
facilities throughout the United States, and the importance of education in thetional
system remains apparent for as of 2011 more than 90% of public prisons and more than 80% of
private prisons offer educational programs to their inmates (U.S. Depaifrieducation,

2011).



The Arkansas Correctional School District (ACSD) was established in 1968. tAt tha
time, the ACSD employed nine teachers that provided instruction to inmates thiée
separate correctional units. In 2010, the ACSD encompassed 21 separate wfier tGaneral
Education Development (GED) programs to approximately 2200 inmates. Currenitgnskd
teachers and 7 classified employees provide instruction within the ACSD.

Mission, Goals, and Objectives

To ensure that the correctional school district provides adult learners witlueational
experience that promotes self-worth and individual development, the ACSD estaglistiag
principles by which the district is measured. The mission of the ACSDpi®imote an
educational environment that fosters positive self-worth and success in a# sto@dents. It
reported that every adult learner has worth, dignity, the ability to learthan@yht to be
respected as an adult learner. The ACSD teaches adult learners bigsieatkibcus on the
three R’s--reading, writing, and arithmetic. The district also providey aeilt learner the
opportunity to develop their sense of values, and adult learners are taught tbthespghts of
others. The objectives of the school district are to focus on teaching non-readeaxs twrite
and comprehend basic math, and prepare as many adult learners to take and [g3sdbe G
(Arkansas Correctional School District, 2010.)

ACSD Funding

Each year funding for staffing and operations in ACSD is calculated arehprdgo the
state legislature. The money is allocated to the Arkansas Departmehtaaitien in the form of
a line item appropriation, which the Arkansas Department of Education tratasfieesdistrict.
The ACSD receives federal money for the Title | programs. Accorditietdrkansas

Department of Education (2010), Title I is a federal aid program that provisiegasto



schools around the world. Title | money is given to school districts that need Help wit
providing the resources that are important to helping students who are affecte@tty. pdte
money is to help close the achievement gap between schools in poor neighborhoods and
communities. ACSD uses the Title | money to pay the salaries of thred fBHchers within
the district and buy supplies for the district.

The ACSD also receives Title VI-B money for special education and some adult
education money for correctional education. The Arkansas Department of Bduatntains
that Title VI-B provides federal funds within small rural districts. elfl-B funds provide a
variety of services and activities that will help students to better treadirg and math skills.
ACSD uses the Title VI-B money to pay the salaries of two special educatarets within the
district (Arkansas Department Education, 2010).

Adult Education Programs

Malcolm Knowles (1984), the father of adult education, contends that the academic
success of adult learners is contingent on adult educators using bestiomstycactices to
address the needs of their adult learners. His study examined how adult educators in a
correctional educational school setting apply andragogy with adult leaieosvles defined
andragogy as “the art and science of helping adults learn” (Knowles, H&l&nwanson, 2005,
p. 60). He discovered six principles of adult learning that are essential whetirgladults:

e Self-directed and intrinsically motivated learners;

e Bridge life experiences with old knowledge with new learning;
e Goals-driven learners;

e Expect experiences to be relevant to them;

e Practical learners; and



e Want respect (Knowles, 1984).
Adult Educator Characteristics

There are very specific characteristics attributed to the adult edudaddr (1991)
discussed that being an effective adult educator involves understanding howaadalsléearn
best. Adult educators must understand the learning styles of adult learners act timstn in
those ways. Knowles (1984) stated that an adult educator is one who applies thlepiofic
andragogy when facilitating adult student learning. Understanding thedngftandragogy is
key in fostering success in adult learners. Lieb suggested that adult eslwdaideach in an
adult setting need to focus their instruction on helping adults to learn becans®yléar adults
is not automatic and must be facilitated. He goes on to state adult educatdoe carstful to
avoid lecturing formats of instruction that merely provide facts and should esrtbeamle of
facilitators where learning is guided.

When considering andragogy, Knowles (1990) suggested that the goal and knowledge
that the adult learners bring to the lesson will determine the method of instrecfiored. For
example, if an adult learner is unfamiliar with the concept, then direagtisin would be
necessary to help the student achieve success. Knowles also suggested thstteffective
method would be for adult educators to address specific topics and expand on how specific
topics can be applied in other situations. However, the adult learner needs to know why any
concept to be learned is important in order for him or her to stay motivated to ledr(1929¢)
discussed that adult educators need to remember that adult learning occurs on a cdoagisious
throughout life. Also, adult educators need to keep in mind that adult learners ledierentdif

speeds, so it is natural for adult learners to be nervous and anxious in learning situations



Adult Learner Characteristics

According to Knowles (1984), adult learners have a range of learning tehatacs.
Adult learners are diverse, with varying educational backgrounds gomgiwaschooling to
several years of schooling, they believe their education will help them, andabeyarying
degrees of awareness of their own learning styles. Smith (1982) discussatuthkgarners can
be exposed to a variety of needs that will be helpful to them as they go throughrtimglea
process. He believed that adult learners needed a basic understandingaathmgg; they
needed to know how important it is to develop a positive attitude as well as the motivation to
learn. Smith also said that adult learners need basic skills in readinggwmath and listening
to be able to perform in a learning environment. Adult learners need to understand hdw and w
their strengths and weaknesses as learners correlate with theempeeftor learning situations
and environments. To help them navigate this process, Smith said that adult leastdrs
self-directed learners, collaborative learners, and institutionaldesar Self-directed learning
requires adult learners to develop skills for planning, directing, and monitoringweir
learning. Collaborative learning requires adult learners to have good teamwonitesipdrsonal
skills. Institutional learning requires adult learners to have the followisig baudy skills:
taking notes, writing, and taking test.

Background of the Study

Educational Processwithin the Arkansas Prison System

When inmates enter the Arkansas Department of Correction, they go through an
orientation process at the Diagnostic Center. During the orientation procedssimha state
they have a high school diploma or a General Education Development (GEDgatestifwill

then fill out a verification form. The verification form that is filled out by th@ates is mailed



to the particular school from which the inmates state they received their higil dgploma or
GED. Until inmates are verified as having a high school diploma or a GED, @indatory that
they attend the GED program.
Once the verification form is returned to the ACSD, it will state if the tansaverified
or not verified. If the verification form from the particular school stdtesrimate did receive a
high diploma or a GED, the inmate will be dropped from the GED program. However, if the
verification form from the particular school states the inmate did notvesaghigh school
diploma or a GED, the inmate will remain in the GED program.
Before any inmate is placed in the GED program, the inmate will take a @attst.
The test is referred to as the Test of Adult Basic Education (TABE). Accadalthg official
ACSD manual, the TABE is a standardized test that consists of the following\els:
e The Limited Literacy Level;
e The Easy Level;
e The Medium Level;
e The Difficult Level; and
e The Advanced Level
The difficult and advanced levels predict how the adult learner will perform on the&3ED
There is a locator test that is given first that will help determine whichdétiee TABE
the adult learner will take. The locator test consists of four subsections: readipgehension,
math comprehension, math application, and language arts writing. Each of thiess sakes
five to twelve minutes to complete. The score that the adult learner reopittes locator test
will determine which level of the TABE test will be given for each subjelctwever, an adult

learner can have more than one level test administered to him or her. Once thamdult le



completes the locator test, he or she will start testing with the differeessaibArkansas
Correctional School District, 2010).

The TABE test consists of the same subtests as the locator test: readprghension,
math comprehension, math application, and language arts writing. Tleetestitakes three to
four hours to complete. After the adult learner completes the TABE test, hewitldieeplaced
in the GED program based on his or her total battery score. The GED prograstsauintsie
following levels:

e Adult Basic Education with a grade level equivalent of 0-3.9;

e Adult Intermediate Education with a grade level equivalent of 4.0-5.9;

e Adult Pre-GED Education with a grade level equivalent of 6.0-8.9; and

e Adult GED Education with a grade level equivalent of 9.0-12.0 (Arkansas
Correctional School District, 2010).

As adult learners progress through the GED program, they can take the [PtesG&nd
Official GED test. The Pre-GED and Official GED test both consists otdists which measure
the achievement in subject areas associated with a high school program of study.

e Language Arts Writing;
e Social Studies;
e Science;
e Language Arts Reading; and
e Mathematics
The passing criteria set by the Arkansas GED Testing Prograimef&ré-GED and Official

GED tests are a minimum of 410 on each of the five tests and an average of 450. Hautihg t



year history of the school district, 18,722 adult learners have earned their GEEDgask
Correctional School District, 2010).
Educational Criteria and the Role of Adult Educators
Any person who applies for an adult educator position with the Arkansas Correctional
School District is required to have completed their student teaching or serveerashipt as
part of an approved teaching education program. Adult educators shall hold a baatalaure
degree from an accredited institution and have 9 credit hours of adult educatiea tlassler
to teach in an adult setting. An adult educator must work very closely with tlogoptiand
follow the proper chain of command. He must plan and direct learning activiadsilof
learners in the classroom, and is required to keep an accurate record of steddanhe¢ and
maintain proper records. The adult educator also assists in selecting texabookkated
materials and performs various other job related duties as required bynitipgdrfArkansas
Correctional School District, 2010).
Adult Educator Evaluation Process
The principal, who is the evaluator of ACSD personnel, is responsible for evaluating

adult educators based on a satisfactory performance or an unsatisfadtmmanece. The adult
educator can receive a satisfactory or unsatisfactory evaluation based on:

e Professional conduct;

e Instructional planning;

e Learning environment;

e Teaching; and

e Reflection.



Under professional conduct, the adult educator is evaluated based on maintainingojeaggpr
dress and appearance in accordance with the guidelines of the ACSD. The adtdt etusia
follow the district and unit policies as well as demonstrate respect anty ltoytthe principal.
Under instructional planning, the adult educator is evaluated based on articalasir learning
goals and creating or selecting teaching methods, learning activitiessaructional materials
that are appropriate to the needs of the student. Under learning environment,ttbdiamdior
is evaluated based on establishing and maintaining a rapport with studentsass well
communicating challenging learning expectations to each adult learnder téaching, the
adult educator is evaluated based on making sure that learning goals andonsirpoticedures
are clear to the adult learner as well as making sure that they are asingstinuctional time
effectively. Under reflection, the adult educator is evaluated based oningfiecthe extent
which learning goals are met as well as demonstrating a sense afe{#ckansas Correctional
School District, 2010).
Statement of the Problem

While there are approximately 2200 students served by the Arkansas Cort&xtiomal
District each year, there is little research regarding the use @&gogy within this educational
setting. More research must be done to show how inmates learn and how andoatgpbg the
method by which adult educators help inmates be successful adult learners.

Purpose of the Study

The purpose of this case study was to explore the purposeful and observable applications
of adult learning theory within one correctional educational unit in Arkansas. gitstou
enlighten policy makers and school leaders on the andragogy method and its effestiron pri

education. The findings may help policy makers and school leaders make deoisielps



inmates further their education while incarcerated and be productivexsiinel lessen their
chance of recidivism when released.
Relevance of the Study

There is an increasing demand for adult educators to understand issues retiaiéid to a
learners. This study examined the impact on the quality of instructional ddbvadylt learners
and how the six principles of andragogy helped adult educators during their instmich
adult learners through a GED program at a male adult correctional edatathool within the
Arkansas Correctional School District.

Resear ch Questions

The following research questions were addressed:

1. Which principles of andragogy do adult educators apply in their instruction with adult

learners?
2. How do these principles influence their instruction?
3. How do adult learners perceive GED instruction?
Conceptual Design

The following is a conceptual design to provide the reader with a better undergtaf
the four phases that were completed in this qualitative study. In the followengy @gains, the
research study included the following phases: (1) gaining approval fouthefsam my
dissertation committee, the Institutional Review Board, the ArkansagtDega of Corrections,
and the school to be studied in a specific district; (2) conducting interviews wiphiricgal,
adult educators, and adult learners within the GED program; (3) conductingafassr
observations of adult educators and adult learners; and (4) the examination of tigs findi

These qualitative research methods were utilized for triangulation. N2802) discussed that

10



triangulation is a way to look at multiple sources of data to explore a process,aesul
phenomenon.

The first phase required gaining approval for the study from my dissartmmmittee,
the Institutional Review Board, the Arkansas Department of Correctionsheasdool to be
studied in a specific district. The second phase included conducting interviéwibevit
principal, two African American male adult educators, two Caucasian fedaleeducators,
two African American male adult learners, and two Caucasian male aakte within the
GED program. | began with a conversational interview with the principal. Tdlegthis
interview was to inquire about the correctional educational GED program and theophy the
district has toward adult education in a correctional setting.

Upon completion of the conversational interview with the principal, | wrote the findings
from the interview. Standardized open-ended interviews were conducted with fdur adul
educators. These interviews provided information about the instructional methods used in the
classroom setting. Upon the completion of the standardized open-ended interviewas with t
adult educators, | open-coded the interview responses and looked for major thelsms. | a
conducted conversational interviews with four adult learners. Upon completion of the
conversational interviews with the adult learners, | transcribed the informfedm the
interviews and completed the open-coding process.

In the third phase, | conducted classroom observations of the adult educators and adult
learners. The classroom observations consisted of taking field notes and recoediegtef
Marshall and Rossman (2006) stated that observations are comprised of metici@dakingt
of participant actions, behaviors, and events in the social setting chosen as tier ftius

study. The notes that are taken during observations are referred to as ésld oty should be
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a direct depiction of what was observed and should be both detailed and nonbiased. The fourth
phase included analyzing and reporting the data collected. As themes &orarges data,
additional research, review of the literature, or clarification of intervimveata were necessary.
Theoretical Sensitivity

As the researcher, | used qualitative research instruments to conduct litesivgia
study. In my academic career, | have successfully completed the falthwvee college degrees
from Arkansas State University: a Bachelor of Science Degree in Bsiguidesinistration, a
Master’s Degree in Educational Leadership, and a Specialist Degree ini&uaida¢adership.
| am currently pursuing a Doctoral Degree in Educational Leadership froomitiersity of
Arkansas at Fayetteville. | have been a principal for four years inectiorral educational
setting and have four years of teaching experience in a correctional edakcsditting. Also, |
have five years of teaching experience on the secondary level and two yearsalletjeclevel.

The GED program at the studied site, as the case study, allowed me to incarpgorate
personal depth of knowledge and experience into research to discover the maoge effect
instructional strategies for adult learners. This research stunldedf me the chance to employ
current literature on best practices for adult learners and allowed timedlézxtion and an
opportunity to analyze the practices occurring in the GED program at the sclasdy, this
study provided an opportunity to help other correctional educational GED programs with
significant adult learners to align their instructional strategiesegsainal development and
related services with best practices.

Theoretical Framework
The Adult Learning Theory, by Malcolm Knowles (1984), underpinned this study. It

focuses on six principles that label adult learners as people who:
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e Are self-directed and intrinsically motivated learners;

e Bridge life experiences with old knowledge with new learning;

e Are goals-driven learners;

e Expect experiences to be relevant to them;

e Are practical learners; and

e Want respect (Knowles, 1984).
Through interviews, observations, and document review from multiple sources, | illachinat
how these principles were used to enhance instruction of adult learners withiisdime pr
population of one correctional unit in Arkansas.

Limitations of the Study
The limitations to this case study included: (1) only one correctional sche@ast
reviewed; (2) six principles of andragogy were used to focus on adult leaB)eesUts can
only be generalized to the studied school; and (4) other variables have contributed togb® suc
of the adult learner.
Parameters of the Study
This study was conducted during the 2010-2011 school year. During the summer of
2010, | began the literature research and review. In the fall of 2010, | began docureetibooll
and gained entry into the school. In the spring of 2011, the interviews were conducted and the
data were analyzed.
Definitions of Terms

The following definitions and acronym descriptions are provided to ensure eocgisind

understanding of these terms throughout the study:

ACSD: Arkansas Correctional School District
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Adult Educator: In this study, a person who practices the profession of facilitating the
learning of adult learners by applying the principles of andragogy.
Adult Learner: A person who is socially accepted as an adult in a learning process.
Andragogy: “The art and science of helping adults learn” (Conner, 2004, p. 2).
Assessment: This term refers to any test instrument used to measure student leahing a
performance.
Best Practices: This term refers to the most efficient and effective way of accomplishing
a task.
Curriculum Guide: An academic tool that determines what an adult educator needs to
teach, how to teach, and what ways to teach material to a diverse group of adult
learners.
General Education Development (GED) Program: In this study, the GED
program is a program for male adult learners in an adult correctional educational
setting.
General Education Development Test: The GED Test consists of the following subjects:
writing, social studies, science, reading, and math.
Pedagogy: This term refers to the art and science of teaching children.
Pre-General Education Development (Pre-GED) Test: The Pre-GED Test consists of the
following subjects: writing, social studies, science, reading, and math.
Test of Adult Basic Education (TABE) Test: The Test of Adult Basic Education Test
consists of the following subjects: reading comprehension, math comprehension,

math application, and language arts writing.
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Organization of the Dissertation
A review of the literature can be found in Chapter Two. The literature reviesnisean
overview of research-based methods that are successful with adult le&hapger Three
outlines the methodology, which includes a timeline for research and questions for
conversational interviews and standardized open-ended interview questions. Chapter Four
reports the findings and Chapter Five outlines conclusions, suggestions and recaimnmefata

future studies.
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Chapter Two
Review of the Literature

In society today, providing a free, public education to all is a given. There istogue
however, regarding how to implement prison education to inmates in the prison system. M
inmates lack social and mental skills that are required in the learningsproEor adult
educators, the idea of how to effectively educate this particular population [seperp&exing,
specifically which strategies should be used when teaching adult learners$ . edudtors are
concerned about whether they should focus on the immature skills of adult learners, or on the
“grown up” bodies and often intense life experiences. This literature revieusdesd whether
or not adult educators should teach adult learners to their mental abilities bemthety should
teach to their ages. Another topic that was addressed in this review is whetmeirdgogical
method—a teaching method used for implementing instructions to adults—is the best way t
provide instruction for inmates in a general education development (GED) séthirgysection
also shared research on behavioral aspects of pedagogy versus andragogyyeatidheadult
education teachers, learning tips for effecthaructors, characteristics of adult learners,
effective adult learning principles, teaching adult learners, prison @olyaacidivism,
instructional leadership, and a conclusion.

Under standing Andragogy

To get a good understanding of andragogy, a person must begin with what it means to be
an adult. According to Knowles (1984), there are two criteria for evaluatindperh@ not a
learner should be considered an adult. First, the person takes on the role that has bdeasdefine
an adult—for example, being a responsible parent or worker. Second, the self-coacept of

person is important. Once a person understands who he or she is and has a sense of self-
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direction, he or she is psychologically considered an adult. Knowles (1990) discussed tha
person is considered an adult when the individual can see himself or herself asdpeEingiloée
for his or her own life.

Behavioral Aspects of Pedagogy ver sus Andragogy

Knowles (1984) defined pedagogy as the artistic and scientific method fomigac
children. A Greek word, pedagogy literally means “child leading”. Wheneimg@hting the
pedagogical methods, a teacher has total control of all aspects of theggaouess and makes
all of the decisions about the what, when, and how learning will take place. Knowles (1984)
discussed that pedagogy is also known as teacher-directed instruction, whicsrégustudent
to be obedient to the instruction from the teacher. The focus of pedagogy is thelézameg
solely what the teacher teaches him or her. This type of teaching and leaacegphreat
dependency on the instructor.

While Knowles defines andragogy as the art and science of educating athgltdea
Conner (2004) believes that andragogy is an alternative to pedagogy and inisibts ldgner-
focused teaching method is suitable of all learners. Conner discussed that theqaadnadel
asserts the following five issues to be considered and addressed in formabgtear

e Showing learners why learning is important;

e Showing learners how to direct themselves through information;

e Relating the topic to the experiences of the learners;

e Learners will learn when they are ready and motivated; and

e Helping learners to overcome inhibitions, behavioral problems, and beliefs on

how to learn.
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McCormick (1931) reported that pedagogy and andragogy are methods that atéaentra
all forms of prison education. In research findings, it is clear that pedagatpsrt the
conditions of education for juveniles and andragogy to the education of adults. However,
McCormick described one program which reveals how juveniles act like addIteoav adults
act like children in correctional facilities. He found that the principles ofgmeglado not
necessarily fit confined juveniles as they suffered through years ofiexges that cause them
to think and behave like adults. Likewise, andragogy is not always suitable for sgine ad
prisoners due to varying levels of maturity. McCormick noted that some adultgevho a
incarcerated behave emotionally like children. Incarcerated youth behéragllilts and
incarcerated adults behaving more like children is not uncommon. A body of leeoatur
criminal personalities discusses these behavioral issues in-depth.

Adult Basic Education

Students who enter a correctional facility and do not have a high school diploma or a
GED are required to enroll in the adult education prison GED program in most stagssaré
screened and enrolled in levels that best accommodate their learningsalbititers (1991)
stated that adult education provides instruction and support services to adults who agemo lon
in school and who do not have the educational foundation to adequately speak, read, and write
the English language.

Adult education programs began in Arkansas in 1967. They provide adults without a
high school education with opportunities to gain the skills necessary to function ity socie
(Peters, 1991). According to the Arkansas Department of Workforce Education (2008),
Arkansas was first in developing a training program for teachers spédlgiin adult education

where teachers could obtain teacher certification and graduate deglessmead. Arkansas
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was one of the first states to provide training for teaching adults wittinigatisabilities and
adult education in the work place. It is one of the few states that give theeSHEee of charge
to residents.

Types of Adult Basic Education Tests

Test of Adult Basic Education. The Test of Adult Basic Education (TABE) is a test
used to diagnose the educational deficiencies of adult learners. It wasl crgdcGraw-Hill
and adminstered to adults attending vocational programs or community collegeBABEB ¢est
consists of reading, math, and language and is not considered as a passstr fiiilstused to
determine if a student will have to take remedial classes before beginnorghkischosen
curriculum (Tutwiler, 2009).

Before taking the TABE, the locator test is given. This test is a sheromesf the the
TABE test that takes approximately thirty minutes to complete. Thisdesthe adult student
on a specific path to demonstrate knowledge as the results determine tloé defellty of the
subsequent TABE test—easy, medium, difficult, advanced, and level L for adults nviai ca
read (Tutwiler, 2009).

General Education Development. The General Education Development (GED) test
was developed out of necessity for members of the military. In 1942, the test was dktelope
assist military personel who did not have a high school diploma (American Council of
Education, 2010). The GED test consists of the following: writing, social studies¢csc
reading, and math. An individual must make a minimum of 410 on each of the five tests and an
average of 450 to pass the GED test. According to the American Council of Education, the

GED test measures the general knowledge that one would acquire over theafqueried
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taking traditional high school courses. The test utilizes current curriculmehestis and follows
standardized assessment protocol.

The American Council of Education (2010) reported that the GED tests are given in all
fifty states including the U.S. territories and in some Canadian provincéasct,labout 800,000
adults take the tests each year, with nearly two-thirds successfuliygessNeither the GED
test nor a GED can take the place of a high school education or a high school diploma.DThe GE
test is designed to assess the level of educational development of students whérdghreot
formal high school education.

Characteristics of an Adult Educator

The adult educator is one who understands the principles of andragogy and uses the
method to instruct adult learners. To be successful, adult educators must rettagradelt
learners are self-directed. These educators must create a leamnimgraent that is safe for
adult learners, understanding conditions that foster greater learning foleaduétrs. Adult
educators must know why adults learn and how adults are taught in order to combine the two t
create a safe atmosphere for adult learning success.
Teaching Roles

Merriam and Simpson (1995) discussed how the role of an adult educator is that of a
teacher or trainer. They stated that the roles of adult educators vargdudinbasic education
teachers, teachers of noncredit classes such as quilting, vocational teaahessle school, to a
company trainer. Merriam and Simpson reported that adult education is evolvingwhonera
compared to other professions throughout the world today. They believed that the profession of
adult education is constantly in a state of development and change as a large naaibker of

education teachers or trainers still require specific training cetatthe adult as learner.
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Merriam and Simpson noted that as the adult education field matures, grows fipamcal
develops more, this situation may cease to be the case as more resourcesdady that all
adult education teachers receive required training.

Learning Tipsfor Effective Instructors

Educators know that learning is life-long for each person. Effective edukatossthat
throughout the continual process of learning, people learn at different paces ancocae be
quite nervous when placed in a learning situation where there is no prior knowledge. Since
learning develops as a result of senses stimulation, the effective iostliculd use
instructional strategies that allow the content to stimulate multiple sems@asure the chances
of greater learning (Lieb, 1991).

In order for learning to be successful, Lieb (1991) suggested that it is ahextre
importance to incorporate the following four areas in the educational process:

e Motivation,

e Reinforcement,

e Retention, and

e Transference
Lieb (1991) reported that establishing rapport with adult learners and preparinfpthearing
is considered part of motivation. Reinforcement plays a major role in the teadiihgarning
process. It should be used regularly in the beginning to help the students understandzénternal
and retain what they have learned. Once understanding is established, reinfosterlkel be
used to maintain consistent, positive behavior. Retention involves students retawrimgiioi
in order to benefit from the learning. Lieb discussed that students who do not learal mater

in class, will not retain the information long-term.
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Lieb suggested that transference will occur in the following four situatjdps:
association-participants; (2) similarity; (3) degree of origieaining-participants; and (4)
critical attribute element. Lieb reported that association-paaits associate new information
with something they already know. With similarity, the information is simdanaterial that
participants already know. Lieb stated that the degree of original Ilgaunggests that the
student may not have been exposed to the information previously. The critical atieinueat
allows the student to feel that the information learned contains pieces teatemgbeneficial to
his/her learning.

The effective adult educator may incorporate instructor-centered andrieantered
teaching styles to foster adult student learning. Table 1 explains the te®atd how they
help students learn.

Table 1

Teaching Styles

Instructor-centered Learner-centered

The learning objective is usually the The underlying philosophy is that students
transfer of knowledge, information, or learn best not only by receiving knowledge
skills from the instructor to the students. but also by interpreting it, learning through
The instructor more or less controls the discovery while also setting the pace of
material to be learned and the pace of  their own learning. Instruct, coach, and
learning while presenting the course mentor students to facilitate their learning,
content to the students. The purpose of designing experiences through which
learning is to acquire and memorize new students acquire new knowledge and
knowledge or learn new skills. develop new skills.

Rochester Institute of Technology Online learning. (2010). Teaching styles, p.i8v&ettune
6, 2010 from http://online.rit.edu

Other strategies that would help adult learners increase their knovadaddpe found in
table 2. According to Rochester Institute of Technology Online Learning (20&dpllowing

table discusses additional adult learner characteristics and teachiegiss for adult learners.
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Table 2

Teaching Strategies for Adult Learners

Adult Learner Characteristics

Teaching Strategies

Adults have years of experience and a
wealth of knowledge

Adults have established values, beliefs,

and opinions

Adults expect to be treated as adults

Adults need to feel self-directed

Adults often have a problem-centered
approach to learning

Use your adult students as resources for
yourself and for other students; use open-
ended questions to draw out the knowledge
and experiences of students; provide many
opportunities for dialogue among students

Take time to clarify student expectations of
the course; permit debate and the challenge
of ideas; be careful to protect minority
opinions within the class

Treat questions and comments with
respect; acknowledge contributions
students make to the class; do not expect
students to necessarily agree with your plan
for the course

Engage students in designing the learning
process; expect students to want more than
one medium for learning and to want
control over the learning pace and start/stop
times

Show immediately how new knowledge or
skills can be applied to current problems or
situations; use participatory techniques
such as case studies and problem-solving
groups

Adults tend to be less interested in surveyFocus on theories and concepts within the

types of courses and more interested in
straightforward how-to

context of their applications to relevant
problems; orient the course content toward
direct applications rather than toward
theory

Adults have increased variation in learnindJse a variety of teaching materials and
styles (individual differences among peopleethods to take into account differences in

increase with age)

style, time, types, and pace of learning

Rochester Institute of Technology Online Learning. (2010). Teaching sésfegiadult
learners, p. 2. Retrieved June 6, 2010 from http://online.rit.edu
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Job Training and Certificationsfor the Adult Education Teacher

An adult educator is a professional and some states require that he/she hole@ @dicens
teach adult education classes. These educators teach English langdige, veiting, and
basic mathematics to adult learners. They also work with adult learnensegt help with
building their basic skills to become successful in the job market. Becauseroptut that
adult educators have on the ability of their students to be successful, theses temshdrold a
bachelor’'s degree and must have completed an adult education teaching program from a
accredited college or university. If an adult education teacher plans to teaclsERhe
preparation program, he/she must have knowledge of the GED exam requirements.

Characteristics of an Adult Learner

Most adult students have various experiences in life as a whole and certainoedlicati
experiences which come into play when they enter a classroom. Lieb (19919ddpattadults
are goal/relevancy oriented, autonomous, self-directed, practical and psdiiesrs. Adult
learners need to know why they need to learn something. They are selfleglrapts and like
to work at their own pace. Lieb discussed that adult learners must see a reésamifoy
something.
Effective Adult Learning Principles

An effective adult learning program understands how adults learn best andsrealize
adults have special requirements as learners. Though the principles ofgéeve been around
for several years, the adult learning theory is a fairly new study to temluc#alcolm Knowles
(1984) pioneered the field of adult learning. According to Lieb (1991), motivation is art aspe
of adult learning. The following are six areas which are extremetyatifor motivating adult

learners in the educational process:
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e Social relationships;

e External expectations;

e Social welfare;

e Personal advancement;

e Escape/Stimulation; and

e Cognitive interest
Lieb (1991) reported that social relationships involve meeting and making nedsfri€xternal
expectations involve fulfilling the expectations or recommendations of someoneutiitinity.
Social welfare deals with improving the ability to participate in communatskwLieb
discussed that personal advancement focuses on achieving a higher status on aijap, secur
professional advancement and staying abreast of competitors. Escapatistiminvolves
finding an outlet to break the daily routine of work or home, an activity to relieve boredom.
Cognitive interest mearis find something new to learn, not out of necessity, but simply for the
sake of learning.

Table three gives a comparison of the learning characteristics of aatnkre and youth

learners according to Rochester Institute of Technology Online Lea20ag)
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Table 3

Adult Learners versus Youth Learners

Adult Learners Youth Learners

Problem-centered; seek educational Subject-oriented; seek to successfully
solutions to where they are compared to complete each course, regardless of how
where they want to be in life course relates to their own goals

Result-oriented; have specific results in  Future-oriented; youth education is often a

mind for education-will drop out if mandatory or an expected activity in the
education does not lead to those results life of the youth and designed for the future
because their participation is usually of the youth

voluntary

Self-directed; typically not dependent on Often depend on adults for direction
others for direction

Often skeptical about new information;  Likely to accept new information without
prefer to try it out before accepting it trying it out or seriously questioning it

Seek education that relates or applies  Seek education that prepares them for an
directly to their perceived needs, thatis often unclear future; accept postponed
timely and appropriate for their current  application of what is being learned

lives

Accept responsibility for their own learnindepend on others to design their learning;
if learning is perceived as timely and reluctant to accept responsibility for their
appropriate own learning

Rochester Institute of Technology Online Learning. (2010). Characteristichitvfiearners
versus youth learners, p. 1. Retrieved June 6, 2010 from http://online.rit.edu

Teaching Behaviors Related to Adult Learnersand Pre-Adult Learners

Beder and Darkenwald (1982) discussed whether or not teachers taught adult learner
differently than they taught pre-adult learners. Beder and Darkenwald cepiaate 73 teachers
were surveyed based on their teaching practices with adult and pre-adhdtdedrhe results of
the surveys showed that teachers who taught adult learners felt that theshbadiscussions,
were able to change their teaching techniques more often, were ablegdlisdatssions to

student experiences, and made more adjustments in content and instructioga strated on
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student feedback.

Beder and Darkenwald (1982) reported that the teachers spent more time giving
directions and providing emotional support to pre-adult learners. However, the qureayeal
to focus more on supporting the idea that andragogical principles are utilized atiginge
adult learners. Beder and Darkenwald wanted to know whether student focusego@y)dra
instructional methods or teacher control (pedagogy) instructional methodsameaitdes that
guided the instruction of the teacher. They found that teachers used both andragbic
pedagogical models as variables, rather than just using one model over the othean8ede
Darkenwald discussed that various teaching techniques were shown as a meatns|torc
structure the classroom setting. For instance, class discussions were bgttogyet students to
respond and to control student behavior by keeping them focused.

Prison Education

When many think of prison, education is typically not associated. Prison is thought to be
a place for harsh punishment, restrictions, and the loss of most wanted privilegleerdig an
opportunity for rehabilitation and betterment of inmates through a very impontctacial
activity that happens daily in prison, prison education. Prison or correctionalieducablves
vocational training or academic education provided to prisoners as an intrigual pairt of the
rehabilitation.

Benefits of Prison Education

Cuizon (2009) reported that the welfare of the adult learner is promoted through the help
of education programs around the world. In a study conducted by the U.S. Department of
Education and spearheaded by Stephen J. Steurer of the Correctional Educasiociatifs,

inmates who participated in classes while in the prison education programmaerékely to
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remain free within the first three years of release (Cuizon, 2009). Cuizoreckpuat only 22%
of prisoners, who took educational classes while in prison returned to prison compared to 31%.
He suggested that prison education was not only positive for inmates, but was dige foosi
public safety as studies show that a reduction in crime was indirectlydredgbeison education.
Therefore, education in prison is beneficial not just to prisoners but to the sxciggfl
(Cuizon, 2009).
The Effect of Prison Education on Recidivism

In the United States, the prison population has increased at an alarming rateeby
than three-fold over the last few decades (Vacca, 2004). Financing prisonsapl@cesmous
burden on all levels of government. In order to prevent this burden on the government, prisoners
should avoid being incarcerated. Vacca discussed that the best way to preveataticarc
from happening is to reduce the number of recidivists. Recidivists are indiwdualaere
released from prison or jail only to become repeat offenders who ultimataly betck to the
prison facilities. Unfortunately, a large percentage of inmates atbuists. Most prisoners
who are in a vocational or GED program are less likely to return back to prisain &geca
noted that not only did the prison education system work, but it was also more cost-dffament
other options to reduce recidivism. He contends that despite the historical sugréessof
education systems, society seems to value incapacitation more than tagiabili

Research has shown that inmates who patrticipate in educational programsappear t
a better success rate after leaving prison than inmates who do not participateateal
programs while incarcerated. Steurer and Smith (2003) explained that the Buraaans Pr
estimated that 16% of inmates who are in an educational program are les®lie¢lyrt back to

prison than inmates who are not in an educational program.
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Cuizon (2009) reported that prison education helps reduce the recidivism rate among
inmates because they attend classes or go through training programs veinderated. Cuizon
discussed that crime reduction and financial savings on prison budgets also helpheduce
recidivism rate among inmates. Cuizon found in his research that for evenyspaht on
education, two dollars can be saved to cover the cost of re-incarceration. Tlseofetbhalse
studies suggest that prison education plays a major role in recidivism redudi®benefits for
society are immense for educated inmates would have a positive effect agiftire af society
as a whole and the financial burdens will decrease for taxpayers.

Resear ch and Studies

Smith, Steurer, and Tracy (2001) discussed how the Correctional Educatisneiaisn
study supports the conclusion that prison education programs are as effective alsdubbrsc
GED training within a community. Stephen and Smith (2003) noted how inmates, who
participated in educational programs, recidivated 29% less than inmates who didiocipapar
in educational programs. They shared that the prison educational programisevasans to
avoid overcrowded prisons and spending a substantial amount of money on building new
facilities. Stephen and Smith discussed how the comprehensive arndigdibree State
Recidivism Sudy, found that the 1,373 inmates who were enrolled in college programs while
incarcerated had significantly lower re-arrest, re-conviction, and recereaion rates than non-
participants.

L eadership Rolein Adult Education

Brookover and Lezotte (1982) discussed that the role of instructional leader was

introduced in the early 1980’s as a relatively new concept which called fdt afgmphasis

from principals to instructional or academic leaders. Brookover and Lezottéeckfiwat this
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shift was later influenced by research which found that principals strdes@nportance of
instructional leadership in their schools. Later, in the first half of the 1990'&%dhs of
instructional leadership seemed to yield to school-based management andvadiiéaership
(Lashway, 2002).

Fullan (1991) found in his research that schools where teachers perceived theirlgprincipa
to be strong instructional leaders had significantly greater gainsigevacnent scores for
reading and mathematics than schools where teachers believed their ptcnbgpalerage and
weak instructional leaders. Elmore (2000) discussed that adult education leagke@foc
instructional quality, spend time observing classrooms and helping teachers impdngke
sure that students achieve the best education possible. It is important for acatlbedeaders
to challenge teachers to examine traditional assumptions about teachintpbhshesupport
networks for teachers so they can share information with other teachers.

Instructional Leadership

Whitaker (1997) discussed that instructional leaders need to be resource providers.
Instructional leaders need to know the strengths and weaknesses of their iaolelas
recognize and acknowledge a job well done by their teachers. Instructemheisi@eed to be an
instructional resource. Instructional leaders need to provide their teagtiensformation on
current trends and instructional practices. Whitaker reported that instruétiadeis need to be
good commuicators. Instructional leaders need to communicate with theirsethetiall adult
learners can learn.

Summary of the Review of Literature
Adult learners come into the GED class with precisely defined expectatiartsof P

being an effective adult educator involves understanding how adult learners karn be
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Unfortunately, there are barriers to their learning. The best way to necéigialt learners is
simply to enhance the learning process and decrease the barriers. Theikatinn@ir adult
learners are interest and participation. Many adult learners in adultiedym@iyrams possess
barriers which prevents them from showing interest and participatingrmiga Some of these
barriers include lack of prior knowledge, interest, or essential negdifsaxperiences.

When considering instructional methods, research shows that the pedagotiical is\e
best when attempting to educate adults with little to no knowledge while sorhertease this
method with all learners. The andragogical method, research shows, isceinesffieategy used
to educate adult learners and has been proven to be successful in correctiotiaheduastly,
the instructional leader plays a vital and crucial role in the educational prdosssictional
leaders need to know what effective instructional leadership is and how theycoamebe
effective instructional leaders. Effective instructional leaders nwninue to focus on
improving instructional delivery and student learning. They must understand curriculum

instruction, and assessment.
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Chapter Three
M ethodology

The purpose of this case study is to investigate how adult educators apply the six
principles of andragogy by Malcolm Knowles (1984) to instruction of adult leame
correctional educational GED program. The six principles label adult lsaasgreople who:

¢ Are self-directed and intrinsically motivated learners;

e Bridge life experiences with old knowledge with new learning;
e Are goals-driven learners;

e Expect experiences to be relevant to them;

e Are practical learners; and

e Want respect (Knowles, 1984).

Qualitative research is appropriate for this study because gwalitasearch, unlike a
guantitative approach, strives to understand a phenomenon. It occurs in natural set8ngs, us
multiple methods, focuses on context, is emergent and yields to interpretatishdMé&
Rossman, 2006). Through such methods as interviews, content analysis, and observations,
elements which contribute to the GED program were explored. This chapter wiibdes|
methods that were used to conduct the study. The study site, study participards|leetion
techniques, and data analysis methods will also be described.

Focus of the Study

The primary focus of this case study is to investigate how adult educatorsteppiy t
principles of andragogy (Knowles, 1984) with adult learners in a GED program. fiodnce
understand the experiences and opinions of those who have contributed to the GED program,

conversational interviews were conducted with the principal and four adult keaandr
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standardized, open-ended interviews were conducted with four adult educatorsoratigiti
documents related to the GED program were reviewed and lessons in the clasgo®ms
observed. According to Marshall and Rossman (2006), triangulation of data refers to the
comparison of multiple sources of data. Agreement between multiple data smmnrdsites to
the validity or trustworthiness of the study. For this study, the multiplesdataes which were
compared included a principal interview, adult educator interviews, adult |eatemiews,
content analysis through collection and review of documents relevant to the geudigits, and
classroom observations.

According to Creswell and Miller (1997), to study phenomena in which meaning is
constructed through interactions and discussions, the investigator must conducsite i
gather data through in-depth interviews of those involved. After examiningghksrfrom the
interviews, data collection and classroom observations, | looked at the |#evataffective
methods for adult educators and adult learners specific to the findings of thastudigcussed
it further in Chapter Four.

Resear ch Questions
The following research questions will be addressed:
1. Which principles of andragogy do adult educators apply in their instruction with
adult learners?
2. How do these principles influence their instruction?
3. How do adult learners perceive GED instruction?
Resear ch Design
Creswell, Hanson, Clark, and Morales (2007) define a case study as an in-depth

exploration of a program, designed to offer insight into the topic. Through collection and
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analysis of multiple sources of data, an issue is more thoroughly explored. Manshal
Rossman (2006) refer to a case study as the most complex strategy forgstheygulture of a
group or program as the researcher becomes immersed in the setting. Dwotopllesity of
the GED program, case study was chosen as the appropriate method of studyaaiglhow
educators apply the six principles, by Malcolm Knowles of andragogy withladutiers in a
correctional educational GED program. This case study relied upon multigledsetf data
collection and analysis to determine features of the GED program whicibatato the
academic progress of adult learners. Data collection included conversatioenaéws,
standardized open-ended interviews, document analysis, and observations.

Role of the Resear cher

Marshall and Rossman (2006) state that qualitative research often origioatebd
researchers interest in a topic with which the researcher has persomaregyeThe challenge
for the researcher is to gather and interpret the data needed to advancethk vesée
remaining neutral and objective. The researcher is the instrument or len$timualy the data
are viewed (Creswell & Miller, 2000). The viewpoint of the researchertisatrio establishing
validity of the study.

The researcher may use his knowledge and familiarity with the topic to gainntat
the site to be included in the study (Marshall & Rossman, 2006). In this study, entrgite the
was facilitated by the relationship that | had already establishaad @agult educator and as a
principal in the school district. | served as the interviewer, data colleciiclassroom

observer. My role was explained to the participants as well as to the diesteichdministrators.
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Site Selection

The participants of this study were the principal, four adult educators, and four adult
learners from a correctional educational GED program site. | used anatimio sampling for
this study. Marshall and Rossman (2006) stated that this type of sampling irdlagsation
and allows for flexibility while fulfilling multiple interests and needs. sTtyipe of sampling will
help in achieving the desired sample for this study. | chose this school bémapepulation is
accessible and I live in proximity of the particular school. | interviewegbtimcipal, four adult
educators, and four adult learners. A formal request form was devised to géictake of
participation of all the participants who were involved in this study. Written caatimmof
dates and locations of interviews were mailed prior to the interview process.

Data Collection

| received permission from the Institutional Review Board to conduct the studst. Aft
approval was received, | requested permission from the Arkansas Departr@entections, the
superintendent, and building principal to use their facilities, employeestuatahts to conduct
my research. Once approval was received, the collection of data began.

Interviews. | provided confidentiality consent forms which participants signed and
dated. The consent form described the following: purpose of the study; a stateassutré the
participants of confidentiality; my name and address; and the name and addhesshairman
of the dissertation committee. Interview questionnaires were used dursitg amerviews with
the principal, adult educators, and adult learners from the studied site. This stisiidfon
interview questions that allowed participants to express their individual fegéugnts, and
motivating factors that contributed to this study. In addition, | felt thantieeview process

allowed participants to share their experiences about the GED progranagiaeimc
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information pertaining to the principal and the adult educators was colleciad the
interview. This information included teaching experience, number of yearsrngaotferience
in a correctional educational setting, areas of professional licensure, and #e aledggrees
held. Demographic information pertaining to the adult learners was alsaesltecing the
interview. This information included social environment, academic environment,uaigshst
performance.

Interview Protocol. | performed informal telephone conversations with the principal
and the adult educators before the actual interview so | could develop a rhlptwitls them
and explain the nature of the study. During the telephone conversations, | schedsléat date
data collection via the on-site interview. The interviews were conducted duringptiths of
February, March, and April of 2011. The interviews with the principal and the adult @ducat
were conducted in a secure conference room. The interviews with the adultslearre
conducted in the office of the principal. During the interviews, time was etldar me to
discuss educational backgrounds and develop a deeper knowledge of each participatiie Aft
completion of all interviews, | conducted formal telephone conversations to schetdsléota
follow-up interviews with each participant. See initial interview questio@ppendices A, B,
and C.

Content Analysis. Content analysis refers to the practice of collecting, describing, and
interpreting artifacts related to the subject being studied (MarsiRbissman, 2006). After
completing the conversational and standardized open-ended interviews, kedodiedtreviewed
documents relevant to themes and topics which were identified through the inserviewked
for correlations between the artifacts and the themes identified in thaeatervDocuments

including lesson plans and the curriculum guide were collected. | reviewed tivaatds to
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determine support for data collected during interviews. All documents wetedtigesa
confidential and maintained in a secure location.

Observations. After completing the interviews, classroom observations were conducted
in the Intermediate, Pre-GED and GED classrooms. The observations lastetigs mi
Teacher practices were the focus of the observations as they werkeidémtihe interviews as
contributing to the success of the GED program. Based upon themes which emerggthduri
interviews with the adult educators and adult learners, a descriptive and eratsenatrix
were developed. A matrix resembles a table with topics or themes lisbedealoh axis. As
behaviors are observed, they are recorded in the appropriate box in the matreslasean
organizational tool to use for analysis of data collected (Marshall & Rossnt@#), 2owever,
Marshall and Rossman caution against allowing the matrix to drive or lead the tbeeasahe
observer searches for information to complete all sections of the matrid. nbtek of the
observations were also treated confidentially.

Data Analysis. Transcripts of interviews were first typed using Microsoft Office @lVor
2003. Following the framework for data analysis described by Marshall and Ro&008),
open coding was used to identify common themes in the interviews. When open coding is used,
there are no predetermined categories for data analysis. Intervisaripés were reviewed to
identify common categories or themes. Themes may be key words which appgae riolés
or common responses given by numerous interview participants. Data werédasf
themes as common strains and topics emerged. Common themes were then explared furthe
through content analysis of documents related to adult learners and observatiorssanrolsso
determine if these other forms of data support themes which were developed frotarthew

transcripts.
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Trustworthiness

According to Marshall and Rossman (2006), qualitative researchers must deraonstrat
that inferences from their studies are grounded in data. Trustworthinesddressad in this
case study by using several forms of data: interviews, data collectionaastboim
observations. For this study, | used triangulation, member checks, audit trailepgefing,
and researcher reflexivity. These techniques are defined and describae idetail.

Triangulation. Triangulation refers to the practice of using multiple sources of data to
identify themes in the study (Creswell & Miller, 2000). In this studyngudation was achieved
through the investigation of one school site. Data collected through multiple simatadsg
interviews, content analysis, and observations of instruction contributes to trisorguReview
and comparison of interview transcripts, observational field notes, documentsechléaa the
review of literature contribute to the triangulation of data.

Member Checks. Throughout the study, | did member checks with the principal, the
four adult educators, and the four adult learners. Lincoln and Guba (1985) defined member
checking as a process that allows interviewed participants to verifiatisetibed data and my
interpretation of the data. To facilitate member checks, | conferredmtérview participants as
themes emerged to ensure the accuracy of the interpretation of the data. Ssimimarie
interviews were sent to participants and transcripts of interviews weesvezl with any
participant who requested more clarification. Participants were offered thewpioto
explain or expand any responses.

Audit Trail. The data were provided by an audit trail. Lincoln and Guba (1985) defined
an audit trail as a step by step trail of all facets of the researchspifoom seeking permission

to conduct research to reporting findings from the research. Data were storgccomputer
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and stored securely. Data which were collected, including transcripts, field anodes
documents gathered for content analysis were labeled, catalogued, and maintaisecuire
location for five years.

Peer Debriefing. Throughout the study, | used peer debriefing. Lincoln and Guba
(1985) defined peer debriefing as a process of talking to professional people with ho direc
affiliation to the research to gain their perceptions regarding vaagpegcts of the study that
might not otherwise have been revealed to the researcher. | communichtdtewiissertation
chair and other members of the committee as the dissertation was beieg. wrdlso attended
monthly debriefing sessions with the superintendent of the Arkansas Correctiboal Bistrict
as the data were being analyzed.

Resear cher Reflexivity. Creswell (2007) stated that reflexivity means awareness the
researcher has of his/her biases and experiences that he/she brings tatevguabearch study.
According to Marshall and Rossman (2006), the researcher can use his expendncsglats
to enrich the study and to more accurately describe the topic being studiki réséarch
study, | had experience as a GED adult educator and a principal. As the study bebeved
that all adult learners should have the opportunity to get a good education with the help of
dedicated adult educators who are willing to do whatever it takes for adokre&o improve
and succeed academically.

Pilot Study

To establish the content validity of the interview questions, a pilot studyomasicted

at a similar adult male correctional facility in October 2010. One prin@pal male adult

educator, one female adult educator, and two adult learners were selectathpkas
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convenience to participate in the pilot study. | administered the interviewansesuggestions
from the participants were noted, and the interview questions were edited and. revise
Summary

The process of data collection and analysis, which occurred during this qualitative
research study, was extensive and comprehensive. The triangulation and eddingues
utilized in identifying major themes and features were a criticgestathe overall analysis and
interpretation of the collected data. Data analysis methods werateckse illustrate the
orderly progression of this study. The systematic and thoughtful developmentrattiveeiv
guestions provided an avenue through which significant ideas, thoughts, and beliefsl¢arerge
the purpose of data analysis. The interviews provided for the perceptions of the pandipal
adult educators in ensuring how adult learners learn. The strategies and tealseguesstudy
this school, collect and analyze the data, and extract findings and conclusidysadgsaered
the research questions. Chapter Four provides a thorough description of the findungs of t
study. The descriptions and displays are included to provide the reader with thesaondive
research questions and to support the basic conclusions and recommendations found in Chapter

Five.
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Chapter Four

Data Presentation and Analysis

The purpose of this case study was to examine how adult educators apply the six

principles of andragogy, by Malcolm Knowles (1984), with adult learners inractional

educational GED program. The following six principles label adult learsgye@ple who:

Are self-directed and intrinsically motivated learners;

Bridge life experiences with old knowledge with new learning;
Are goals-driven learners;

Expect experiences to be relevant to them;

Are practical learners; and

Want respect (Knowles, 1984).

Through interviews with adult educators, classroom observations, and the analiggisraents

related to the GED program, my research goal was to identify how adult educsedr

andragogy in their instruction with adult learners in a correctional edoab{&ED program.

This chapter presents the key findings based on triangulated data collatigaisa and

synthesis associated with each research question. Using adult educatiturditend my

extensive experience as a principal of a school in a correctional facililysiracted the

following research questions to guide my exploration regarding how andragogy was use

different level-specific classrooms within a correctional facilityhie northeast.

1. Which principles of andragogy do adult educators apply in their instruction with adult

Resear ch Questions

learners?

2. How do these principles influence their instruction?
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3. How do adult learners perceive GED instruction?

This chapter describes how the data associated with each hespagstion were
collected, analyzed, and synthesized into major themes. For esearah question, | will
present findings from interviews, observations, and document reviews.chéipger summary
provides a discussion regarding how data from multiple sources weggatad, synthesized,
and presented as major themes.

Case Study Boundaries

| completed a within-site study because the school is a single prograsw@ly007).
Before any inmate was placed in the GED program, he/she would take the les@tioat would
help determine which level of the placement test, Test of Adult Basic EduCBABI], the
adult learner will take. The locator test consists of the following subteatsnge
comprehension, math comprehension, math application, and language arts writikgs fit/ta
to twelve minutes to complete.

According to the manual of the ACSD, the TABE is a standardized test thatsafsis
the following five levels: (1) The Limited Literacy Level; (2) Thady Level; (3) The Medium
Level; (4) The Difficult Level; and (5) The Advanced Level. The diffiewld advanced levels
predict how the adult learner will perform on the GED test (Arkansas Gomnakcschool
District, 2010). The TABE test consists of the following subtests: reading chemsien, math
comprehension, math application, and language arts writing and takes three to fetio hour
complete. After the adult learner completes the TABE test, he or she widdezlph the
General Education Development (GED) program based on his or her total batteryBoer
GED program consists of the following levels: (1) Adult Basic Education wgtlade level

equivalent of 0-3.9; (2) Adult Intermediate Education with a grade level deniva 4.0-5.9;
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(3) Adult Pre-GED Education with a grade level equivalent of 6.0-8.9; and (4) Adult GED
Education with a grade level equivalent of 9.0-12.0 (Arkansas Correctional SchowitDist
2010).

As adult learners progress through the GED program, they can take the [PtesG&nd
Official GED test. The Pre-GED and Official GED test both consists otdists which measure
the achievement in subject areas associated with a high school program of $tedgllowing
are the five tests: (1) language arts writing; (2) social studies;i€3)cec (4) language arts
reading; and (5) mathematics. The passing criteria set by the Askai$a Testing Program
for the Pre-GED and Official GED test are a minimum of 410 on each of the fisetekan
average of 450. During the 42 year history of the school district, 18,722 adult learreers hav
earned their GED (Arkansas Correctional School District, 2010).

Data Collection Procedures

| used various data collection techniques during the course of the research t@maxim
trustworthiness of the data. However, individual interviews were my primahochébr data
collection because it afforded me the ability to talk with and observe partEipaheir natural
environment and to probe for deeper understanding of the research questions. Subsequent
informal interviews, observations, and document reviews were conducted to confirm or
disconfirm data that were collected during the interview process.

Individual Interviews

| performed informal telephone conversations before the interviews with tiegpai
and the adult educators before the actual interview so | could develop a rilgtisitls them
and explain the nature of the study. | conducted telephone conversations with them t@ schedul

dates for data collection via the on-site interview. The interviews waducted during the
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months of February, March, and April of 2011. The interviews with the principal and the adult
educators were conducted in a secure conference room. The interviews with tleaaueis
were conducted in the office of the principal. Each interview with the partisipas
approximately 30 to 40 minutes. At the interviews, | was allowed time to discusdungtional
background and to develop a comfort level with each participant by getting to know their
backgrounds. After the completion of all interviews, | conducted formal telepbornersations
to schedule dates for follow-up interviews with each participant.
Participant Demographics

To provide contextual data and illustrate similarities and differences amempgitcipal
and adult educators, | collected demographic information about their teachingezpennd
educational background. The principal is a college graduate with an Educationali€pecial
degree in Educational Leadership. He has a total of 42 years of teachirigreogevith 27
being in the public school system, and has been a principal in the correctionabedlisgtstem
for 15 years. Of the four adult educators, two hold Master’s degrees in AdultiBduaat] two
hold Bachelor’s degrees in Elementary Education. Two of these educators haves2ff yea
teaching experience with at least five years spent in the public scharhsy®ne of the adult
educators has 17 years of teaching experience with five of those years havimg the public
school system. The last of the four adult educators has 33 years of teachirgnergari
correctional education only.

To provide contextual data and illustrate similarities and differencesgatheradult
learners, | collected demographic information about their social environmetenaica
environment, and student performance. Of the four participants, two did not get along wit

students when they attended public schools. Two had trouble with reading and math. Two were
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unhappy and bored. All of the participants dropped out of public school beforé"teati2.
To see a full description of the demographics for participants see appendit@€D a
Observations

Classroom observations were conducted in the GED program in this study over a three
month period during the fall and spring semester of the 2010-2011 school year. Vists to t
classrooms were unannounced and took place at random times during the school day. Each
observation lasted 40 minutes. Downey et al. (2004) propose brief unannounced classr®om visit
as a way to gather data regarding classroom instructional practetesraiculum. Each class
was observed 6 times during the data collection phase.
Document Review

| collected the curriculum guide and sample lesson plans from the school bstrict
review. These documents were analyzed and triangulated with interview andatios data.

Data Management Strategies

According to Creswell (2007), data management is developing a system to oegahize
store data. The data | collected were securely stored on my computer. dwenfpivere kept
in a secured area: recording of interviews, transcripts of interviews, integuiestions,
collected documents, field notes, data analysis and analysis of documents. Adatttirsduere
assured of confidentiality regarding anything observed during classroisn We identifying
information was collected during observations. Visits were designated by tredstiidi
content area or subject, and class period. For ease of data analysis, observates wet
grouped together and were numbered consecutively. In regards to confidestabty
pertaining to adult learners based on the informed consent, adult learnerssagarecha code

number that was used to match the interview question responses they gave. rAlitiofowvas
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recorded anonymously. Only | knew the names of the participants, and stateldl tiva¢d
would not divulge names or identify their answers to anyone. All information washélel i
strictest of confidence.
Audit Trail

Each participant was assigned an alpha-numeric code to ensure anonymity gmicr
during data analysis and to ensure that responses or observations could be tracetitaa part
source. The audit trail contributes to data trustworthiness by enabling meestwrchers, and
readers to confirm how | arrived at my findings and recommendations. The RRendicates
that data are associated with the principal who participated in the studyettéh® ED indicates
that data are associated with one of four adult educators that participatedtirdyhensl the
letters AD indicates that data are associated with one of four aduktigarfhese letters are
followed by a number which indicates the individual interviewee and the second number
followed by a slash identifies the page of the transcript where the quotatnacatsd.

Confidentiality of participants was also assured on documents collectezhfent
analysis. Information that might identify individual participants was k&ddefore the
documents were copied and synthesized. Because concerns for confidentialitypjdyniat a
publicly available documents, the curriculum guide and sample lesson plansodedeand are
referred to directly in the study. To clarify audit trail notations, Table 4 proaidiesof

observation numbers assigned to participants, the type of documents collected, ecatithre |
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Table 4

Audit Trail Notations for Observations and Documents

Notation Participant or Document Site
CO1 through C0O24 Classroom Observations School
LP1 through LP12 Lesson Plans School
CurrReading Curriculum Guide for Reading District
CurrWriting Curriculum Guide for Writing District
CurrMath Curriculum Guide for Math District
Data Analysis

Data analysis involved reviewing and coding transcribed interviews, observati
protocols, field notes and documents germane to the phenomenon. Through the inductive
process of coding, repeated topics, related concepts, terminology, andliogtaents were
identified and grouped to provide structure to the large amount of data that viectedol
through interviews, observations, document review, and field notes. Allowing themesge eme
from data rather than assigning comments to predetermined topics or iestegaferred to as
open coding (Marshall & Rossman, 2006). Subsequently, the open codes from each interview,
observation, and document review were compared to subsequent data sources which Boeije
(2002) suggests strengthens conclusions by lending validity to the study. @thStraass
(1967) discussed the importance of using comparison as a way to maximizeityreditiie

study and build validity as themes are revealed through the comparisons.
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Trustworthiness of the Data

According to Marshall and Rossman (2006), qualitative researchers must deteonstra
that inferences from their studies are grounded in data. Trustworthinesddressad in this
case study by using several forms of data: interviews, data collectionaastboim
observations. For this study, | used triangulation, member checks, audit trailepgefing,
and researcher reflexivity.

Triangulation refers to the practice of using multiple sources of dadearntify themes in
the study (Creswell & Miller, 2000). In this study, triangulation was acHigw®ugh the
investigation of one school site. Additionally, data collected through multipleesoimduding
interviews, content analysis, and observations of instruction contributed to trisomgulaeview
and comparison of interview transcripts, observational field notes, documentsechléea the
review of literature contributed to the triangulation of data.

Throughout the study, | completed member checks with the principal, adult educators,
and adult learners. Lincoln and Guba (1985) defined member checking as a [natcalbsws
interviewed participants to verify the transcribed data and the interpretdithe data. To
facilitate member checks, | conferred with interview participasith@mes emerged to ensure
the accuracy of the interpretation of the data. Summaries of intervieeserm@rto participants
and transcripts of interviews were reviewed with any participant whe@sgéeg more
clarification. Participants were offered the opportunity to explain or expanckspgnses.

The data were provided by an audit trail. Lincoln and Guba (1985) defined analdit tr
as a step by step trail of all facets of the research process frkimgspermission, to conducting

research, to reporting findings from the research. | stored and secured dagacomputer.
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The following were kept in a secured area: recording of interviews, trassofipterviews,
interview questions, collected documents, field notes, data analysis, and avfallggiaments.

Throughout the study, | used peer debriefing. Lincoln and Guba (1985) defined peer
debriefing as a process of talking to professional people with no diredtadfilio the research
to gain their perceptions regarding varying aspects of the study thatmoightherwise have
been revealed to the researcher. | communicated with the dissertaticeinchéie committee
on a regular basis as the dissertation was being written. | also attenattlyrdebriefing
sessions with the superintendent of the Arkansas Correctional School Dssthetdata were
being analyzed.

Creswell (2007) stated that reflexivity means being cognizant of bizsass, and
experiences that the researcher brings into a qualitative study. Accarditagshall and
Rossman (2006), the researcher can use his experiences and insights to enrich dimel study
more accurately describe the topic being studied. In this research study eXparience as an
adult educator in the GED classroom and as a principal. | believe that all achdt$eshould
have the opportunity to get a good education with the help of dedicated adult educators who are
willing to do whatever it takes for adult learners to improve and succeed acdtiemica
Open Coding

According to Creswell (2007), open coding involves taking data and breaking them down
into informative categories. For this study, open coding was used to identify commas tine
the interviews. When open coding is used, there are no predetermined cafegda&s
analysis. Transcripts were reviewed to identify common categories orgipeesent in the
interview transcripts. For example, the need to know is the first code | used indypyath the

adult educators. Knowles (1984) stated that adults feel that they must understand antiknow w
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they must learn a new concept before they begin to learn it. Themes may be dewiich
appear multiple times or common responses given by numerous interviewppatsic The
following are some of the words that were coded: need to know, life experiencesngoal
relevancy oriented, practical, and respected. The next section discusses timg buaithe
open codes, | continued to synthesize data from the individual interviews to formadeal
which form the basis of my findings.
Axial Coding

As recurrent terms, ideas, and topics emerged from review of multiple datassabey
were organized into themes or categories by the axial coding procesthi@l&r Rossman,
2006). Axial coding was used to make tentative connections between open codes. This process
was the result of reviewing the data multiple times, confirming data whth educators, and
allowing a peer researcher to review and evaluate my coding categoeesure clarity and
trustworthiness. The axial codes were reviewed and combined until the data eveyeheesix
themes relative to the use of andragogy in instruction by adult educators fdeachéts in a
correctional educational GED program. An example of an axial code from nygianaladult
learners like to be respected. For example, all adult learners should ek wngatespect.
Descriptive Matrix

Table 5 is a conceptually clustered matrix, which provides a display of ases,cor
major themes which emerged from the collected data of the interviews witreddaétors. The
following are the major themes:

e Self-directed and intrinsically motivated learners;

e Bridge life experiences with old knowledge and new learning;

e Goals-driven learners;
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e EXxpect experiences to be relevant to them,;
e Practical learners; and
e Want respect (Knowles, 1984).
Data displayed in the matrix represent standardized open-ended intervielwscokeeptually

clustered matrix is followed by additional data from interviews to support ther themes.
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Table 5

Descriptive Matrix: Axial Codes (Major Themes) of Aduft Educators

Participants

Themes

ED1

LD2

ED3

ED4

Intrinsically Motivated and
Self-directed (need to know)

Adult learners sometimes need
the why before the how.

Also, 1 make sure that that my
students know why they need
1o learn any assignment before
they learn it. Most of all, I put
forth every effort to help my
students move from dependent
learners to self directing
learners,

In adult education, we as adult
educators need to let adult
learners know why they need to
learn something before
undertaking to learn it.

I believe that all adult
educators need to let adult
learners know why they need to
know something before they
undertake learning something.

Life Experiences to
Learning Experiences

Adult learners come into
my classroom with a
foundation of life
experiences and
knowledge that includes
work-related activities,
family responsibilities,
and previous education.

I try to engage any
previous learning that the
student has developed.

[ try to use life examples
to motivate students and
increase interest during
my instructional time.

1 relate theories and
concepts to the adult
learners and recognize
the value of experience
in learning.

Goal Oriented

I also try to include
skills needed to pass
the GED test.

Any student that gets
a GED can receive 90
days of good time
and go home 3
months early.

I try to show the
unwilling students’
getting a GED is
away to get out of
school for good.

When a student gets
his GED, he will
receive 90 days of
good time. The
students will leave
prison 3 months
early.

Relevancy Oriented

Making the lesson
interesting and relevant is
always a key to learning.

Ftry to get the student
involved by keeping the
lessons focused and
student- centered

I try to make my lessons 1
teach applicable to my
student’s lives.

experience and knowledge
which is relevant to the
topic

Adults are Practical

I tell my students
explicitly how the lessons
that T am teaching will be
useful to them in and out
of my classroom.

1 explain to my students
why it is important for
them to get a GED.

1 explain to my students
that it is very important
and beneficial for them to
work toward getting a
GED.

1 tell my students how
impertant and useful my
GED instruction will be to
them while they are going
through the GED program.

Adult Learners Like to be
Respected

The adult learners should
always be respected.

When teaching in the
GED program, | always
treat the person like an
adult not like a child.

I believe that all adult
learners should be treated
with respect. -

[ treat all my students as
adults and not as chiidren.
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Table 6 is a conceptually clustered matrix, which provides a display of axial codes
major themes which emerged from the collected data of the interviews witheaainéirs. The
following are the major themes:

e Self-directed and intrinsically motivated learners;
e Bridge life experiences with old knowledge with new learning;
e Goals-driven learners;
e Expect experiences to be relevant to them;
e Practical learners; and
e Want respect (Knowles, 1984).
Data displayed in the matrix represent conversational interviews. Eaclptaile

clustered matrix is followed by additional data from interviews to support ther themes.
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Table 6

Descriptive Matrix: Axial Codes (Major Themes) of Adult Learners

Participants

Themes

ADI1

AD2

AD3

AD4

Intrinsically Motivated and
Self-directed (need to
know)

1 had a problem with my
writing skills. Now I am
able to write effective
essays.

‘When I started in the GED

program, | was not good at
writing essays. After much
practice, | am now writing

good essays.

I am getting exposed to
different writing styles.

I had major problems with
trying to write an essay and
do the more difficult math
problems like Algebra,
Ratios, and Percents. 1am
able to write essays better
and do Algebra, Ratios,
and Percent problems

Life Experiences to
Learning Experiences

‘Writing essays in class
have allowed me to use
my life experiences in my
writing during GED
instruction.

T have used my own life
experiences when writing
an essay that relates to
something that I have
experienced throughout
my journey in life.

I am able to use my
knowledge and work
experience in brick
layering, roofing, and
cooking when it comes to
dealing with different
measurements in
mathematics during GED
instruction.

Most of the essays that [
have had to write about
have had to do with
everyday life
experiences.

Goal QOriented

If 1 get my GED while I am
incarcerated, | can get out
90 days early

IfI get my GED, I can get
90 days of good time that
will allow me to go home 3
months early.

Getting 90 days of good
time off of my prison
sentence if I can get my
GED motivates me to get
my GED.

The 90 days of good time is
going to motivate me to get
my GED. IfI can pass the
GED test, [ will get out of
prison 3 months early

Adults are
Practical

Relevancy Oriented

The GED instruction is
very important and
helpful to my future plans

The GED instruction is
very important and useful
to my future plans.

The GED instruction is
very pertinent and
practicable to my future
plans.

The GED instruction is
very important and
beneficial to my future
plans.

Adult Learners Like to
be Respected

My instructor is very
respectful.

My teacher is very
respectful and willing
to help me as an adult
learner.

My teacher totally
gives me respect as an
adult learner.

My instructor treats
me like an adult and
not like 1am a child.
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Report of Findings

Findings related to data collection will be grouped according to the rhsearc
guestions that guided this study. For each research question, | identifistetiew
guestions that were constructed to explore the issue, | discussed the coding eribatdur
accompanied data collection for that research question, and | reported thheneaes t
that emerged from data analysis associated with the research questtowing the
interview analysis for each research question, | presented and discushedirtiye
related to observation and document review that explored the research questions. The
chapter summary will make explicit the main themes that emerged foresmarch
guestion and discuss the patterns of data that were evident across the ressaaris que
In the following sections, the findings for each research question are teporte
Resear ch Question One

The first research question is, “Which principles of andragogy do adult educators
apply in their instruction with adult learners?” The following interview qaestand

main themes were used to answer research question one:
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Table 7

Interview Questions and Major Themes for Research Question One

Interview Questions Main Themes
Describe your expectations of adult Adults are self-directed and
learners in your classroom. intrinsically motivated learners;

Describe the methods or strategies you Adults bridge life experiences with old
have found to be the most successful knowledge with new learning;
and engaging to adult learners.

Adults are goals-driven learners;
Many adults undertake learning
because of a need-to-know, how do you Adults expect experiences to be
engage adult learners who are required relevant to them,;
to participate and may not want-to-
know? Adults are practical learners; and

Describe how you plan your lessons for  Adults want respect (Knowles, 1984).
adult learners.

Describe the types of collaboration you
have practiced with other adult
educators in your school to improve the
academic achievement of adult
learners.

Describe what you believe makes the
most positive influence in improving
the academic achievement of adult
learners.

Adult Education Philosophy. During the interviews, the principal and adult
educators voiced their personal philosophy about adult education.

Adult educator two stated,

“The adult learners should always be respected. | believe when an adult learner

gets a GED he or she has the opportunity to further their education as well acquire

and retain employment” (ED2/7).

56



The principal and the other adult educators disclosed positive personal philosophies on

adult education:
The principal stated,
“I believe that all adult can learn with the help of dedicated adult educatobrs tha
believe the adult learner comes first. | believe that adults should have the
opportunity to learn as much as they can while going through an adult education
program” (PR/1).
While an adult educator said,
“I believe all adults can learn, no matter what their previous educational
experience might have been. Adult learners bring their experiences and
knowledge to the learning process which includes work-related activitiesy fami
responsibilities, and previous education ” (ED1/4).
Another adult educator said,
“I believe that all adults can learn. | believe that anyone who wishesdiveea
GED should have the right to do so. You can never get too much education. |
believe that all adult learners should always be respected. In adult education, w
as adult educators need to let adult learners know why they need to learn
something before undertaking to learn it” (ED3/10).
Still another voiced,
“Adults can be more productive to society as their education increases. Adult
education is worthwhile as a means of improving the living standards of those that

pursue it. | believe that all adult educators need to let adult learners know why
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they need to know something before they undertake learning something”

(ED4/13).

Respect. All the adult educators expect their students to respect them, their
classmates, and themselves in the classroom. One adult educator stagsett“hrgx
students to have respect for me, their classmates, and themselves. They shoutd comple
their work to the best of their ability and be willing to ask for help if they arenbavi
difficulties” (ED1/4). Another adult educator stated, “l| expect a positiveoowtdrom
all of my students. My students are required to participate in class. | expstidents
to be respectful to me and others in the class” (ED4/13).

Additional adult educator stated,

“I expect my students to treat me and their classmates with respegiect eny

students to do the best they can on any work assignments that they have to do.

My students should always ask questions and for help when needed” (ED2/7).

Yet another adult educator stated,

“I expect all my students to obey the rules posted in the classroom, and | expect
all my students to participate in class. | expect my students to show md respec
and their classmates. | expect my students to come into my classroom with both a
greater volume and a different quality of experience from that of youths. Above
all, I expect the best from them academically” (ED3/10).
The principal agreed that there should be respect between the adult educatoris and the
students. The principal stated,
“The best adult educator that has ever taught in my GED program had the
following characteristics: a strong educational background in adult educati®n, wa

willing to go the entire distance or go that extra mile to help adult leaimers
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achieve academically, was a great role model who believed that all eatults

learn, and treated the adult learner as an adult and not like a child . . . students

would . . . enjoy this adult educator with the highest respect” (PR/3).

Instructional Strategies. The first instructional method utilized by adult
educators most frequently to improve the instruction and achievement of adultdearner
reported by the participants in this case study was cooperative learningdulthe a
educators identified many different types of cooperative learning stegcsuch as whole
group, small groups, one-on-one instruction, peer tutoring, and feedback. While adult
educators certainly have knowledge to share and discuss with students, learmorg is
effective when students have an opportunity to participate fully in lessons bysthgcus
ideas and information with peers. The adult educators identified many types of
cooperative learning structures. Flexible small groups promote the develagment
numerous perspectives and encourage collaboration.

Partnering encourages success because it provides practice oppsytunitie
scaffolding, and assistance for classmates (Flood, Lapp, Flood, & Nagel, 19@2). T
participants in this study used a form of cooperative learning—peer tutorindp tachet
learners to fully understand the lesson. Peer tutoring is when a teacherspaatesa
with someone who is better able to do a task or knows more about a particular subject.
Peer tutoring also reinforces the benefits of a cooperative approachmtodeaBoth of
the students can gain academically and socially from this strategy. tA# aflult
educators see the importance of using cooperative learning as an instrtctibaad as

a way to build rapport with the students they serve.
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One adult educator stated, “I use whole group, small groups, and one-on-one
instruction in my classroom that | have found to be successful and engaging to adult
learners” (ED1/4). Another adult educator stated, “There are adult lsénatbenefit
more in small, individual groups and I try this approach whenever possible. | use whole
group, small groups, and one-on-one instruction, and feedback to engage adult learners i
my classroom” (ED3/10).

Another stated,

“l use whole group, small groups, and one-on-one instruction with all my

students. | also provide feedback to my students. | believe it is very important to

give student’s feedback on any assignment they have done in class. Feedback is a

way of helping students learn by their mistakes. Repeat teaching is useful”

(ED2/8).

Still another stated,

“I have found that allowing adult learners to work in small groups and allowing

them to use the computers in the computer lab are ways to get adult learners

actively engaged in the learning process within the GED program. | also use
whole group instruction in my classroom. | give all my students feedback on all
their assignments. Students like when they are given feedback on their
assignments” (ED4/14).

The principal agreed with the adult educators. He stated,

“My adult educators use many methods and strategies to engage the adeit lea

These include lectures, whole group, small groups, one-on-one instruction,

computerized instruction, educational videos, power point presentations, smart
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board demonstrations, students working at the board, and students using the Smart
board. My adult educators provide a lot of practice and more practice in Math
and Writing and they constantly give feedback to the adult learner” (PR/3).
When asked specifically about the want-to-know versus the not want-to-know
students, the adult educators shared their strategies to engage.
One adult educator stated,
“Making the lesson interesting and relevant is always a key to learhing.
to show the unwilling adult learners getting a GED is way to get out of school for
good. Plus, 90 days will be removed from their sentenced time. This means they
will go home 90 days early. As a veteran adult educator, | have seen that when |
group the not want-to-know adult learners with adult learners that want to learn
the want-to-know adult learners can express to the not want-to-know adult
learners how important it is to get a good education. So using cooperative
learning groups in my classroom is a good way to engage the not want-to-know
adult learners in the learning process. | state to the not want-to-know students
that | am here to help them get the best education possible. When they see that |
am here to treat them as an adult as well as an adult learner, they weill com
around and participate. It is all about how | come to them as a person. When
students are made to come to school, it is always a challenge for the.tdacher
keep that thought in mind and try to get the student involved by keeping the
lessons focused and student-centered” (ED2/8).

Another adult educator said,
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“I have found that when | group adult learners that do not want to participate in
the GED program with other adult learners that do want to participate in the GED
program the not want-to-know adult learners will try to engage in the individual
assignments. | use positive reinforcement to try to engage the not waravwio-k
adult learners in my lessons. | give them a lot of praise and | encoheaged
try and do their best in my classroom” (ED3/11).
An additional adult educator shared,
“I group the not want-to-know adult learners with the adult learners that want to
learn. This helps to a certain degree because the adult learners thatirageawill
learn can motivate the not want-to-know adult learners to learn as well. Most
adult learners learn better when they are working in groups with other adult
learners. | use a lot of positive reinforcement with all my students espdoal
students that are required to participate and may not want to be in school.
Overall, it is a challenge dealing with students that do not want to be in school,
but as adult educators, we need to do whatever it takes to get all adult learners
engaged in the learning process” (ED4/14).

The principal reported similar information in his interview. He stated,
“My adult educators use small groups/cooperative learning groups in their
classrooms for the adult learners that do not want to be engaged in the learning
process with the adult learners that want to be engaged in the learning process.
This method of teaching seems to help my adult educators when dealing with

adult learners that do not want to undertake learning seriously. Also, my adult
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educators make sure that they use a lot of positive reinforcement with the adult
learners that do not want to take learning seriously” (PR/2).
Planning. All the adult educators indicated that time was critical to
comprehensive lesson planning. The adult educators reported that they plan their lessons
based on the curriculum guide for the Arkansas Correctional School District &t TA
scores. One adult educator stated, “| use TABE scores to plan my teaching usdés.
TABE scores to determine what my lessons should cover whether it be whole group or
individual lessons” (ED1/5). Another adult educator stated, “I plan my lessons based on
the curriculum guide that the Arkansas Correctional School District expects use to
teach adult learners. | plan my lessons to meet the educational needs of mg’student
(ED3/11). A third adult educator stated, “I plan my lessons based on the Arkansas
Correctional School District’s curriculum guide that helps me to teach ny ISl
class” (ED4/14). Adult educator two stated,
“My daily lesson plans are based on the adult learners needs as shown on their
individual TABE sheet. These sheets show skills that need to be mastered. | look
at these sheets to plan daily whole group lessons as well as individual lessons”
(ED2/8).
Collaboration. For this study, the term “collaboration” is used to describe a
reciprocal action or communication between two individuals. Comments of adult
educators frequently focused on collaboration between adult educators, adutirsduca

and adult learners, and between adult learners.
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Adult Educator to Adult Educator. The first form of collaboration was adult
educator to adult educator collaboration. The principal reported on the importahise of t
ability in all of the adult learners. He stated,

“l look for someone who is a team player and whose personality will blend in

with the other adult educators. These characteristics are important foraalnk

educator to have when dealing with current adult educators and adult learners in a

correctional educational setting” (PR/2).

Likewise, all adult educators reported talking regularly with each otheit a&ys to
help adult learners improve academically in the GED program. Adult educator one
stated,

“If I have problems with the curriculum or students, it is helpful to discuss it with

my fellow adult educators. We collaborate with each other about using GED

score booster workbooks because they can help students prepare for the GED test.

The GED score booster workbooks have questions that are similar to questions on

the actual GED test” (ED1/5).

Adult educator two, who is a Pre-GED adult educator, explained how
collaborating with the other Pre-GED adult educator helps them to help adodrtear
improve academically.

Adult educator two stated the following:

“We share teaching materials, different teaching styles, diffenetttods of

instruction, teaching tools, and personal advice that will help improve the

academic achievement of the adult learners. When we find anything to help with
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skill mastery we share it. We try to do whatever will be helpful to the adult

learner to get a GED” (ED2/8).

According to adult educator three, collaborating with fellow adult educdtord a
student learning will be helpful when it comes to helping adult learners improve
academically in the GED program. Adult educator three stated, “We sh&egats and
ideas on ways to better educate the adult learner. We collaborate withresacibout
using GED score booster workbooks that have questions that are similar to questions on
the GED test” (ED3/11).

Adult educator four stated the following about collaborating with the other adult
educators:

“I collaborate with other adult educators both informally and formally abaysw

to improve the academic achievement of adult learners. In particular, when

testing takes place, student test results are reviewed with that studsctiarte

and discussion takes place for the proper placement of that student in the different

levels within the GED program” (ED414).

Adult Educator to Adult Learner. Another form of interaction which was
identified by the adult educators was communication between adult educet@dudt
learners. One adult educator reported, “I want them to know | am here to help with the
educational needs” (ED2/7). Several adult educators reported collaboratingually
with adult learners as they provided one-on-one assistance, support, and redirection.
Adult educator and adult learner interaction was considered important in ingreasin
student comfort in the classrooms.

Adult educator two stated,
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“Adult learners must feel they can succeed. The learning environment must be
non-threatening and structured so learning is the main goal. Praise isagssent
Adult learners must be told they are doing a good job as much as possible. | find
a lot of adult learners have low self-esteem and have given up. | stéavat a
where success is almost immediate to build the adult learner’s selfrestdter
the adult learner can see success is possible, then we get to work hafer skill
(ED2/9).
Adult Learner to Adult Learner. A third form of collaboration was adult learner
to adult learner collaboration. Adult educators in the GED program reported that man
lessons which they considered to be successful included adult learner to adeit lear
collaboration. When describing a successful lesson, one adult educator reported, “When
adult learners are able to help each other and talk things out, they seem to gt it mor
(ED2/8). This adult educator went on to say, “My students help each other during
independent learning time” (ED2/8).
According to adult educator three, “Some adult learners can reach othevayn a
that | find remarkable, so | am always open to them taking a leading rolecaisdl fior
others” (ED3/11). Adult educator four reported, “Adult learners sometimes ledrn a
work better with their classmates” (ED4/14).
Achievement of Adult Learners. The adult educators voiced a commitment to
the achievement of all adult learners. Adult educator two stated, “I trugvbehat
motivation is important in adult education because we as adult educators have teemotiva
adult learners to keep growing and developing in the learning process to help them t

improve academically” (ED2/9).
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Adult educator one stated,

“Other students’ receiving a GED makes an impact on my students’ attitude in
class. The attitude of their family can contribute to students’ recognizingpéte

for a GED. The 90 day rule has really encouraged some of my students to take
the GED test. Any student that gets a GED can receive 90 days of good time and
go home 3 months early” (ED1/5).

Adult educator three stated,

“I believe my positive attitude toward my students is the most positive influence

in improving their academic achievement. To build a good rapport with adult
learners in the learning environment, | use positive nonverbal communication,

deal with the whole person, and address adult learners as equals. | believe that by
creating this positive environment, my students will want to succeed

academically” (ED3/11).

Adult educator four stated,

“I believe the one thing that has the most positive influence on the adult learner’s
academic achievement is the attitude of the teacher in the classroom.td have
believe that what | teach is important. The idea that my students have worth and
dignity has a positive influence. Once that catches on to them, then | can begin to
teach them what they should learn in my class” (ED4/15).
Resear ch Question Two
The second research question is, “How do these principles of andragogy influence
their instruction?” The following data were used to answer research question tw
Observations. Data collected during observations was guided by an

observational matrix. The observational matrix can be located in appendix F. Agcordin
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to Marshall and Rossman (2006), a matrix is a way to organize data which has been
discovered. As observations were made, data were entered into matrices based upon
themes which had emerged from analysis of the interviews. The matricetheer
compared to determine common features present during multiple observations at the
studied site. Content analysis of the documents collected was completed tg identif
features of lesson plans that were included in the study. Additionally, thetdistri
curriculum guide was reviewed to determine support for data collected through
interviews, observation, and analysis of other documents.

A review of classroom observation data indicated certain features whieh wer
common across the studied site. These were the classroom instructional aerdantiesm
adult educator roles and interactions, teaching modeling or displaying a vésoal ai
work sample, and the frequent assignment or written work for adult learnshsuld be
noted as the lessons progressed during some classroom observations adultretes;ator
instructional arrangements, and student activities shifted or changed.

Classroom Instructional Arrangement. The instructional arrangement most
often observed in the classrooms at the studied site was whole group instruction. Whole
group instructional arrangement was observed during 24 classroom visits conducted for
this study. The second most common instructional arrangement was therdusteri
dividing the class into small groups. Adult learners worked in small groups during eight
classroom observations. Adult learners were observed to be working in a paired
instructional arrangement during seven classroom observations. Adult leaeners

observed to be working individually during nine classroom observations.
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Adult Educator Roles and I nteractions. During classroom observations, the
adult educators were most often observed providing lectures, demonstrations, modeling
to the whole class, or engaged in adult educator directed question and answer time.
Almost all interaction during classroom visits was observed to be educatateishiind
directed. Adult educators were observed interacting frequently one-on-one with adult
learners at their desk. Adult learner initiated interaction was most ofteestilie of the
adult learner raising his hand to ask a question.

Adult Educator Modeling. Adult educators provided adult learners with visual
cues or models during classroom visits. One form of modeling frequently used was to
display an example of the actual work of the adult learners using the Smartbsatee A
adult educator discussed the lesson material for the day, the adult learngetedthe
worksheet, allowing them to copy correct answers directly from the egavhfite adult
educator. Other visual models included working sample math problems or writing
examples on the marker board. (CO1-C0O24)

L esson Plans. Copies of four lesson plans were collected from each adult
educator, for a total of twelve lesson plans for this study. Numerous other lesson pla
were reviewed during classroom observations. In addition to basic informationexdtsubj
area and date, lesson plans stated the instructional objective, the curricahewdré to
be addressed, methods of instruction, materials to be used, the activities to be dpmplete
and any assessments. (LP1-LP12)

Curriculum Alignment. Documents relating to the alignment of curriculum
frameworks to the school calendar were posted on the website for the schoalaidtric

were available at the studied school site. The curriculum guide consisesafijt
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writing, and mathematics skills. The literacy section for the Adult Badication

(ABE) Level of the curriculum guide focuses on foundation, vocabulary, comprehension,
and fluency skills. The literacy section for the Intermediate Level and¢i&ED

Level of the curriculum guide focuses on vocabulary, comprehension, and fluency skills
The literacy section for the GED Level of the curriculum guide focuses on
comprehension and literacy arts skills.

The writing section for the ABE Level of the curriculum guide focuses on
foundation mechanics, organization, and usage skills. The writing section for the
Intermediate, Pre-GED, and GED Levels of the curriculum guide focusestence
structure, organization, usage, and mechanics skills. The mathematic section BEthe A
Level of the curriculum guide focuses on pre-computational, whole numbers, money and
measurement, applied math, geometry, estimates, table, charts, and grabtastions.

The mathematics section for the Intermediate Level and Pre-GED Lewe of

curriculum guide focuses on fractions, decimals and percents, applied math, mdney a
measurement, geometry, ratios and proportions, tables, charts, graphs, mean, median,
mode, and estimation. The mathematics section for the GED Level of the cumricul

guide focuses on applied math, geometry, ratios and proportions, table, charts, and graphs
(CurrReading, CurrWriting, CurrMath).

Resear ch Question Three

The third research question is, “How do adult learners perceive GED instrtiction?
The following interview questions and main themes were used to answer research

guestion three.
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Table 8

Interview Questions and Major Themes for Research Question Three

Interview Questions

Main Themes

Tell me about your experience as a
GED student in the GED program.

What motivates you to complete your
GED?

How are you able to use your life
experiences during GED instruction?

How relevant and practical is the GED
instruction to your future plans?

How does your instructor demonstrate
respect for you as an adult learner?

Adults are self-directed and
intrinsically motivated learners;

Adults bridge life experiences with old
knowledge with new learning;

Adults are goals-driven learners;

Adults expect experiences to be
relevant to them;

Adults are practical learners; and

Adults want respect (Knowles, 1984).

Motivation. During the interviews with the adult learners, the adult learners

indicated what their experience was like going through the GED program. |&auler

one made the following statement about his experience in the GED program:

“My experience as a GED student in the GED program has been a good

experience for me. | am able to work on getting my GED that will helpme t

further my education once | am released from prison. Writing essays leava be

challenging experience for me as well. When | was first enrolled in the GED

program, | had a problem with my writing skills. Now | am able to write effecti

essays. Overall, my experience as a GED student in the GED prograodl’is g

(AD1/17).

Adult learner two stated,
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“My experience as a GED student in the GED program is good and at first was
somewhat a challenge for me. When | started in the GED program, | was not
good at writing essays. | had trouble trying to come up with five good paragraphs
that are required to have a good essay. My teacher has helped me a lot to
overcome my fears about writing essays. After much practice, | am nangwri
good essays” (AD2/19).

Adult learner three stated,

“My experience in the GED program has been an enlightening expefamnuoe.

| am really learning a lot about different types of math problems aridgyett
expose to different writing styles in the GED program. This experiencallaw

me to help my two kids when they start school. While | am in the GED program,
| now know how important it is to get a good education” (AD3/20).

Adult learner four stated,

“For me, my experience as a GED student is been a good experience. | am able t

work on improving my writing and math skills. When | started the GED program

a year ago, | had major problems with trying to write an essay and do the more

difficult math problems like Algebra, Ratios, and Percents. As | continue my

education in the GED program, | am able to write essays better and do Algebra,

Ratios, and Percent problems. The best part is that | have time to put my all into

what | have to work on in the GED program” (AD4/21).

Motivators. The adult learners also reported how their mothers, fathers, and
teachers are great motivators to them. The adult learners expresseakihibtvior their

mothers, fathers, and teachers they would not try to get their GED.
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Adult learner one stated,

“First of all, | never finished high school. | dropped out of school in tife 10
grade. | really wanted to go back and get my high school diploma. Now | am
incarcerated and | am working on trying to get my GED. Without a high school
diploma or a GED it is hard to get a good job. My mother and father are
motivating me to get my GED. | have to make my mother and father proud of
me. My teacher is motivating me to work hard to get my GED. My teacher
stresses to me that it very important that | get my GED. By getting nby GE
have a chance to get a better job and further my education. If I get my GED whi
| am incarcerated, | can get out 90 days early. Now that really motmatés
complete my GED since | have 6 months left in prison. | plan to take my GED
test in February” (AD1/17).

Adult learner two stated,

“My mother is a good motivator who encourages me to get my GED. My mother
was a school teacher. | did not finish high school. | dropped out in thgrade.
Now | am in prison and now | have a chance to get my GED. | am very
motivated to come to school and work on getting my GED. Getting my GED will
motivate me to further my education and get a good paying job that will help me
to stay out of prison. My teacher is also motivating me to get my GED. If | get
my GED, | can get 90 days of good time that will allow me to go home 3 months
early. 1 got 11 months left. If | can get my GED in February or March, | dan ge
out 90 day earlier” (AD2/19).

Adult learner three stated,
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“Getting 90 days of good time off of my prison sentence if | can get my GED
motivates me to get my GED. Anyone who gets a GED will get out 90 days
early. | have 7 months left in prison. | am going to take my GED test in
February. My teacher is really motivating me to get my GED. He belibages t
can get my GED. That makes me want to get my GED” (AD3/20).

Adult learner four stated,

“My mother and my teacher are motivating me to get my GED. They tell me that
getting a GED will open up doors for me. Getting my GED will give me the
opportunity to further my education and go to college as well as help me get a
good job. The 90 days of good time is going to motivate me to get my GED. If |
can pass the GED test, | will get out of prison 3 months early. That’s enough to
motivate anyone to get a GED that does not have a lot of time to do in prison. |

have 10 months left to do in prison” (AD4/21).

Life Experiences. Some of the adult learners bring prior experiences into the
GED program such as brick layering, carpentry, and roofing experiends Vieay
helpful in regards to helping them do geometry word problems. Some of the adult
learners reported how they used their previous life experiences in thginegsay.
Also, some of the adult learners indicated that they want to use what they know and want
to be acknowledged for having that knowledge.

Adult learner one stated,

“Writing essays in class have allowed me to use my life experiencegwriting

during GED instruction. When | am given an essay topic to write on, | can use

my life experiences as well as my knowledge about the topic and things that
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have observed that can relate to the essay topic. | have work experience in
roofing and carpentry that has really helped me with working with different
geometric figures when | am doing geometry during GED instruction” (AD1/17).

Adult learner two stated,

“Most of the essays that | have had to write in the GED program during GED
instruction have had to do with everyday life experiences. | have used my own
life experiences when writing an essay that relates to somethinghtine |
experienced throughout my journey in life. The essays that | have to write in
class allow me to talk about my personal experiences and my knowledge of the
essay topic” (AD2/19).

Adult learner three stated,

“I am able to use my knowledge and work experience in brick layering, roofing,
and cooking when it comes to dealing with different measurements in
mathematics during GED instruction. When | have to write essays, | can talk
about my life experiences in my essay writing during GED instruction’3{20).

Adult learner four stated,

“Most of the essays that | have had to write about have had to do with everyday
life experiences. Most of the essay topics relate to everyday life enpesi that
any student can use in their essay writing assignment. Just plain knowledge that
have learned throughout life has been a good factor in what is needed to complete
the GED class” (AD4/21).
Relevant and Practical. The adult learners reported that they always come into

the classroom ready to learn something. One adult learner stated, “Thex&iibtion

is very pertinent and practicable to my future plans. If | get my GEBn be able to
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take college courses or at least get a better job and help others to obtaifEDieir G
(AD3/20).
Adult learner one stated,
“The GED instruction is very important and helpful to my future plans. | have
plans to get my GED and go to college and get a degree in Computer Information
Systems. When | started in the GED program, | did not know anything about a
computer. During the GED instruction, all students are allowed 40 minutes a day
to work on GED material in the computer lab. Students learn how to better their
typing skills. Computers are very popular. In this society, it is very important to
know how to use a computer. So learning the fundamentals about a computer will
help me in the future when | start working on my degree in Computer Information
Systems” (AD1/17).

Adult learner two stated,

“The GED instruction is very important and useful to my future plans. i gea

my GED, | plan to go to college and get a degree in auto mechanics. Hopefully
then, I can finish my degree in auto mechanics and find a job in auto mechanics
so | will not end up back in prison” (AD2/19).

Adult learner four stated,

“The GED instruction is very important and beneficial to my future plans. It wil
keep me more focus and attentive on bettering my life in all situations and to
know that it is never too late to get a good education. It will hopefully help me
get my GED and go to college or a university so | can work on getting a degree i

accounting” (AD4/21).
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Respect. The adult learners reported how their teachers respect them as adult
learners and are there to help them to get the best education possible. Oneradult lea
stated, “He totally gives me respect as an adult learner. He is not hat lasaateer
instructors. If I have a question, he doesn’t hesitate to answer me. | amagpeatras
an adult” (AD3/20).

Adult learner one stated,

“My instructor is very respectful. She is willing to help me and will do whatever

it takes to make sure that | get a good education. My instructor has given me
respect as a student and as an adult. |1 am very thankful for the way my instructor
treats me in the GED program” (AD1/18).

Adult learner two stated,

“My teacher is very respectful and willing to help me as an adult leaHers
really better than any teacher | ever had in the public school systenmeakEfisng
styles would make anyone who wants to learn be able to learn” (AD2/19).

Adult learner four stated,

“My instructor treats me like an adult and not like | am a child. She demasstrat
respect to me as an adult learner by showing and telling me that she's hel t
me to get the best education possible. | am so thankful to have her as my
instructor in the GED program” (AD4/22).

Observations. During the classroom observations, | observed how the adult
learners were very respectful to the teacher as well as to thematass During the
instructional time, the adult learners were focused and attentive. Someadtithe
learners participated and asked questions during instructional time. Somaddlthe
learners came to the chalkboard to work different types of math problems befge doin
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their individual assignment. During one observation, | observed that some of the adult
learners seemed task-centered and some of the adult learners did niaiskesentered
in their orientation to learning during the instructional time. The majorityeoatult
learners were motivated to learn while some were not very motivated toHeamaterial
that was presented to them. The teacher used positive reinforcement with the non-
motivated adult learners as well as grouped them with the motivated acudtréeaThis
technique did have a positive outcome because the motivated adult learners encouraged
the non-motivated adult learners to get involved in the lesson. Throughout the
observations, none of the adult learners were observed as behaving emotionally like
children.

Summary of Data

In Chapter four, | presented common themes which developed through analysis of
the data that had been collected. Data included transcripts of interviews with the
principal, adult educators, adult learners, observations in the classrooms, and through
analysis of various documents related to the GED program.

Information was coded to identify major themes. The following major themes
which developed from interviews with the adult educators were: need to know, life
experiences, goal and relevancy oriented, practical, and respected. Thentphuajor
themes which developed from the observations of the adult educators and the adult
learners were: need to know, life experiences, goal and relevancy orientéidaprand
respected. The following major themes which developed from interviews witduhe a
learners were: need to know, life experiences, goal and relevancy orientéidaprand

respected. Following analysis of the interviews, observations in the classiamin
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collection of documents related to the GED program in the studied site were tammple

As observations were being conducted, data were entered into observationasmatric
which had been developed based upon themes which had emerged during the interviews.
Content analysis of the documents collected was done to determine support for the
themes being explored.

Information collected was organized around the research questions. After the
research questions were explored separately, the results were coraphiregl fior
triangulation of the data to identify how adult educators used andragogy in their
instruction with adult learners in a correctional educational GED prograntifiem
studied site in an effort to answer the research questions. The major themesedeto
answer the research questions.

In Chapter Five, the findings and the relationship to the literature in the field is
reported. Additionally, conclusions from the research are addressed. Finally,

recommendations are reported from my perspective.
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Chapter Five
Summary, Recommendations and Conclusion

The purpose of this case study was to investigate how adult educators apply the
adult learning theory with adult learners in a correctional educational GECaprogr
This study explored how andragogy was practiced by adult educators incicoale
institution and if students perceived that andragogy influenced their suctbes i
academic program. Research suggests that inmates who participateucaioa
program are less likely to return to prison once released (Cuizon, 2009; Steurgh& Sm
2003). My study looked at the impact on the instruction using the six principles of
andragogy, by Malcolm Knowles (1984), with adult learners in a GED program at a
correctional educational school. The study found that the six principles playge a la
role in the learning process of adult learners.
Summary of Findings

Prison education programs come with a unique set of obstacles that make it
important for adult educators to carefully strategize when instructing. ollberiihg are
obstacles that make it important for adult educators to carefully stetegen
instructing: uncomfortable environment, insecurities, different learnihgssayd
learning disabilities. Lieb (1991) reported that adult educators need te areairning
environment that is safe for adult learners. Lieb discussed that adult educatbis ne
remember that adult learning occurs on a continuous basis throughout life. Also, adult
educators need to keep in mind that adult learners learn at different speedsnatuitail
for adult learners to be nervous and anxious in learning situation. Some of the adult

educators stated they put forth every effort to help students move from dependent

80



learners to self directing learners. My study did confirm that it is Bgougbortant to
consider the maturity level as well as the physical attributes when edyadtilt

learners. According to McCormick (1931), andragogy is not always suitablenfier s

adult learners due to varying levels of maturity. McCormick noted that some atalts w
are incarcerated behave emotionally like children which this is not uncommon. kKnowle
(1984) discussed that adult educators will use both pedagogy and andragogy with adult
learners depending on the maturity level of the adult learner. Conner (2004)d#ieve
andragogy is an alternative to pedagogy and insists that the learnedftead@ng

method is suitable of all learners. Regardless of their age or appearanganmates

are not mentally prepared to handle certain types of instruction and must eevanety

of methods to help them open up and want to learn. The six principles of andragogy
allowed adult educators to teach to varying aspects of the adult learner inréoti@oal
educational school. The adult educators used strategies that they thought watatefacil
the best possible learning outcomes for their students.

Review of Results by Research Questions

Resear ch Question One. Which principles of andragogy do adult educators
apply in their instruction with adult learners?

The results of interviews with adult educators indicated a direct link to the six
principles of Knowles’ model (1984). The following were the major themes that | used
to analyze my data: (1) Adults are internally motivated and self-dire@edd(lts bring
life experiences and knowledge to learning experiences; (3) Adultsarergented; (4)
Adults are relevancy oriented; (5) Adults are practical; and (6) Adult lesalike to be

respected (Knowles, 1984).
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The first principle of Knowles’ model of andragogy that my research imatet
using interviews and observations was that learners need to know. Adult educators
reported how important it is to let adult learners know why they need to learrhgmgnet
before undertaking to learn it. Some of the adult educators reported that adeltslear
are given the opportunity to learn as much as they can while they are in the GED
program. They reported how they find out the educational needs of each student by
various testing methods, and then teach the skills they need to succeed throughout the
GED program.

The adult educators reported that they use many different types of cooperative
learning structures such as whole group, small groups, one-on-one instruction, peer
tutoring, and feedback to help their adult learners. While adult educatorslgdrtaie
knowledge to share and discuss with students, learning is more effective when students
have an opportunity to participate fully in lessons by discussing ideas and imdormat
with peers. The adult educators reported that some adult learners are gpstvaliray
to participate during instructional time, but they try to encourage and motivagesitholé
learners to try and do their best. They also reported how they grouped the aduk learner
who did not want to participate with the adult learners who did want to participate by

using small group instruction in their classroom.

The adult educators said that this method of instruction helped the students learn
better and understand the importance of what they were learning. My study dichconfi
that adult educators let adult learners know why they need to learn somethireg befo
undertaking to learn it. My study did confirm that adult educators use manniffer

types of cooperative learning structures as whole group, small groups, one-on-one
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instruction, peer tutoring, and feedback with their students. Also, my study dichtonfir
that adult educators grouped adult learners who did not want to participate with adult
learners who did want to participate by using small group instruction in thesratam.
Knowles (1984) discussed that adult learners need to know why they need to learn
something before undertaking to learn it. Lieb (1991) discussed that beingeaiveff
adult educator involves understanding how adult learners learn best. Adult educators

must understand the learning styles of adult learners and instruct them in these way

The second principle that emerged from interviews and observations was that
learning had to incorporate life experiences. Some of the adult educatorsdréporte
adult learners bring their experiences to the learning process. Aduitedueported
how they use life examples to motivate adult learners and increase idtemegttheir
instructional time. My study did confirm that adult learners bring a foundatiofe of |
experiences and knowledge into the classroom. Also, my study did confirm that adult
educators use life examples to motivate adult learners and increasst ithbenay their
instructional time. According to Rochester Institute of Technology Onlineniren
(2010), adult learners have years of experience and a wealth of knowledtpeyHaing
into the classroom. Knowles (1990) suggested that the most effective method would be
for adult educators to address specific topics and expand on how specific topics can be

applied in other situations.

The third principle was that learning had to be goal-oriented. The adult educators
reported they include skills during their instructional time that is neededgsdlE&ED
test. The adult educators reported how important it is for adult learners to achenek a

education while going through the GED program. Most of the adult educators reported
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that they motivate adult learners to keep growing and developing in the learniagsporoc
and strive to improve academically. Some of the adult educators reported that their
positive attitude toward their students is important when it comes to the students
improving academically. The adult learners were more likely to remaniprogram
and complete it with this motivation. The adult educators also reported that when a
student gets a GED he can receive 90 days of good time and go home 3 months early.
My study did confirm that adult educators included skills during their instructioneal t
that was needed to pass the GED test. Knowles (1984) discussed that adult educators
have to motivate adult learners to continue to strive to improve academicakygemb
through the learning process. Lieb (1991) reported that establishing rapporuwiith a
learners and preparing them for learning is considered part of motivation in an adult
education setting.

The fourth principle was that learning had to be relevant. Adult educators
reported that making their lesson interesting and relevant is alwayd@ learning.
Some of the adult educators reported that they get their students involved by Keeping t
lessons focused and student-centered. My study did confirm that adult educaiors kee
their lessons focused and student-centered during their instructional tiroerdihg to
Rochester Institute of Technology Online (2010), adult educators focus on thedries a
concepts within the context of their applications to relevant problems.

The fifth principle was that learning had to be practical. Adult educators réporte
that they tell their students explicitly how the lessons that they teadbewikeful to
them in and out of the classroom. Adult educators reported that they explained to their

students why it is important for them to get a GED. Adult educators also repated t
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they told their students that it is very important and beneficial for them toteward

getting a GED. My study did confirm that adult educators tell their studeplisity

how the lessons that they teach will be useful to them in and out of the classroom. Since
learning develops as a result of senses stimulation, the effective ioisgliotild use
instructional strategies that allow the content to stimulate multipleséo€nsure the
chances of greater learning (Lieb, 1991).

The final principle was that the learner must feel respect. Adult educators
reported that respect was needed for the development of relationships amahdtthe a
educators and adult learners. Adult educators expected the adult learngyedbthesn,
their classmates as well as themselves. Adult educators also reportbdytieatpected
their students to obey and comply with the rules in their classroom and comiplete al
assignments that are given to them to complete. My study did confirm that adult
educators respected the students and treated them as an adult. Lieb (1991) heported t
establishing rapport with adult learners and preparing them for learning idexedspart
of motivation.

Resear ch Question Two. How do these principles influence their instruction?

Classroom observations and the analysis of documents collected were used to
investigate classroom practices. | identified varied classroonuatisinal arrangements,
teacher roles and interactions, teaching modeling, and use of student written work
assignments which were presented in the classrooms observed. The most commonly
observed instructional model was whole group instruction. Separation of the class into
small groups was most frequently done to get the more motivated adult learners t

motivate the not want to learn adult learners to participate more in clagdl as Vetting

85



adult learners help other adult learners that were struggling in class.g Diassroom
instruction, adult educators were observed using modeling and providing visual cues or
examples to enhance instruction. It was also observed that more formal forntteof w
work, such as worksheets and study guides, were used in the classrooms, rathes than le
formal forms such as student created note taking.

Through content analysis, | investigated information pertaining to the cumcul
guide and lesson plans. Documents were reviewed to identify elements which would
support or conflict with observations which had been made. Through a review of lesson
plans, it was discovered that teacher roles during lessons and the diffenemtiati
instruction and student work were included in the written lesson plans. My study did
confirm that adult educators were observed using whole group and small group
instruction. Also, my study did confirm that adult educators were observed using
modeling and providing visual cues or examples to enhance instruction. Marshall and
Rossman (2006) stated that observations are comprised of meticulous note-taking of
participant actions, behaviors, and events in the social setting chosen as therfdaus fo
study. The notes that are taken during observations are referred to astBeld They
should be a direct depiction of what was observed and should be both detailed and
nonbiased. | took field notes throughout the observational process of the study. My
study did confirm that the field notes were a direct depiction of what was othsélriie
field notes were both detailed and nonbiased. Also, the field notes were securely stored

on my computer and were also treated confidentially.

Resear ch Question Three. How do adult learners perceive GED instruction?
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The results of interviews with adult learners also followed the six majorethem
Knowles (1984). The first principle was that learners need to know. The adult$earner
reported that they knew working on their GED as well as getting a GED woulchkatp t
be successful after prison. Some even stated that getting their GED wquidemelhelp
others such as their children when they were released. My study did confirduhat a
learners were told why they need to learn something before undertakingtd.lear
Knowles (1984) discussed adult learners need to know why they need to learn something

before undertaking to learn it.

The second principle was life experiences. Some of the adult learners mmg pr
experiences into the GED program such as brick layering, carpentry, amayjroofi
experience that is very helpful in regards to helping them do geometry word problems
Some of the adult learners reported how they used their previous life expenetiees
essay writing as well. My study did confirm that adult learners briruy pxiperience
into the GED program such as brick layering, carpentry and roofing expeitieat is
very helpful in regards to helping them do geometry work problems. Also, my study did
confirm that adult learners used their previous life experiences in thayrwssing.
According to Rochester Institute of Technology Online Learning (2010), adwnitdrs

have years of experience and a wealth of knowledge that they bring intos$reata.

The third principle was that learning should be goal-oriented. The adult learners
reported how their mothers, fathers, and teachers were great motivatang kiedon to
complete the GED process. The adult learners expressed if it was notrfardtiesrs,
fathers, and teachers they would not try to get their GED. The adult learers als

reported that getting 90 days of good time off of their prison sentence mealivated
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them to get their GED. My study did confirm that some of the adult learners were
motivated and goal-oriented to get their GED before being releasegfison. Cuizon
(2009) reported that the welfare of the adult learner is promoted through the help of

education programs around the world.

The fourth and fifth principles were that learning should be relevant and practical
The adult learners reported how the GED instruction was pertinent, important,
practicable, helpful, useful and beneficial to their future plans. The adult learners
reported that if they could get their GED, they could have plans to go to caliégeta
degree in a field where they could make a decent salary to support thagdarivlly
study did confirm that some of the adult learners understand how important and
beneficial it is to get their GED before being released from prison. Vacca (2004)
discussed that most prisoners who are in a vocational or GED program atelgds li
return back to prison or jail. Cuizon (2009) reported that prison education helps reduce
the recidivism rate among inmates because they attend classes or go tlaiough tr

programs while incarcerated.

The final principle was that the learner must feel respect. The adultriearne
reported how their teachers respected them as an adult and not as a child. The adult
learners also reported how their teachers were there to help thdme best education
possible while going through the GED program. My study did confirm that adulelsar
were respected and got all the help and support from their teachers whil¢hgough
the GED program. Knowles (1984) reported that adult learners expect to bedseated

adults.
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The adult learners were observed as being very respectful to the @eaebadl as
to their classmates. The adult learners were focused and attentive dsiriactional
time. Some of the adult learners participated and asked questions duringiamsttuc
time. Some of the adult learners came to the chalkboard to work different typatho
problems before doing their individual assignment. Some of the adult learneesiseem
task-centered and some of the adult learners did not seem task-centeead in t

orientation to learning during instructional time.

The majority of the adult learners were motivated to learn while somenotre
very motivated to learn the material that was presented to them. The adult edusatbr
positive reinforcement with the adult learners who were not motivated assvggbped
them with the motivated adult learners. This technique did have a positive outcome
because the motivated adult learners encouraged the adult learners w/imotver
motivated to get involved in the lesson. My study did confirm that adult learners were
observed as being very respectful to their teachers and classmates. ydsodyndid
confirm that some of the adult learners came to the chalkboard to work differenbtype
math problems before doing their individual assignment. Marshall and Rossman (2006)
stated that observations are comprised of meticulous note-taking of pattaipians,
behaviors, and events in the social setting chosen as the focus for the study. The notes
that are taken during observations are referred to as field notes. They shoultebe a di
depiction of what was observed and should be both detailed and nonbiased. | took field
notes throughout the observational process of the study. My study did confirm that the

field notes were a direct depiction of what was observed. The field notes were bot
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detailed and nonbiased. Also, the field notes were securely stored on my computer and

were also treated confidentially.

Implicationsfor the Field

The most significant factors derived from my study are that there are varidus
complex natures with correctional institution adult learners and there is &iheoeshe
part of the correctional adult educator to adopt various and unique teaching techniques to
accomplish the educational goals that have been set and agreed upon. Mandatory
education and motivation to learn are some of the various and complex natures that adult
learners have to deal with while going through the GED program. Adult learners, who
are incarcerated, are required to attend GED classes if they are fiethasihaving a
high school diploma or the equivalent. Some incarcerated adult learners are not very
motivated while attending GED classes because they are required tosatientd They
often have negative attitudes about school and little faith in their ability teediac
school. However, some adult learners are very motivated to learn and want to earn a
GED. Adult educators used various and unique teaching techniques such as: whole
group, small groups, one-on-one instruction, peer tutoring and feedback with their adult
learners to help them improve and succeed academically. Adult learners inaoatect
school systems come not only from various family backgrounds, they also comallfrom
parts of the state, are committed with various charges and are sentenceddpeins that
range from as little as three months to as long as life. While the andnagtiyyd is
indeed applicable and effective in this setting, my study reveals thatarsinggogy
coupled with these unique techniques and methods implemented by current correctional

educators can render improved results in adult learner studies.
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This study reveals a need for a different mindset, different techniques and
different approaches on the part of correctional institution principals and adudt@dsuc
when dealing with incarcerated adult learners. Principals and adult edutssdro
have a different mindset when dealing with incarcerated adult learners. tkeosi
attitude is a mindset that principals and adult educators have to focus on having when
dealing with the different personalities of adult learners. Principals, atldatrs and
policy makers in correctional institutions must find and in some cases have found and
instituted methods of teaching and motivating that take into account this unique setting
and set of circumstances. My study reveals a need for those educatore whocassful
and are able to recognize the need for unique, non-standard methods should share their
methods and these teaching methods should be implemented as part of the correctional
institution curriculum.

Lessons Learned

As a former teacher and current administrator in a correctional edutatboal,
| found it challenging to remove my personal feelings and biases about iomaect
educational settings. | found myself wanting to write more on the need forsedrea
funding to help adult educators get more resources, such as professional development, to
help them help their students. Another challenge | encountered was wanting to predic
and write about the outcomes of the study before it was completed. | firndyddiat
adult learners deserve to be treated with dignity. Also, | felt that goglyavas
appropriate as an instructional strategy before all participants cehphet interview
process. Fortunately, the participants were able to provide insight through their

perceptions.
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| was grateful to the participants for their involvement in my study. | was
surprised, however, by the willingness of the inmates, or adult learners, todi ca
about their beliefs and feelings. Once they got to their level of comfortitiidearners
really expressed their thoughts. They appeared extremely open when respotiteng
interview questions.

Recommendationsfor Further Research

The scope of this research project was to investigate the GED program at the
studied school site and to identify themes or elements which were presergitd.the
Future research should explore more deeply the nature of the relationship bbaeveen t
principal, adult educators, and adult learners. Interaction between adult edandtors
adult educators, adult educator and adult learner, and adult learner to adultsleaute
be investigated to determine what influence those interactions have upon the GED
program setting.

During one classroom visit, it was observed that adult learners were given
worksheets and study guides which are tools of pedagogy. Based on the research of
andragogy, adult educators should use participatory techniques such as casastudi
problem-solving groups as well as focus on essay writing that are consideseof tool
andragogy. Worksheets and study guides that were given to the adult learner®shoul
further investigated because adult learners need to focus on written workfticatsisd
on andragogy and not on pedagogy. However, the worksheets and study guides were
used during the adult educators’ instructional time to help prepare the adultddarne

the upcoming Pre-GED and GED test.
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A recidivism study should be conducted to explore the impact of the mandatory
education policy that is mandated in the state of Arkansas. Recidivism studiesigsevi
examined show that adult learners that get a GED or graduated with a techoaége
degree are less likely to return back to prison compared to adult learners that do not ge
their GED or graduated with a technical or college degree. This data mayeptioi
Arkansas Correctional School District and Arkansas Correctional School adatorist
with useful information on the effectiveness of mandatory education.

The perceptions of the adult learners of correctional education in Arkansas shoul
be examined. Inmates who attend school in prison did not have positive experiences in
public schools and did not graduate. Insights may be gained on the factors that encourage
and discourage inmates in regard to education in prison. Education is generallyepgercei
as being essential for success in the free world. In prison, the rewaedisiéational
accomplishment and attitudes about education may not be the same. Information on the
motivators inside prisons may provide correctional education administrators with
information helpful in structuring education programs in correctional settings.

Further research should be conducted on the effects of educational achievement
on inmate self-esteem. Some adult learners who attend school often have negative
attitudes about school and little faith in their ability to succeed in school.afkbse
needed to determine the value education has as a tool to build the self-esteem of adult
learners.

Many inmates come to prison with little regard for getting a formatathn.
Receiving a GED, for some adult learners is the first successful exhataxperience in

their lives. A study should be conducted to determine the effects of prison education on
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the families of inmates who are released from prison. Research may detétheneis
any improvement in attitudes about education and performance in school on the part of
the children of inmates who received the GED in prison.

Many inmates come to the Arkansas Department of Corrections without a hig
school diploma or the equivalent. There are approximately 2200 students served by the
Arkansas Correctional School District each year (Arkansas CorrecticnablDistrict,

2010). A study should be conducted to determine the long-term impact of earning a GED
in prison in Arkansas. Releasees should also be interviewed to determine if theGED ha
helped them get a better job after release or if they had kept a job longer tharthsfor
incarceration as well if they furthered their education beyond a GED.

Conclusion

This case study brought to the forefront the need to educate adult learneis using
method that helped them understand why they needed to learn, allowed them to bring
their experiences to the learning process, allowed them to set persosdbguoativate
them to finish, let them see the relevance of their learning, showed them how to apply
what they learned, and made them feel respected as an adult. Andragogy deal the i
method to help adult educators impart knowledge to adult learners who may or may not
have wanted to learn. Worksheets and study guides which are tools of pedagogy were
not the ideal method to help adult educators impart knowledge to adult learners
throughout this study. The findings from this study will help policy makers and school
leaders make decisions pertaining to adult education instruction that wilhhedpeis

further their education while incarcerated and make society a safelagl#oase inmates
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have a better chance of being productive citizens and lessening their oheswdivism

when released.
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Appendix A
Conversational Interview Questionswith the Principal
. What is your personal philosophy about adult education?
. How has your philosophy of adult education shaped the GED program here?
. Tell me about your educational background.
. What professional qualifications do you require of adult educators? Why age thes
important?
. What personal characteristics do you look for when hiring an adult educator? Why
are these important?
. What strategies do the adult educators use to engage the adult learner?
. Many adults undertake learning because of a need-to-know. How do your adult
educators engage students who are required to participate and may notkveow20
. Describe the characteristics of the best adult educator that has glrimaine

program. Would students pick the same individual?
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Appendix B

Standar dized Open-Ended Questionswith the Adult Educator

. What is your personal philosophy about adult education?

. How has your philosophy of adult education shaped your work in the GED program
here?

. Tell me about your educational background.

. Describe your expectations of adult learners in your classroom.

. Describe the methods or strategies you have found to be the most successful and
engaging to adult learners.

. Many adults undertake learning because of a need-to-know. How do you engage
adult learners who are required to participate and may not want-to-know?

. Describe how you plan your lessons for adult learners.

. Describe the types of collaboration you have practiced with other adult eduicat
your school to improve the academic achievement of adult learners.

. Describe what you believe makes the most positive influence in improving the

academic achievement of adult learners.
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Appendix C

Conversational Interview Questionswith the Adult Learner

. Tell me about your experience as a GED student in the GED program.
. What motivates you to complete your GED?

. How are you able to use your life experiences during GED instruction?
. How relevant and practical is the GED instruction to your future plans?

. How does your instructor demonstrate respect for you as an adult learner?
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Table 9

Appendix D

Participant Demographics and Adult Education Philosophy

Participant Demographics Philosophy

PR/1 Bachelor’s in Secondary Mathematics--UAPB All adult can learn with the help
Master’s in Educational Leadership--ASU of dedicated adult educators
Specialist in Educational Leadership--ASU that believe the adult learner
Certified in secondary mathematics 7-12, physical ~ comes first. | believe that adults
science, and building/district level administration. should have the opportunity to
42 years of teaching experience, taught algebra, learn as much as they can while

ED1/4

ED2/7

ED3/10

ED4/13

geometry, chemistry, and physics 9-12 in the public going through an adult
school system for 27 years, 15 years as principal in theducation program.
correctional educational system

Bachelor’s in History and Sociology--SMSU Missouri All adults can learn, no matter
Master’s in Adult Education--UALR what their previous educational
Certified in elementary education, social studies 7-12,experience might have been.
and adult education. 21 years of teaching experience,Adult learners bring their
taught 2 grade for 5 years in the public school systemexperiences to the learning

16 years of teaching experience in the correctional  process.

educational system--Adult Basic Level for 12 years, and

I am currently teaching at the Pre-GED Level for the

past 4 years.

Bachelor’s in Elementary Education K-8--ASU Adult learners want to be
Certified in elementary education, middle school sociatespected. When an adult
studies, and adult education. 21 years of teaching learner gets a GED he or she
experience, 10 years in the public school system has the opportunity to further
teaching 8 grade, 11 years in the correctional their education as well acquire
educational system teaching at the Pre-GED Level. and retain employment.

Bachelor’s in Elementary Education--UAPB. All adults can learn and anyone
Certified in elementary K-8 (Self-Contained), who wishes to receive a GED
elementary physical education K-8, and adult educatishould do so and be respected.
33 years of teaching experience in correctional Adult learners need to know
education Intermediate Level. | have never taught in tlvehy they will learn something
public school system. before it is learned.

Bachelor’'s Agriculture Education—ASU Adults can be more productive
Master’s in Adult Education—ASU to society as their education

Certified in agriculture, general science, and adult increases. Adult education is
education. 17 years of teaching experience, 5 years ofvorthwhile as a means of
teaching experience in the public school system teachimgroving the living standards
agriculture and general science, 12 years of teaching of those that pursue it. All adult
experience in the correctional educational system educators need to let adult
teaching at the Adult Basic Education Level for 4 yeartgarners know why they need to
the Pre-GED Level for 4 years, and | am currently know something before they
teaching at the GED Level for the past 4 years. undertake learning it.
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Table 10

Appendix E

Adult Learner Participant Demographics

Participants

Demographics

AD1

AD2

AD3

ADA4

| did not get along with other students and teachers when | was in the public
school system. | did not like school at all. | had trouble with reading and
math. | dropped out of school in the"igrade.

| got along with all my teachers, but I did not get along with students when |
was in the public school system. | was always bored in school. | had poor
grades throughout my high school years. | dropped out of school inthe 11
grade.

| was very unhappy in school. | constantly got suspended during fhy 10
grade year. School was very boring as well. | had trouble with math and
writing. | also had poor grades and test scores. | dropped out of school in
the 10" grade.

| was not happy in school. | got suspended as well as | got expelled my 9
grade year. | was always bored in school. | had poor grades and poor test
scores. | dropped out of school in tHegdade.
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Appendix F
Observation Matrix

Observation Matrix

Context

Educator
Behavior

Student Adult
Behavior Learning
Principles

Reflective Notes
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Appendix G

Adult Educator
I nformed Consent

Title: Understanding how Adult Educators apply Andragogy in a Correctional
Educational Setting: A Case Study

Researcher: Carl Stephen, Graduate Student
University of Arkansas

300 North §' Street

West Memphis, AR 72301

(901) 355-2256

Faculty Advisor: Dr. Carleton Holt
Associate Professor of Education Leadership

University of Arkansas

233 Graduate Education Building
Fayetteville, AR 72701

(479) 575-5112

Description: The purpose of this study is to investigate how adult educators apply the six
principles of andragogy, by Malcolm Knowles, with adult learners in a ¢mnat

educational GED program. As a participant, you will be asked to answer qués@ons
private tape recorded interview session.

Risks and Benefits: The benefits of this research include contributing to the knowledge
base of an effective correctional educational GED program for adult itearfieere are
no anticipated risks to participating in the study.

Voluntary Participation: Your participation in the research is completely voluntary.
There are no payments for participating.

Confidentiality: You will be assigned a code number that will be used to match the
interview question responses you give. All information will be recorded anoniynous
Only the researcher will know your name, but will not divulge it or identifyr ymswers
to anyone. All information will be held in the strictest of confidence.

Right to Withdraw: You are free to refuse to participate in the research and to withdraw
from this study at any time. Your decision to withdraw will bring no negative
consequences — no penalty to you.

Questions or Concerns. If you have questions or concerns about this study, you may
contact Carl Stephen at (901) 355-2256 or by e-mail at cjstephe@uark.edu or Dr.
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Carleton Holt at (479) 575-5112 or by email at cholt@uark.edu. For questions or
concerns about your rights as a research participant, please contact Ro Méndwa
University of Arkansas Compliance Coordinator, at (479) 575-2208 or by e-mail at
irb@uark.edu.

Informed Consent: |, , have read the description,
including the purpose of the study, the procedures to be used, the potential risks, the
confidentiality, as well as the option to withdraw from the study at any tiraeh &

these items has been explained to me by the investigator. The investigatoswarsed
my questions regarding the study, and | believe | understand what is involved. My
signature below indicates that | freely agree to participate in tidy sind that | have
received a copy of this agreement from the investigator.

Signature Date
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Appendix H

Adult Learner
Informed Consent

Title: Understanding how Adult Educators apply Andragogy in a Correctional
Educational Setting: A Case Study

Researcher: Carl Stephen, Graduate Student
University of Arkansas

Description: The purpose of this study is to investigate how adult educators apply the six
principles of andragogy, by Malcolm Knowles, with adult learners in a ¢mnat
educational GED program. As a participant, you will be asked to answer quéstons
private tape recorded interview session.

Risks and Benefits: The benefits of this research include contributing to the knowledge
base of an effective correctional educational GED program for adult itearfieere are
no anticipated risks to participating in the study.

Voluntary Participation: Your participation in the research is completely voluntary.
There are no payments for participating.

Confidentiality: You will be assigned a code number that will be used to match the
interview question responses you give. All information will be recorded anoniynous
Only the researcher will know your name, but will not divulge it or identifyr ymswers
to anyone. All information will be held in the strictest of confidence.

Right to Withdraw: You are free to refuse to participate in the research and to withdraw
from this study at any time. Your decision to withdraw will bring no negative
consequences — no penalty to you.

Informed Consent: |, , have read the description,
including the purpose of the study, the procedures to be used, the potential risks, the
confidentiality, as well as the option to withdraw from the study at any tiraeh &

these items has been explained to me by the investigator. The investigaimsviaed

my questions regarding the study, and | believe | understand what is involved. My
signature below indicates that | freely agree to participate in tidy sind that | have
received a copy of this agreement from the investigator.

Signature Date

108



	University of Arkansas, Fayetteville
	ScholarWorks@UARK
	5-2012

	Understanding How Adult Educators Apply Andragogy in a Correctional Educational Setting: A Case Study
	Carl Jenkins Stephen
	Recommended Citation


	Microsoft Word - $ASQ144843_supp_undefined_736B03CE-8FC3-11E1-849B-BC012E1BA5B1.doc

